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Abstract

Early school leaving is a phenomenon that places adolescents and young people in
a vulnerable position regarding to their future labour and social integration. Many of these
young people already have personal, economic, social, or family constraints before leaving
the school system, which increases their vulnerability. The aim of this article is to analyse
and present second-chance schools (SCS) in Spain as an effective and successful
alternative that allows young people aged 15 to 29 who have left school prematurely
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to return to the education system and move towards employment with more chances
of success. The research focuses on the analysis of data that the Spanish Association
of Second Chance Schools (SCS Association) collects through standardised tools
regarding the training offered, the functioning of the school and the indicators of its
activity in terms of the results obtained. As an innovative aspect, the Association has its
own accreditation process structured around 29 items, in which independent audits are car-
ried out to guarantee quality standards in educational processes and practices in terms of: the
social and professional integration of students; the development of skills; collaboration with
public administrations and companies; and networking. They offer training in different pro-
fessional fields with a variety of types and durations, which allows them to adapt to the needs
and characteristics of each young person. Their work, structured around key areas such
as the individualisation of pathways and the development of transversal skills, which
are fundamental not only for professional development but also for life, makes SCS
as an educational and social benchmark, backed by a 63% success rate in return to
education or finding a job six months after leaving school.

Key Words: second chance schools, individualized education programs, disadvan-
taged youth, vocational education and training, early school leaving

Resumen

El abandono educativo es un fendomeno que sitia a adolescentes y jovenes en una
posicion de fragilidad ante su futura insercion laboral y social. Muchos de estos jovenes
ya cuentan con condicionantes personales, econdmicos, sociales o familiares previos a la
salida del sistema escolar, lo que aumenta su vulnerabilidad. Este articulo tiene como ob-
jeto analizar y presentar a las escuelas de segunda oportunidad (E20) en Espaiia como una
alternativa eficaz y de éxito que permite que jovenes de 15 a 29 afios que han abandonado
prematuramente los estudios, retornen al sistema educativo y transiten con mayores garantias
hacia el empleo. La investigacion se centra en el analisis de datos que la Asociacion Espaifio-
la de Escuelas de Segunda Oportunidad (Asociacion E20) recoge a través de herramientas
estandarizadas en torno a la oferta formativa, el funcionamiento de la escuela y los indi-
cadores de su actividad en cuanto a los resultados obtenidos. Como aspecto innovador, la
Asociacion cuenta con un proceso de acreditacion propio estructurado en 29 indicadores, en
el que se realizan auditorias independientes que garantizan unos estandares de calidad en los
procesos y practica educativa en torno a: la integracion social y profesional del alumnado, el
desarrollo de competencias, la colaboracion con administraciones publicas y empresas y el
trabajo en red. Ofrecen formacion en distintos ambitos profesionales con diversidad en cuan-
to a su tipologia y duracion, lo que permite adaptarse a las necesidades y caracteristicas de
cada joven. Su trabajo vertebrado en ejes clave como la individualizacion de los itinerarios y
el desarrollo de competencias transversales, fundamentales, no solo para el desarrollo profe-
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sional sino también para la vida, posicionan a las E2O como un referente educativo y social,
avaladas por una tasa de éxito del 63% -retorno educativo o insercion laboral a los seis meses
de la salida de la escuela-.

Palabras clave: Escuelas de segunda oportunidad, Programas de educacién indi-
vidualizados, Juventud vulnerable, Formacion Profesional, Abandono educativo temprano.

Introduction. The second chance

For decades, the concept of employability has been under review in response
to constant and rapid changes in the labour market (Gazier, 2001; Llinares
et al., 2020; McQuaid & Lindsay, 2005). From the disability and ability to
work dichotomy at the start of the 20th century (Méakikangas, et al., 2013), by
the 1960s and 70s employability was defined as the appropriate fit between
professional competence and the demands of the labour market. In the 1980s,
the concept of employability expanded to cover the ability to find a job, keep
it, and acquire job-seeking competences (Gazier, 2001). Competences start-
ed to be understood as key for accessing work (Rothwell & Arnold, 2007 as
cited in Mikikangas et al., 2013). The rapid transformation of the workplace,
increased volatility and segmentation, increase in temporary contracts, high-
ly transitory cyclical unemployment, digitalisation, offshoring, etc. have a
significant effect on young people, especially the most vulnerable ones (Fica-
pal-Cusi & Motellén, 2022; Romero-Rodriguez et al., 2022). This new sce-
nario requires people to have a different relationship with work and training,
based on their capacity for adaptability, flexibility, and continuous retraining
to face multiple incidences of joining and leaving the labour market through-
out their lives, aspects that are embedded in the concept of employability.
This shift entails expanding intervention for social and workplace inclusion
into other areas such as personal development, better interpersonal relations,
self-determination, self-knowledge, the capacity to choose for oneself, and
comprehension of one’s own identity, questions that point beyond access-
ing a job as a guarantee of social and workplace inclusion (Serrano, Martin,
2017; Zugasti, 2016). The working model of second chance schools responds
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to the challenge of this new context by integrating three key elements into
its model: transversal competences, personalised accompaniment, and the
concept of positive leaving.

The problem of early school leaving and school failure cannot be ad-
dressed by a vision centred solely on formal education and the school as the
educational institution of reference. Instead, it must include a broader outlook
that encompasses the elements and phenomena that this educational and so-
cial exclusion generate (Tarraga-Minguez et al., 2022).

Pedagogical and didactic movements centred on individual attention
have resulted in a more human and personalised teaching model that focusses
the process of education on a model that centres students, accommodating
their capacities and interests as individuals to minimise harm to them from
the homogenisation of education by educational institutions (Guerrero &
Ruiz, 2020).

In order to respond to these harms and experiences of school failure
owing to the homogenisation of education, in 1995 the European Commis-
sion set out the foundations of the response to this problem for vulnerable
young people through its white paper on education and training, Teaching and
Learning: Towards the Learning Society, providing the organisational struc-
ture for second chance schools as the instrument to facilitate access to train-
ing, the labour market, and active citizenship (European Commission, 2001).

The European Commission’s white paper on education (1995) iden-
tified five objectives in the field of education that states should implement
policies to achieve. It is in the third objective, combating exclusion, offering
a second chance through schools, that the pilot experience of second chance
schools as a response to this need is born. The European Commission itself
has identified the experiences of second chance schools as those that can of-
fer the best educational provision to students who have been excluded from
the formal education system so that they can continue with their training and
work on developing their socio-emotional aspects (Corchuelo Fernandez et
al., 2016; European Commission, 2001).

Second chance schools centre on young people who have either had
an unsuccessful experience of education or have not acquired the qualifica-
tions and basic skills needed to access the labour market or whose personal
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situation prevents them from accessing or continuing in the mainstream train-
ing system. For this reason, the second chance is understood as the bridge
towards optimal social and workplace insertion. Redressing these difficulties
frames the principal objectives to be developed by second chance schools
(European Commission, 2001; Garcia-Montero, 2018).

Two second chance schools from Spain participated in this European
pilot scheme — one from the Basque Country and the other from Catalonia —
but it was not until 2015 that a group of third-sector social-action bodies from
different parts of Spain, with wide experience and long track records of work-
ing with young people in situations of exclusion from the formal education
system, decided to start establishing the network of second chance schools
— SCSs since their appearance in Spain — (Garcia-Montero, 2018; Thureau,
2018).

Spain’s SCS network started by using its French counterpart as a ref-
erence point in direct contact with the SCS of Marseilles. The first six insti-
tutions that defined and structured the Spanish second chance school model
were Fundacion Adsis, Fundacion El Llindar, Fundacion Federico Ozanam,
Penascal Kooperatiba, Fundaciéon Don Bosco, and Fundacién Tomillo. On
11 November 2015, these institutions signed the manifesto' and charter of
fundamental principles® of Spanish SCSs and in early 2016 the Asociacion
Espafiola de Escuelas de Segunda Oportunidad — SCS Association — was for-
mally established (Thureau, 2018).

The SCS Association has implemented its own model set out in 29 in-
dicators grouped into five dimensions: recognition of the SCS model by pub-
lic administrations; professional and social integration of unemployed young
people who are outside the education system or at risk of exclusion from it;
social and professional competence development; collaboration with busi-
nesses; and networking. Accordingly, the Association defines the SCS model
as an effective socio-educational intervention model of proven quality that
has the primary objective of improving the situation of unemployed young

1 Manifiesto para la constitucion de la red espafiola de escuelas de segunda oportunidad (E20), (Man-
ifesto for establishing the Spanish Second Chance Schools network). https://www.e2oespana.org/wp-content/
uploads/2016/04/ManifiestoE20_111115.pdf

2 Carta principios fundamentales de las escuelas de segunda oportunidad (E20) en Espana (Charter
of Fundamental Principles of Second Chance Schools in Spain). https://www.e2o0espana.org/wp-content/up-
loads/2016/04/Principios_E20_111115.pdf
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people who have been excluded from the education system (Garcia-Montero,
2018; Thureau, 2018).

The history of the SCS Association is still relatively short. However,
numerous studies have focussed on defining the target population of SCS
institutions, as well as their contribution to personal and social development,
reincorporation into the education system, and subsequent workplace inser-
tion (Gonzalez-Faraco et al., 2019.; Fernandez et al., 2014; Tarraga-Minguez
et al., 2022).

Description of the SCS Association

SCSs offer young people who have been excluded from the formal educa-
tion and training system an alternative model based on innovative standards
aimed at minimising early school leaving and school failure (European
Union, 2017; Fernandez et al., 2014; Tarraga-Minguez et al., 2022). In Eu-
rope, the movement of this type of schools shares some common principles,
but the intervention and action models are adapted to the context of each
country where they are located. In the case of Spain, the birth of the SCS
Association in 2016 set a benchmark in relation to the other European SCS
associations by implementing a standardised accreditation process for SCSs
(Garcia-Montero, 2018).

SCSs in Spain cater for young people aged from 15 to 29 years with a
record of negative experiences of the education system, low or no academic
training, and who have experienced unemployed or have experience of work
that requires few qualifications. Their aim is to facilitate access to the labour
market, offering practical training, or return to the formal education system to
continue with official training (Martinez-Morales et al., 2024).

Until the publication of Organic Law 3/2022, of 31 March, regarding
the organisation and integration of Professional Training, references to the
second chance in Spain did not have an official definition. In this legislation
and with the implementation resulting from it, this term is used in official
texts, and there is even a specific article dedicated to discussing these cen-
tres. In view of this situation that was caused by a lack of regulation and
with no specific legal framework for SCSs in Spain, the SCS Association

118 Revista de Educacion, 409. July-September 2025, pp. 113-144
Received: 31/01/2025 Accepted: 20/04/2025



Ayma, L., Garcia, R., Vila J., Bayon, E. THE SECOND CHANCE EDUCATION MODEL IN SPAIN AS AN
EFFECTIVE MODEL

itself developed a standardised accreditation process that makes it possible
to identify institutions that have intervention processes with the quality stan-
dards defined by the Association’s own model. This accreditation process has
made the network a benchmark in Europe (Garcia-Montero, 2018). As Fig-
ure I shows, the process that bodies from the social action third sector must
submit to if they want accreditation has identified and accredited a total of 47
second chance schools (as of 31/12/2024) across in 10 autonomous commu-
nities (Martinez-Morales et al., 2024). At the time of writing of this article,
three more institutions have successfully completed the accreditation process
and are awaiting formal ratification by the Association.

FIGURE L. Distribution of Formally Accredited SCSs in Spain as of 31 De-
cember 2024

Mapa Satélite

Source: Second chance schools (SCS) accredited in Spain (accredited units) extracted from the website of second
chance schools in Spain. https://www.e2oespana.org/unidades-acreditadas/#1664547208847-a6c1ef54-284b

The variety of types of schools that make up the Association is also a
distinguishing feature, as while it was established relatively recently (2016),
a large majority of the member organisations have a record of decades work-
ing with the population of young people excluded from the education system
using a pedagogical methodology in line with the SCS model (Marhuenda
et al.; 2022; Marhuenda et al., 2024). Based on the data in Figure II, within
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this diversity we can find bodies with a wide range of legal structures, with
these foundations being the most numerous type, followed by cooperative
associations and federations.

FIGURE II. Legal Structure of Accredited SCSs in Spain

Estructura juridica E20

2,32
6,97

.

93 .

16,27

65,11
= Fundaciones u Asociaciones Entidades religiosas = Cooperativas = Federaciones

Source: Marhuenda Fluixa, F; Chisvert Tarazona, M.J (Eds). OTR2020-21121INVES contract, signed between
the Universitat de Valéncia and the Asociacion Espaiiola de Escuelas de Segunda Oportunidad. Retrieved Janu-
ary 22, 2025, from www.madreams.es

Most of the organisations that are members of the Association are
bodies with strong local roots in the area where they are based, normally
linked to neighbourhood or community action movements in the districts
where they are located. These local roots give them a high level of recogni-
tion by other social organisations, by the administration, and by users, which
to a great extent makes them benchmarks at a local and autonomous-commu-
nity level (Garcia-Montero, 2018; Marhuenda et al., 2024; Martinez-Morales
et al., 2024).

A third of the total of SCSs derive from social work by religious bod-
ies, which, through their social initiatives, promoted direct intervention with
residents of the most vulnerable neighbourhoods. These bodies that support
them, mainly do their educational work in the field of formal education by
implementing an educational offer in compulsory secondary education or in
formal professional training. At the same time, there is a smaller group among
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the total number of schools that has an organic basis close to the social econ-
omy (Marhuenda et al., 2024).

The process of accreditation of an SCS

The SCS Association has a defined process for accreditation as an SCS (Aso-
ciacion Espafiola de Escuelas de Segunda Oportunidad, 2017, 2022). The
structure of this uses the Association’s charter of principles as a benchmark
(Asociacion E20, 2015), which is based on the conclusions of the original
model developed by the European Commission in its pilot project for this
type of school (European Commission, 2001). The Spanish model has 5 ba-
sic principles:

. Recognition by the administrations.

. Lasting social and professional integration of the group.

. Personal, social and professional competence development.
. Collaboration with businesses.

. Networked activity.

This points towards a principal goal to “facilitate analysis of the pro-
cesses carried out in the school and to help with the qualitative improvement
of these processes, steering decision making to lead to excellence” and a sec-
ondary goal, the logical outcome of the process: “To value the functioning of
the school in reference to the SCS model in Spain facilitating the decision to
accredit it as a Second Chance School, by the Association” (Asociacion E20,
2017, 2022, p. 7, authors’ own translations).

The application of the process is structured around 29 indicators,
grouped into the model’s different principles. These indicators have been de-
fined by people from the association itself, experts in the field of early ed-
ucation leaving, training, and the field of employment, and they have been
validated by academic experts from the university sector and professionals in
evaluating education.

Analysis of this model shows that it supports schools that:
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* have the backing and recognition of the public administrations re-
sponsible for the education, training, and labour integration of young
people with difficulties;

* operate with approaches aimed at young people achieving stable, long
term social and professional integration in the social setting where
they live;

* have a holistic educational offer that includes the development of per-
sonal, social and professional competences, not just academic ones,
and to do so use methodologies and teaching practices that are in-
novative, inclusive, and facilitate an individualised response to each
person’s needs;

* involve in their activity the businesses that form part of the productive
framework of the ecosystem of which they form a part;

* and are characterised by maintaining cooperation and an approach of
networked activity with stakeholders from their own setting and from
others (health—healthcare, social, residential, protecting children and
young people, etc.) which are necessary for consistency with the ho-
listic approach to the development of a person.

The process is based on collegiate self-evaluation by the profession-
als responsible for management and organisation in each school as well as
independent audits that confirm the existence of evidence that supports the
schools’ self-evaluation. In the case of any discrepancy, it is adapted, on the
basis of the descriptors and criteria of the process itself. As a result, an over-
view of the educational practice of the school is obtained, according to the
model of standards of excellence defined by the Spanish association.

The accreditation process as a whole features a diverse and periodical-
ly renewed committee of experts to ensure that the actions (self-evaluations,
audits, follow-up, collection of valuations and submissions, analysis and con-
clusions, etc.) done in it have a guarantee of quality and good functioning.
In addition to this, with all of the information obtained, and in contrast with
the Association’s governing bodies, proposals are made for improving the
process itself.

Consequently, the configuration of the second chance model in Spain
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is dynamic and constantly developing, and it can adapt to the social reality in
which SCSs carry out their activity.

Types of students attending SCSs in Spain

As Palomares et al. (2024) observe, early school leaving is a standardised
indicator that can be compared across Europe that refers to young people
who do not achieve a minimum level of secondary education qualifications.

The profile of young people that make up the students in second chance
schools is very diverse and varied. Its is strongly marked by the institutional
design of the SCS programme, fundamentally for young people with negative
educational trajectories who come from disadvantaged social settings and are
in a situation of risk and/or social exclusion (Martinez-Morales et al., 2024;
Palomares et al., 2024; Tarraga-Minguez et al., 2022).

The SCS Association itself defines the descriptor variables to be con-
sidered in the profile of the people who form part of the schools (Asociacion
E20, 2017, 2022, pp. 2). These relate to their age, academic qualifications,
academic situation and employability, and social integration profile (Table I).
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TABLE I. Identifying Characteristics of the SCS Collective at the Time
They Join the School

tween 15 and 29
years, according
to a criterion of
academic age
and reaching
that age during
the year that the
academic year
begins.

post-compulsory
secondary or higher
qualification

conditions:

* Being enrolled in an educa-
tional centre with measures for
attention to diversity that allow
study outside mainstream com-
pulsory education centres.

* Having completed the
mainstream schooling stage,
with or without success.

*  Coming from education
systems in countries other than
Spain and having difficulties

in being able to join the formal

Employability and
Age Qualifications Academic situation social integration
profile
Being aged be- | Not having a Fulfilling one of the following | Fulfilling one of the

following conditions:
* Not having an
accredited professional
qualification.

* Not meeting the
criteria to access ac-
ademic qualifications
or certifiable or ac-
creditable training that
includes a level 2 pro-
fessional qualification.
* Being unem-
ployed.

education system.

Source: Produced by the authors based on the accreditation process of the SCS Association (2017, 2022, p. 2).

The various studies of SCSs that have been done (Marhuenda et al.,
2024; Merino-Pareja & Garcia-Gracia, 2022; Palomares, Palomares et al.,
2024) have found that students from SCSs in Spain are fully diverse and
heterogeneous. One key aspect of their students in Spain is that the majority
are male, with % of the total being male compared with % female. In this
case, the phenomenon of masculinisation of school leaving is maintained,
as Garcia (2011) notes. Furthermore, there is evidence of the situation of
exponentially increased vulnerability of female students in a school-leaving
situation that makes them even less visible (Merino Pareja & Garcia-Gracia,
2022).

The bulk of the SCS population are in the 15 to 20 years age bracket,
with this population group representing more than 50% of all of the young
people from SCSs, although it is true that the population as a whole is aged
between 15 and 29 years and they participate in the different programmes
indistinctly without being distributed by age ranges.
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The family situation of most of the young people is suboptimal and
precarious considering economic capital as well as cultural capital. More than
half of the families have major financial challenges to reach the end of the
month, although a small percentage reports not having this issue. With re-
gards to cultural capital, the parents’ level of studies is low or none. A small
percentage stand out for having parents with university level studies, in line
with what has been observed by Garcia Gracia and Valls (2018) who indicat-
ed that the disconnection from higher education is not exclusively an indica-
tor of families from a low social background (Palomares et al., 2024).

The background or country of origin is also a characteristic of the
group of SCS students. Migrants make up 1/3 of the total people at these
schools. This aspect reflects the vulnerability of young migrants, who have a
higher likelihood of leaving education and face greater challenges in achiev-
ing a degree of continuity in their path through Basic Professional Training
(Garcia Gracia & Valls, 2018).

The characteristics described indicate that within the population
group aged from 15 to 29 of SCS students, numerous diverse and heteroge-
neous factors define people as individuals, confirming the great diversity of
the group of young people who participate in SCSs in Spain.

Description of the data collection process. Procedure and in-
struments

The data collection process is arranged in three fields: the training offer; the
functioning of the school; and the indicators for its activity with regards to
the results obtained. To do this, a series of standardised files sent by each
school to the association and a digital app with access by username and pass-
word are used.
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Training offer
Instruments

Each school completes a data collection table and submits it to the Associ-
ation before being accredited for the first time and then submits it periodi-
cally (annually). The table displays identifying details, in some cases from a
closed list of answers, about the accredited school and about the following

variables:
. Name of the training offered
. Total number of students
. Ratio of students per group
. Professional family
. Value and effects of qualification and certification
. Benchmark professional qualification level (where applicable)
. Business experience
. Funding source
. Notes
Process

The data collection is done for each previous academic year. This timetable
coincides with the submission of data by each school in relation to the activ-
ity and results indicators.

The data about the training offer of accredited SCSs in Spain collected
in this article refer to the 2022-23 academic year. The most up to date ones at
the time of writing are included.
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Functioning of the school
Instruments

The collection of data about the functioning of the school uses tools con-
structed specifically for the process of accreditation as an SCS (Asociacion
E20, 2025). The main one is the SCS accreditation scale (Annexe I), which
is a Likert-type scale with 29 indicators, grouped according to the 5 princi-
ples of the SCS Association. Each indicator has 5 levels of excellence (Ex-
cellent, Good, Satisfactory, Unsatisfactory, and Not fulfilled). Each one has
a descriptor or rubric. Taking these into account, the school must evaluate
itself, identifying the features of its practice and evidence to support them
(Asociacion E20, 2017, 2022, pp. 20-31). As auxiliary elements to help carry
out this process, with the due rigour there is a frequently asked questions
document, including doubts about each indicator and the key criteria and
elements to use to define the level of excellence, and also digital tables that
set out the responses to the scale, the evidence associated with each response,
and the school’s identifying details.

Process

Depending on when a school decides to enter itself for the accreditation pro-
cess, it sends the association the self evaluation based on the scale and re-
quests a visit by the professionals from the independent agency who perform
the in-person audit to validate the supporting evidence for the self-evaluation.
After this audit, a report is issued on its result with the level of excellence
achieved by each school on each of the indicators with comments on its func-
tioning. A school’s positive accreditation is valid for 4 years, and has to be
renewed through another audit. In each period between audits (2 years from
the audit), a follow-up of the situation of the accredited SCS is performed by
experts from the association.

The data regarding the functioning of accredited SCSs in Spain col-
lected in this article refer to each school’s most recent audit, dated 31 January
2025, and were provided by the SCS Association.
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Indicators of activity and results obtained
Instruments
A table is used to collate data on activity indicators that each school com-

pletes periodically and submits to the Association (annually by periods of
September—August academic year). The table includes indicators regarding:

. Student numbers;
. Their profile in accordance with the following variables:
= Gender
= Age
= Nationality
= Age

= Academic level when joining
= Qualification level when joining
*  Results according to the following variables:

= Number of young people who leave the SCS

= Academic level when leaving

= Qualification level when leaving

= Stability and Duration of the SCS pathway

= Situation 6 months after leaving according to the positive

result index (success rate)

. Data on the figures of the SCS (hours of training, number of
professionals and budget)

Process

As positive leaving (success rate) is collected in the activity indicators and
this is measured 6 months after leaving the E20, the data collection, which
is done annually and by academic year, is requested from each accredited
school in the period between February and April.

“The success rate measures the situation of the young people who
have left the E20 (a part of the students). The rate shows the people who have
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joined the labour market or formal or non-formal training in another centre
six months after leaving.” (Asociacion E20, 2025).

Educational offer and characteristics of SCSs in Spain

Training offer

At the end of the 2022-23 academic year, 46 schools in Spain were accredit-
ed as SCSs. Of these, according to the type of offer (Table II):

3

Twenty-six (57%) offer training integrated into the formal education
system, although 11 of these do so solely through autonomous-region
measures of attention to diversity that enable the externalised school-
ing of 15-year-old students in schools other than compulsory second-
ary education schools3.

Fourteen (30%) offer qualifications from the professional training sys-
tem (Grade D in the terminology of Spain’s new professional training
system).

Eighteen (39%) offer non-formal training programmes promoted and
formal by the competent educational administration in that autono-
mous community.

Thirty-two (70%) provide a very broad and diverse offer of non-for-
mal training programmes, with a wide range of values and effects as a
result of successfully completing them: certifications of qualifications
of a variety of levels and degrees from the employment system, cer-
tifications that are only of value and effective within the autonomous
community, unofficial certifications.

Programas Complementarios de Escolarizacion (Complementary Schooling Programmes, Basque

Country), Aulas Taller (Workshop Classrooms, Aragon), Unidades de Escolarizaciéon Compartida (Shared School-
ing Units, Catalonia), Programa de Curriculo Adaptado (Adapted Curriculum Programme, Navarre), Aulas de
Compensacion Educativa (Educational Compensation Classes, Madrid), Compensacion Educativa (Educational
Compensation, Andalusia).
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TABLE II. Descriptive analysis of the distribution of schools accredited as
SCSs in Spain by type of offer.

Type of training Type of system | Number of SCSs offering it
(percentage of the total pop-
ulation)

Attention to diversity measures in SCSs Formal training 16 (35%)

that integrate students aged 15 o

Basic PT Formal training 14 (30%)

Intermediate Training Cycles Formal training 5 (11%)

Advanced Training Cycles Formal training 1 2%)

Non-formal training programmes pro- Non-formal

moted by autonomous community-level training 18 (39%)

educational administrations

Other programmes Non-formal 32 (70%)

training

Source: Produced by the authors based on data from the SCS Association.

As for their duration (hours of training of the programme or level of
teaching) per student, the analysis of the variety of the offer is very broad. A
total of 125 different values were collected, ranging from 3 to 1,330 hours per
academic year (annual) period*. Some of the training offers are multi-year
(e.g. the formal PT training cycles), although enrolment must generally be
renewed in each academic year. It is especially significant how, by using very
diverse programmes with different hours and conditions, each SCS builds an
individualised training itinerary for each student tailored to his or her needs,
guaranteeing the possibility of creating an educational pathway of at least
two years duration, in accordance with each person’s situation.

With regards to funding, the wide range of programmes and qualifica-
tions is also reflected in this area. The bulk of the funding (Table I1I) comes
from the public administrations of the autonomous communities, most nota-
bly the ministries of education and employment (generally in separate depart-
ments in almost all of the autonomous community governments). However, a
not inconsiderable number draw their funding from private sources (generally

4 No table of details is given for reasons of space.
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foundations and businesses), the funds of the bodies that own the school,
or other sources (European Social Fund, multiple public administrations, or

others).

TABLE III. Descriptive Analysis of the Distribution of Schools Accredited

as SCSs in Spain by Funding Source

Funding source Number of programmes or quali-
fication lines
Autonomous Community Government (Education) 150
Autonomous Community Government (Employment) 53
Autonomous Community Government (Education &
Employment) 12
Private funding 65
Mixed (public and private funding) 55
European Social Fund (ESF) 11
Own funds 27
Multiple Administrations 8
Others 83
TOTAL 464

Source: Produced by the authors based on data from the SCS Association

Functioning of the school

With regards to the functioning of the schools, data are presented relating to
the level of excellence of each unit with regards to the SCS model according
to the result of the most recent audit (Table IV). These show the percentage
of distribution of the total population of accredited SCSs in each indicator
on the scale for SCS accreditation. The accreditation model has 18 indicators
considered essential (shown in block) and 11 complementary ones.
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TABLE IV. Descriptive analysis of the distribution of schools accredited as
SCSs in Spain by level of excellence.

INDICATOR LEVEL OF EXCELLENCE
Excellent | Good | Satisfac- | Unsatisfac- | Not ful-
tory tory filled
Collaboration with public administrations 46% 26% 28% 0% 0%
Stability of financial and structural re-
sources of the SCS 38% 24% 38% 0% 0%
Stability of human resources of the SCS 90% 8% 2% 0% 0%
Involvement in standardised SCS model 30% 58% 12% 0% 0%
Voluntary involvement of young people
in the SCS 48% 46% 6% 0% 0%
Duration of training pathway 74% 24% 2% 0% 0%
Individualisation and flexibility of learn-
ing environment 66% 32% 2% 0% 0%
Offer of alternative pedagogical model 56% 36% 8% 0% 0%
Return to formal system and access to
work 62% 16% 16% 6% 0%
Offer of PT with benchmarks recognised in
national training & qualifications system 22% 50% 28% 0% 0%
Guidance and monitoring of the young
person 26% 26% 48% 0% 0%
Equality of opportunities 94% 4% 2% 0% 0%
Holistic attention 23% 41% 36% 0% 0%
Protection of minors and vulnerable
people 58% 38% 4% 0% 0%
Work on socio-personal and technical-pro-
fessional competences 64% 26% 10% 0% 0%
Adaptation and individualisation of
programme 76% 22% 2% 0% 0%
Work on key competences 30% 38% 32% 0% 0%
Influence of labour market on the train-
ing design 26% 30% 44% 0% 0%
Work with Life Projects 64% 32% 4% 0% 0%
Promotion of values in young people at the
SCS 50% 32% 18% 0% 0%
Business involvement in training 38% 32% 22% 8% 0%
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Alignment of interests between young

people and world of work 20% 30% 48% 2% 0%
Awareness raising in businesses and CSR 46% 30% 20% 4% 0%
Involvement of business in design of train-

ing 22% 26% 52% 0% 0%
Business placements for young people in

the SCS 70% 14% 16% 0% 0%
Coordination of SCS with complemen-

tary stakeholders 86% 8% 6% 0% 0%
Systematising of networked activity 78% 14% 8% 0% 0%
Involvement in SCS Association 76% 8% 6% 0% 10%
Intervention with people aged under 15 46% 26% 28% 0% 0%

Source: Produced by the authors based on data from the SCS Association.

These data show that the proportion of schools achieving ratings of
Good or Excellent in 14 of the indicators is > 85% (levels of excellence in
block), which makes these the main strengths of the functioning of this type
of school.

When viewing the level of excellence of the operation of the whole
population of accredited SCSs in Spain (Figure III), it is apparent that they
achieve a minimum value of excellence of 74% of the total (Business Collab-
oration axis) and a maximum value of 90% (Networked Activity axis). The
degree of excellence stands out with a high value in all of the axes of analysis.
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FIGURE III. Level of Excellence by Principles Axes

Recon.
Administraciones

Trabajo en red Integracion social y

profesional
90% 80%
82%
Desarrollo de
Colab. Empresas 740, competencias

Source: Produced by the authors based on data from the SCS Association.

Activity indicators and results obtained. Positive result (success
rate)

According to the activity indicators (Asociacion E20, 2025), in the 2022-23
academic year, 8,493 young people received training in 46 SCSs in 10 Au-
tonomous Communities with the support of 957 professionals. Most of them

were male (71%) and were aged between 15 and 25 years (94%), as Figure
IV shows.
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FIGURE IV. Population Distribution of Students by Gender and Age Suc-
cess rate.

Género Edad Tasade éxito

63%

— 15 - 18 afios
19 - 25 afies
26 - 29 afios

m— Mujeres
M Hombres

Source: Asociacion E20, 2025. https://www.e2oespana.org/datos-clave/

The success rate is defined in the SCS Spain model as people who
have joined the labour market or are in formal or non-formal training in an-
other centre. This rate is measured six months after leaving the training cen-
tres. A longitudinal analysis of the success rate indicates that this has always
been above 60%. Bearing in mind that the population served comprises young
people who are excluded from the mainstream education system, cannot access it, or
have major difficulties in so doing and are at a serious risk of professional and social
exclusion, these are very important figures, representing more than 5,000 people
each year who escape successfully from a situation of serious risk of social profes-
sional and academic exclusion.

Limitations and new lines for future research

This study considers SCSs that are accredited and are involved with the As-
sociation. In Spain there are other educational mechanisms that implement
actions within the particular sphere of the second chance but are not connect-
ed to the Association, and so while this study does cover a highly significant
amount of this reality, it does not reach the whole of the currently existing
population of providers of these characteristics.
The following are desirable new lines of future research related to the
aim of this study:
* Analysing the value and effects of the training offer of SCSs
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by autonomous communities.

* Study of the context of second chance schools, in relation to
their stability and integration in the education system.

* Good practices in SCSs in creating flexible and individual-
ised learning pathways, as well as in the processes of accom-
paniment and guidance of collectives facing difficulties.

Conclusions

The roll-out and social recognition of each school in the territory is one of the
keys for the success of the SCS model as it enables a flexible response that is
adapted to the setting where it carries out its transformational activity. This
aspect makes them social benchmarks and organisations that give coherence
to the areas where they are located.

The networked activity of SCSs, understood as a collaborative space
for generating shared knowledge, involves a process of constant critical re-
flection, self-evaluation, and updating that, in the case of the SCS Associa-
tion, has been able to develop standardised models that guarantee the quality
of the actions, such as the independent audit model.

SCSs are part of and to some certain extent also influence active em-
ployment policies, thus seeking to meet the needs of young people whom
public intervention has been unable to reach effectively. For this reason, SCSs
create individualised socio-training pathways, preferably aimed at each one
of the young people that they serve (Marhuenda et al., 2024). These training
pathways take into account the circumstances with which each young person
first enters an SCS, at a social, emotional, contextual, competency etc. level,
defining and shaping the start or joining of different training processes that
can be facilitated from it. This flexibility in the creation of training path-
ways is, in part, facilitated by the acquisition of basic, transversal and tech-
nical-professional competences, as key elements in their intervention in all
of the programmes of the SCSs. Competence-based work in young people’s
personalised pathways allows greater individualisation of the intervention in
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line with working standards and the setting of indicators of acquisition of
these competences that facilitate personal reconstruction, re-engagement with
training in the education system, and social-labour insertion (Téarraga-Min-
guez et al., 2022).

Thanks to their flexibility, these schools have the capacity and options
to integrate training of very varied types and durations into the design of these
pathways very naturally (professional training, occupational training, formal
training, businesses courses and placements, certificates of professionalism,
etc.). This enables them to overcome the compartmentalisation that often
exists between the different training offers and the responsible authorities.
These types of training, linked by the idea of the pathway, are integrated and
made meaningful.

The diversity of training activities is a factor that facilitates young
people’s integration and success in the education—training system. Each per-
son’s initial circumstances (competences, personal, social, or family) shapes
the commitment, motivation, and availability with which he or she attends an
SCS. This diversity allows all young people to choose from different training
possibilities, which they can also combine, to reach the same goal. Some
young people cannot initially commit to long-term training (one or two years)
for a variety of reasons, such as previous experience of failure, because they
are still defining their professional goals, or because their personal or family
economic circumstances, for example, do not permit it. Nonetheless, many
SCSs provide other training possibilities under standards of quality that fa-
vour the development of pathways with commitments that are adapted to their
needs and that enable them to take decisions on their professional careers.

The working model of SCS schools addresses the challenge of includ-
ing young people who face greater difficulties. It does this by including three
key elements: transversal competences, personalised accompaniment, and the
concept of positive leaving. Transversal competences are life competences re-
lating to attitudes and behaviours that favour the appropriate development of
performance in social and workplace settings (self-knowledge and self-confi-
dence, team work, interpersonal relations, responsibility, managing emotions
and conflicts, and tolerance) (Villardon-Gallego et al. 2020). Personalised ac-
companiment, which considers personal, social and cultural characteristics
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(Lopez-Bermudez et al., 2024), is centred on models of socio-labour guidance
adapted to the needs of each young person that go beyond a basic strategy in-
tended for technical-professional preparation in order to access employment.
The success rate is based on the concept of positive leaving, which involves
acquiring the transversal competences that enable young people to be masters
of themselves, undertake actions purposefully, choose what type of actions
to undertake to influence and change their own situation, and recognise their
own strengths and interests, that is to say, building agency, which is under-
stood as key to handling the uncertainty of working life (Salinas, 2022). Ac-
cordingly, the SCS Association’s working model coherently connects young
people’s development of transversal competences with their capacity to take
decisions and their ability act to drive change in their lives as a guarantee of
positive leavings, something that involves reconsidering the concept of em-
ployability with a broad perspective.
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Annex I

Asociacion Espafiola de Escuelas de Segunda Oportunidad (31 de enero
de 2025). Escala para la acreditacion E20. https://www.e2oespana.org/
wp-content/uploads/2025/01/Escala_acreditacion E20_2022.pdf
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