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PUBLISHING

SOCIAL EDUCATION, OR THE RIGHT
TO A COMMON GOOD BEYOND SCHOOLS

In an intriguing although unequal contribution that
a wide number of authors make to the political di-
mension of human rights in the 21 century (VVAA,
2015), they have been displayed as a battlefield
where they have found unalike discourses and
practices, often irreconcilable. So much so, they
admit, that the most traditional approach to hu-
man rights, involving inviolable attributes adhered
to people once and forever without exception,
ceased to exist. Or at least, they exist in the way
agreed seventy years ago, back in 1948 -due to the
urgency caused by horror, devastation and misery
that the Second World War led to-: in a common
ideal, recognizing the intrinsic dignity of people
and nations, anchoring freedom, justice, peace,
tolerance... as inherent principles to human family.

The realities in the world today, which spread
from sociopolitical and economic positionings of
the powers that be to unfair and inexcusable pov-
erty, exclusion, abuse and violence conditions in
which billions of people live, grow away, more than
ever, from the hopes that encouraged the draft-
ing of the Universal Declaration of Human Rights,
as well as from the explicit willingness to find a
balance between formal and material dimen-
sions. Accepting that maybe there would be no
need for these rights “to be protected, reclaimed,
achieved and ratified by a multitude of conven-
tions and social practices” (De la Rosa, 2015: 19),
we keep on feeling compelled to embrace the
impossible... building new scenarios of opportu-
nities, reflection and critical action, of proposals
and accomplishments leading the yearning for a

fuller life, individually and collectively, to everyday
situations.

We affirmed that years ago when we consid-
ered the Universal Declaration of Human Rights as
the only plausible explanation, despite the ques-
tionings provoked by its ambition to fulfill every
need, for any change of course with transforming
aspirations, freeing mankind from the multiple
bonds which have imprisoned them for decades.
A liberation that the expansion of markets and its
insatiable stock values arrogate to themselves, as
if production and consumption -evident bastions
of liberalism and its neo manifestations- could
incarnate all the ethical, civic and cultural values
that are required in local / global cohabitation,
peaceful, harmonious, among humans and in rela-
tion to biodiversity on Earth.

We are talking about a huge and challenging
task, in which education and culture are called
to play a crucial role: the role to be assumed by
every person and community in order to build a
civilizing mapping alternative to our mindsets, mo-
dus operandi and ways forward, mainly inherited
since the industrial revolution. That is to say, to
establish a way to exist and coexist in a planet that
is out of control, holding cities which are continu-
ously growing while its inhabitants are more and
more immerse in its risks and uncertainties.

As is well known, the article 26 of the Universal
Declaration of Human Rights expresses - unequiv-
ocally, it might be said- that each person has the
right to free and compulsory education, which can
provide decisive results to the total development
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of human and social personalities, understanding,
tolerance and friendship among nations and eth-
nic and religious groups.

However, this education,
the framework of schools, rather than likened to
schooling and school system -the so-called edu-
cational system-, is reduced to the formal context
(official, regulated, academic, systematic, etc.); ed-
ucation is reduced to elementary education, ped-
agogical culture to teaching culture, knowledge
and teaching and learning to the curriculum vitae,
to the specific subjects of a syllabus and its effec-
tive communication, childhood to students, life to
a single phase...

It is even when, with the best of intentions,
education proclaims the needs to radically re-
consider itself in order to face the complex social
and environmental problems of our world (Garcia,
2015), through new concepts and educational, ac-
ademic, organizational, curricular methodologies.
Picturing “another possible education”, we reduce
its options to teach “students to face uncertainty
and the unexpected, assuming a perspective op-
posed to the logic of the predominant school cul-
ture, which remains committed to transmit convic-
tions, unchangeable truths with reference to the
interpretation of the world” (Ibid.: 158-159).

The alternative to conventional education is

considered into

“another” school, not other educations which are
even not considered existing. In the account of
the many different ways to educate and get edu-
cated in society, however much memory and his-
tory enable the reporting of its respective identi-
ties, remain partial. And this is how we always turn
back to traditional education, insisting in a new
approach -although it is not new if we bring justice
to reformist hypotheses of Progressive Education
and other initiatives focused on educational in-
novation in classrooms and educational centers-
which explains that educational problems should
be reformulated from a didactic perspective. We
agree on that; however, it do not seem enough.

The topic of “facing” or, most sympathetically,
“complementing” formal and non-formal education
has many ideological and typological diversions,
where international organizations and a significant
part of educational theorists have inclined to. Even
when recognizing that culture, world, plurality of
knowledge and life run out of control through wide
avenues, it is becoming increasingly evident that ed-
ucation cannot flow through the narrow path that is
school. The incalculable sea of education, beautiful
metaphor by Violeta NUfez (1999) cannot and must
not be subdued to a single river, necessary and im-
portant although this water is to inscribe education
in the course of life, in each and every ecosystem in
which we live from childhood to old age.

Arguments, or the lack of arguments, tran-
scend authors in order to acquire greater signifi-
cance in institutions, when -as it occurs in the lat-
est report by UNESCO (2015a)- with the intention
of rethinking education in a rapidly transforming
world, political and pedagogical debate is sought
to be stimulated regarding the aims of education
and learning organization, in a society which is
turning increasingly complex, unforeseeable and
contradictory. An education characterized as a
universal common good, inspired in a humanis-
tic vision of development, based on respect and
dignity, equality of rights, social justice, cultural di-
versity, international solidarity and shared respon-
sibility for a future hoped to be ecologically and
socially “sustainable”.

These are words which, perpetuating the in-
herent motivations of Millennium Development
Goals (2000-2015) and Sustainable Development
Goals (2016-2030), claim in asserting that “educa-
tion is the measure and premise of progress”, “ed-
ucation above all”, or “sustainable development
begins with education”; expressions which remind
to the commitments undertaken in Jomtien (1990)
and Dakar (2000), ratified in its expectations in
the Declaration of the World Education Forum,
held in Incheon (2015), when endorsing that “qual-
ity, inclusive and equitable education, promoting
ongoing learning through every life stage must be
guaranteed”.

A laudable pursuit; nonetheless, after dec-
ades of attempts, it is not being consistent with
the achievement of a “universal primary educa-
tion” -more than 60 million children do not go to
school nowadays and more than 120 million do not
complete elementary school-, nor with the main
target on the World Declaration on Education for
All (EFA): to fulfill the basic learning needs, with
emphasis on the consideration of education as
a fundamental human right; the opportunity for
mankind to become more human.

There are evidences, as confirmed year after
year by the Education for All Global Monitor-
ing Report, with meaningful titles to prove the
frustrated transitional phase from “should” to
“be"; among others, those titles displaying “com-
mitment to gender equality”, “the imperative of
quality”, “literacy as a vital factor”, “reaching ex-
cluded people”, not to overlook the “undercover
crisis of military conflicts and education”, placing
among the priorities “of youth and competences:
working with education” or enabling education
and learning to achieve quality for everyone. All
of them have been overshadowed by the conclu-
sions of a report by UNESCO (UNESCO, 2015b:
3) which balanced the period from 2000 to 2015
and admitted unreservedly that “educational
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inequalities have increased, and poor and disad-
vantaged people are suffering the worst conse-
quences. The probability of not being in school is
four times higher among the poorest children in
the world, and it is five times more probable not to
complete elemental studies. Conflicts still remain
tremendous barrier to education, and the already
huge proportion of children out of school living in
conflict zone is on the rise. Globally, poor quali-
ty education in elemental school causes millions
of children to drop out of school without a basic
knowledge”.

Facing these and other circumstances which
make more visible the existing distance from the
current education to the education that we actu-
ally need -and claim-, we have recently argued
(Caride, 2017: 33) that the right to educate is in-
dissoluble to the right to get educated anytime,
anywhere, beyond curricula -regardless its impor-
tance and significance-, attendance to school and
academic success or failure reflected in grades
and reports, whatever the institutional accredita-
tions required in a local, national or international
ambit.

In other words, it is not enough, just as new-
and old- discourses by the UNESCO (2015a: 51)
said, to say that “learning in class faces a challenge
after the enlargement of the access to knowl-
edge outside schools, universities and other ed-
ucational institutions”; or that, perpetuating this
reasoning, social media or massive open online
courses (MOOC) are establishing “synergies be-
tween formal education and training institutes, so
that the current context of transformation of the
educational landscape provides opportunities to
reconcile all learning spaces, experimentation and
innovation”.

Certainly, a step forward, in the paths to a
visionary conception of education and training.
However insufficient, we must say, if we do not re-
fer to Social Education, Popular Education, Socio-
cultural Animation or others which might achieve
what is missing, according to the same Report: “a
more fluid approach, which considers learning as
continuous, displaying a closer relation between
educational institutions (and formal education)
and other educational experiences less stand-
ardized” (UNESCO, 2015a: 51), since childhood
to every life stage. As far as we can see, it is less
controversial to talk about what is formal and less

formal in education than to talk about “other” for-
mal education, as formal as it can be in its identity
and socio pedagogical entity.

We will conclude noting that it will be less
credible that teaching and learning can be “per-
manent” without a Social Education that make
them possible in each and every family, commu-
nity, institutional, civic, etc. reality in which -with
different degrees of formality- they are inscribed,
and without acquiring, from itself and from socie-
ty, the level of knowledge and recognition that it is
reaching in Universities and in professional prac-
tices, in research and in daily action-intervention.

This recognition is no stranger, given the inten-
tion of conferring Social Education with a “law”,
the sooner the better, in the terms that it has been
demanded for the past few months by social edu-
cators through a campaign promoted by the Gen-
eral Council of Associations of Social Educators
(CGCEES), which the Ibero-American Society of
Social Pedagogy (SIPS) has adhered to with the
firm belief of its necessity and with the changes
that may be introduced into its regulatory pro-
cessing. Its justification refers to considerations
and fundaments which, claiming that education
ceased to be an exclusive prerogative of school,
go beyond the legitimation of socioeducational
processes of a training-profession transforming
contexts and people. Moreover, it makes it indis-
pensable by expressing that “Social Education
enables the incorporation of the subject of ed-
ucation to the diverse reality of social networks,
understood as development of sociability and so-
cial movement, and cultural and social promotion,
understood as an opening to new opportunities
to acquire cultural goods that will broaden edu-
cational, working, leisure and social participation
perspectives”.

It can be said louder but not any clearer. The
proposal has been made; the answers -as Bob Dy-
lan would say- are blowing in the wind: Is there
anybody on the other side who listens to these
“formalities” as well? Will education be a right for
everyone? Will this right mean a right for every
education and for everything in education? Could
education be reconsidered without changing the
ways to name it in a world which is changing its
own ways to be named? Will Social Education
and its Pedagogies have the opportunity to be
“formalized”?
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PRESENTATION

In recent years, social changes are being originat-
ed at a rapid pace and context has moved further
and further away from past, abandoning traditions
and building a future based on the processing
of information and the use of technology, with
everything that entails. Barely “liquid modernity
culture is no longer conceived as learning culture
based on accumulation... it now looks more like
disengagement, discontinuity and oblivion” (Bau-
man, 2005, p. 83).

These changes are a step forward the emer-
gence of new scenarios where time and space
are not linear, which means new educational and
leisure challenges for both vulnerable youth and
professionals and institutions that care for them.
In this way, processes as: globalization, the in-
crease of people with functional diversity, the
weakening of the primary care network along
with growing individualism, migrations, evolution
of technologies within the Knowledge Society, as
well as deficit in the economy and its crisis -which
stress destructuring of employment and the wors-
ening of working conditions- which causes youth
to be more exposed to vulnerability and precari-
ousness compared to other groups and age brack-
ets (Rodriguez, De-Juanas & Gonzalez, 2016)-;
bring along new demands and learnings that are
required to properly interact in whichever par-
ticular context (Garcia-Castilla & Meneses, 2009,
pp. 346-347).

In this sense, different national and interna-
tional institutions (European Commission, 2005)
are displaying a special interest in observing the
current situation of youth in advanced societies,
promoting through EU Youth Strategy 2010-2018 a
programme of measures to create more and bet-
ter opportunities for this group in areas of educa-
tion and employment, as well as to foster social
inclusion through the promotion of active citizen-
ry and solidarity among young people. (Boetzelen,
2010).

At the same time a social displacement has
occurred, calling into question education, leisure
practices and the use of free time of youth in the
face of the economic and social crisis over the
past few years (Pérez & De-Juanas, 2014; INE,
2017).

Given these changes, new challenges and
social difficulties have arisen, different to those
which youth faced barely ten years ago. That way,
new generations of young people have to live in a
world where the ones who choose to study must
combine it with other activities, and the ones who
work tend to do it longer hours and with little or
no social protection. In this world, accelerated
social change, the virtual interaction are predom-
inant, and fewer people live without the perma-
nent company of their smartphones (Melendro,
Garcla-Castilla, & Goig, 2016). In fact, it is difficult
to understand current society without Informa-
tion and communications technology, which has
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established itself as a fundamental element for
social development, especially in socialization
processes of youth, from a positive and resilient
approach based on preventive and protection
programmes and policies (Haenens, Vandoninck,
& Donoso, 2013), as well as exerted its potential as
a tool for empowerment (Vaquero, 2013).

At the same time, in this world, that faces
environmental issues, great efforts are made for
citizens to enjoy healthy spaces and to practice
activities enabling the achievement of physi-
cal, psychological and social well-being (Mur-
ga-Menoyo & Novo, 2017; Caride, 2017). The insti-
tution of the family is also being transformed as a
reflection of society, as well as its internal relation-
ships, still playing a significant role in socialization
and full development of youth (Agate, Zabriskie,
Agate, & Poff, 2009; Caballo, Gradaille, & Merelas,
2012; Ruiz-Corbella & De-Juanas, 2013; Valdemor-
os-San Emeterio, Ponce de Ledn, Sanz, & Caride,
2014; Doistua, Lazaro, & Bru, 2017).

All these conditions are affecting free time of
youth and the way that they deal with it socially or
individually (Cuenca & Goytia, 2012; Caride, 2012;
De-Juanas & Fernandez-Garcia, 2015). Aware of
these enormous challenges, in the unique con-
text of the 21 century, there is a need to under-
stand that this reality has a greater impact in less
prepared, vulnerable or at-risk youth (Kaztman,
2000). Professionals and researchers focused on
youth and social problems are mainly concerned
about education and cultural capital available for
young people to properly transform the informa-
tion received, which is an essential capability in
this digital age (Lugo, 2015). For this reason, this
monographic issue has been developed in order
to tackle this topic from a particular sensitivity
and a comprehensive concern for the understand-
ing of the reality that is affecting youth and that
would be invisible if it was not for the efforts of
the many authors presented here. Likewise, ed-
ucation and leisure of vulnerable youth has also
had a considerable social impact (Caballo, Varela,
& Najera, 2017; Cuenca & Madariaga, 2017; Mon-
teagudo, Ahedo, & Ponce de Ledn, 2017), more
than any reader might think, given the situation
of potential social exclusion of this specific group
of people. Dealing with these situations, we con-
sider that the opportunity for change means to
seriously confront what young individuals do and
how do they use their available free time in order
to analyze the situation afterwards and enable
the development of efficient socio-educational
interventions.

Therefore, this issue of Pedagogia Social
Revista Interuniversitaria, gathers seven orig-
inal contributions about education and leisure

of vulnerable youth. The project of the mono-
graphic was born five years ago and it has been
sculpted with a very defined style as a result of
the joint investigation of several groups of re-
searchers belonging to various Spanish universi-
ties' in cooperation with other foreign research-
ers. The list of articles presented here needed a
significant amount of meetings and joint efforts
in order to publish this issue. Each article of this
monographic issue present the outcomes of
experimental works on leisure practices of this
group of people, and they are in the collective in-
terest of social educators, although we consider
the content of these papers to be interesting for
everyone who intends to approach this subject,
even without a scientific perspective, showing a
willingness to know social reality of vulnerable
youth or those groups that present a higher risk
of becoming vulnerable.

To begin with, the first two articles focus on the
leisure practices of vulnerable youth and its ben-
efits for this group. The first paper, entitled “Pref-
erences, renunciation and opportunities in leisure
practices of vulnerable young people”, is written
by professors Francisco Javier Garcia-Castilla and
Miguel Melendro Estefania from National Univer-
sity of Distance Education (UNED) in cooperation
with professor Catherine Blaya from Haute Ecole
Pédagogique du Canton de Vaud (Switzerland).
The authors make an in-depth study -through a
questionnaire on leisure time- about the prefer-
ences, renunciations and leisure opportunities of
more than 700 young students in Spain, consid-
ered as vulnerable and in the age bracket from
16 to 18 years old. The authors point that social
relationships and a lack of resources affect the lei-
sure practices of this group and emphasize leisure
poverty as a feature of their situation.

The second article by Angela L. de Valenzue-
la Bandin, José Antonio Caride Gémez and Rita
Gradaille Pernas from University of Santiago de
Compostela. “Leisure practices and its education
in the processes of social inclusion: a comparative
study with youth in foster care in Catalonia, Gali-
cia and Madrid”. They make an interesting contri-
bution about the most common leisure practices
in youth in foster care or formerly in foster care
in Catalonia, Galicia and Madrid. The paper is the
result of the doctoral thesis “Los tiempos de ocio
en la vida cotidiana de la juventud en situacién de
riesgo y dificultad social: problematicas especifi-
cas y alternativas pedagdgico-sociales”, based on
a purposive sampling from all the references ob-
tained from Federation of Entities offering Assist-
ed Projects and Apartments (FEPA). The authors
used an ad hoc instrument implemented to about
150 young individuals in the age bracket from 16 to
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21. The outcome of this work focuses on the possi-
bilities and limitations offered by leisure practices
in the processes of social inclusion, as well as on
the need to promote socio-educational initiatives
with this group.

After these initial articles, two other papers
related to sportive - physical activities in vulner-
able youth are presented. The first one is entitled
“Sports leisure in potentially vulnerable young
people: perceived benefits and organization of
practice”. The authors, Rall Fragiiela Vale from
University of La Corufia, Angel De-Juanas Oliva
from National University of Distance Education
(UNED) and Ricardo Franco Lima from Sport and
Leisure Graduate School of University of Melgaco
(Portugal), are aware of the vast socialising and
educational power of sportive practices. They
present the results of a quantitative investigation
whose main target was to describe leisure habits of
young people at risk of vulnerability and non-vul-
nerable youth. For that purpose, a questionnaire
was administered to around 2700 Spanish stu-
dents, and 785 were considered as participants
in risk of vulnerability. The outcome obtained by
the authors affirm that youth at risk of vulnerabil-
ity present less active habits than non-vulnerable
youth. In turn, attention is drawn to the fact that
the most vulnerable youth perceived less benefits
from sportive leisure practices, which might entail
the need for structured socio-educational inter-
ventions in order to foster sportive leisure prac-
tices in this group.

The second article, “Time dedicated to physi-
cal-sportive leisure and time perspectives: reveal-
ing/concealing vulnerabilities”, also focuses on
physical activity in youth leisure. The authors, Nu-
ria Codina Mata and José Vicente Pestana Mon-
tesinos from University of Barcelona, along with
Ana Ponce de Leén Elizondo from University of La
Rioja, based their research on the influence exert-
ed by the time spent practicing sportive physical
leisure as well as the benefits obtained and on the
time perspective in a sample of nearly 150 young
individuals in the age bracket from 18 to 24 years
old. Two tests were applied in order to conduct
this work. First, an ad hoc questionnaire on the
structure and characteristics of Time Budget from
the contributions of Neulinger, as well as the ad-
justments formerly made by the authors in other
studies. The second test was Zimbardo Time Per-
spective Inventory, adapted to Spanish population
by Diaz-Morales in 2006. The outcomes of the
study revealed relationships between the varia-
bles addressed in both tests and the experience
in sportive physical leisure. The authors empha-
size in a higher vulnerability in girls compared to
boys regarding sportive leisure practices.

After these four articles, we present the fifth,
which focuses on youth leisure activities and its
presence in social networks. Its title is “Leisure
activities and their presence in social networks
in potentially vulnerable youth” and it is written
by Rosa Ana Alonso Ruiz and M. Angeles Valde-
moros-San Emeterio from University of La Rioja
along with Nuria Codina Mata from Universidad
of Barcelona. This article accurately conveys the
importance of digital literacy, as well as the pres-
ence and diffusion in social networks of leisure
activities of potentially vulnerable youth in Spain,
in relation to different socio-demographic vari-
ables. The study starts from a proposal of quan-
titative investigation carried out on a sample of
140 students in the age bracket from 17 to 18 years
old. An ad hoc questionnaire and inferential and
descriptive analyses were applied. The authors
stress that more than half of the participants dis-
seminate their leisure activities in social networks.
At the same time, young people living in the North
and center of Spain are the ones who communi-
cate their physical activities on social networks
more often, and students living in the East of
Spain disseminate their cultural experiences more
frequently. The article finishes with a well-argued
justification on the keys to optimize education in
digital leisure of this population.

Then, the sixth article is presented as other
great incentive of this monographic issue: “Leisure
for vulnerable young people: importance, satisfac-
tion and self-management”, written by professors
Ana Eva Rodriguez Bravo from National Univer-
sity of Distance Education (UNED), A’nge| Luis
Gonzélez Olivares from University of Castilla La
Mancha and Fernando Lépez Noguero from Uni-
versity Pablo de Olavide. With this study the read-
er will have an approach to one of the issues that
have a greater impact on youth: the perceived
importance of their leisure time, the entailed sat-
isfaction and its self-management. The starting
point of this work, mentioned by the authors in
the beginning of the text, is the paramount analy-
sis of whether the assessment made by vulnerable
youth of their own leisure experience differs from
the assessment made by non-vulnerable youth.
For this purpose, the authors conduct a quanti-
tative study with nearly 2700 participants; almost
800 were identified as vulnerable. The results ob-
tained verify that vulnerable youth attach great
importance to their leisure practices and are satis-
fied about it. At the same time, it is revealing that,
according to this article, vulnerable youth attach
less importance than non-vulnerable youth.

Finally, the monographic issue ends with the ar-
ticle “The professional practice of social agents in
youth leisure: strategies for intervention”, written
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by Fatima Poza Vilches from University of Granada,
Ana Fernandez Garcia from National University of
Distance Education (UNED) and Joao Paulo Ferrei-
ra Delgado from the Polythecnic Institute of Por-
to (Portugal). This article focuses on professionals
on leisure of vulnerable youth. The authors tackle,
from a methodologic frame focused on the quali-
tative investigation, the analysis of 34 professional
experiences in the field of youth leisure in Spain.
The work starts with a review of professional prac-
tices of social agents working in the field of leisure
and youth. Subsequently, the authors present the

research methodology and the open-ended ques-
tionnaire technique used for data collection with
these social agents, which presented an age brack-
et from 26 to 55 years old and an extensive train-
ing and with six years of professional experience,
even reaching twenty years in some cases. The out-
comes of the study enable authors to provide new
approaches and fields of interest for socio-educa-
tional intereventions from leisure and targeting vul-
nerable youth. They fundamentally identify eight
different indicators serving as a reference in order
to generate intervention strategies.
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activities due to relational causes and a lack of resources, especially in the case of women.
Furthermore, we found differences on the renunciation or no renunciation regarding the im-
portance that vulnerable youth give to capabilities such as creativity and innovation and to
conflict management, being young individuals who actually quit practising leisure activities the
ones who value to a greater extent these capacities. These results provide precise guidelines
for more effective socio-educational interventions on this vulnerable group.

PALABRAS CLAVE:
ocio

jévenes vulnerables
capacitacion
oportunidades
intervencion
socioeducativa

RESUMEN: Se presentan los resultados de una investigacion realizada entre 2013 y 2016 que
tiende a indagar sobre las preferencias de la practica de actividades de ocio de los jéve-
nes espafioles mas vulnerables y los motivos de renuncia a su entretenimiento; asimismo, se
pretende explorar la relacién entre la renuncia a la practica de ocio de esta poblacién y su
sexo. Por Ultimo, se trata de analizar el efecto de la renuncia a la préctica del ocio sobre la
importancia en las capacidades formativas, entendidas como una oportunidad para la trayec-
toria de vida de estos jévenes. Para ello, se realizé un estudio cuantitativo de tipo descriptivo
en el que se aplicé un cuestionario elaborado ad hoc a una muestra de 2.694 participantes.
De ellos 783 fueron identificados como jévenes vulnerables. Como resultado, las practicas de
ocio preferentes de los jévenes vulnerables coinciden con las del resto de la poblacién juvenil
espafola, destacando las actividades deportivas, las relacionadas con las TIC y con la musica.
Se confirman, los planteamientos sobre la pobreza del ocio de estos jévenes, que renuncian
frecuentemente a sus préacticas de ocio preferidas por falta de recursos y por motivos rela-
cionales, especialmente las mujeres. Ademas, se hallan diferencias en funcién de renunciar o
no a alguna préctica de ocio en relacién a la importancia que los jévenes vulnerables otorgan
a las capacidades de creatividad e innovacién y en la de gestién de conflictos. Los jévenes
que renuncian a las actividades de ocio son los que mas valoran estas capacidades. Estos
resultados facilitan orientaciones precisas para una intervencién socioeducativa mas eficaz
con este colectivo.

PALAVRAS-CHAVE:
lazer

juventude vulneravel
treinamento
oportunidades
intervencao
socioeducativa

RESUMO: Os resultados de uma investigagio realizada entre 2013 e 2016 sdo apresen-
tados, que tendem a indagar sobre as preferéncias da préatica de atividades de lazer dos
jovens espanhdis mais vulneraveis e os motivos para renunciar ao seu entretenimento; tam-
bém, o objetivo é explorar a relacio entre a reniincia & pratica de lazer dessa populagdo e
seu sexo. Finalmente, o objetivo é analisar o efeito de renunciar a prética do lazer sobre a
importéncia das capacidades de treinamento, entendidas como uma oportunidade para a
trajetéria da vida desses jovens. Para isso, foi realizado um estudo descritivo quantitativo
no qual um questionario preparado ad hoc foi aplicado a uma amostra de 2.694 participan-
tes. Destes, 783 foram identificados como jovens vulneraveis. Como resultado, as préticas
de lazer preferenciais de jovens vulneraveis coincidem com as do resto da populag&o juve-
nil espanhola, destacando as atividades esportivas, as relacionadas as TIC e & musica. Eles
confirmam, as abordagens sobre a pobreza do lazer desses jovens, que freqiientemente
renunciam as suas préaticas de lazer preferidas devido a falta de recursos e por razées re-
lacionais, especialmente as mulheres. Além disso, existem diferencas dependendo ou n&o
de renunciar a alguma prética de lazer em relagdo a importéncia que os jovens vulneraveis
colocam nas habilidades de criatividade e inovacdo e na gestdo de conflitos. Jovens que
renunciam a atividades de lazer sdo aqueles que mais valorizam essas habilidades. Esses
resultados fornecem diretrizes precisas para uma intervencéo socioeducativa mais eficaz
com este grupo.

1. Introduction

“(.) In essence, vulnerability can be seen as a state
of high exposure to certain risks and uncertainties,
in combination with a reduced ability to protect or
defend oneself against those risks and uncertainties
and cope with their negative consequences. It exists
at all levels and dimensions of society and forms an
integral part of the human condition, affecting both
individuals and society as whole” (United Nations,
2003, p. 8)

Regarding the United Nations approach on
vulnerability, Katzman (2000) indicates that vul-
nerable youth population is characterized by the

“inability to take advantage of available opportu-
nities, in different socio-economic areas, in order
to improve their welfare situation or prevent their
deterioration” (Kaztman, 2000, p. 281) and whose
vulnerability also implies “the risk of being harmed
by the change or permanence of specific external
and / or internal situations” (Busso, 2005, p. 16).
The group of vulnerable young people has, on
the other hand, large living spaces dedicated to
leisure, understanding this concept as occupation
of free time, which is its traditional reference in
studies about leisure (Cuenca, 2014). In this field,
we have many studies about leisure practices of
youth. However, there is very little information
available - beyond the extensive documentation
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on casuistry and particular experiences - regard-
ing these practices in the most vulnerable young
people (MacDonald & Marsh, 2005; Woelfer, 2014;
Melendro, Garcia-Castilla & Goig, 2016).

Recalling the definition given above by Kazt-
man, the use of the available opportunities has
to do, at first, with the possibility of such oppor-
tunities actually occurring. This is much more
difficult in the case of vulnerable young people,
whose leisure poverty is linked to structural dis-
advantages and to the scarce or insufficient avail-
ability of spaces and resources; among them, the
economic resources stand out (Alguacil, Cama-
cho, & Hernandez, 2014; Corr, 2014; Temes, 2014).
As Alguacil, Camacho and Hernandez proposed
(2014), these structural disadvantages relate with
the idea of social vulnerability considered as
downward mobility, which is a concept that me-
diates between inclusion and exclusion and that
often refers to both social groups and territories
or places at risk or in decline, joining therefore
the double bind between space and social struc-
ture. As these authors noted, social vulnerability
expresses a complex problem which, in order to
be addressed, “requires an analysis and a multi-
dimensional intervention” (Alguacil, Camacho, &
Hernandez, 2014, p. 77-78).

Along with this, this use of opportunities is di-
rectly related to the training of young people so
that they can identify and address them, especial-
ly during their leisure time. Several investigations
have stressed on this topic and have raised the
importance of the idea that professionals work-
ing with vulnerable youth at social risk should
help them develop diversified skills in relation
to the search for resources, decision-making
and personal initiative in their leisure practices.
It has been proven that, when this condition is
fulfilled, their motivation and perception of suc-
cess improve, while reducing anxiety and fear of
failure and increasing self-confidence (Darling,
2005; MacDonald & Marsh, 2005; Smith, Smoll, &
Cumming, 2007; Larose et al., 2010). As stated by
Firzly, Sirois-Leclerc and Blanchard (2015, p. 668-
669), in their research work, “educators consider
themselves responsible for the development of
diverse skills of young people, such as the de-
crease of anxiety and fear of failure, and a better
organization of leisure and positive personal de-
velopment that increases self-confidence”. On the
other hand, Haudenhuyse, Theeboom and Nols
(2013, p. M), in their study on socio-educational
practices with vulnerable youth in the leisure time
dedicated to sport, indicate the need to develop
“an educational attitude that can focus on the
well-being of young people and tackle an educa-
tional practice not based on abstract ideas about

pro-social or positive development through sport,
but based on the particular needs of young peo-
ple and their life situations... Any framework used
must be flexible enough to effectively address the
ever-changing challenges faced that young people
face”. Therefore, it will be important to investi-
gate the elements of these diversified capacities
and their presence in the main leisure practices
of vulnerable young people in Spain. Among this
list of leisure practices, we stand out sporting and
ICT activities, as well as cultural performances
such as movies or concerts. However, a significant
amount of their leisure time can be considered
as passive, and this would include the time spent
with friends, watching TV, going out and at home
alone (Corr, 2014; Lépez-Noguero, Sarrate, & Leb-
rero, 2016). This does not differ much from the
main leisure practices of young people in Spain,
who listen to music and go out with friends in 90%
of cases, and use the computer, watch television,
practice sports, rest or do nothing in 70-89% of
cases (INJUVE, 2016, p. 337).

All'in all, the aims of this research are: analyze
the preferences in the practice of leisure activities
of vulnerable young people; explore the renunci-
ations of a leisure activity that they like, their rea-
sons to do it and the possible relation to gender;
and finally, find out if the importance that they
give to the training capacities differs depending
on whether they quit practicing any leisure prac-
tice. We consider capabilities as opportunities for
vulnerable young people to take advantage and
improve their personal and social life and, ulti-
mately, their social inclusion.

2. Methodology

The present work provides partial results of the
research project R&D&I Resortes about leisure,
training and employment of young students, con-
ducted between 2013 and 2016. This is a quanti-
tative, descriptive and cross-sectional study. Its
main target is to determine if the most vulnerable
young people can take advantage of the opportu-
nities that arise from their leisure practices in or-
der to improve their life trajectories. First, we car-
ry out a descriptive study which seeks to identify
the preferences in leisure activities. Secondly, we
investigate the difficulties that they find through
the study of the reasons why they quit practicing
some type of leisure activity that they like, and if
there are significant differences regarding gender.
Thirdly, we analyze whether the renunciation of
the leisure practices affects the importance that
young people give to their training capacities, con-
sidered as opportunities for their life trajectories.
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Consequently, two working hypotheses are
proposed according to the set objectives in this
article: 1) the renunciation of a leisure activity is
related to gender of vulnerable young people; 2)
the renunciation of a leisure activity affects the
importance that vulnerable young people give to
their training capacities.

2.1. Participants

The sample gathers young people in Spain who
study Compulsory Secondary Education, Bacca-
laureate, Intermediate Level Vocational Training
and Initial Professional Qualification Programme
(PCPI) in every autonomous community. The to-
tal sample of the research included 2694 students

(men, n = 1385, 51.4%, women, n = 1309, 48.6%).
Using a simple random sampling, we chose youth
population in Spain in the typology of studies and
programs indicated above. Also, proportional allo-
cations were carried out according to strata tak-
ing into account: the amount and distribution of
students from all autonomous communities, type
of study, ownership of the educational centers,
course and gender. For this sample selection, a
confidence level of 95% was established.

In the sample we can find students between
the ages of 16 and 19 years old, most of them reach-
ing the age of majority (M + DE: age: 1815 + 1.51).
However, we selected for this work a sub-sample
based on young people displaying more variables
related to situations of vulnerability.

Table 1: Sample and sub-sample according gender and vulnerability

Vulnerable Non - vulnerable Total Jévenes
young people
Gender young people | Total Frequency % Frequency %
Woman 366 46.7 943 49.3 1.309 48.6
Man 417 53.3 968 50.7 1.385 514
Total on the sample 783 100 191 100 2.694 100
An estimation was made on those cases that 2.2, Tool

met at least one of the following criteria: (1) stu-
dent belonging to a family unit presenting in-
comes equal to or less than 500 euros per month;
(2) student studying Initial Professional Qualifica-
tion Programme (PCPI); (3) student whose situa-
tion presents the lack of a mother or father and
/ or student who are in foster care; (4) student
presenting unemployment situation of the par-
ents or having one of them unemployed and the
other dedicated to household chores; (5) student
presenting a situation where neither parent / legal
tutor completed their studies; (6) student with an
average score lower than 5 points (out of 10) in
their studies; and (7) student which are scarcely or
not at all satisfied with their family life (due to loss
of attention or opportunities, impaired commu-
nication or permanent family conflicts, etc.). As a
result, the sample of vulnerable young people for
this study reached 783 students (men=417, 53.3%,
women=366, 46.7%). The average age coincides
with the age of majority (M + SD: age: 1819 + DT:
.493).

Data collection was performed through an ad-hoc
questionnaire that studied the elements of youth
and consisted of 44 items categorized in seven
dimensions aimed at the students: sociodemo-
graphic data, school life, family life, leisure time,
health and quality of life, studies and labor market
in the future, entrepreneurship and training.

The questionnaire was validated by 14 experts
in the field and external to the project context, as
well as through a pilot test conducted on a 10%
of the sample, in eight autonomous communities.
Specifically, this article focuses on the demonstra-
tion of the results of the block corresponding to
Leisure Time by means of the items 21, 32 and 33
and the block corresponding to Training and En-
trepreneurship using item 44, referred to capacity
building. The students had to express their pref-
erential practice of leisure activity, whether quit
practicing some type of leisure activity and the
reasons why they give up. They also had to ex-
press the degree of agreement with the statement
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presented in each of the items in a rating scale
based on Likert-type scale from 1to 5 (1 strongly
disagree, 5 strongly agree).

2.3. Procedure

The questionnaire was applied one single time,
completed in pencil and paper format in one sole
session held during school hours in every educa-
tional center. The duration of the survey was ap-
proximately forty-five minutes. The participants
were informed of the purposes of the study; their
participation was voluntary and anonymous, and
followed specific guidelines. Total confidentiality
of responses was assured and the bias avoided.
The fieldwork was undertaken during the years
2015 and 2016.

Likewise, the application of the questionnaire
was conducted in educational centers during
school hours. The anonymity of the participants
remained fully guaranteed and the ethical princi-
ples of social research were fulfilled (Mesia, 2007).

2.4. Data analysis

Descriptive analyzes were performed to statistical-
ly represent the sample and determine the leisure
practice preferences of vulnerable young people
as well as their reasons for renunciation of any lei-
sure activity that they like. Once the database was
defined, and in order to examine the relationship
between the categorical variables, an analysis of
the different items was applied using: contingen-
cy tables, Pearson’s chi-squared test and its signif-
icance and the Phi coefficient and Cramér’s V. In
order to measure the effect of the renunciation of
some leisure activity over their capabilities, Stu-
dent’s t-distribution was used. The confidence level
established was 95% (p <.05). All analyses were per-
formed using the SPSS v.22.0 software.

3. Results

A first descriptive study was carried out to know
the first option of the preferential leisure activi-
ties of the potentially vulnerable students. This
information is collected in the item 21.a, which
gathered responses of 60.5% of the sample of vul-
nerable youth (474 out of 783), and, as mentioned
in this article, in relation to other researches, the

majority of students in situation of vulnerability
for the practice of a leisure activity choose to per-
form a sportive physical activity, in cooperation or
competition (soccer, basketball, volleyball...) and /
or individually (running, swimming, skating...) rep-
resenting 26.2% of the activities practiced during
their leisure time and followed by listening to mu-
sic, going out with friends or using ICT'’s (videog-
ames or social networks).

17.4

88 82

J0

Sporiive Individual  Listening

‘EEE

Goingout  Watching TV Flaying Sacial networks

physical sportive to music with friends  (generally, videogames
activity, physical favorite

in cooperation  activity shows...)

or competition (running,

(soocer, swimming,

basketball,
valleyball...)

skating...)

Figure 1. Main leisure activities chosen as 1st
option by vulnerable young people

The reasons for the renunciation (item 33) of a
leisure activity that they like are multiple. We re-
coded the variable into four categories to group
this information. The four categories of reasons
for renunciation are: lack of resources, relational
reasons, personal reasons and other reasons.

70.1
57.5 |

9% 299

WOMEN
MEN

QUIT PRACTICING LEISURE ACTIVITIES DO NOT QUIT PRACTICING LEISURE ACTIVITIES

Figure 2. Vulnerable young people quitting the
practice of a leisure activity according to gender

The reasons for the renunciation (item 33) of a
leisure activity that they like are multiple. We re-
coded the variable into four categories to group
this information. The four categories of reasons
for renunciation are: lack of resources, relational
reasons, personal reasons and other reasons.
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27 23

Lack of resources Relational causes Personal reasons Other reasons

® WOMEN E MEN
Figure 3. Reasons for the renunciation
to a leisure activity according gender
of vulnerable young people

Figure 3 exposes a comparison according to
gender of vulnerable youth explaining the reasons
for renunciation of a leisure activity that they like.
First, we find a relationship between the two va-
riables in a situation of vulnerability and reasons
for renunciation of the practice of a leisure activi-
ty (x2=109; p =.027; Cramér’s V = .027), especially
in relation to resource availability. Similarly, it is
observed that the variable gender stands out in
the population of vulnerable youth (2 =12.6; p =
.000; Cramér’s V = .000), which seems to make
a difference, even among the most vulnerable
young people.

Specifically, in terms of monetary resources,
vulnerable young people have 15 euros a week on
average for their expenses, 6 euros less (28.5%)
than the average of young people their age, who
have 21 euros a week (INJUVE, 2016, p. 344). On
the other hand, it is confirmed that vulnerable
young people who attend compensatory education
(PCPI / Basic Vocational Training) give up to a grea-
ter extent to their leisure practices, due to the lack
of resources or relational reasons (I have nobody
to practice with, my family forbids it...), clearly more
than the population of young people who come, in
general, from other type of educational resources
(2 = 24.3; p = .019; Cramér’s V = .019).

Then, and following our second hypothesis, it
is observed in table 2 that there are differences
between the assessments on the abilities of vul-
nerable young people who quit practicing leisure
activities that they like. As we can see, the renun-
ciation of the practice of some leisure activity
influences the importance that vulnerable young
people give to the capacities to be trained, that
is to say, they actually differ in their evaluations
depending on whether they quit or not practicing
a leisure activity.

Table 2: Assessment made by youth on the presence in their training of capabilities whose response
was / was not related to the renunciation of a leisure activity.
Capabilities © 4
o o
- > v
§ Standard | -2 Student's t-test
L 2 tandar ¥ udent’s t-tes
Vulnerable youth £ % | Media 5
° ° deviation z
c ¢ K
: 2 e
x 9 N t gl. Sig.
Yes 313 1.256
Leadership no 660 552.767 .510
No 3.07 1.298
Commitment and Yes 365 1.074
o ho 1.645 551.370 101
motivation No 352 1107
Creativity and Yes 356 1181
. . no 2.392 538.469 017
innovation No 334 1188
Conflict Yes 3-54 1059
no .052 574.270 959
management No 353 1145
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Capabilities 9 _E.
c .- )
L 5 Student’s t-test
Vulnerable youth |5 © | Media Star_'dé."d w
g 5 deviation 5 9
S @ = & .
S o E T t gl Sig.
X o n >
Own time and Yes 3.22 1149
team’s time no 2.031 571.235 .043
management No 3.03 1.240
Negotiation and Yes | 3.38 116
decisid ki no -.001 554177 999
ecisién-making No 338 1146
Own time and Yes 3.28 1101
team'’s time no -.601 544.412 548
management No 3.34 1134
Search for Yes 3-33 1180
no 737 507.621 461
resources No 3.27 1154
Source: Own elaboration.

This second hypothesis is partially fulfilled
because only two out of the eight capabilities
present different values. In particular, the choice
of quitting or not quitting affects the assessment
that vulnerable youth makes of the capability cre-
ativity and innovation (3.56), reaching a higher val-
ue when the renunciation actually happens. In ad-
dition to that, dispersion (DT:1181) is moderate, so
the degree of agreement in the response is similar
among the participants.

Regarding the conflict management variable,
we can also find differences in vulnerable young
people depending on whether the renunciation
happens or not. Likewise, students who quit
practicing a leisure activity are the ones who give
the higher rate to this capability for their train-
ing (3.22), unlike students who do not give up
(3.03), even though when the dispersion of data
(DT.240) in the group of those who do not resign
is slightly higher than in the group of students who
actually give up. For this reason, we can conclude
that the dispersion of the data shows a lower de-
gree of agreement on the tendency of responses
given by those who do not give up, in contrast to
those who actually quit.

In any case, both results show that giving up
on practicing a leisure activity is related to a ten-
dency to value in a greater degree the importance
in the training of such capabilities as creativity
and innovation and conflict management. Our

objective consisting in the analysis of the influ-
ence of the reasons for the renunciation or not of
a leisure activity in the assessment of vulnerable
young people in order to prove the importance
of determined capabilities is completely fulfilled.

4. Discusion and conclusions

In line with the target set in this research, we have
provided relevant information about the differ-
ent ways which young people in Spain can take
advantage of the opportunities emerged from
their leisure practices in order to enhance their
personal and social lives, as stated in the outcome
obtained. Consecutively, we interpret the main
results and discuss them in connection with other
studies about the same topic.

Firstly, regarding the preferences in the leisure
practice of vulnerable young people, we can ob-
serve that they are quite similar to the likings of
the rest of youth population in Spain (INJUVE,
2016). In the specific case of vulnerable people,
the results of the investigation indicate as pref-
erential, from top to bottom, sporting activities
(26.3%), ICT activities (18.9%) and music activities
(8.2%) (Garcia-Castilla et al.,, 2016). Youth in Spain
Report 2016 (INJUVE, 2016) points out as pref-
erential activities, from top to bottom: sportive
physical activities and music activities (more than
90% in both cases) and ICT activities (between
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70% and 89%). The only difference noted is the
preference to choose ICT activities rather than
music activities in the case of vulnerable young
people.

However, while the leisure practices of vul-
nerable young people are mainly passive, such as
watching TV, going for a walk around the neigh-
borhood, sharing with friends or being alone in
their bedrooms (Corr, 2014; Lépez-Noguero, Sar-
rate & Lebrero, 2016), leisure practices of youth in
Spain is far more diversified, including activities as
travelling, reading books, newspapers and maga-
zines (50%-69%), or less frequently, hiking, going
to museums or exhibitions, going to the theatre
and conferences and colloquia (20%) (INJUVE,
2016, p. 337).

Secondly, regarding the renunciation of the
leisure practices of vulnerable young people,
the concept of leisure poverty mentioned in the
introduction of the present work is substantially
confirmed (Alguacil, Camacho & Hernandez, 2014;
Corr, 2014; Temes, 2014). As seen in the section for
results, this research highlights the relationship
between the variables at-risk of vulnerability and
reasons for the renunciation of a leisure practice
that they like, particularly in relation to resource
availability (73.6%). Similarly, we observe that in
the group of vulnerable young people, the vari-
able gender stands out, making a difference and
generating a gap even in the case of this group.
This contrasts with the researches on youth pop-
ulation as a whole, where the renunciation of the
leisure practices is caused fundamentally due
to the lack of free time, especially in the case of
women (Stodolska, 1999; Jackson, 2000; Madaria-
ga, A., & Romero da Cruz, 2016).

Thirdly, and as we stated in the introduction
of the present article, the seizing of opportunities
is closely connected to youth training to identify
them and tackle them through leisure activities.
In this respect, our research inquired young indi-
viduals about those capacities linked to leader-
ship, commitment and motivation, creativity and
innovation, communicative capacity, conflict man-
agement, negotiation and decision-making, own
time and team’s time management and search
for resources for the seizing of opportunities in
their life trajectories (Busenitz, West, Shepherd,
Nelson, Chandler, & Zacharakis, 2003; Osorio &
Pereira, 2011; Marulanda, Montoya, & Vélez, 2014).
As stated by Bandura (1977), people tend to avoid
the risky situations that they feel incapable to
face, while they get involved more easily in activi-
ties when they feel capable of facing them.

As confirmed in the outcome of this re-
search, even though the differences in the rating
are not very significant, if we take a look to the

capabilities analyzed by young people we can find
that they feel better trained at commitment and
motivation, creativity and innovation and commu-
nicative capacity (3.6 - 3.5 out of 5), while they feel
that they are less prepared in leadership, conflict
management (despite their positive opinion on
this capability), search for resources and own time
and team'’s time management (3.1 - 3.3 out of 5).
The work by Rodriguez, De-Juanas and Gonzalez
(2016) also reveals the benefits of vulnerable
youth regarding the formative aspects and capac-
itation destined to the achievement of more and
better opportunities for their life trajectories.

Comparing the practice of leisure activities
and the capabilities and skills of vulnerable young
people, understood as opportunities, we can as-
sert that, in the field of physical-sportive practices,
which are the favorite leisure activities of vulnera-
ble young people, many researches point out that
these physical activities enable the development
of certain and fundamental capacities as self-reg-
ulation, self-efficacy, participation, sense of coher-
ence in action and sense of collective belonging
(Lindstrém, 2010; Super, Hermens, Verkooijen, &
Koelen, 2014; Haudenhuyse, Theeboom, & Nols,
2013; Toering, Elferink-Gemser, Jonker, Van Heu-
velen, & Visscher, 2012). Australian authors Kermer,
et al. (2014) explain how depressive symptoms in
vulnerable youth decrease when the levels of phys-
ical activities are higher and the use of screens is
lower. On the other hand, we find the investigation
on youth and the protection system in the Nether-
lands by Super at al. (2014) particularly interesting
in this sense, given that it highlights the importance
of self-regulation through sports in this population.
Self-regulation displays high rates in its different
elements (planning, monitoring, self-assessment,
effort, reflection and self-efficacy) and correlates
a higher capacity of youth to gain knowledge and
skills in different fields and to overcome situations
of social disadvantage. As stated by researchers,
“from the perspective of a positive development
of youth, self-regulation capabilities can be consid-
ered an internal asset which may help youth to get
ready for a healthy and productive adulthood” (Su-
per et al. 2014, p. 703). Finally, and as Garcia-Castil-
la et al. (2016, p. 31) emphasized, we cannot forget
gender differences regarding the preferences in
sportive physical leisure activities: “while women
practice physical activities to a lesser extent and
prefer other type of leisure practices, men prefer
collective sports as compared with women, who
lean more towards other physical activities relat-
ed to art, corporal expression and / or recreation
outdoors”.

With reference to the use of ICT technologies
as the second choice in the list of preferential
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activities of vulnerable youth, they have been
studied as a training resource particularly inter-
esting as an opportunity for them (Livingstone &
Hawdon, 2009), given that the starting point of this
special group is located in a less balanced position
when comparing them to the rest of youth popu-
lation in such training areas as formal education,
family context or work environment. As Ferreira,
Pose and De Valenzuela (2015) explained, vulner-
able youth spends significantly more time than
the rest of youth population in electronic leisure
activities, like using chats and social networks, us-
ing their cell phones as entertainment (between
33% and 41%), as well as watching videos in You-
Tube (Davies, Coleman, & Livingstone, 2014). It is
also relevant the high degree of satisfaction (84%)
attributed to ICT leisure activities by vulnerable
youth (Melendro, Garcia-Castilla, & Goig, 2016).
This interest and dedication to ICT technologies
involves a growing distance of family life, given
that, as Valdemoros, Sanz-Arazuri and Ponce de
Ledn (2017) formulated, when ICT technologies
are not a preferential leisure practice in kids, their
relational capabilities (cohesion, flexibility, family
functioning) are enhanced.

In contrast, the use of ICT technologies might
as well strengthen diverse capabilities, since they
increase interaction and communication possibil-
ities, helping to a better use of opportunities to
build inclusive personal and social trajectories or
to avoid risky situations or behaviors (Valdemoros,
Sanz-Arazuri & Ponce de Ledn, 2017; Blaya, 2015;
Lepicnik & Samec, 2013; Morduchowicz, 2012).
Melendro, Garcia-Castilla and Goig (2016) explain
how the positive assessment of the training that
vulnerable youth receive via ICT technologies
must include the capability for conflict manage-
ment and, along with it, other ones as commu-
nicative and leadership capacities. For their part,
Hermosilla and Torres (2012), in their studies on
the inclusive and transforming use of ICT tech-
nologies, proposed the training and capacitation
of vulnerable youth using certain basic elements
that go beyond the simple instrumental learning.
To name but a few, the elaboration of personal
and collective communication methods and the
creation and development of interpersonal rela-
tionships to promote respect, tolerance, debate
and reflection.

Finally, we tackle music activities, which are
the third group of preferred activities chosen by
vulnerable youth. As Woelfer (2012) stated, even

though music is considered an important part of
adolescence and youth, little we know about the
relationship between music and excluded and vul-
nerable and excluded youth. In their research, a
significant part of homeless youth listens to mu-
sic everyday (98%) and present eclectic musi-
cal tastes. Music plays an important role in their
emotional control and regulation of relationships
with people. This work also notes the significant
relation between music activities and a massive
use of ICT technologies. Wald (2011) explains how
participation in musical activities boost compe-
tences and capabilities in homeless youth, such
as self-confidence, self-esteem, interest in group
activities, teamwork and perception of new atti-
tudes in society, among others.

In conclusion, we check that is essential to
fight leisure poverty of vulnerable youth in order
to facilitate vital and social opportunities. On the
one hand, by using resources that can reduce the
high percentage of renunciations of leisure prac-
tices because of this. On the other, improving the
access to those opportunities and its proper use
through socio-educational interventions planned
in accordance with the elements highlighted in
this article: take as referential point the pref-
erences in leisure practices -sportive physical
activities, music and ICT technologies- as a mo-
tivational and training reference, and the capa-
bilities which make vulnerable youth feel secure
and competent, such as commitment and motiva-
tion, creativity and innovation and communication
skills. Moreover, interventions on other capabili-
ties where young people feel vulnerable, such as
conflict management, search for resources, time
management, decision-making or leadership must
be strengthened.

However, this study has limitations in its analy-
ses, and it is necessary to deepen into the reasons
of renunciation of vulnerable students in order to
obtain more detailed information, as well as into
those variables which affect female students and
make them give up more often than men. Further
studies on these issues will predictably have a
significant effect in the approaches of socio-edu-
cational interventions on this group of population
and in strategy development and creation of re-
sources that can combat exclusion processes and
promote participation and social commitment
of vulnerable youth in our society (Cuenca, 201;
Goyette, Pontbriand, et Bellot, 2011; Goyette,
Mann-Feder, Turcotte, & Grenier, 2016).
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under “normal” circumstances like students of Post-compulsory Secondary Education. This
research, which has as an empirical support the information obtained through the application
of surveys elaborated ad hoc to two samples of both groups in Catalonia, Galicia and Madrid,
highlights the coincidences and divergences in their preferences, revealing the possibilities
and limitations between those preferences and the leisure time activities that both youth
groups carry out. This set of circumstances demands a proper leisure education, which con-
tributes with new perspectives in social and pedagogical code; and, along with them, new
opportunities in order to build the equality and the social inclusion of youth in the society
we inhabit...

PALABRAS CLAVE:

ocio juvenil
pedagogia del ocio
educacién social
jovenes tutelados
inclusién social

RESUMEN: El ocio, a cuyas practicas mas convencionales -ltdicas, festivas y recreativas- se
han afiadido en las Ultimas décadas experiencias y vivencias que amplian y/o diversifican su
protagonismo en la vida cotidiana de la gente, representa un émbito de especial trascen-
dencia para el desarrollo humano. Sin obviar las controversias inherentes a sus realidades,
el objetivo principal del trabajo que presentamos reside en conocer y analizar cuales son las
actividades de ocio en las que participan jévenes (entre los 16 y los 21 afios) con dos perfiles
bien diferenciados: de un lado, los que siendo tutelados o ex tutelados han sido objeto de
alguna medida de atencidn, proteccidn o insercién social; de otro, los que han mantenido sus
vinculos familiares en condiciones de “normalidad” como alumnos de Educacién Secundaria
Postobligatoria. El estudio, que tiene como soporte empirico la informacién obtenida me-
diante la aplicacion de cuestionarios elaborados ad hoc a dos muestras de ambos colectivos
en Catalufia, Galicia y Madrid, pone de relieve las coincidencias y divergencias en sus prefe-
rencias, desvelando las posibilidades y limitaciones entre aquellas y las practicas de ocio que
unos y otros jovenes llevan a cabo. Un conjunto de circunstancias ante las que se reivindica
una educacién del ocio que aporte nuevas perspectivas en clave pedagdgica y social; y, con
ellas, nuevas oportunidades para construir la equidad y la inclusién social de la juventud en
las sociedades que habitamos.

PALAVRAS-CHAVE:

4cio juvenil
pedagogia do écio
educagéo social
jovens tutelados
inclusdo social

RESUMO: O écio, a cujas praticas mais convencionais -lUdicas, festivas e recreativas- se
acrescentaram nas Ultimas décadas experiéncias e vivéncias que ampliam e/ou diversificam
o seu protagonismo na vida quotidiana das pessoas, representa um dmbito de especial
transcendéncia para o desenvolvimento humano. Sem obviar as controvérsias inerentes as
suas realidades, o objetivo principal do trabalho que apresentamos reside em conhecer e
analisar quais s&o as atividades de 6cio em que participam jovens (entre os 16 e os 21 anos)
com dois perfis bem diferenciados: por um lado, os que sendo tutelados ou ex tutelados
foram objeto de alguma medida de ateng&o, protecéo ou insercio social; por outro, os que
mantiveram os seus vinculos familiares em condicdes de “normalidade” como alunos de
Educagdo Secundaria Postobrigatéria. O estudo, que tem como suporte empirico a infor-
macao obtida mediante a aplicagio de questionarios elaborados ad hoc a duas amostras
de ambos os grupos na Catalunha, Galiza e Madrid, pée de relevo as coincidéncias e di-
vergéncias nas preferéncias, desvelando as suas possibilidades e limitagdes e as préticas
de 4cio que uns e outros levam a cabo. Um conjunto de circunstancias perante as quais se
reivindica uma educagdo do dcio que traga novas perspetivas na dimensdo pedagdgica e
social; e, com elas, novas oportunidades para construir a equidade e a inclusdo social da
juventude nas sociedades que habitamos.

1. Introduction

In its more conventional meanings, leisure used
to be defined as a time of rest and inaction, in
which the cessation of work or family obligations
allowed activities considered to be rewarding and
satisfying to be freely carried out, either with a
ludic, festive or recreational intention. This has
been reflected in dictionaries, where it is quite
common for leisure to be associated with a per-
son’s free time, to the activities that an individual
performs voluntarily to release himself from their
family, professional and social obligations, or in
fun or restful occupation. Although it is implicitly
interpreted that its practices involve experiences
and livings with a special importance for human

development, through which personal and collec-
tive needs and expectations are met, we are still
far from its realization as a social right, which in-
creases and democratizes opportunities that the
population as a whole has within its power, “pre-
viously reserved for certain strata of age, gender
or socio-economic status” (Ruiz Olabuénaga, 1998,
p. 541).

This means that any reference to leisure, as
a privileged area of kairos, subjectivity and emo-
tions, by way of a “pattern of time to evaluate oth-
er times, especially those of work” (Lasén, 2000,
p. 200), in contemporary societies acquires levels
of complexity, problematization and controver-
sy that were unknown historically, largely deter-
mined by the new concepts raised around time in
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the information era (Castells, 1998), projecting its
meanings in aspects as diverse as the biography
of each subject, the evolution of civilizations, the
connectivity of the real with the virtual, the public
and the private, emotional well-being or quality of
life.

We refer to time as one of the most valuable
realities that we have, which has increased our de-
sire to “measure it, control it, sell it, record it, rep-
resent it, immortalize it and make sense of it... be-
coming a stubborn force that dominates our lives”
(Garfield, 2017, p. 18). There are a lot of indications
of value of time and its circumstances, either as
an everyday possibility or limitation, amongst
which Ma Angeles Duran (2007, p. 18) mentions
those that name leisure and its impact on social
life, insisting that “the available data on leisure are
many, which do not match the many sources, and
nobody seems to agree on the border between
the time of boredom and the real time of fun”. A
time that in young people -without us going into
the differences that exist between biological age,
chronological age and social age- is incorporat-
ing unprecedented transformations, of flexibility,
adaptability and resistance as heterogeneous as
contradictory, with changing allegiances to worlds
and experiences in conflict (Tabboni, 2006). Al-
though, at times, it seems that they are a clear ex-
ponent of the presentism induced by carpe diem,
everything indicates that ultimately they are a sign
of the times that inhabit time or -as argued by
Graciela Speranza (2017)- of “a time without time”,
which as it is not able to be released from the tyr-
anny of the clocks succumbs to the expansion of
consumption, the accelerated pace of production
and commodification, digital revolution, instant
connection and the cult of speed.

1.1. Youth leisure as a subject-problem under
study in the network society

Leisure offers the possibility of being studied and
analyzed from different paradigms, from parame-
ters of objectivity and subjectivity that should not
be interpreted as necessarily against each other
but as two complementary readings on the same
reality:

From an objective paradigm this is often con-
fused with the time dedicated to something with
the resources invested, or simply with activities.
From a subjective paradigm it is especially im-
portant to consider the satisfaction that each
perceives in his experience. Also of interest is its
experiential and the opinion and personal mean-
ing, leisure is part of our way of being and how
we appear, and therefore is one of the modes of
expression of our personality. Subjectively the

word leisure is synonymous of fun, loved occupa-
tion, and therefore freely chosen. The experience
of the leisure does not depend on the activity in
itself, or of the time, economic level or, in some
cases, the training held by the subject... [but]
with the sense of each experience... for whom
the experience... with the world of emotion and,
consequently, with happiness (Cuenca, 1998, pp.
256-257).

That being so, leisure is a time that exists by
itself, favoring a broad and diversified set of ac-
tivities that people do voluntarily -once they have
responded to their obligations- to rest, have fun
and/or to disinterestedly develop knowledge and
skills (Dumazedier, 1971). In this regard, Caride
(2014, p. 38) affirms that leisure goes beyond time
released or that is left over from carrying out oth-
er activities, since “more than a time, leisure is an
opportunity to activate and develop human expe-
rience in all its facets”.

As we have already stated, at present, leisure
times are generally considered as a fundamental
area in the development of people, a key factor
to understanding lifestyles in contemporary socie-
ties (Faché, 2002; Cuenca, 2009 and 2014; Cabal-
lo, Caride & Meira, 2011), invoking and demanding,
before the triumph of “time is money” sponsored
by capitalism and neo-liberal thinking, new links in
the human and the temporary: a change of a par-
adigm converging with a cultural transformation,
“from ethics for sustainability through solidari-
ty and the change in our consumption patterns”
(Elizalde, 2012, p. 61). New ethics of consumption
and citizenship in the global-local world that we
live in (Cortina, 2002). We refer to a “valuable lei-
sure” (Cuenca, 2014), which promotes integration,
cohesion, inclusion, social identity and belonging.
A main support in socialization processes, being
some of the aspects that are promoted in and
with leisure: social relations, compliance, dialog
and exchange, which must be given a great rele-
vance in the social construction of childhood and
youth (Ortega & Baydn, 2014; Uceda-Maza, Navar-
ro-Pérez & Pérez-Cosin, 2014).

Valuable leisure, Cuenca (2014) would say,
would be the scientific evolution of what this au-
thor has conceptualized as humanist leisure: a
comprehensive, creative, substantial and active
leisure; an experienced and experiential leisure,
whose knowledge, between reflection and action,
has awoken the need to take it to reality. That is, a
time that being inherent to the well-being of peo-
ple is projected in essential aspects of human liv-
ing -health, identity, integration, coexistence, etc.-
it is a time that educates, “from which we expect a
decisive contribution to the improvement of peo-
ple’s well-being and their quality of life” (Caride,
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2014, p. 301). For this reason, educating in values,
attitudes, meanings, behaviors, etc. that leisure
provides to human development, is a task with
which the Social Pedagogy must actively commit
to, with an innovative, emancipatory and trans-
formative vision. If so, “leisure in itself, is capable
of simultaneously preventing and promoting; very
few pedagogical practices achieve this facet in the
key of positive growth in unison” at the same time
that they favor social development (Uceda-Maza,
Navarro-Pérez & Pérez-Cosin, 2014, p. 50).
According to Ken Roberts (2012 and 2014)
skills, tastes and interests relating to leisure are
developed during childhood and youth, with the
“leisure capital” being formed that will substanti-
ate the practices in this area over life; despite the
fact that these may change over time or are spe-
cially conditioned by the austerity that economic
and social crises bring about. That was why the
study of leisure in these stages of development is
of special interest to leisure researchers and the
youth sociologists. In turn, Pérez Serrano, Fernan-
dez Garcia and Poza Vilches (2015), indicate that
based on a review of various documentary sourc-
es, the trend in the “forms of youth leisure” is that
young people lack information on recreational
activities and that their participation in their plan-
ning is not real; indicating that there are differenc-
es between boys and girls regarding the percep-
tion of free time and the activities carried out. As
far as the consumption of alcohol, tobacco and
other drugs, they indicated that if there is a sed-
entary lifestyle, it is possible that the consump-
tion of these substances will be greater; showing
an increase in the consumption of alcohol among
youth and a change in their consumption pattern.
In addition, they identify that there is a significant
correlation between going out at night, consuming
substances and having unprotected sex.

1.2. Leisure as an opportunity to mediate
between social exclusion and inclusion

The fact that leisure of adolescents and young
people is related to their experiences and at the
same time offers different opportunities to im-
prove the socialization processes, affecting their
social perceptions and representations, as well as
in their subsequent habits in free time, means that
what we have come to call “youth leisure” cannot
be understood exclusively with age-related crite-
ria or the social context. Without being able to
evade them, there is a need for other perspec-
tives and approaches, which take into account
“the new ways in which young people relate not
only among themselves, but also with the public,
social and political space, belonging to a historical

moment marked by very serious problems as
well as unprecedented opportunities” (Ortega &
Baydn, 2014, p. 9); therefore, it is necessary to be
furnished with a broad, scientific and academic,
civic and social way of looking, in the analysis of
the relations that are established between lei-
sure, youth and development (Cuenca & Carrefio,
2016). Young people in the network of a network
society, which opens up new doors and windows
for communication, interaction and social partici-
pation, to the point that “the data seem to point
to the fact that, the more committed they are in
the design and care processes of the spaces for
shared leisure with their peers, the greater the so-
cio-educational returns will be that young people
draw from their experiences of leisure” (Ortega &
Baydn, 2014, p. ).

From this perspective, it is important to know
and reflect on leisure time of youth who is in a
situation of social difficulty due to the fact so-
cial-family reality, marked by lack of affection and/
or materials, which has been imposed; in particu-
lar, in young fostered people or, more appropri-
ately, former foster cared people: boys and girls
who have lived under the protection of the Public
Administrations until reaching legal age and that,
at that moment, or shortly after, must leave the
resource that had been sheltering them, having
to learn to be adults long before -and with their
own means- than young people of their same age
whose family background is more positive and
stable.

In the face of this reality, in Spain there are en-
tities that offer projects and resources to support
the emancipation process of these boys and girls
in a situation of social difficulty. The Federacidn de
Entidades con Proyectos y Pisos Asistidos (FEPA,
Federation of Entities offering Assisted Projects
and Apartments) is an organization that brings to-
gether institutions which, at national level, carry
out these projects to promote the autonomy and
emancipation of young people -especially those
in and formerly in foster care- favoring their tran-
sition to adulthood and independence from an
integral perspective; specifically, through projects
in the socio-personal, residential, education and
training scope, to help in job placement, as well
for financial support.

Having to deal with a series of demands that
are not required from youth as a whole -emanci-
pating themselves without family support, lacking
the necessary resources, without having acquired
a certain level of autonomy and social emancipa-
tion- places them in a situation of “added” vul-
nerability. Leisure, during a time that may favor
“normalization” and decrease stigma, is presented
as an element of particular relevance to “equate”
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this inequality and contribute to social equity and
to a better quality of life for these boys and girls,
either by circumstances related to migration pro-
cesses, of marginalization and social exclusion,
vulnerability, etc. (Alonso, Varela & Teijeiro, 2011;
Navarro-Pérez, Pérez-Cosin & Perpifian, 2015; Vil-
la, 2015; Garcia, De Juanas & Lépez, 2016).

In this sense, young people who were formerly
in foster care participating in the research “Young
People from a Public care Background: Pathways
to Education in Europe” (YIPPEE) in the Spanish
context coincide in pointing out that having to car-
ry out tasks in the home, look after their family
of origin and having to juggle studies with work -
especially when they get older- made them feel
“different” with regard to the boys and girls of the
same age. A feeling that dissipated when they
were with their friends or partner and in leisure
time, because, except for the fact of having less
free time- in these situations they felt as if they
were one more; therefore

the environment of friends and leisure pro-
grams represented, for these young people, the
opportunity to experience a situation of normali-
ty and feel like other children their age. This was
also a way to be freed from the situation in their
homes, and a door to fun, support and learning
(Montserrat & Casas, 2012, p. 160).

According to Villa (2015), having a social sup-
port network is essential in the emancipation pro-
cess of young people; for this to be successful it
is important to develop initiatives to expand its
social context. Leisure plays a key role in this pro-
cess, being essential both to know the interests
and motivations of young people in this field, as
well as to have their own spaces beyond the or-
ganized activities in which they participate.

The results of the research project YIPPEE ev-
idence -according to the in-depth interviews with
a life history approach made to thirty-five young
people formerly in foster care in the Spanish con-
text- that during their passage through the pro-
tection system they carried out the same leisure
activities as boys and girls of their age. The partic-
ipation in the same activities as their peer group,
as well as having friends outside the institution
(which were integrated into the school system)
were two factors that helped their motivation to
continue with studies; establishing the friends as a
reference group and belonging helping to favor a
neutralizing positive social identity of certain stig-
matizing elements (Montserrat & Casas, 2012).

In the study undertaken by the Red Jévenes
e Inclusién Social (Youth Network and Social In-
clusion) we see that “young people formerly in

foster care interviewed show difficulties in devel-
oping positive and satisfactory leisure” (Ballester,
Rodriguez & De Juanas, 2016, p. 237). Some of the
aspects that according to this research can limit
the occupation of their free time are, on the one
hand, the lack of friendships and relationship skills
-identified in the records and life stories- and, on
the other hand, the lack of economic resources
to gain access to certain activities. Leisure has an
ambivalent sense: on the one hand, it is a time in-
hibitor, while on the other it is a time to strengthen
personal development (Cuenca & Carrefio, 2016).

Faced with this reality, Social Pedagogy in
general and Leisure Pedagogy, in particular, have
a central role to play, to educate in values and
meanings that leisure provides in human develop-
ment is an inevitable task, which does not have
to respond to a univocal pedagogical conception
but a plural one... “that humanizes us in everything
that is human” (Caride, 2012, p. 31). A pedagogi-
cal and social leisure that enables the acquisition
of various skills and attitudes, such as: “creativity,
imagination, autonomy, the ability of cooperation,
responsibility, acceptance of self and others”, etc.
(Suarez Sandomingo & Ingerto, 2009, p. 49). Hence
Leisure Pedagogy is aimed at fostering the devel-
opment and life satisfaction of people through
knowledge and qualities associated with leisure
(Cuenca, 2009); referring to the “art of education
in and for the experience of a human and quality
leisure” (Cuenca, 2004, p. 94) and assuming “the
major challenge that involves opening the lives of
people to another future, in which aspiring to hap-
piness is not reduced simply to being entertained”
(Ferreira, Pose & De Valenzuela, 2015, p. 46).

In connection with the approach of the so-
cio-educational actions with boys and girls in so-
cial difficulty it should be noted that the Estrate-
gias Flexibles de Intervencién Socioeducativa
(EFIS, Flexible Strategies of Educational Interven-
tion), a methodology that bases its guidelines for
action in the diversity of situations that charac-
terize young people in social difficulty, as well as
their changing nature and that, according to Me-
lendro (2007), has provided relevant results such
as, for example, that most of the young people
who participate in programs and centers with this
type of flexible methodology start their adult life
with employment; a fundamental aspect for their
future. In this line, there are authors (Bravo & Del
Valle, 2009) that, owing to the diversity of circum-
stances, consider that there is a need for a new
socio-educational intervention model that relies
on a network of differentiated services adapted
to the existing needs.
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2. Methodology

The results presented are derived from a disserta-
tion project which, under the title of “Leisure time
in the daily life of youth at risk and in social dif-
ficulty: specific problems and social-pedagogical
alternatives”, is generally aimed at knowing and
analyzing how youth in a situation of vulnerabil-
ity, difficulty, exclusion or social risk -in particu-
lar those in foster care and/or formerly in foster
care- experience leisure on a daily basis; with the
aim of providing educational alternatives that will
help to ensure their inclusion and active participa-
tion in society. The reference population is boys
and girls who are between the ages of 16 and 21
years old, who are under a care action for inser-
tion, in a foster care home, assisted apartment or
center for the protection of minors in the Spanish
state. A dissertation that registers its theoretical,
methodological and empirical framework in two
research projects that have been funded by some
calls of the National R+D+| Plans with the acro-
nyms RESORTES (EDU2012-39080-C07) and EN-
REDOS (EDU2015-65638-C6-1-R), both financed
by the Secretary of State for Research, Develop-
ment and Innovation of the Ministry of Economy
and Competitiveness, with contributions from the
ERDF funds of the European Union.

The design of the sample attended a casual
non-probabilistic approach, taking as a main refer-
ence the entities that are part of the Federacidn
de Entidades con Proyectos y Pisos Asistidos
(FEPA, Federation of Entities offering Assisted
Projects and Apartments), using the province as
a segmentation variable. However, for reasons of
accessibility and in order to ensure greater relia-
bility of the sample, institutions that do not belong
to the Federation also participated in the study.
The reasons why the Autonomous Communities
of Catalonia, Galicia and Madrid were chosen are
the following:

- Catalonia has a long history of collaboration
between the Public Administration and social
entities, as well as in the care of young people
who were formerly in foster care, favoring the
consolidation of a legal framework and pro-
grams in the different areas that constitute the
emancipation processes (Villa, 2015). It is also
characterized from having, since the 19907, a
pioneering system in the field of policies, ser-
vices and programs to support the emancipa-
tion of young people formerly in foster care;
with the Spanish territory having the most
initiatives for this purpose (Sala-Roca, Arnau,
Courtney & Dworsky, 2016).

- Galicia was chosen as it is the Autonomous
Community that has the research group to

which this paper is ascribed to. In addition, it
was considered relevant in order to represent
the boys and girls belonging to a territory with
less population and that differs from those
that tend to have a leading role research with
this group.

- Madrid is the community in which the majori-
ty of the references found on the transition to
adult life of adolescents and young people in
social difficulty are focused; usually through
collaboration between the National Distance
Education University (UNED), the Fundacién
ISOS (Institute for Social Sustainability) and
Opcidn 3. Iniciativa Social (Option 3. Social In-
itiative). Hence this territory is also a leader in
working with this group.

Methodologically this research is part of a de-
scriptive survey type approach, using the ques-
tionnaire as an instrument for data collection. This
was developed ad hoc and validated by an expert
opinion and young people in foster care and for-
merly in foster care were sent this through postal
mail (although in some cases was sent by e-mail),
being a professional of the entity the person re-
sponsible for the mediation in the process. In this
way, we collected a total of 149 valid question-
naires; a significant figure that allows the practices
of these young people to be x-rayed, however -as
it is not statistically representative- the informa-
tion studied cannot be extrapolated to the whole
of young Spaniards in their status as in foster care
and/or formerly in foster care. All in all, this al-
lows the opportunities and constraints with which
these young people experience their leisure time
on a daily basis to be seen.

The questionnaire, semi-structured in nature,
is divided into different thematic blocks that try
to investigate the leisure practices carried out by
these young people, as well as to know the dif-
ferent motivations that brought them to practice
them or not. Of all the issues raised, this paper
presents data relating to two specific questions:
on the one hand, which are the three commonly
practiced leisure activities and, on the other hand,
if that they would like to undertake, but do not
do so; indicating, if this is the case, the two rea-
sons -from among a list of seven- that prevents or
hinders this.

Also, in order to be able to know the similar-
ities and differences between the young people
who live or have lived under the guardianship of
the Public Administration and those who have
not, and taking into account that the compara-
tive studies analyzed the relationships and differ-
ences between two or more groups with respect
to a variable (McMillan & Schumacher, 2005),
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comparative analysis have been carried out with
the data derived from the RESORTES Project -
already mentioned- relating to the study of the
educational and social times of boys and girls en-
rolled in Post-Compulsory Secondary Education
in the Spanish State and who are between 16 and
18 years old; taking into account, in particular, the
derivatives of the questionnaire addressed to the
students of the Autonomous Communities of Cat-
alonia, Galicia and Madrid (n=931).

To facilitate the comparative analysis between
the two groups of young people (in foster care/
formerly in foster care, and those who have not
been institutionalized), the responses have been
grouped together in response to the eleven blocks
that made up this question in the questionnaire
of the RESORTES project, developed ad hoc by
the research group constituted for this purpose,
with the participation of the Universities of Barce-
lona, Burgos, Deusto, La Rioja, Santiago de Com-
postela and National Distance Learning University
(UNED). In addition, the processing and analysis
of the data was performed with the SPSS comput-
er software (version 20.0 for Windows).

3. Results

In line with the objective that guides this work,
the results obtained are articulated around two
paragraphs in accordance with the typology of
young people in the sample. On the one hand, we
focus on the ludic preferences of young people in
foster care and formerly in foster care, as well as
the reasons referring to not performing them; on
the other hand, we analyze the leisure activities
of young people who do not live -or have lived-
in an institutionalized manner. This comparative
perspective will make it possible to know the dif-
ferent activities being carried out by the young
people in their free time taking into account their
“institutionalized” status.

a) Leisure activities practiced by young people
in foster care and formerly in foster care and
reasons for giving up from undertaking them.

To find out what leisure activities are undertaken
by young people who are, or have been- in foster
care, a question was raised where they were asked
to indicate what three activities they carried out
on a daily basis in their free time. Thus, the va-
riety of responses were grouped into different
categories, fundamentally, they were responding
to a classification which brought together digital
entertainment (“television and radio” and “digi-
tal entertainment”), sports activities (“sport and
physical activity”), leisure in the nature (“tourism

and hiking”), cultural activities (“cultural activities
or hobbies”), recreational (“parties and celebra-
tions”, “games [that were not on the computer]”),
and regarding social relations (“associations and
volunteer work”, “being with their family, partner
or friends”), as well as “other responses”.

The data' reveals that the practice of sports,
being with family, partner and/or friends, and par-
ticipating in cultural activities or enjoying their par-
ticular hobbies, become activities in which young
people in foster care and formerly in foster care
occupy most of their free time, compared to oth-
ers (associations, tourism, etc.) which have a more
residual presence in their daily life. Some activi-
ties in whose background a motivation to promote
social relations can be hidden. Nonetheless, and
perhaps as was to be expected in this group, the
physical-sport activities are -by far- what they do
the most in their leisure time (62%); with football
(mainly boys) and going to the gym (both sexes)
being the activities most in demand (see Figure 1).

Sportsand physical activity 62
Being with family, partner or friends 36
Cultural activities or hobbies 26
Parties or celebrations 16
Television and radio 14
Digital leisure 13
Games (non-computer) 2
Associations and volunteer work 1
Tourism or excursions 1
Other activities 5

Other responses 20
Figure 1. Leisure activities practiced

by young people in foster care and formerly
in foster care (%)

However, beyond practicing sport and caring
for their health through exercise, the boys and
girls of this age group indicate that they like to
spend their free time “with their family, partner
and friends” (36%), although it is more usual to
be sharing these periods with their friends. Some
young people that -most likely- share tastes and
hobbies, so enjoy “cultural activities and hobbies”
becomes the third most demanded option (26%),
with music being the preferred option.

These ludic initiatives are far from those more
directly linked with the enjoyment of leisure in
nature (tourism and excursions, 1%), associations
and volunteering (1%) or the games that are not
computer (2%), where the percentage values are
absolutely residual.

However, the fact that the young people carry
out these activities does not mean that they are
of their total preference; but -from among their
possibilities- they choose those that are most ap-
pealing for them to carry out. This explains why
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only 12% “always” carries out all the activities,
compared to 30% that do them “almost always” or
the 31% that indicates to doing them “sometimes”
(see Figure 2).
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Figure 2. Do you do all the leisure activities that
you like?%

On inquiring into the reasons that motivate
young people in foster care and formerly in foster
care not to carry out all the activities they like in
their free time, it is clear that the lack of “time”
(39%) and of “money” (33%) are the reasons to
use to justify their abstention. To this lack of time
is also linked the incompatibility of time with their
training-work responsibilities and with the times
and pace of the centers in which the undertake
their daily life, as well as the homework and/or
work overload, making it difficult for conciliation
and complicating their realization; two circum-
stances that affect, respectively, 16% and 12% of
the total. However, the reasons that these young
people have for not carrying out these activities
fall mainly on external factors, while some internal
and/or more personal factors such as the “lack of
decision, laziness” (16%) or the “not having to do
it” (13%) also determine their daily practice (see
Figure 3).

Other reasons 5
There is nowhere to do it in my town 3
Too much homework and/or work 12
T do not have anyoneto practice it with 13
Lack of decision, laziness 16
Incompatible schedules 16
Lack of money 33
Lack of time 39
0 5 10 15 20 25 30 35 40 45
Figure 3. Reasons why they do not do all the
leisure activities that they enjoy (%)

b) Leisure activities carried out by young
people that do not live or have not lived in an
institution from a comparative perspective
with the boys and girls in foster care/formerly
in foster care.

With the intention of portraying the reality with
which young people in foster care spend their lei-
sure time every day, it is necessary to contrast it
with that do not live -or have not lived- in foster
care under the Public Administration, to check if
these practices are similar and in which aspects
they differ fundamentally from those carried out
by the boys and girls of the same age.

As well, and considering that in order to indi-
cate a number of activities the percentage does
not refer to 100%, the result shows notable dif-
ferences with respect to the leisure activities
practiced by some (in foster care and formerly in
foster care) and others (young people of the same
age who have never been institutionalized) (see
Figure 4).

Sportsand physical activity EEEEEE—— 02
Being with family, partner or friends I 36
Cultural activitics or hobbics  F I s 5
Other responses BRI 75 20
Parties or celebrations I — 1
Television and radio  EEEEEELLL, |y
Digital leisure L s 36
Other activities ‘S 9
Games (non-computer) s
Associations and volunteer work I :
Tourism or excursions ek 8

0 10 20 30 40 50 60 70

®1In fostercare ™ General population

Figure 4. Leisure activities practiced (%)

The physical-sporting practice is the activity
which both groups of young people most favor in
their free time, regardless of the status of being
in foster care or not. However, the most notable
differences can be seen in other types of sport-
ing practices that are more relational, such as for
example enjoying their free time with their family
and/or friends. In this sense, for young people in
foster care it is essential to share time with their
family, partner or friends (36%, with a significant
difference of x? =24.239; p<0.05), perhaps because
life in a center makes it difficult to spend free time
with those closest to them; a circumstance that is
not as a determinant (18%) for those other young
people who live daily with their families and/or
friends.

Their status as foster care or formerly in fos-
ter care also conditions the participation in other
activities; thus, these young people choose with
a difference of 29 percentage points (x*= 44.648;
p<0.05) compared to those who have never lived
under the foster care of the Public Administration
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to participate in certain cultural initiatives or to
carry out their personal hobbies; this is the cat-
egory that includes the third highest percentage
value of those identified by boys and girls in foster
care and formerly in foster care, however, certain
aspects related to the institutionalization (rules of
the center, time restrictions, economic resources,
etc.) determine the time for carrying them out,
hence, when it is possible, they choose these
types of activities. The same happens with parties
and celebrations, as the young people who have
never lived in care centers are the ones who come
more often to this type of event (38%, x*= 26195;
p<0.05); as well as enjoying digital entertainment
(36%, x* = 31.215; p<0.05) compared to other types
of leisure activities.

As happened with the leisure practices of
young people in foster care and formerly in foster
care, tourism and/or hiking (x*= 8.048; p<0.05) as
well as the activities related to associations and
volunteer work those which the youth of this age
group least undertake. In the case of those who
are or have been in foster care under the Adminis-
tration, perhaps, as mentioned previously, the lack
of money will motivate the few moments that indi-
cate devoted to tourism; and the lack of time can
hide the reason for not participating in activities
related to associations and volunteer work.

4. Discussion

The data presented show that the young people
in foster care/formerly in foster care like those
who have not lived institutionalized carry out vir-
tually the same leisure activities; although there
are significant differences between both groups
with respect to the practice and frequency with
which they carry out some of them.

Therefore, and even though the activities that
these young people do in their free time are var-
ied, sports and physical exercise are converted
into the activity that mainly occupies their leisure
time regardless of whether or not they are un-
der care in a center for juveniles; because they
believe it brings satisfaction, enjoyment and fun,
followed by an improvement of the physical shape
and condition, and, thirdly, the increase of their
interpersonal relationships (Valdemoros, Ponce
de Leon & Gradaille, 2016). It is therefore an ac-
tivity whose practice transcends that which is
merely to do with sports and health care, since it
favors social interactions and becomes a strategy
to encourage the discipline and the assumption of
rules and responsibilities; as has been reflected
—for many years- by various authors that empha-
size the importance of physical-sporting practice
in foster care and reform centers (Petrus, 1999), in

extra-curricular contexts (Fraguela, Varela, Caride
& Lera, 2010) or, in general, in human development
(Valdemoros, Ponce de Ledn & Gradaille, 2016).

In this regard, Pelegrin, Garcés de Los Fay-
os and Cantén (2010) assert that the boys and
girls who practice sports manifest behaviors that
are more outgoing, sensitive and respectful to-
wards people, in addition to presenting greater
compliance with rules, self-control, security and
confidence in themselves; some attitudes that
decrease the risk of developing aggressive and
deviant behaviors.

Similarly, research carried out with young peo-
ple under protection and reform of the adminis-
tration (Fernandez-Simo & Cid, 2017) shows the
opportunities offered by sport for their devel-
opment, it was found that sports activities favor
-among other positive aspects- the “natural” con-
figuration of pro-social support networks and the
acquisition of skills for the transition to adult life;
hence sports practices should be considered as
an opportunity and pedagogical strategy of par-
ticular relevance.

In this paper, sport is the activity that the
young participants listed in a higher percentage.
Although its frequency or the motivations that de-
termine its realization have not been delved into,
they may only do so due to the physical-sport di-
mension without being really aware of the benefits
of its daily practice. In any case, sport practiced
on a regular basis -in generating a greater degree
of involvement, commitment and attachment- fa-
vors more intense and satisfying experiences.

The research undertaken by Monteagu-
do (2016) confirms that family and the group of
friends can have a determining role in the prac-
tice of sport, both due to the social support they
provide at the beginning of this type of activity,
such as the support they offer in the continuity
and regularity of its development.

Outside sport, enjoying time with family and
friends is an activity that virtually no young person
in foster care or formerly in foster care wants to
give up. This is what authors such as Montserrat
and Casas (2012) confirm; when they indicate that
minors who were in the protection system spent
their free time with their friends and performed
the same leisure activities as the boys and girls of
their age.

In essence, we refer to a form of “being” and
“enjoying leisure” as an experience that promotes
a sense of identity and belonging, and that con-
sists of sharing time and space with the peer
group (Uceda-Maza, Navarro-Pérez & Pérez-
Cosin, 2014). In this sense, it should be noted
that friends favor the intergroup confidence and
self-esteem through the development of social
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skills, impacting positively on the development
of people; but they can also lead to deviant and
unhealthy behavior, leading to situations of risk
and/or social exclusion (Pérez Serrano, Fernandez
Garcia & Poza Vilches, 2015).

All this explains that participation in struc-
tured leisure activities is a factor of prevention
and protection from risk behaviors, in finding
some correlation between the criminal trajec-
tories (initial, moderate or consolidated) of ado-
lescents in conflict with the law and the type of
leisure activities (unstructured or wandering the
streets, scheduled and solitary). Thus, as criminal
behavior increases, the tendency to unstructured
leisure is in a majority, while the predisposition to
scheduled leisure and solitary leisure is less and,
in general, is similar in the three profiles of adoles-
cents in conflict with the law (Uceda-Maza, Navar-
ro-Pérez & Pérez-Cosin, 2014).

In relation to cultural activities and hobbies
there are significant differences between the
young people in foster care/formerly in foster
care and the boys and girls who are not, with
the latter presenting a greater percentage value.
In this sense, Ferreira, Pose and De Valenzuela
(2015) note that age is a determining variable in
the practice of a pedagogically active, creative
and formative leisure; so that the younger the
young people are the greater the frequency with
which they carry out artistic, ludic and recreation-
al activities is and going to bars and spaces of mi-
nor diversion, as this increases with age. With all
this, we shall not go into the variable age here, but
in the fact that young people that are institution-
alized or not, in spite of the relevance this has in
their daily realities.

Another of the activities linked to the free
time of adolescents and young people is related
with digital entertainment; a trend that has not
only transformed the type of activities that youth
usually undertakes, but that has changed the way
of understanding and carrying them out. A few
practices which, in the post-modern society in
which we are immersed, are based on the imme-
diacy of information, the culture of entertainment,
make public that which is private, in the accom-
modation of these small fragments of leisure to
the different social times that make up everyday
life, etc., awarding and adding value to the fact of
being connected to a network and virtual space.
A new culture of virtuality that has resulted from
the fear of disconnection, boredom, isolation and
loneliness (Turkle, 2012).

Perhaps these arguments explain that young
people increasingly make use of Information and
Communication Technologies (ICT), since, in addi-
tion to using them to communicate and entertain,

they favor socialization and social inclusion, they
serve to achieve a certain social recognition (sta-
tus) and prevent isolation (Martinez-Gras & Es-
pinar, 2012). Therefore, for these young people,
social networks constitute a “way of life” that fa-
cilitates communication and social integration, in
addition to constituting spaces of learning and
training that serve to strengthen their social skills
and increase their social network.

However, this practice has resulted in seri-
ous cracks in family dynamics, since adolescents
spend more time connected to virtual environ-
ments than interacting in person with other peo-
ple. Therefore, other studies (Valdemoros, Sanz
& Ponce de Ledn, 2017) show that a lower digital
consumption digital in children is related to fam-
ilies that have a greater strength in the emotion-
al bonding between their members; so that an
abuse of this tool could be detrimental to family
life. Hence, it is necessary to develop education-
al actions aimed at the acquisition of skills for
their correct and responsible use (Pérez Serrano,
Fernandez Garcia & Poza Vilches, 2015), as well
as training of the parents on the digital world
(Ferndndez-Montalvo, Pefialva & Irazabal, 2015).

If the reasons that determine which young
people in foster care/formerly in foster care do
not carry out all the leisure activities that they
would like to, the data reveals the difficulty of bal-
ancing their activities with their study and work
times (mainly as they get older) and economic
problems (Montserrat & Casas, 2012), as the most
pressing factors. However, the “lack of money” is
-in many cases- a determining factor, since a part
of the entertainment “revolves around consump-
tion and therefore its accessibility is a key factor
of social inclusion and belonging” (Uceda-Maza,
Navarro-Pérez & Pérez-Cosin, 2014, p. 54). Howev-
er, the measures of an economic crisis such as the
one that has been experienced in the last decade
and new forms of leisure have put into context
this issue, because, when leisure means excessive
spending- young people seek cheaper alterna-
tives such as the practice of sports and going for
a walk with friends compared to other types of
activities that mean a higher economic outlay.

5. Conclusions

On the basis of a conceptualization of leisure that
emphasizes its consideration as an experience
where “demands or expectations are met for rest,
intellectual and moral culture, strengthening of
self-esteem, adaptation and integration into the
group dynamics, interaction with the physical and
cultural environment, for recreational tourism,
cooperation and solidarity, etc.” (Caride, 2014, p.
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43), these temporary fragments that occur in the
everyday life of the young people acquire special
relevance. But not only because of the enriching
elements that favor their personal development,
but also by the perception that exists in the imagi-
nation of society with regard to the manifestations
of harmful youth leisure. Hence, it is necessary to
promote

education on, for and of leisure, in order to promote
enriching experiences that respond not only to the
demands and aspirations of youth but to the new
social realities they face, in order to motivate them
as well as to generate the knowledge necessary to
achieve greater autonomy that allows them to draw
a better future (Gradaille, Varela & De Valenzuela,
2016, p. 60).

So, in response to the diversity and complexi-
ty that characterize the contexts from which they
come and in those young people in situation of
social difficulty carry out their everyday life, these
educational initiatives and processes must be flex-
ible (Melendro, Garcia-Castilla & Goig, 2015). The
participation and involvement of young people in
the organization, choice and/or development of
the leisure activities they carry out constitutes a
fundamental area, since they must be freely cho-
sen without being mediated by the interest of
adults, even where youth are in foster care under
the Public Administrations.

We refer to leisure experiences or practices
that must be “created” and self-managed by the
people who are involved in them, favoring the es-
tablishment of times and spaces that transcend to
other social areas. To do this, it is necessary that
young people -in foster care and those that are
not-, learn to combine the dimensions of being
and feeling with regards to leisure activities. In
this regard, the first refers to the identity, to as-
pects inherent to the person, and the second re-
fers to a temporary and transitory situation; a few
nuances that substantially change the meaning
and significance that these activities have in the
daily life of the people.

In the final analysis, to promote educational
initiatives linked to the leisure activities of young
people becomes a complicated task, as exciting
as it is challenging. They are often experiences
or initiatives that move away from the education-
al and relational dimension to settle in practices
that occupy the free time of young people with-
out a greater purpose than to fill a temporary
void. An issue that is much more worrisome when
we speak of young people in situation of vulner-
ability that are going onto adult life. Hence the
importance of emphasizing a socio-educational

action-intervention to avoid making the integral
development of future generations of young peo-
ple who have to go through similar situations and
that contribute to the construction of a truly sus-
tainable and caring society (Melendro, Rodriguez
Bravo, Gonzalez Olivares & De Juanas, 2013).

In the Charter for Leisure Education, drawn up
in one of his first versions by the World Leisure and
Recreation Association (WLRA) and published by
the Institute of Leisure Studies, now two decades
ago (Gorbefa, Gonzalez & Lazaro, 1997), it was stat-
ed that one of the main purposes of leisure lies in
its educational potential, so as to contribute to the
development of values, attitudes, knowledge and
skills that will enable all persons, regardless of age,
to feel more confident and gain greater enjoyment
and satisfaction in life. It is no small matter for Social
Pedagogy and all educations that it enables, or for
public policy, international agencies and Administra-
tions (State, Regional and Local authorities, in the
Spanish case), if we really want to contribute to the
education of these young people being fully aware
of their civic rights and responsibilities: young peo-
ple called to be fully involved in the construction of
a society that recognizes their full potential, expand-
ing their opportunities to lead their lives for a more
just and equitable future, overcoming the adversities
of a past of foster care and/or dependent on the de-
cisions that deprived them of the gift of choice.

The Manifiesto por un ocio valioso para el de-
sarrollo humano (Manifest for a valuable leisure
for human development), promoted by the Insti-
tute of Leisure Studies within the framework of
the celebration of its 25th anniversary, thus re-
flects it, on the basis of the research, experience
and knowledge acquired during these years, in
which the Red OcioGune (OcioGune Network)
has also collaborated, in which research groups in-
tegrate into the Leisure Studies of different Span-
ish Universities. A manifest that as well as having
an impact on the promotion of values, capacity
development, the protection of cultural diversity,
the promotion of the welfare or the guarantee of
conviviality claimed the need for a “valuable lei-
sure able to empower individuals and communi-
ties” (Cuenca, 2014, p. 481). A empowerment -the
manifest insists- that “requires the convergence
of political and educational actions aimed at en-
couraging the co-creation and sharing through lei-
sure”, ensuring the “universality of access to ICT
and digital literacy, which have made possible the
creation of a leisure without the traditional tem-
poral leisure barriers”; among other things, it must
be said, those that in the space and time have also
imposed measures for foster care for young peo-
ple who have “gone through” them.
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" The sum of the percentages that we reflect does not come to 100%, since each person could indicate a
total of three activities.
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and non-vulnerable young people regarding sports leisure practices. The population at risk of
vulnerability displayed less active leisure habits than the rest. Likewise, it was found that vul-
nerable youth had a greater tendency to practice sports leisure activities in an autonomous
way, unlike non-vulnerable young individuals, who preferred an organized practice. Similarly,
potentially vulnerable young people obtained fewer benefits from sports leisure activities
than non-vulnerable ones. The results proved the need to implement structured socio-educa-
tional interventions in order to promote sports leisure practices among the most vulnerable
young people.

PALABRAS CLAVE:

juventud
deportes

tiempo de ocio
actividades fisicas
socializacion

RESUMEN: La adquisicién de un ocio fisico deportivo habitual es uno de los objetivos que
debe conseguir nuestra sociedad para lograr que nuestros jévenes tengan una salud adecua-
da y mejoren su calidad de vida. A su vez, la practica de ocio deportivo es reconocida como
una herramienta de primer orden para lograr la socializacién de los jévenes potencialmente
vulnerables. Este estudio analizé la incidencia de la vulnerabilidad en los habitos de ocio de-
portivos de los jévenes; en sus preferencias de préactica fisico deportiva de forma estructu-
rada o libre; y, finalmente, en la percepcién sobre los beneficios que conlleva esta practica.
Para ello se realizé un disefio de investigacidn cuantitativo en el que se aplicé un cuestionario
elaborado ad hoc a un total de 2694 estudiantes espafioles de Educacion Post-obligatoria no
universitaria, de los que 785 fueron considerados como participantes en potencial riesgo de
vulnerabilidad. Los resultados revelaron que existen diferencias entre los jévenes potencial-
mente vulnerables y no vulnerables en cuanto a la practica de actividades de ocio deportivo.
La poblacién en riesgo de vulnerabilidad manifiesté habitos de ocio menos activos que los no
vulnerables. Asimismo, se encontré que los jévenes vulnerables tenian una mayor tendencia a
la practica de ocio deportivo por su cuenta, frente a los no vulnerables que preferian realizar
deporte de forma organizada. De la misma forma, los jévenes potencialmente vulnerables
percibieron menores beneficios de la practica deportiva que los no vulnerables. De los re-
sultados se deriva la necesidad de aplicar actuaciones socioeducativas estructuradas para
promocionar la practica de ocio deportivo entre los jévenes mas vulnerables.

PALAVRAS-CHAVE:

juventude
desporto

tempo de lazer
atividades fisicas
socializagdo

RESUMO: A aquisicdo de hébitos de lazer na atividade fisica e desportiva é um dos objetivos da
nossa sociedade para que os nossos jovens tenham uma salide adequada e uma melhor quali-
dade de vida. Por sua vez, a pratica desportiva como lazer é reconhecida como uma ferramenta
fundamental para desenvolver a socializagio dos jovens potencialmente vulneraveis. Este estu-
do pretende analizar a incidencia da vulnerabilidade nos habitos de lazer desportivo dos jovens;
na sua preferencia na realizagdo das atividades fisicas e desportivas de forma estruturada e
livre; e, finalmente, na percecdo sobre os beneficios que advém da pratica desportiva. Para
isso, realizou-se um desenho de investigacdo quantitativo em que se aplicou um questionario
elaborado ad hoc a um total de 2694 estudantes espanhois de Educagio Pés-obrigatéria ndo
universitaria. Da totalidade dos participantes, 785 foram considerados como potenciais risco de
vulnerabilidade. Os resultados revelam que existem diferencas entre os jovens potencialmen-
te vulneraveis e ndo vulneraveis no que respeita a pratica de atividades de lazer desportivo.
Evidencia-se que os participantes de risco vulneravel manifestam hébitos de lazer desportivo
menos ativo do que os ndo vulneraveis. Ainda, os jovens vulneraveis tém maior tendéncia para a
prética de lazer desportivo, enquanto os ndo vulneraveis preferem realizar atividades desporti-
vas de forma organizada. Da mesma forma, os jovens vulneraveis percebem menores beneficios
da prética desportiva quando comparados aos n&o vulneréveis. Os resultados obtidos apresen-
tam a necessidade de aplicar estratégias socioeducativas estruturadas para promover a prética
de desporto como lazer entre os jovens mais vulneraveis.

1. Introduction

In our current society, lifestyles of people are
closely related to the use of their spare time.
The enjoyment of these periods of time is a ba-
sic and individual right that must be ensured and
promoted for all citizens (Cuenca, 2014). Among
young people, sedentary activities related to
the use of technological devices are becoming
increasingly widespread. The rise of communica-
tion technologies as means of personal entertain-
ment is gaining prominence among individuals of
new generations, the so-called digital natives, at
the expense of other forms of leisure (Melendro,

Garcia-Castilla, & Goig, 2016; Valdemoros, Sanz, &
Ponce de Ledn, 2017). This rapid change towards
sedentary lifestyles places daily physical activity
levels of Spanish population below the recom-
mendations of the World Health Organization
(Ministerio de Sanidad, Servicios Sociales e Igual-
dad, 2014), being considered as one of the major
risk factors closely linked to increased obesity,
diabetes, hypertension and other non-communi-
cable diseases (Sotomayor, Aquino, Jiménez, &
Trejo, 2014).

Facing passive leisure, sports leisure practices
are presented as a considerable power of attrac-
tion among young people in our society. It should

[Ratl FRAGUELA VALE, Angel DE-JUANAS OLIVA & Ricardo FRANCO LIMA]
SIPS - PEDAGOGIA SOCIAL. REVISTA INTERUNIVERSITARIA [(2018) 31, 47-56] TERCERA EPOCA

Copyright © 2015 SIPS. Licencia Creative Commons Attribution-Non Commercial (by-nc) Spain 3.0



[49]

elSSN: 1989-9742 © SIPS. DOI: 10.7179/PSRI_2018.31.04
http://recytfecyt.es/index.php/PSRI/

not be forgotten that sports spread among youth
population as social entertainment under the
influence of mass media (Gémez, Puig, & Maza,
2009). The media contributes to the promotion of
sporting models based on high performance, be-
coming the lure for many young people deciding
to begin with the practice of sporting activities.

Sports leisure practices have become gradual-
ly popular because of the benefits associated to
the promotion and maintenance of bodily health;
however, in recent times, sportive physical activity
practices related to image enhancement have in-
creased significantly, especially among girls (Olive,
Byrne, Cunningham, & Telford, 2012; Valdemoros,
Sanz, & Ponce de Ledn, 2012). This concern over
body image stands out as one of the main reasons
to practice sportive physical activities along with
vital satisfaction per se and the fun related to this
type of leisure (Zullig & White, 201; Pedisic, Greb-
lo, Phongsaban, Milton, & Bauman, 2015; Ahedo &
Macua, 2016; Fraguela, Varela, & Sanz, 2016).

Sports leisure has other benefits that are less
visible for young people, but especially relevant
from a social perspective. This way, sports have a
great potential for integration, promote communi-
cation and interaction among people of different
nationalities and cultures (Consejo Superior de
Deportes, 2010) and enables socialization pro-
cesses in youth environments (Gutiérrez del Pozo,
20M). Sports activities have been traditionally
used as a resource for the prevention of antiso-
cial behavior, favoring the adoption of responsi-
bilities, decision-making and resilience (Hellison,
2011). Therefore, sports leisure practices among
potentially vulnerable young people are consid-
ered a tool for development and integration in dif-
ferent social contexts (Spaaij, 2009; Haudenhuyse
2013; Fernandez-Garcia, Poza-Vilches, & Fiorucci,
2015; Lépez-Noguero, Sarrate, & Lebrero, 2016).
Thus, Martinez (2016) underlined the importance
of sports habits in vulnerable youth by associat-
ing them with health care, socialization and affec-
tive-social containment. In the same vein, Chalip
and Hutchinson (2016) emphasized the need to
propose sports activities focused on the develop-
ment of social skills in this population.

Despite the studies reviewed, very few of
them compare sports leisure practices of poten-
tially vulnerable young people and non-vulner-
able individuals. Data from the Survey of Sport-
ing Habits in Spain 2010 inform that, despite the
trend of the past few years showing that sports
leisure of the youth population in general has in-
creased its presence in our society, a relevant de-
crease among young individuals without school-
ing or with a low socioeconomic status has been
identified. Likewise, regarding the organization of

sports practice, there seems to be a widespread
increase of non-organized practice among young
people between 15 and 24 years old. Sports lei-
sure (either through free or organized practices)
is a factor to take into account, given that it af-
fects the adherence to sportive physical activities
and its benefits among our young people (Ahedo
& Macua, 2016). This way, during youth, the prac-
tice of organized leisure activities enhances social
relations and contributes to the consolidation
of sports habits in adulthood (Ransdell, Vener, &
Sell, 2004), while self-management of sports lei-
sure activities improves intrinsic motivation and
satisfaction of young people (Lazcano-Quintana &
Caballo-Villar, 2016).

2. Justification and objectives

This study responds to partial results of a large
network research on leisure time of young people.
Regarding leisure during youth, social dimension of
sportive physical activities goes beyond the pro-
motion of feelings of belonging and participation.
Sports are considered a tool which contributes to
social cohesion and inclusion of vulnerable young
people (Comisién Europea, 201). Therefore, it is
necessary to consider the study of sports leisure
habits of potentially vulnerable young people and
investigate the existing differences between them
and non-vulnerable young people. For the pres-
ent paper, three objectives are defined. The first
goal is to describe sports leisure habits of young
people at risk of vulnerability and non-vulnerable
young people. The second one is to analyze the
preferences of potentially vulnerable and non-vul-
nerable young individuals when performing sports
leisure activities in an organized or autonomous
way. Finally, the third aim is to examine whether
the perception of the benefits from sportive phys-
ical leisure for vulnerable youth follows a similar
pattern to that of their non-vulnerable peers.

3. Methodology

This research has followed a quantitative meth-
odological process within the framework of a co-
ordinated network project conducted by seven
Spanish universities. This transversal study has
worked with a descriptive, inferential and ex post
facto design. For this work, sports leisure choic-
es of potentially vulnerable and non-vulnerable
young people have been explored. Likewise, the
goals mentioned in the previous epigraph lead to
the two hypothesis guiding this study, which are
presented below. The first hypothesis is that the
variable vulnerability makes a difference in the
preference of organized sports practices. The
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second one considers that the variable vulnera-
bility may influence the perception of the benefits
from sportive physical leisure activities.

3.1. Participants

In order to select participants, a probabilistic
stratified sampling using proportionate allocation

was performed, establishing as a territorial refer-
ence the Nielsen areas and, within them, type of
educational center, gender and grade. A total of
2694 post-obligatory and non-university students
participated. Participation was high, ensuring the
representativeness of the sample with a 1.9% mar-
gin of error and a confidence level of 95%:

Table 1: Identification data of the sample

Age X (DT) Gender (%) Vulnerability (%) Type of centre (%) Area' (%)
Northwest (17.6)
. East (12.8)
Boy (51.3) Yes (201) Public schf)ol (78.6) South (28.4)
1915 (1.57) Girl (46.) No (709) Secular private school (4.5) Centre (22)
: ’ Religious private school (16.9) Northeast (11.2)
North (8)

Source: Own elaboration.

3.2. Instruments

An ad hoc questionnaire on the organization of
academic and leisure time was prepared. This ar-
ticle shows the results for the following variables,
corresponding to description of students, free
time and health and quality of life in the blocks of
the questionnaire:

Vulnerability: in order to study vulnerable
youth, a variable was created according to the fol-
lowing criteria:

- Studies: All the students of Initial Professional
Qualification Programs (PCPI) and Basic Vo-
cational Training (FPB) were included.

- Household income: students belonging to fam-
ily units presenting incomes at or below five
hundred euros were selected.

- Family situation: the situations chosen dis-
played students having no mother or father,
being in foster care or categorized as ‘others’
(because they do not fit into any of the most
common family types).

- Professional status of parents: cases of unem-
ployed parents or cases where at least one of
them was unemployed and the other stayed
at home performing household chores were
included, as well as those situations in which
the student only had a single parent who was
unemployed or stayed at home performing
household chores.

- Educational level of parents: cases in which
none of the parents had completed studies
(or the person with whom the student lived in
the cases of a single parent) were included.

- Average grade: all students with an average
grade inferior to 5 were included.

- Family satisfaction: all cases of students who
were little or no satisfied with their family life
(presenting values of 1 or 2 out of a maximum
value of 5) were included.

Once the cases that met at least one of the
criteria were selected, we obtained a population
of 785 individuals at potential risk of vulnerability
(291% of the total sample).

Sports leisure (among the three most impor-
tant leisure activities): participants were asked
to indicate their most important leisure activity
of a list of 49 possibilities. These activities were
grouped into nine categories: television and ra-
dio, digital leisure, sports and physical activities,
tourism and hiking, cultural activities, parties /
celebrations, games (other than computer games),
associations and volunteering and other activities.
Based on the results of these three variables, the
variable sports leisure is created with the follow-
ing categories: none, one activity, two activities
and three activities (depending on the number of
times that a sport and physical activity has been
pointed out as one of the three most important
leisure activities).

Perceived benefits: Young people indicated
the main benefits obtained when they practiced
their most significant leisure activities, namely: fit-
ness improvement, fun, learning-creation, skills de-
velopment and socialization. Using a 5-point Lik-
ert-type scale, they valued the level of agreement
on the existence of these five benefits. In cases
where youth performed more than one sports lei-
sure activity, the arithmetic mean was calculated
for each benefit. For example, regarding the im-
provement of physical fitness, if a student rated
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one activity with 4 and another with 2, his or her
overall sports leisure experience concerning this
specific benefit was rated with 3.

Organization of practice: the survey specified
whether they performed the activities freely (in-
dependent practice), in an organized way or both.
In the case of a student performing more than
one sports leisure activity, the variable was recod-
ed according to the organizational modalities of
the different activities. This way, for example, if a
student practiced a sport freely and another one
in an organized practice, the final way to describe
the organization of the sports leisure was both (or-
ganizational types).

3.3. Procedure

Two researchers went to each school to imple-
ment the questionnaires in classrooms. Young
students participated in the research anonymous-
ly and voluntarily, with parental consent and au-
thorization from the management teams of each
center, being appropriately informed of the objec-
tives of the research. Field work was carried out
during the academic year 2015-2016.

3.4. Data analysis

A descriptive and inferential analysis was per-
formed. For the descriptions of participation in
sports leisure, organization and perceived bene-
fits, frequency analysis and measures of central
tendency were used. The Mann-Whitney U test
was used to value the effect of the vulnerabil-
ity factor on variables related to the benefits of
sports leisure. The same test was made with the
variables sports leisure and practice organization
through Pearson’s chi-squared test.

For the statistical treatment of the data, SPSS
22.0 software was used. As in most investigations
using this design, it is not possible to establish
causal relationships between dependent and in-
dependent variables.

4. Results
4.1. Sports leisure and vulnerability

As shown below, Figure 1, more than half of young
people in Spain list some kind of sportive physical
activity among their three main leisure activities.
In the list of 9 means of entertainment studied
(electronics, culture, sports, celebrations, etc.),
sports leisure is by far the activity most practiced
activity. Despite that, almost 45% of participants
do not practice any sportive physical activity dur-
ing their free time.

50 47.1

10 6.5

s T
—

Any sportive activity One sportive activity Three sportive

activities

Two sportive
activities

Figure 1. Sports leisure in young people in Spain

Next, we highlight the differences between
vulnerable and non-vulnerable young people re-
garding the practice of sports leisure activities.
People at risk of vulnerability have less active lei-
sure habits than their peers. They tend to choose
sports leisure among their three main leisure ac-
tivities to a lesser extent, unlike non-vulnerable
young people (Chi-square = 24.428, p<.01). Figure
2 studies the difference between both groups of
people regarding their leisure preferences. The
analysis of adjusted standardized residuals indi-
cates that the greatest differences between both
groups emerge in the categories any sportive ac-
tivity and one sportive activity.
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Figure 2. Sports leisure activities and vulnerability

Vulnerable youth tend not to practice any
sportive activity in their free time to a greater ex-
tent than their peers, whereas the opposite hap-
pens in the category one activity.

With regard to young people presenting 2 or 3
sportive activities among their top three favorite
leisure activities, we find a similar behavior in both
groups. It seems that sports leisure is the main ref-
erence for a minority of young people -vulnerable
and non-vulnerable- (8% of the sample and 14.5%
of those who practice some sportive leisure ac-
tivity) whose leisure interests are mainly or exclu-
sively sportive.
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4.2. Sports leisure organization and
vulnerability

In the following analysis we will exclusively focus
on the part of the sample who actually practices
sportive physical activities in their free time (55.1%,
1486 youngsters). Young people practice sports lei-
sure activities mainly in an organized way in clubs,
associations, etc. (42.6%). The second option is to
practice it autonomously (34%) and, finally, 23.4%
combines both. The variable vulnerability makes a
big difference in the organization of sports leisure
activities (Chi-square = 11135, p< .01). Vulnerable
young people have a greater tendency towards
autonomous sport practice than non-vulnerable
people, who clearly prefer to practice sports in
an organized manner (figure 3). The analysis of
adjusted standardized residuals indicates that the
greatest differences between both groups of peo-
ple are found in categories independent practice
and organized practice. Behavior in category both
is almost identical in both groups.
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Figure 3. Sports leisure organization and
vulnerability

The profile of sportive practice in vulnerable
young people tends to be more individual and

less structured, in contrast with the profile of
non-vulnerable youth. In the next subsection, we
will study whether there is a relationship between
the vulnerability and the acquisition of benefits
entailed by sportive practice.

4.3. Sports leisure benefits

Regarding the acquisition of benefits through
sports leisure practices we can point out satisfac-
tion and an improvement of physical fitness. The
relational dimension is also present among young
people (Table 2).

Table 2: Benefits from sports leisure
Benefits (valores 1-5) x (DT)
Physical fitness 4.57 (.74)
Satisfaction 4.65 (.67)
Creativity 3.55 (1.27)
Skills 4.04 (118)
Socialization 412 (117)
Source: Own elaboration.

Comparing the acquisition of benefits from
sports leisure in potentially vulnerable youth and
non-vulnerable youth, it is highlighted that almost
in every case (except for creativity) potentially
vulnerable young people present lower scores
than non-vulnerable people. In the cases of phys-
ical fitness, satisfaction and socialization, the dif-
ferences are statistically significant (Table 3).

Table 3: Benefits from sports leisure and vulnerability. Mann-Whitney U test.
N Vulnerable vs Non-vulnerable 7
x (DT)
Physical fitness 1330 4.47 (.83) vs 4.61(70) -2.375*
Satisfaction 1317 4.56 (.76) vs 4.68 (.64) -2.466*
Creativity 1288 3.59 (1.26) vs 3.54 (1.27) 655
Skills 1300 3.99 (117) vs 4.05 (118) -1.081
Socialization 1297 3.99 (118) vs 416 (116) -2.732**
* p<.05, ** p<.0,01
SOURCE: Own elaboration.
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Therefore, young people at risk of vulnerabili-
ty not only practice sports to a lesser extent than
non-vulnerable people, but also perceive fewer
benefits from these practices.

5. Discussion and conclusions

Regarding our first target, which was to represent
leisure sports habits in groups of young people at
risk of vulnerability and non-vulnerable youth, the
findings confirm the data provided by the Sports
Statistics Yearbook (Ministerio de Educacion,
Cultura y Deporte, 2015) which reflects that, in
the age range from 15 to 24 years old, 40% of
the most vulnerable individuals claim to practice
sportive physical activity. This information also
agrees with the results obtained in the study by
Garcia-Castilla, De-Juanas and Lépez-Noguero
(2016), carried out with a similar sample. The de-
scription of the leisure sports habits of potential-
ly vulnerable youth has also demonstrated that
this group tends not to practice sports activities
during leisure time to a larger extent, compared
with individuals which are not vulnerable. To this
respect, the results of the UNICEF report (2010)
about well-being in rich countries in the world
are confirmed. According to this study, Spain is
considered one of the most unequal countries in
the world in terms of vigorous physical exercise
activities. This report highlights that the level of
practice of disadvantaged students aged 11, 13
and 15 is well below national average. In this way,
regarding “vigorous physical exercise activities,
the Netherlands present the lowest inequality,
closely followed by Switzerland and Norway. The
highest levels of inequality in the bottom end of
the scale correspond to France, Italy and Spain”
(UNICEF 2010, p15). The Survey of Sporting
Habits in Spain 2010, drawn up by the National
Sports Council (CSD), points in that direction
as well. Survey data indicate that young people
aged 15 or more with no schooling or a lower so-
cioeconomic status express a reduced interest in
sports. This situation has negative implications in
vulnerable young people’s health, and not only at
the present time, but also as a prospect of less
active leisure habits in later life stages. Further-
more, if we take into consideration that these
results propose the presence of sport practices
in family background as an influence over the ac-
tual sport practice of individuals aged 15 or more,
then young people are predisposed towards the
replication of the parental model in the practice
of sports leisure. Nonetheless, the incidence of
this contextual and family factor in leisure sports
in vulnerable young people must be further
explored.

Likewise, in line with our first goal, the out-
comes consider the existence of a group with
great affinity for sport practices as leisure activ-
ities (people selecting two or three sporting ac-
tivities among their three main entertainment
preferences), group that is left out of the relation
between the existence of vulnerability and sport
practices. In this particular case, the behavior of
individuals has been very similar regardless of
their situation of vulnerability, to a point where
they are considered as a homogeneous group. In
this way, socioeducational interventions designed
to promote practices of sports leisure among vul-
nerable young people should focus specifically in
individuals showing a moderate interest in sports
leisure (those who do not practice sport activities
in their free time) since they are clearly the group
displaying a greater risk of acquiring passive activ-
ities in order to fill their free time.

Concerning our second target, related to the
analysis of preferences about the type of organ-
ization in sports leisure of potentially vulnerable
young people as well as non-vulnerable individ-
uals, recent studies observed a general increase
of the non-organized practices in the whole youth
population (Consejo Superior de Deportes, 2010;
Ahedo & Macua, 2016). This trend is even sharp-
er in the vulnerable young people segment: in
our research this group is characterized by weak
structure and less social engagement, given that
they choose to practice sport individually. In this
respect, we agree with Lazcano-Quintana and Ca-
ballo-Villar (2016) when they point out that signing
up for organized sport activities involve a high-
er level of social commitment and influence the
continuity of the practice. All of this confirms the
first hypothesis in this research, since vulnerable
young people participate less in sports, and those
who actually practice it tend to do it on their own.
This fact reflects a tendency towards a weaker
relation with active leisure of this specific collec-
tive of young people. From a broader perspective,
less structured practices and the lack of a sense
of belonging to a group are determining factors
for a higher risk of giving up sports practice in the
short or medium term. In any case, there is a need
for further investigation on the reasons why po-
tentially vulnerable young people tend to carry
out non-organized activities whereas the rest of
young individuals do not. Particularly, it is worth
examining the background variables which might
be affecting the decision of practicing sports au-
tonomously and their effects in this community.

With reference to our third aim, focused on ex-
ploring the perception of benefits from sports lei-
sure in vulnerable young people and non-vulner-
able young people, there is a trend that displays
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fewer benefits from sports leisure for potentially
young people than for the rest of young individ-
uals, and mainly when we talk about the three
most valued benefits at these ages. Therefore,
our second hypothesis is confirmed: potentially
vulnerable young people enjoy less, enhance to
a lesser extent their physical fitness and do not
relate with their peers through sports leisure ex-
periences. The result of this perception has a neg-
ative impact on the continuity of sports practice,
since those individuals who do not achieve benefit
from an activity tend to quit easily. This would ruin
the adherence of this group to sports practice
and would contribute to promote social degrada-
tion, in which many of these young individuals are
suffering from, because they would show interest
in less healthy forms of leisure (OMS, 2013), not
forgetting that it implies the cessation of other
benefits granted by sports leisure, especially the
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PALABRAS CLAVE:
ocio

ocio fisico-deportivo
perspectiva temporal
experiencia de ocio
presupuesto de
tiempo

RESUMEN: El ocio es una de las actividades que méas contribuyen con el desarrollo integral de
la juventud, pero también puede ser fuente de problemas. Esta ambivalencia puede derivarse
de las intensidades temporales con las que se practican o no ciertos ocios; y, asimismo, de las
valoraciones personales que hace la propia persona de la actividad. Con base en estas ideas
se analizan, en el contexto del ocio fisico-deportivo, las relaciones entre dos concepciones de
la temporalidad -tiempo invertido y perspectiva temporal-y la experiencia del dicho ocio en la
cotidianidad -especificamente, la eleccién propia y la satisfaccién percibidas. Los participantes
fueron 147 jévenes (63 chicas y 84 chicos) con edades comprendidas entre 18 y 24 afios (M =
21,18 afios; DT = 2,00). La informacién se recogié mediante dos instrumentos: un cuestionario
ad hoc con caracteristicas del Presupuesto de Tiempo y el Inventario de Perspectiva Temporal
de Zimbardo (ZPTI). Los resultados indican que el tiempo invertido y la frecuencia semanal del
ocio fisico-deportivo son adecuados, si bien se observan diferencias entre chicas y chicos -y a
favor de ellos- con respecto a la dedicacién a esta actividad. Por lo que respecta a la perspec-
tiva temporal, ésta se caracteriza por ser predominantemente positiva, observandose que las
chicas presentaron menores valores en el pasado negativo con respecto a los chicos. Las inter-
influencias entre la eleccién propia y la satisfaccién experimentadas con el ocio fisico-deportivo,
con las vertientes positivas de las perspectivas temporales, apoyan la necesidad de estudiar el
ocio como una manera de comportarse en el tiempo no comprometido -que se relaciona con
determinadas actitudes positivas respecto al pasado, al presente y al futuro. En un sentido mas
general, las mencionadas interinfluencias abren nuevas perspectivas que podrian arrojar luz so-
bre las vulnerabilidades que puede (re)velar el ocio.

PALAVRAS-CHAVE:
lazer

lazer fisico-
desportivo
perspetiva temporal
experiéncia de lazer
gestdo de tempo
(time budget)

RESUMO: O lazer é uma das atividades que mais contribuem para o desenvolvimento inte-
gral da juventude, mas pode ser também uma fonte de problemas. Esta ambivaléncia pode
derivar da conjugag&o do tempo e da intensidade com que se praticam ou n3o se praticam
determinadas atividades de lazer, assim como das avaliagdes pessoais que cada sujeito faz da
sua propria atividade. Com base nestas ideias, analisa-se, no contexto do lazer fisico-desporti-
vo, as relagdes entre as concecdes de temporalidade -tempo investido e perspetiva temporal
e a experiéncia desse lazer na vida quotidiana- especificamente, as percecdes de liberdade
de escolha e de satisfacio. Os participantes foram 147 jovens (63 meninas e 84 rapazes), com
idades compreendidas entre 18 e 24 anos (M = 2178 anos, DP = 2,00). A informac3o foi reco-
lhida através de dois instrumentos: um questionario ad hoc para inventariacdo da gest&o de
tempo (o Time Budget) e o Inventario da Perspetiva Temporal de Zimbardo (ZPTI). Os resul-
tados indicam que o tempo investido e a frequéncia semanal do lazer fisico-desportivo sdo
adequados, ainda que se observem diferencgas entre meninas e rapazes -com vantagem para
eles- no que respeita a dedicaco ao lazer. A perspetiva do tempo é caracterizada por ser
predominantemente positiva, tendo as meninas menores valores negativos no passado em
comparagéo com os rapazes. As interinfluéncias entre a liberdade de escolha e a satisfagdo
sentida com o lazer fisico-desportivo, bem como os aspetos positivos da perspetiva do tem-
po, ddo suporte & necessidade de estudar o lazer como um modo de se comportar no tempo
livre -que se relaciona com determinadas atitudes positivas relativas ao passado, ao presente
e ao futuro. Em sentido mais geral, as mencionadas interinfluéncias abrem novas perspetivas
que poderdo ajudar a esclarecer as vulnerabilidades que o lazer pode revelar ou ocultar.

1. Introduction

Leisure is crucial in young peoples lives since,
among other things, it is an area where they have
more autonomy and control than in other areas of
everyday life (Barber, Abbott, Blomfield & Eccles,
2009; Silbereisen & Todt, 1994). Through leisure,
young people satisfy their needs -feeling free, dis-
covering what they are interested in, perceiving
changes and ultimately, having meaningful expe-
riences-, which can all contribute to the positive
development of identity and the necessary skills
for the world of work (Barber et al., 2009; Coat-
sworth, Sharp, Palen, Darling, Cumsille & Marta,
2005; Codina, Pestana & Stebbins, 2017). There
is a great deal of agreement among scholars that
leisure is one of the activities that contributes
most to the overall development of young people

(Caldwell & Faulk, 2013, Freire, 2013, Kleiber, 1999).
However, the contribution of leisure to personal
development is not always positive, which is why
leisure is said to be ambivalent. It can be condu-
cive to either the most constructive or the most
pathological outcomes (Csikszentmihayi, 1993,
Munné & Codina, 1996). Leisure can therefore be
either a positive or a negative influence on young
people’s development (Coatsworth et al., 2005,
Darling, 2005, Mahoney, Larson & Eccles, 2005).
In addition to certain practices that can poten-
tially make leisure either constructive or patholog-
ical (for example -and respectively-, by engaging
in reading or taking drugs), leisure practices can
also be defined by their temporal intensity (and
by whether they are engaged in or not). Although
from the perspective of leisure there is no consen-
sus on the optimal time to be dedicated to certain
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activities, from a psychological perspective, un-
dertaking a varied range of activities is more ad-
visable than engaging in a single leisure activity
(Codina, Pestana, Castillo & Balaguer, 2016), as
performing multiple leisure activities strengthens
the overall development of the individual, in line
with the proposals made by Kleiber (1999) and
Linville 1987). The other element used to assess
leisure as being either constructive or otherwise
is made up of the personal assessments that an
individual makes of the activity. Apart from mo-
tivation, there are two major components of the
leisure experience: perception of freedom and
satisfaction (among others: Codina, 1999, Csiksze-
ntmihayi, 1990, Cuenca, 2000; Gorbefa & Martin-
ez, 2006; Neulinger, 1980). Considering these as-
pects, for example, ten hours a day of profound
enjoyment of a video game of choice, ten hours a
day of great dissatisfaction with imposed physical
activity, or ten hours of daily enjoyment watching
Charlie Chaplin films, are psychosocially non-con-
structive leisure activities, that is, they induce
vulnerabilities.

Without disregarding this potential ambiv-
alence of leisure, one of the hobbies that is
deemed to be more constructive in the devel-
opment of young people is that of sports activ-
ity (sports or physical activity practised regular-
ly: Broh, 2002, Zarret, Fay, Carrano, Phelps &
Lerner, 2009). There are a considerable number
of studies that show the physical, psychological
and social benefits of these practices (Balaguer,
2002, World Health Organization, 2010, Ponce
de Ledn Elizondo, Sanz Arazuri & Valdemoros
San Emeterio, 2015; Torregrosa, Belando & More-
no-Murcia, 2014). Numerous social interventions
have also been carried out based on the promo-
tion of sports activities as a strategy to prevent
or overcome vulnerable situations (Haudenhuyse,
Theeboom, & Nols, 2012). Without claiming to be
exhaustive, there are some studies in support of
these interventions that show that participation in
sports activities organised by a club reduces the
probability of subsequent social exclusion (Fein-
stein, Bynner & Duckworth, 2005), as these activ-
ities are attractive to young people from different
social classes (Feinstein, et al, 2005; Vanhoutte,
2007).

These studies leave no doubt about the con-
structive potential of the physical and sports ac-
tivity in itself, but certain behaviours around this
activity may weaken its qualities and/or render
them pathological. Regarding the time devoted
to physical and sports activity throughout the
week, the World Health Organisation (2010) rec-
ommends that adults over 18 years old should de-
vote at least 150 minutes per week to moderate

aerobic physical or sports activity (or 75 minutes
if it is vigorous), whereas between 150 and 300
minutes of moderate physical or sports activity
(or 150 minutes of intense activity) is considered
to be optimal. While there are some young peo-
ple who scarcely spend enough time performing
physical and sports leisure activities to enjoy their
benefits, others allocate to these activities a time
bordering on the pathological. Consequently, the
temporal issue may be indicative of a leisure prac-
tice that is vulnerable rather than healthy, and po-
tentially pathological rather than constructive.

Physical and sports practice has a potentially
positive or negative impact on the development
of young people, depending both on the experi-
ence itself and on the time spent on it. This study
assesses the relationship between the aspects
involved in this practice and the temporal orien-
tation of young people. This is a decisive aspect of
life attitudes and of present and future behaviour
(Boniwell & Zimbardo, 2004; Zimbardo & Boyd,
1999) and therefore, an essential variable for the
scientific study of social vulnerability.

Several authors have investigated how the
past, the present and the future are articulated
in human behaviour (i.e., their past and its con-
sequences: Nurmi, 1989, & Nuttin & Lens, 1985,
among others). A particular concept, the Time
Perspective (TP) by Zimbardo and Boyd (1999),
has been gaining in prominence. Conceptually,
the Time Perspective or orientation is considered
by most authors to be a basic aspect of individ-
ual subjective experience (Boniwell & Zimbar-
do, 2004, p.8), and a fundamental psychological
process (Luyckx, Lens, Smits & Goossens, 2010,
p 243). Specifically, according to Zimbardo and
Boyd (ibidem), the TP is composed of the cate-
gories of: the past-negative, the past-positive, the
present-fatalistic, the present-hedonistic and the
future (Zimbardo & Boyd, 1999). Each of these
temporal dimensions may be either dominant or
balanced with the rest of the categories. The op-
timal TP is a balanced one, or one that at least
is characterised by the perspectives of past-pos-
itive, present-hedonistic and future (Boniwell &
Zimbardo, 2004, Laghi, Baiocco, Liga, Guarino,
& Baumgartner, 2013). An optimal TP must inter-
weave present, past and future, but how these
interweave both influences and is influenced by
certain appropriate conditions. In this paper the
optimal temporal perspective is considered to
be one associated with an optimal physical and
sports practice, in other words, a practice in which
sufficient time is invested, while also leaving oth-
er timeslots for the performance of other leisure
activities.
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2. Rationale and objectives

Three elements give rise to the research present-
ed in these pages. Firstly, the importance that
leisure has for the young person, and whether
or not a certain activity plays a constructive role.
Secondly, the importance of sports and physical
leisure in youth, the physical, psychological and
social benefits of which can have a positive effect
on the development of those who engage in the
activity. And thirdly, but not least importantly, the
influence of the different physical and sports lei-
sure times, and how they contribute to positive
development and, by extension, to confront the
vulnerabilities that can affect young people.

From these three elements it follows that how
beneficial sports and physical leisure can be for
youth involves considering the temporal intensity
of its practice together with the perceived expe-
rience of this leisure activity. The purpose of this
paper is to analyse the relationships between two
conceptions of temporality (time invested and
Time Perspective) and the experience of physical
and sports leisure in a sample of young people.

3. Methodology
3.1. Participants

A total of 147 young people (63 girls and 84 boys)
aged between 18 and 24 years old participated in
a study (M = 2118 years; SD = 2.00) on the uses of
time by 938 young people in Spain (for more in-
formation, see the note on research funding). This
sample was obtained from an online panel accord-
ing to proportional allocation, with a confidence
level of 95% and a margin of error of 3.2%. The
quotas used for the sample, based on the census
of inhabitants of Spain as of 1 January, 2015 (INE,
2015), were sex and age (aged 18-24 years old).
Taking into account the objectives set, the sam-
ple included those who had carried out a physical
and/or sports activity at the time of the data col-
lection, and the questions concerned the activi-
ties carried out on the previous day (see section
2.3 Procedure below).

3.2. Instruments

Two tests were used. The first consisted of an ad
hoc questionnaire that was structured similarly
to Neulinger’s Time Budget (Neulinger, 1986) (for
the suitability of this instrument in the analysis of
behaviour over time, cf. Andorka, 1987; Steinbach,
2006). Specifically, it was adapted following the
recent applications carried out to the context of
this study (Codina, 2004, Codina & Pestana, 2016,

2017, Codina et al, 2016). The questionnaire re-
corded the activities engaged in on the day before
the questionnaire was administered.

The analytical variables of leisure recorded
were based on Codina (1999): firstly, time invested
(number of minutes spent performing the activity)
and the weekly frequency of physical and sports
leisure activities (number of times a week the
activity was usually practised); and secondly, the
leisure experience, which consisted of the per-
ceptions about activities of their choice and sat-
isfaction with those activities. The incorporation
of these variables provided an overview for each
activity to be placed in the context of everyday
life. Time Budget can address the social desirabil-
ity that underlies questions (of specific question-
naires) about activities such as, for example, read-
ing or physical and sports activity which, while
being recommendable, does not usually meet
the standards advocated by international organ-
isations; for some examples in the Spanish con-
text, see Chillén et al., 2009; Moscoso & Moyano,
2009; Varo, Martinez & Martinez Gonzélez, 2003.

After completing the questionnaire, the partic-
ipants completed the Zimbardo Time Perspective
Inventory (ZTPI: Zimbardo & Boyd, 1999), which
consisted of 56 items referring to five factors:
two related to the present (hedonistic, fatalistic);
two related to the past (positive, negative); and
one related to the future (regarding planning and
perseverance with respect to the future, without
distinction between positive and negative). The
responses to the ZPTI| were registered on a Lik-
ert-type scale with five response options (ranging
from 1 = ‘does not describe me at all’ to 5 = ‘per-
fectly describes me’). The adaptation to the Span-
ish population by Diaz-Morales was used in this
case (2006, for recent uses of this instrument in
relation to activities and leisure experience, see
Codina & Pestana, 2016).

3.3. Procedure

The field work was preceded by two preparation
phases, following the guidelines of previous re-
search conducted in the field of leisure activities
(Codina & Pestana, 2012, 2016, 2017). In the first
phase, the research team worked with specialist
IT staff to include the items of both instruments
in the software and design the format that the
participants would see. In order to prevent data
loss, the questionnaire was programmed to en-
sure that all questions needed to be answered; in
this way, progress could only be made if the pre-
vious question shown on the screen had been an-
swered (otherwise, a warning appeared). The re-
sponse categories for each question were visible
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on the same screen, to ensure participants would
not need to scroll through it. Once the last items
of the questionnaire programming were verified,
the second phase began with a pilot test, which
served as the basis to make any necessary format
adjustments.

Following some final operational checks, an
email was sent to the participants to invite them
to be part of the study, with a direct link to the
instrument (a single link which they could not
return to once the answers had been sent). The
questions were available to be answered during
the month of November 2015.

3.4. Data analysis

The following variables were used: sex of the
participants; characteristics of the physical and
sports activities carried out (time invested, weekly
frequency and leisure experience, that is, percep-
tions about their personal choice of activities and
satisfaction with them); and factors related to per-
ception of time (present-hedonistic, present-fatal-
istic, past-positive, past-negative and future).

The associations between the variables were
calculated by: the chi-squared coefficient (be-
tween the sex of the participants, the time in-
vested and the weekly frequency of physical and

sports leisure activities); and Pearson’s correlation
coefficient r (between perceptions of the leisure
experience and Time Perspective factors). Associ-
ations for sex, time invested and weekly frequen-
cy with the leisure experience and time perspec-
tive factors were assessed by the use of Student’s
t test and an analysis of variance as appropriate.

4. Results

4.1. Physical and sports leisure. Time invested
and weekly frequency

As shown in Table 1, 27.2% of the participants stat-
ed that they had spent up to 60 minutes per week
performing physical and sports activities; 23.1%
of them engaged in this type of activity for 91120
minutes; 20.4% did between 61-90 minutes of
physical and sports leisure activities; 12.2% of par-
ticipants did between 121150 minutes of physical
and sports activity; and 177.0% devoted more than
150 minutes to this type of leisure.

With regard to the weekly frequency of physi-
cal and sports leisure (ibidem Table 1), the highest
proportions corresponded to those who engaged
in it 4-5 times/week (35.4%) and 2-3 times/week
(34.0%). Consequently, there was a minority who
carried out this activity once a week or less (15.0%)
and 6-7 times/week and above (15.6%).

Table 1: Time spent and weekly frequency of physical and sports leisure activities.
Prevalence according to sex
General sample
(N =147) Girls (n = 63) Boys (n = 84) X p
Time spent Frequency %

Up to 60 min 40 27.2 55.0 45.0

61-90 min 30 20.4 43.3 56.7

91120 min 34 231 265 73.5

121150 min 18 12.2 27.8 72.2

More than 150 min 25 17.0 56.0 44.0 9.57 048
Weekly frequency

Once a week or less 22 15.0 63.6 36.4

2-3 times / week 50 34.0 48.0 52.0

4-5 times / week 52 35.4 327 67.3

6-7 times / week or more 23 15.6 34.8 65.2 7.22 065
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Significant differences were observed for both
indicators on time spent engaging in sports and
physical leisure, according to the sex of the par-
ticipants (ibidem Table 1). In the case of the time
spent (%% = 9.57; p =.048), the girls were in the ma-
jority among those who spent up to 60 minutes
on the type of activity under consideration (55.0%
as opposed to 45.0% of boys) and more than 150
minutes (56.0% against 44.0% of boys). There-
fore, girls were in a minority in spending between
60 and 150 minutes on this kind of activity. With
regard to the weekly frequency of physical and
sports leisure (y2 = 7.22; p =.065), girls spent less
time on the activity concerned (once a week or
less: 63.6% of girls compared to 36.4% of boys);
in other words, boys prevailed in terms of week-
ly practice frequency in excess of 2-3 times per
week.

4.2. Physical and sports leisure experience and
time perspectives

The evaluations with respect to the experience of
physical and sports leisure showed that the means
of the perceptions concerning personal choice (M
= 8.38) and satisfaction (M = 8.25) indicated high
and similar values, that is, scores in excess of eight
points (over a maximum of ten points). It should
be noted, however, that the variations in the
scores of personal choice (SD = 2.42) were higher
than those of satisfaction perception (SD = 1.80).
Taken together, these data indicate that the ex-
perience of sports and physical leisure was char-
acterised by perceptions of personal choice and
high satisfaction in the sample studied. It should
also be noted that no significant differences were
observed between girls and boys in the scores ob-
tained about the leisure experience.

Table 2: Physical and sports leisure experience and time perspectives. Differences according to sex
General sample
(N=147) Girls (n = 63) Boys (n = 84) t p
Experience M DT

Own choice 8.38 2.42 817 8.53 0.85 392
Satisfaction 8.25 1.80 8.48 8.08 .31 192
Time perspective

Present-hedonist 3.32 0.53 3.34 3.30 -0.39 693
Present-fatalist 278 0.51 2.82 271 1.29 197
Past-positive 3.37 0.48 3.38 3.37 -013 892
Past-negative 3.05 0.67 295 313 171 .088
Future 3.34 0.51 3.40 3.30 114 255
Note. Experience, measured on a scale from O to 10; Time Perspective, measured on a scale from 1to 5.

From the time perspectives considered (ibidem
Table 2), the highest scores (which were also sim-
ilar to each other) were found in the cases of the
past-positive (M = 3.37), the future (M = 3.34) and
the present-hedonistic (M = 3.32). Consequently,
the lowest scores among these five factors corre-
sponded to the present-fatalistic (M = 2.78) and to

the past-negative (M = 3.05). Variations in the aver-
ages of these perspectives were around 0.5, with
the exception of the past-negative (SD = 0.67).

It is in the negative view of the past where sig-
nificant differences were observed according to
sex (t =171, p =.088), as boys (M = 313) had a more
negative view about the past than girls (M = 2.95).
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Table 3: Inter-correlations between the scores obtained in the physical and
sports leisure experience and time perspectives (n =147)
Experience 1 2 3 4 5 6 7
1. Own choice -
2. Satisfaction 397** -
Time perspective
3. Present-hedonist J91* 130 -
4. Present-fatalist -.045 -13 410** -
5. Past-positive 165 .204* .372%* .038 -
6. Past-negative 098 013 071 .257** -.002 -
7. Future .083 166" -.048 -.031 169* -.018 -
Note. * p <05 (2-tailed); ** p <.01 (2-tailed). Experience, measured on a scale from 0 to 10; Time Perspective,
measured on a scale from 1to 5.

The correlations between the leisure experi-
ence and the Time Perspective factors (Table 3)
were as follows: in one case, between the percep-
tions of personal choice, satisfaction and appro-
priation; and in another case, between the Time
Perspective factors.

Among the indicators of the leisure experi-
ence, the most robust correlation was found be-
tween personal choice and satisfaction (r = .397),
although the other two were equally significant
for p <01 As to Time Perspective factors, the
present-hedonistic had two suggestive-and signif-
icant-correlations (p <.01): specifically, these were
found between the present-hedonistic with the
present-fatalistic (r=.410) and the past-negative
(r=257).

Finally, the most remarkable correlations
found between the leisure experience and the
Time Perspective were those between person-
al choice and the present-hedonistic, (r =0 197;
p <05) and the past-positive (r =165; p <. 05);
and between satisfaction with the past-positive
(r =.204; p <.05) and the future (r =166; p <.05).

5. Discussion and conclusions

The results show the existing relationships be-
tween two conceptions of time (invested time and
time perspective) and the experience of sports
and physical leisure. These data, in addition to
characterising leisure, point towards young peo-
ple’s potential vulnerabilities.

The time invested and the weekly frequency
of physical and sports leisure can be considered
to be adequate for the whole of the sample stud-
ied, as they were within the time and frequency
recommended by the WHO for this activity to
be beneficial (World Health Organization, 2010).
However, the low proportion of sports and physi-
cal leisure practitioners (n = 147) over the general
sample of the general study was rather striking
(N = 938). In addition, some vulnerability was ob-
served among girls with respect to boys regarding
the practice of physical and sports leisure activi-
ties. The fact that the girls were in the majority in
the two extremes of time invested (less than an
hour, and more than two and a half hours, respec-
tively), as well as in the lowest weekly frequency,
suggests that this type of leisure activity is en-
gaged in either sporadically, or now and again but
intensively, that is, without the regularity that the
practice of physical and sports leisure requires for
its benefits to be felt. These results also suggest
that the way girls practice these activities may be
structured or guided by an event linked to dance
(which is the activity most practised by girls: Codi-
na et al., 2016).

Time Perspective (the other conception of
time investigated here), was characterised by
being predominantly positive and therefore op-
timal. These results corroborate previous find-
ings (Boniwell & Zimbardo, 2004). However, the
scores of the past-negative (higher among boys
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than among girls) and the directly proportional
relationship between the positive and negative
aspects of the present, suggest the need to ob-
tain further insight into the influence that past ex-
periences have on the current perception of the
past and of these time perspectives on leisure
(and, by extension on other areas of behaviour).
In this sense, a greater presence of a past-nega-
tive with some robust positive time dimensions
points to the involvement of a resilience process
in which the role of sports and physical leisure
should be assessed. It can be stated that the
young people studied on the whole presented
good levels of time investment and frequency of
physical and sports practice and that they also
showed a positive time orientation, which made
them less vulnerable.
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basic vocational the presence and dissemination in the social networks of the leisure activities of a collective
training of potentially vulnerable youth, relating it to sex and the geographic areas of residence. The
vulnerable youth sample was made up of 140 Spanish students of Basic Vocational Training. A questionnaire
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activities being the experiences most frequently shared by this group. The boys publish more
festive activities. The northerners and the residents of the center of Spain communicate more
physical activities in social networks, and the easterners share more cultural experiences.
The findings of this study have provided keys to optimize the digital leisure education of stu-
dents of Basic Vocational Training in the critical and constructive use of social networks, which
would contribute to the digital literacy of this collective and, therefore, would help minimize
the likelihood of their belonging to risky scenarios.
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PALABRAS CLAVE:
redes sociales
formacién
profesional bésica
jovenes vulnerables
ocio

interactividad
interaccién social

RESUMEN: La atencién a los colectivos en riesgo de exclusién social en referencia a la alfabeti-
zacion digital ha de tener mayor protagonismo en la investigacion educativa y social. El objetivo
del estudio es analizar la presencia y difusién en las redes sociales de las actividades de ocio
de un colectivo de jévenes potencialmente vulnerable, relaciondndolo con el sexo y las areas
geograficas de residencia. La muestra ascendié a 140 estudiantes espafioles de Formacién Pro-
fesional Basica. Se aplicd un cuestionario estructurado en diferentes bloques teméticos, del
que se seleccionaron los 3 items que indagaban en el tema objeto de estudio. Se llevaron a
cabo anélisis descriptivos e inferenciales. Los resultados manifiestan que un 62.8% difunden
sus actividades de ocio en las redes sociales, siendo las actividades fisicas las experiencias mas
compartidas por este colectivo. Los chicos publican en mayor medida actividades festivas. Son
los nortefios y quienes residen en el centro de Espafia los que mas comunican en las redes so-
ciales las actividades fisicas y los levantinos quienes mas comparten las experiencias culturales.
Las conclusiones de este estudio han proporcionado claves que optimizan la educacién del ocio
digital de los estudiantes de Formacién Profesional Basica para un uso constructivo y critico de
las redes sociales, lo que contribuira a la alfabetizacién digital de este colectivo y, por ende, a
minimizar las posibilidades de pertenecer a escenarios de riesgo.

PALAVRAS-CHAVE:
redes sociais
treinamento
vocacional basico
juventude vulneravel
lazer interatividade
interacdo social

RESUMO: A atencéo aos grupos em risco de exclusdo social em relagio 4 alfabetizacao digital
deve ter um papel maior na pesquisa educacional e social. O objetivo do estudo é analisar a
presenca e difusdo nas redes sociais das atividades de lazer de um grupo de jovens potencial-
mente vulneraveis, relacionando-o com o sexo e as dreas geogréaficas de residéncia. A amostra
totalizou 140 estudantes espanhdis de Formacao Profissional Basica. Um questionario estru-
turado foi aplicado em diferentes blocos tematicos, dos quais foram selecionados os 3 itens
que investigaram o tépico em estudo. Foram realizadas analises descritivas e inferenciais. Os
resultados mostram que 62,8% divulgam suas atividades de lazer nas redes sociais, sendo as
atividades fisicas as experiéncias mais compartilhadas por este grupo. Os rapazes publicam
atividades mais festivas. S&o os habitantes do norte e os que residem no centro da Espanha
que mais comunicam nas redes sociais as atividades fisicas e Levantinos que compartilham as
experiéncias mais culturais. As conclusdes deste estudo forneceram chaves que otimizam a
educacao digital de lazer dos alunos da Formac&o Profissional Bésica para um uso construtivo
e critico das redes sociais, o que contribuird para a alfabetizacdo digital deste grupo e, por-
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tanto, para minimizar as possibilidades de pertencer a cenarios de risco.

1. Introduction

The pair of concepts science and conscience gains
predominance in 21st century society (Fernén-
dez-Buey, 2005) and demands the attention of
vulnerable groups within the framework of our
digital society (Fuente-Cobo, 2017), which implies
that concepts as social exclusion must expand
their presence in national and international social
political agendas (Garcia-Blanco, 2016).

Digital literacy, from a positive and resilient ap-
proach, and considered as a support for preven-
tion policies, enables opportunities to abandon
high-risk environments (Haenens, Vandoninck &
Donoso, 2013), and it is for this reason that it is
necessary to use its high potential as a mechanism
for the empowering of the most vulnerable group
(Vaquero, 2013).

Previous studies have brought into question
the access, social impact and benefits of the use
of Internet (Cloquell, 2015, Ochaita, Espinosa &
Gutiérrez, 2011). Youth is the main group creating
and editing its own virtual spaces, standing out as
the real consumer of digital communication and
virtual social networks (Colas, Gonzélez & De
Pablos, 2013, Espinar & Gonzélez, 2009; Llamas &
Pagador, 2010; Subrahmanyam, Greenfield & Mi-
chikyan, 2015).

Recently, Valdemoros, Sanz and Ponce de
Ledn (2017) established social networks as the pri-
mary digital leisure experience for young people
in post-compulsory secondary education. In this
line, Almansa, Fonseca and Castillo (2013) stat-
ed that young individuals shape their typologies
through social networks, and Muros, Aragén and
Bustos (2013) confirmed that chatting, sharing
photos and playing are the main usages of social
networks among young people.

It has been confirmed that social recognition is
what leads young people to the use of social net-
works (Almansa et al., 2013, Bernal & Angulo, 2013,
Colas et al, 2013) and that the characteristics of
friendships which are established through social
networks by young people relate to their leisure
behaviors (Marks, De la Haye, Barnett & Allender,
2015).

It also emerges that exclusion increases in the
Information Society (Tezanos, 2001), given that it
is linked to educational and relational disadvan-
tages, as well as to lack of opportunities. Further-
more, it is closely related to the concept of “digital
divide”, in other words, to the possibilities for ac-
cess to technological devices and communication
networks, as well as to their proper use, since this
is one of the essential conditions for full participa-
tion in our Network Society (Fuente-Cobo, 2017).
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One of the benefits of digital literacy is that it
provides an opportunity for vulnerable groups to
design strategies for e-inclusion and e-facilitation
in order to regain their skills for social interac-
tion and civic participation (Abad, 2014; Céceres,
Brandle & Ruiz, 2015). In this respect, we could
talk about strategies for empowerment of young
people that could teach them to use production
technologies, enabling the implementation of initi-
atives that otherwise would not have the opportu-
nity to become more visible (Aguaded & Sanchez,
2013 ; Saorin & Gémez, 2014). This promotes cy-
ber activism and cyber solidarity through social
technologies.

The scientific literature examining the use
that vulnerable youth make of social networks is
scarce. Some authors (Melendro, Garcia & Goig,
2016) certify that it is similar to the use made
by the rest of youth population, although they
give priority to certain worrisome elements that
should be considered in the social and education-
al action regarding this group. First, and in relation
to gender, vulnerable young girls use digital social
entertainment to a lesser extent when compared
to girls who belong to non-vulnerable groups.
Also, the recurrence and intensity of its use is
greater in vulnerable boys, as well as its use while
alone. Finally, this vulnerable group displays a low-
er capacity to transform the information received
through these means into actual cultural wealth.

2. Justification and objectives

The Organic Law on the Improvement of the
Quality of Education (LOMCE, 2013) justifies the
introduction of Basic Vocational Training in a need
for the decrease of early school dropout rates and
the fight against social exclusion consequently
caused. Royal Decree 127/2014 also requires Basic
Vocational Training courses as a measure to foster
the permanence of students in the educational
system and offer them increased possibilities for
their personal and professional development.

The current investigation focuses on Basic
Vocational Training students in Spain, given that
these courses are destined to a group of poten-
tially vulnerable young people. Most of them are
boys and girls presenting school failure rates who
could not achieve professional qualifications in
the traditional educational system, which classi-
fies them, a priori, as the most vulnerable group
in the personal, social and working fields (Garcia,
2014, Sanjuan-Roca & Méndez-Lois, 2009).

The aim of this article is to analyze the pres-
ence and dissemination of leisure activities of a
group of potentially vulnerable young people
through social networks, taking into account gen-
der and geographical areas of residence. This will
provide better understanding of methods of social
interaction of Basic Vocational Training students.
Likewise, it will help the classification of their most
popular leisure activities, which will provide keys
to optimize their digital leisure education in the
constructive and critical use of social networks,
situation that requires specific training for a bet-
ter management of a large amount of information
shared in virtual environments (Garcia Valcarcel &
Tejedor, 2010).

3. Metodology
3.1. Population and sample

The population is configured by 73.523 Basic Vo-
cational Training students in Spain enrolled in the
2013-2014 academic year, with a sample of 140
participants, a sampling error of + 2,3 and a confi-
dence level of 95%.

The majority of students in the sample (65%)
are 17118 years old: 23,6% women (n = 33); 76,4%
men (n =107).

A simple random sampling was conducted, try-
ing to preserve a proportional allocation in every
zone in which the Spain was divided (6 areas), in-
cluding Ceuta and Melilla (table 1).
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Table 1. Territorial areas used in the sample

Denomination / Location

Autonomous communities and / or provinces

A1-Northeast

Catalufa, Aragdn (except Teruel) and Baleares

Burgos), Caceres and Teruel

A2-East Comunidad Valenciana, Murcia and Albacete
A3-South Andalucia, Islas Canarias, Ceuta and Melilla

Madrid, Castilla-La Mancha (except Albacete), Castilla-Ledn (except Ledn, Palencia and
A4-Center

As-Northwest Galicia, Asturias and Ledn

A6-North

Cantabria, Pais Vasco, La Rioja, Navarra, Burgos and Palencia

Fuente: elaboracién propia

3.2. Variables

There are 2 variables that explain the sociodemo-
graphic characteristics of Basic Vocational Train-
ing students:

- Gender: dichotomous variable with two cate-
gories, male or female.

- Territorial areas: Spain (including Ceuta and
Melilla) is divided in 6 zones, establishing the
geographical areas of residence and providing
6 categories: Al-Northeast; A2-East; A3-South;
A4-Center; As-Northwest; A6-North.

There are 3 variables that organize the lei-
sure activities published by this group in social
networks:

- Most important leisure activities: 8 categories
to identify the favorite leisure activities among
Basic Vocational Training students:

- Television or radio activities: watching TV
in general; watching TV shows; sports pro-
grams; cultural programs or listening to the
radio.

Digital activities: searching for specific infor-
mation on the Internet; surfing the Internet
without a specific goal; posting entries in my
own blog or web page; sharing information;
participating in chats, discussion forums or
virtual communities; social networks; playing
video games; online betting and gambling.

Physical activity: artistic and expressive phys-
ical activities; physical activities in the natu-
ral environment; cooperation and competi-
tion physical activities; competition activities
one versus another; and individual activities.
Tourism or hiking: travelling; sightseeing;
camping; excursions to the countryside; the
mountains or the beach; hunting or fishing.

« Cultural activities: listening to music; watch-
ing movies; reading books that | like; going to
the theater, to museums, galleries or exhibi-
tions; concerts or festivals; attending sport-
ing events; doing some artistic; musical or
literary activity, etc.
Parties or celebrations: going out to have a
drink, to the disco; going out with friends;
going to traditional celebrations in my neigh-
borhood or city; participation in the organ-
ization and development of celebrations in
my neighborhood or traditional festivals.

- Games (other than computer games): board
games; pool, table football or other indoor
games; role playing games; other games.

« Others: taking care of animals; shopping; gar-
dening; crafting activities; collecting; associa-
tion or volunteering.

Number of most important leisure activities
spread on social networks: it specifies which
activities from a list of three chosen as pref-
erential by Basic Vocational Training students
are disseminated on social networks.
Typology of most important leisure activities
published on social networks.

3.3. Tools

A questionnaire structured in different thematic
blocks was applied, so it gathered much more ex-
tensive information than the one reflected in this
article. It was validated by an expert judgment
formed by 14 researchers belonging to 7 Spanish
universities and a pilot test carried out in 8 auton-
omous communities.

For the present study, items 1(gender), 5 (fam-
ily situation) and 28 (activities that have a pres-
ence in social networks) are used.
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3.4. Procedure

The questionnaire was randomly applied in the
student body belonging to a Basic Vocational
Training course of educational centers located in
each of the 6 established geographical areas, with
prior permission of the General Director of Edu-
cation of each autonomous community as well as
of principals of every educational center, inform-
ing them of the details of the study. Two proper-
ly trained researchers were responsible for the
implementation of the questionnaires, explaining
to students the right way to answer the question-
naire in order to reduce experimental mortality.

3.5. Data analysis

First, a descriptive analysis was conducted to
quantify leisure activities disseminated in social
networks and register the most common ones.
Next, Student’s t-distribution was used for inde-
pendent samples, in order to establish the rela-
tionship between the sociodemographic charac-
teristics of this group and the number of priority
leisure activities that they spread on social net-
works. Finally, we calculated through contingency
tables analysis the relationship between the so-
ciodemographic characteristics and the type of
main leisure activities that are most disseminated
by Basic Vocational Training students, using Phi
coefficient and Cramér’s V, while respecting a lev-
el of significance of p <0.05.

4. Results

Two out of three Basic Vocational Training stu-
dents post at least one of their three preferential
leisure activities in social network profiles: 42.1%
shares one of them, 10.7% shares two of them, 10%
shares all three of them.

Physical activities are, in the list of leisure
experiences posted online by Basic Vocational
Training students, the most widespread, given that
20.7% claim to share these practices in the net-
work, followed by 18.6% declaring other activities,
171% posting parties and celebrations and 14.3%
posting cultural activities. In contrast, playing
board games (0.7%), watching TV (3.6%) and sight-
seeing and sharing digital leisure (4.3% each one)
are the activities which Basic Vocational Training
students posted online to a lesser extent (figure1).
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Figure 1. Frequency of types of leisure activities
posted online by Basic Vocational
Training students

Likewise, 11.4% of Basic Vocational Training
students who rank physical activities the first
one of the list of three preferential activities post
them online. A lower proportion is noted among
those students posting parties (7.9%), other activ-
ities (6.4%), cultural activities (5.7%), watching TV
(2.7%), sightseeing and digital activities (21%) and
games (other than digital) (0.7%) as their top fa-
vorite leisure experience (figure 2). Regarding the
dissemination in social networks of the second
priority activity, physical activities stand out once
again (7.9%).
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Figure 2. Frequency of Basic Vocational Training
students who publish their main activity of leisure
in social networks

There are no significant differences according
to gender when disseminating and publishing lei-
sure activities (p=.001; ¥ =103 +1.4748 vs X ,=0.91
+ 0.09346), since the inferential analysis reports
that the vast majority of leisure activities shared
in social networks are published to the same ex-
tent by potentially vulnerable girls and boys, with
no significant differences regarding television or
radio (p=.848; m=3% vs h=3.7%), digital activities
(p=919; M=3% vs h=4.7%), physical activity (p=.936;
m=21.2% vs h=20.6%), sightseeing (p=164; m=0.0%
vs h=5.6%), cultural activities (p=122; m=61%
vs h=16.8%), games (other than digital) (p=.577;
m=0.0% vs h=0.9%), as well as in the category
called other activities (p=.948; m=18.2% vs h=18.7%).
The same has not however occurred with party
activities (p=.005; m=33.3% vs h=121%), given that
they are significantly more popular among boys.

Nor were any significant differences found
when comparing geographical areas of residence
of these Basic Vocational Training young students,
given that the propagation in social networks of
television or radio, digital leisure, tourism, par-
ties and games (other than digital games) occurs
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equally in all residential areas. However, it is when
referring to physical (Cramér’s V =.31; p=.019), cul-
tural (Cramér’s V =.302; p=.026) and other activi-
ties (Cramér’s V =.409; p=.000) when we find sig-
nificant differences, weak or moderate depending
on the different zones.

Northerner young people at risk of exclusion
are singled out as the ones who communicate

their physical activities on social networks more
often, followed by the students living in the center
of Spain. Northeast students report their practic-
es in the network to a lesser extent, followed by
students from the East, the Northwest and the
South (Table 2).

Table 2. Contingency table: physical activities shared in social networks according to territorial areas

Physical and sporting As-
activities published on A1- Northeast A2- East A3- South A4- Center Aé6- North

" Northwest
social networks
No count 4 22 22 35 16 12
% within areas 100% 95.7% 88% 68.6% 88.9% 63.2%
Si count o 1 3 16 2 7
% within areas 0% 4.3% 12% 31.4% 1% 36.8%

Cramér's V=.311; p=.019

Basic Professional Training students living in
the East of Spain disseminate their cultural expe-
riences more frequently than their colleagues in
the rest of the country, being closely followed by
northwest and northeast students, respectively.

At the end of the scale, students living in the
center of Spain share these practices to a lesser
extent, followed by northerner and southerner
students, respectively (table 3).

Table 3. Contingency table: cultural leisure shared in social networks according to territorial areas

Cul.tural leisure shared on A1- Northeast A2- East A3- South A4- Center AS5- A6- North
social networks Northwest

No count 3 16 22 49 13 17
% within areas 75% 69.6% 88% 96.1% 72.2% 80.5%
Si count 1 7 3 2 5 2
% within areas 25% 30.4% 12% 3.9% 27.8% 10.5%

Cramér’s V=302; p=.026

Finally, we highlight that the northern group
of young people at risk of vulnerability is the one
disseminating other activities through social net-
works to a greater extent, followed a long way

behind by students from the South, center and
Northwest of Spain. Students from the Northeast
presented fewer posts about other activities in
the social networks (table 4).
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Table 4. Contingency table: other activities shared on social networks according to territorial areas

Oth tivities shared As-

.er activities shared on A1- Northeast A2- East A3- South A4- Center 5 A6- North
social networks Northwest
No count 4 21 21 44 16 8
% within areas 100% 91.3% 84% 86.3% 88.9% 421%
Si count o 2 4 7 2 n
% within areas 0% 8.7% 16% 13.7% 1% 57.9%

Cramér's V=.409; p=.000

5. Discussion and conclusions

It is satisfying to observe that Basic Vocational
Training students use digital means to post their
leisure experiences, proving that social networks
are a way of communication and a significant con-
necting link for them (Almansa, Fonseca & Castil-
lo, 2013; Espinar & Gonzalez, 2009). This contrib-
utes to their digital literacy and, consequently, to
the achievement of opportunities for avoidance
of risk contexts (Haenens, Vandoninck & Donoso,
2013).

The present work reveals that in the list of ac-
tivities disseminated via Internet by Basic Voca-
tional Training students, physical activities are the
most common, closely followed by participation
in parties and celebrations. In contrast, playing
board games, watching TV and sharing tourism
and digital leisure activities are published to a
lesser extent.

This group of potentially vulnerable people
does not display significant differences between
males and females regarding their postings of lei-
sure activities in social networks, except for fes-
tive activities, which can be found more often in
male profiles. This could be in line with Colés et al.
(2013), who state that men present a higher ten-
dency towards the pursuit of social recognition
through dissemination of information by means of
social networks.

Our research sees the existence of differences
in the type of leisure experiences published online
by this group at risk of social inclusion depending
on their place of residence, given that, according
to the information revealed, physical activities are
more common among students in the northern

and central Spain, and cultural activities are more
likely to be posted by East Spain students, fol-
lowed by northwestern and northeastern ones.
Further investigations should be carried out to
deepen on the posible causal links between this
situation and the existing leisure activities options
in every geographic area of Spain.

In the present research, we considered Basic
Vocational Training students as a potentially vul-
nerable group, given that its members are boys
and girls with higher school failure rates who could
not achieve professional qualifications in the tra-
ditional educational system and are more likely to
have the perception of failure in personal, social
and working levels (Garcia, 2014; Sanjuan-Roca &
Méndez-Lois, 2009). Nonetheless, we consider
that, in order to provide a greater scientific rig-
our in this study, the sample should be broadened
to include other groups at risk of social exclusion
which do not belong to this educational level.

Owing to the lack of research in this matter, it
would be very interesting for the scientific com-
munity to ascertain whether the situation of po-
tentially vulnerable young people is similar to the
rest of youth population, such as Melendro et al.
(2016) investigated. They focused on certain wor-
risome elements to consider when comparing vul-
nerable and non vulnerable groups, particularly
regarding a more frequent use of electronic devic-
es while alone in the case of young people at risk
of social exclusion and their problems to trans-
form in cultural wealth the information gathered
through these means. Therefore, professionals of
education are entrusted to educate in the prop-
er and responsible use of social networks (Garcia
Valcarcel & Tejedor, 2010).
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life. The aim of this paper is to analyse how young people in vulnerable situations assess their
leisure activities in terms of the importance they attribute to them, their satisfaction, and how
they manage their own leisure activities. To do so, a questionnaire was administered to 2,694
participants, including 783 cases (29.06% of the total sample) considered to be in a vulnerable
situation. We sought to identify whether their assessment differed from that of young people
who were not in a vulnerable situation. Ultimately, the aim was to determine if there were any
relationships between the different assessments made by vulnerable young people about
their leisure activity.
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The results revealed that vulnerable young people attach great importance to their lei-
sure activity, and are highly satisfied with it. They consider that being involved in organising it
and/or managing the places used for leisure would not increase their satisfaction with or the
benefits they receive from it.

PALABRAS CLAVE:
ocio

juventud
vulnerabilidad social
investigacion
participacion

RESUMEN: El ocio se ha convertido en una realidad que ha ido cobrando en las dltimas
décadas cada vez mas importancia, como medio de desarrollo, autorrealizacién y satisfaccién
personal. En los momentos que estamos, tras afios de crisis y transformacién de la economia,
debe ser un objetivo conocer y saber qué piensan y qué deciden los jévenes, especialmente
los mas vulnerables, sobre su ocio, porque las dificultades econdmicas lo deprimen y, por
tanto, su desarrollo personal, su autorrealizacién, sus relaciones sociales y, en definitiva, su
calidad de vida.

Para compensar esta situacién la sociedad debe esforzarse, otorgando la importancia
que tiene el ocio en si, ademas del valor pedagdgico que puede tener en cualquier interven-
cién socioeducativa vy, especialmente, con colectivos en riesgo de exclusion, vulnerabilidad
social, etc., un valor actualmente desaprovechado en muchas ocasiones en el trabajo con
jévenes. La finalidad del presente articulo se concreta en analizar cémo valoran los jévenes
en situacion de vulnerabilidad su actividad de ocio desde el punto de vista de la importancia
que tiene para ellos, la satisfaccién que les reporta y la autogestién que realizan de la misma, a
través de un cuestionario a 2.694 participantes, siendo 783 casos (29.06% del total de la mues-
tra) considerados en situacién de vulnerabilidad. También, se busca identificar si su valoracién
difiere de la que realizan los jévenes que no se encuentran en situacién de vulnerabilidad.
Finalmente, se trata de determinar si existen relaciones entre las distintas valoraciones que
realizan los jévenes vulnerables de su actividad de ocio.

Los resultados revelan que los jévenes vulnerables conceden una elevada importancia a
su actividad de ocio, al tiempo que se muestran altamente satisfechos con ella; sin embargo,
consideran que participar en su organizacion y/o en la gestion del espacio no incrementaria
su satisfaccidn ni los beneficios que les reporta.

PALAVRAS-CHAVE:
lazer

juventude
vulnerabilidade
social

investigacéo
participagédo

RESUMO: O lazer converteu-se numa realidade que tem ido cobrando nas ultimas décadas
a cada vez mais importancia, como médio de desenvolvimento, autorrealizacién e satisfacdo
pessoal. Nos momentos que estamos, depois de anos de crises e transformag&o da economia,
deve ser um objectivo conhecer e saber que pensam e dai decidem os jovens, especialmente
os mais vulneraveis, sobre seu lazer, porque as dificuldades econémicas o deprimen e, por
tanto, seu desenvolvimento pessoal, seu autorrealizacidn, suas relagdes sociais e, em defini-
tiva, sua qualidade de vida.

Para compensar esta situacdo a sociedade deve esforcar-se, outorgando a importancia
que tem o lazer em si, além do valor pedagégico que pode ter em qualquer intervencdo
socioeducativa e, especialmente, com coletivos em risco de exclusao, vulnerabilidade social,
etc., um valor actualmente desaprovechado em muitas ocasides no trabalho com jovens. A
finalidade do presente artigo especifica-se em analisar como valorizam os jovens em situagdo
de vulnerabilidade sua actividade de lazer desde o ponto de vista da importéncia que tem
para eles, a satisfacdo que lhes reporta e a autogestién que realizam da mesma, através de um
questionario a 2.694 participantes, sendo 783 casos (29.06% do total da mostra) considerados
em situacdo de vulnerabilidade. Também, se procura identificar se sua valoragio difere da
que realizam os jovens que n3o se encontram em situacdo de vulnerabilidade. Finalmente,
trata-se de determinar se existem relagdes entre as diferentes valoracdes que realizam os
jovens vulneraveis de sua actividade de lazer.

Os resultados revelam que os jovens vulneraveis concedem uma elevada importéncia a
sua actividade de lazer, a0 mesmo tempo em que se mostram altamente satisfeitos com ela;
no entanto, consideram que participar em sua organizacio e/ou na gestdo do espago ndo
incrementaria sua satisfacdo nem os beneficios que lhes reporta.

[80]

1. Introduction

Leisure has shifted from being an added bonus
and a privilege extended to a few, to being essen-
tial for the personal fulfilment of all people. It is
also seen as a lever for development and social
cohesion, which is important for the whole of so-
ciety. For specific groups such as that forming the
subject matter of this study, it is a priority, as it
defines and justifies a way of life and a whole set

of characteristics that describe life attitudes. The
social and cultural context of the young people
often influences the leisure activities that they
pursue.

This study begins with a review of the existing
literature on the importance of leisure for social
participation and cohesion, especially the leisure
for young people in vulnerable situations.

After years of economic crisis and transfor-
mation, it is essential to learn the views of young
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people, especially the most vulnerable, about
their leisure activity, and the decisions they make
in this regard. It is particularly important to ex-
plore these aspects when dealing with young
people in vulnerable situations, as it has not been
done before and previously this was not an issue
for consideration.

This study aims to investigate how young peo-
ple in vulnerable situations assess their leisure ac-
tivity from the point of view of how valuable it is to
them, their enjoyment of it, and their management
of their own leisure activities. The responses of
2694 young people to a questionnaire were an-
alysed. A total of 783 cases (29.06% of the total
sample) were considered to be in a vulnerable sit-
uation. We sought to identify whether or not their
assessment was different from that of those young
people who were not in a vulnerable situation. Fi-
nally, the aim was to determine if there were any
relationships between the different assessments
made by vulnerable young people about their lei-
sure activity.

The results revealed that vulnerable young
people attach great importance to their leisure
activity, and are highly satisfied with it. The results
also showed that having greater responsibility in
organising leisure activities and/or managing lei-
sure venues would not increase their satisfaction
or the benefits they enjoy. They also revealed that
these assessments were similar to those made by
young people who were not in a vulnerable situ-
ation, and that there was a positive dependence
between the assessments that vulnerable young
people make of their leisure activity.

2. Rationale and objectives

Leisure has become increasingly important in re-
cent decades, as a means of development, self-re-
alisation and personal satisfaction and, therefore,
as an inexhaustible source of quality of life and
social well-being (Cuenca Cabeza, 201, 2013,
Lebrero Baena, Paez Gallego, & Tasende Maf3,
2014; Valdemoros San Emeterio, Ponce de Ledn
Elizondo, & Gradaille Pernas, 2016). It is also con-
sidered to be a prime instrument for social re-
vitalisation and socio-educational intervention,
especially among youth in a vulnerable situation
(Lépez-Noguero, Sarrate Capdevila, & Lebrero
Baena, 2016).

In recent years, social and educational inter-
vention, where leisure has a leading role, has be-
come a fundamental right and an important stra-
tegic line of action for both European and global
policies, especially as regards the youngest and
most vulnerable sectors of the population (Bendit
& Miranda, 2015; Collins & Haudenhuyse, 2015).

As pointed out by Salazar and Arellano Cebal-
los (2015), the social and cultural context where
young people live often has an impact on the lei-
sure activities that they participate in.

As is the case with other variables related to
youth, such as the level of education attained,
which does not depend only on individual moti-
vational factors, but also on family, social class,
the labour market and macroeconomic conditions
(Breen & Goldthorpe, 1999, Erikson & Jonsson,
1996, Schoon, 2008 & Moreno, 2015), Salazar and
Arellano Ceballo (2015) noted that how a young
person’s daily life is organised influences their
leisure, the type of leisure activities carried out,
their level of participation and the importance lei-
sure has for them.

As society is in constant transformation and
change, it is essential to defend this right of the
most vulnerable, as well as to provide training
to all involved in the crucial, positive use of lei-
sure in achieving full realisation throughout life
(Lépez-Noguero & Sarrate Capdevila, 2014).

The International Charter on Leisure Educa-
tion of the WLRA (World Leisure and Recreation
Association) noted how leisure has become a fun-
damental resource for the social cohesion of devel-
oped societies, emphasising the training and nec-
essary qualification of the professionals engaged in
this field, among other issues (WLRA, 1994).

The economic difficulties encountered during
the current crisis undermine leisure opportuni-
ties for the most vulnerable and, therefore, their
personal development, self-realisation, social rela-
tions and, ultimately, their quality of life. The 2013
FOESSA study showed how 84% of the poorest
people, including young people, had reduced
their leisure activities as a result of their precari-
ous economic situation (FOESSA, 2014, p. 477).

In our opinion, it is necessary for society to
make an effort to compensate for this deficit cur-
rently being experienced by the most vulnerable
sectors of society, while highlighting the pedagog-
ical value that leisure can have in any socio-edu-
cational intervention and especially, in those with
groups at risk of exclusion, socially vulnerable
population, etc., as it is currently often underused
when working with young people.

The studies by INJUVE (2013, 2014) and An-
derson (2017) are particularly noteworthy in this
area, as they take into account the articulation be-
tween leisure and socio-educational intervention.
Fernandez Garcia, Poza Vilches & Fiorucci (2014)
also made an outstanding contribution to this
field, as they undertook an exhaustive meta-the-
oretical analysis of forty studies from between
2009 and 2013 that suggestively mapped out the
trends in the field of youth leisure.
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Yesmilarly, the studies by Moscoso, Martin, Pe-
drajas and Sanchez (2013) on the leisure, physical
activity and lifestyles of Spanish youth are to be
highlighted, as well as the analysis carried out by
Jiménez Ramirez (2012) of inclusive socio-commu-
nity and educational activities with students at risk
of social exclusion. Another interesting study is
that by Lépez-Noguero et al. (2016) on the leisure
of young people in a vulnerable situation through
the use of a discourse analysis of interviews.

Yesmilarly of note is the interesting study by
Uceda i Maza, Navarro Pérez, Montén Sanchez,
and Pérez Cosin (2012), which looks at the spac-
es and times used for leisure as an educational
promotion tool with adolescents who are in con-
flict with the law. This study stressed the need
to design leisure spaces for young people based
on three key elements: participation, sharing and
creativity.

On the specific issue of ICTs in youth leisure,
which is increasingly prominent among this age
group, the findings by Melendro Estefania, Garcia
Castilla and Goig Martinez (2016) on the use
of ICTs in leisure and the training of vulnerable
youth, and the study by Vasco Gonzalez and Pérez
Serrano (2017) on digital leisure for young people
in hardship are particularly interesting.

The current social context has undergone a
process of accelerated modernisation in many ar-
eas (cultural, technological, economic, relational,
communication-related, etc.). There is therefore
an even greater need for the agents of social
change to adapt to these processes in order to
fully meet the new demands of the current crisis
(Lépez-Noguero, 2004, 2005).

The Renaissance-like aspirations to leisure
have re-emerged in these accelerated, postmod-
ern times (Caride, 2012). They are based on the
need for and the social right to personal growth,
and valuable leisure experiences. The aim is to
have experiences that are not constrained by so-
cioeconomic circumstances and are a lever for
change for vulnerable groups, including a substan-
tial proportion of young people today.

To this end, young people’s communication
and social interaction processes should be priori-
tised, building and reconstructing areas and spac-
es, timelines and different types of youth leisure
activities (Salazar & Arellano Ceballos, 2015, p. 13).

This effort requires more resources, as well
as improving the training of the actors involved,
in order to recognise and accept of the diverse,
autonomous forms of youth activity and creativ-
ity, and give material and technical support to
the young people who participate in them. In this
way, they will be able to experience themselves
more fully, attain self-realisation and, at the same

time, contribute to the social and community de-
velopment of society (Bendit, 2000, p. 55). This
training should take into account the current Stra-
tegic Framework for Education and Training 2020
(ET2020) and future actions that make it sustain-
able, since it seeks to promote lifelong learning
and equity, social cohesion and active citizenship
in youth.

In our opinion this last aspect is fundamental,
that is, encouraging young people to take a lead-
ing role and achieve their development in diverse
facets of their personal and social lives through
inclusive leisure activities (Lopez-Noguero & Sar-
rate Capdevila, 2014). As Socrates pointed out
thousands of years ago, ‘leisure time is the best of
all acquisitions’.

Moscoso et al. (2013) noted that young peo-
ple are seen, analysed and spoken to, but they
are usually not listened to. As indicated by Uceda
i Maza et al. (2012) adolescents and young peo-
ple are one of the most invisible groups, and that
also has the most difficulties in being heard. En-
couraging research that explores the values and
attributes of young people in their different life
areas (including leisure), and in particular, those of
vulnerable young people, is of great importance
to enhance their role in leisure activities (Benedic-
to, Fernandez, Gutiérrez, Martin, Martin & Moran,
2014; Bravo, De-Juanas & Gonzalez Olivares, 2016;
Lépez-Noguero, Sarrate Capdevila, & Lebrero
Baena, 2016).

New areas and spaces that lead to valuable
leisure experiences need to be made available;
leisure practices that are less consumerist, more
sustainable and, above all, that facilitate new ex-
periences (Caballo Villar, 2014); that provide satis-
faction and personal development to improve the
quality of life of young people and are a decisive
lever of change in vulnerable situations, enabling
those concerned to be drivers of their own lives
(Lépez-Noguero, 2005)

This study has three objectives. Firstly, to an-
alyse how young people in vulnerable situations
assess their leisure activity from the point of view
of the importance it has for them, their satisfac-
tion, and the self-management of their leisure
activity. Secondly, to identify if their assessment
differs from that of young people who are not in
a situation of vulnerability. Thirdly, to determine
if there are relationships between the different
assessments made by vulnerable young people in
their leisure activity.

3. Methodology

This paper outlines the results of a study onleisure,
training and employment among young people in
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hardship. Both quantitative and qualitative meth-
odology was used within a network-based pro-
jectMcarried out by seven Spanish universities.

This paper presents the results obtained from
a cross-sectional ex post facto (Bryman, 2012)
quantitative study aimed at exploring the assess-
ments that vulnerable young people make of their
leisure activity, the importance they accord to it,
the satisfaction they obtain, and the self-manage-
ment of their leisure activity.

3.1. Participants

Initially, a simple random sampling was carried
out of the whole population of students of Com-
pulsory Secondary Education (ESO), Vocational
Training (Level 2), Initial Vocational Training Pro-
grammes (hereinafter, PCPI, as they are known
by their initials in Spanish) and Baccalaureate of
private, state-funded private, and state schools
in all of the autonomous regions in Spain. It was
then decided to use a probabilistic sampling de-
sign through proportional allocations according
to strata, using the region as the main criterion.
The Nielsen Areas that divide the Spanish territo-
ry into ten regions were employed. Yesx of these
were used in order to improve the efficiency of
the field work.

In total, 2,694 students participated, distrib-
uted as follows: Northwest (17.6%), East (12.8%),
South (28.4%), Centre (22%), Northwest (11.2%)
and North (8%). Of these, 783 cases (29.06% of
the total sample) were considered to be in a vul-
nerable situation compared to the rest of the stu-
dents (1,911 students, 70.94%).

All the students who fulfilled at least one of
the following requirements were included in the
selection of vulnerable participants: (a) those stu-
dents engaged in Initial Professional Qualification
Programmes (PCPI); (b) those whose family unit
had an income equal to or less than 500 euros; (c)
those who did not have a mother or father and/
or were in foster care; (d) those whose parents
were both unemployed, or who had one parent
who was unemployed and the other carried out
domestic tasks in the household; those in sin-
gle-parent families whose parent was unemployed
or doing housework were also included; (e) those
whose parents had not completed their educa-
tion (or those who lived with someone who had
not completed their education); (f) those who re-
ported that they had an average mark lower than
five points out of ten in school; and (g) those who
were rather dissatisfied or not satisfied at all with
their family life.

In the sample studied, males (53.3%) predom-
inated compared to females (46.7%), and young

people aged 17 and above were more numerous
(58.2%) than young people aged 17 and below
(41.8%).

3.2. Instrument

The instrument used for the collection of data was
an ad hoc questionnaire on the construction of
youth. This tool used paper and pencil and was di-
vided into the following blocks: description of the
students; school life; free time; family life; health
and quality of life; education, and labour market
in the future; and entrepreneurship.

This paper presents some of the results of
the block corresponding to free time, specifically
those related to the assessments the participants
made of their leisure activity. This part consist-
ed of 6 items, which have been grouped around
three variables. The first of these variables was
the importance they give to their leisure activity,
assessed by the item This activity is very impor-
tant in my life. The second variable studied the
participants’ satisfaction with their leisure activity,
as assessed by the item | am satisfied with this ac-
tivity. The third variable referred to the self-man-
agement of their leisure activity, analysed through
the answers to four items: | have responsibility for
organising the activity; | would enjoy the activity
more if | assumed a greater role in organising it;
Being involved in organising the space is related
to the benefits | get from the activity; and | prac-
tise this activity in spaces that | organise myself.

The students were asked to express their de-
gree of agreement with the statement that was
presented to them in each of the items on a Lik-
ert-type scale from 1to 5 (1 being ‘I totally agree’
and 5 being ‘l totally disagree’).

The questionnaire was validated by fourteen
external assessors. The instrument was adjusted
taking into account the results of its administra-
tion to a pilot sample of 140 subjects from eight
autonomous regions. Pilot administration of the
questionnaire was carried out between 2014 and
2015.

3.3. Procedure

The participants were informed of the aims of the
research (both quantitatively and qualitatively),
and their participation was totally voluntary.

The field work for the quantitative study was
carried out between 2015 and 2016. The ques-
tionnaire was administered in the schools during
school hours.
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3.4. Data analysis

Once the database was completed, a descriptive
statistical analysis, a comparison of means (Stu-
dent’s t-test) and Pearson bivariate correlations
were performed using SPSS 22.0.

4. Results

Firstly, Table 1 shows the value that the vulnerable
young people who participated in the study ac-
corded to their leisure activity, both from the point
of view of how important this activity was, and
from the perspective of their satisfaction with it.
Secondly, it provides information on the degree to
which the participants themselves engaged in man-
aging and organising their leisure activity and the
spaces in which they practised it, as well as their
satisfaction and the benefits they gained from their
leisure activity and from self-managing it.

As can be seen, the sample studied considered
their leisure activity to be very important and they

expressed a very high level of satisfaction with
it. However, the level of dispersion of responses
related to their satisfaction with the activity was
lower (SD = 0.927) than that related to the answers
linked to the importance they accorded to their
leisure activity (SD =1.208).

In contrast, when inquiring into the self-man-
agement of their leisure activity, it was seen that
they had a greater involvement in the organisa-
tion of the activity than in the management of the
spaces in which leisure took place, since they did
not tend to practise leisure activities in self-man-
aged spaces. In addition, when asked about the
benefits they believed that they would gain if they
participated more in managing the activity them-
selves, a low level of agreement was identified,
which was more pronounced regarding the organ-
isation of leisure tasks than spaces, although the
level of dispersion of the responses in both cases
was high and fairly similar (organisation SD =1.460,
SD spaces =1.485).

Table 1: Importance, satisfaction and self-management of leisure activity
(vulnerable youth)
N Minimum | Maximum Average Star'1dii1rd Variance
deviation

ACTIVITY ASSESSMENT
Importance 651 1 5 4N 1,208 1,459
Satisfaction 654 1 5 4,52 927 859
ACTIVITY SELF-MANAGEMENT
Responsibility for organisation 658 1 5 3,54 1,461 2136
Practised in self-organised spaces 645 1 5 2,90 1,610 2,593
Satisfaction with assuming a greater role in

L. 642 1 5 2,43 1,460 2133
organisation
Benefits from organising space 636 1 5 2,88 1,485 2,205
N valid (by list) 615

Table 2 shows the results obtained when
comparing the assessment that vulnerable young
people made of their leisure activity and the as-
sessment made by young people who were not
in vulnerable situations. It indicates that only
in three of the six items analysed did the mean
scores represent significant differences.

First, both groups strongly agreed with in the
item This activity is very important in my life and

consequently, they gave a very favourable assess-
ment, with an average score in excess of four.
However, the difference between the scores of
the two groups was significant (p = .010), which
implies that the importance vulnerable youth give
to their leisure activity (4.1) was somewhat lower
than the value attributed to it by young people
who were not in a vulnerable situation (4.25). In
addition, it should be noted that of all the items
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analysed, this was the one where response disper-
sion was the second lowest (vulnerable SD =1.207,
non-vulnerable SD = 1.097).

Second, there were statistically significant dif-
ferences (p =.003) in the item [ practise this activi-
ty in spaces that | organise myself There was little
agreement with this premise both among vulner-
able and non-vulnerable youth; nevertheless, the
vulnerable young people who participated in the
study gave a somewhat higher score (2.89) than
that of non-vulnerable young people (2.67), which
could indicate that the former carry out their lei-
sure activity in self-managed spaces more often
than the latter. It should be taken into account
that the results for this item showed the highest

degree of response dispersion (vulnerable SD
= 1.611, non-vulnerable SD = 1.565) of all the items
studied.

Finally, the analysis yielded interesting data re-
ferring to the item | would enjoy the activity more
if | assumed a greater role in organising it. Al-
though the average scores obtained for this item
were not very high for either group (Vulnerable
= 2.42, Not vulnerable = 2.27), the difference be-
tween the two was significant (p =.023). Therefore
it could be argued that vulnerable young people
are somewhat more in agreement with the prem-
ise that assuming a greater role in the organisation
of the activity would positively affect their enjoy-
ment of it.

Table 2: Importance, satisfaction and self-management of leisure activity
(vulnerable vs. not vulnerable young people)
o
Typ Are equal quality for equality of means
Vulnerability | Average variances variances
dev.
assumed?
F Yesg. t gl Yesg.
ASSESSMENT ACTIVITY
Yes an 1,207 No 12,433 ,000 2,714 2344 ,010*
Importance
No 4,25 1,091
Yes 4,52 926 Si 6,072 014 1,313 2358 189
Satisfaction
No 4,57 ,850
SELF-MANAGEMENT OF ACTIVITY
Yes 3,54 1,463 Si 1,961 162 -,672 2352 ,502
Responsibility for
organisation
No 3,58 1,422
Yes 2,89 1,611 Si 554 ,457 3,007 2321 ,003*
Practised in self-
organised spaces
No 2,67 1,565
Satisfaction with Yes 2,42 1,460 No 8,410 ,004 2,331 2315 ,023**
assuming a greater
role in organisation No 2,27 1,395
Yes 2,88 1,486 Si 770 ,380 ,013 2289 990
Benefits from
organising space
& &P No 2,88 1,505
*. The test is significant at the .01 level. **. The test is significant at the .05 level

Finally, the relationships between the different
assessments made by young people in vulnerable
situations about their leisure activities were ana-
lysed. Table 3 shows that the analysis confirmed

that there was a positive and highly significant cor-
relation between almost all of the variables stud-
ied. The most outstanding were: | have responsi-
bility for organising the activity; Being involved
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in organising the space is related to the benefits
| get from the activity; and This activity is very

important in my life, as they relate to all the other
items studied.

Table 3: Correlation between the responsibility assumed by vulnerable young people regarding
their leisure activity
c £ £ g
> .2 ES I o
o = o ]
= 3 g 9 o < £ g 8
22 - " & o S £~ =
c O O 3 = 5 O pp 15} [
o [ T Q@ = &£ o= R e} © +
25 Rl © 5 AR a g
e 5 o g o g5 8 5 g
x L » wo M 6 a s n £
L Pearson correlation 1 ,203 ,318 ,215 ,201 ,256
Responsibility for
organisation ) )
Sig. (2-tailed) ,000* ,000* ,000* ,000* ,000*
Satisfaction with Pearson correlation ,203 1 ,402 J125 -,018 136
greater role in its
organisation Sig. (2-tailed) L000* L000* 002* 656 oot
Benefits Pearson correlation ,318 ,402 1 ,226 142 ,222
organising
space Sig. (2-tailed) ,000* L000* L000* L000* L000*
Practised in Pearson correlation ,215 125 ,226 1 ,050 122
self-organised
spaces Sig. (2-tailed) ,000* ,002* ,000* ,204 ,002*
Pearson correlation ,201 -,018 142 ,050 1 ,483
Satisfaction
Sig. (2-tailed) ,000* ,656 ,000* ,204 L000*
Pearson correlation ,256 136 ,222 122 ,483 1
Importance
Sig. (2-tailed) ,000* ,oor* ,000* ,002* L000*
*. The test is significant at .01 level. **. The test is significant at .05 level.

5. Discussion and conclusions

The results show that vulnerable young people
attach great importance to their leisure activity,
and are highly satisfied with it. These data are
consistent with the studies that indicated that in
recent decades leisure has become increasingly
important as a means of development, self-real-
isation and personal satisfaction and, therefore,
as a source of quality of life and social well-being
(Cuenca Cabeza, 2011, 2013; Lebrero Baena, Paez
Gallego, & Tasende Maf4, 2014; Valdemoros San
Emeterio, Ponce de Leén Elizondo, & Gradaille
Pernas, 2016). Likewise, they reinforce the stud-
ies that advocated defending the right of the most
vulnerable to leisure (Lépez-Noguero & Sarrate
Capdevila, 2014; Bendit & Miranda, 2015; Collins
& Haudenhuyse, 2015) in a society in which they
are at permanent risk due to economic difficulties,

considering the opportunities it provides for per-
sonal and social development.

Moreover, the study has also highlighted that
vulnerable youth accord less importance to their
leisure activity than young people who are not in
a vulnerable situation. This piece of data can be
better understood by comparing them with the re-
sults of the 2013 FOESSA report, which revealed
that in situations of economic difficulty such as
the one experienced in recent years, people in a
hardship situation, including young people, forego
their leisure activities.

In addition, the analysis has made it possible to
observe the scant interest shown by both vulner-
able and especially non-vulnerable young people
in self-managing their leisure activity. They consid-
er that assuming more responsibility in organising
their leisure activities and managing the spaces
where they carry out those activities would not
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increase their satisfaction with or the benefits
gained from their leisure activity.

These data necessarily refer back to the
conclusions and recommendations provided by
those studies that advocate: a greater role for
young people in their leisure activity, in order to
contribute to their individual and social develop-
ment (Lopez-Noguero & Sarrate Capdevila, 2014;
Lépez-Noguero, Sarrate Capdevila, & Lebrero
Baena, 2016); socio-educational intervention as
a means to provide young people with valuable
leisure experiences, with a non-consumerist ap-
proach, enabling experiences that result in better
life quality and well-being, while offering opportu-
nities for change and improvement in hardship sit-
uations (Caride, 2012; Caballo Villar, 2014); as well
as a socio-educational intervention that prioritises
the processes of communication and social inter-
action of young people, constructing and recon-
structing environments and spaces, timelines and
different types of youth leisure activities (Salazar
& Arellano Ceballos, 2015).

It can be concluded from the study that vul-
nerable young people attach great importance to
leisure in their lives, and that it gives them much
satisfaction. An assessment that they share with
those young people who are not in a vulnerable sit-
uation, although the importance the former attrib-
ute to leisure is somewhat lower. As reported by
vulnerable young people, leisure activities would
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PALABRAS CLAVE:
tiempo de ocio
juventud
investigacion
indicadores sociales
evaluacién

RESUMEN: Basandose en una muestra de treinta y cuatro (34) agentes sociales, este arti-
culo analiza su practica profesional en materia de ocio juvenil, a nivel nacional. Se incide en
las estrategias utilizadas en la intervencién, a saber: objetivos; metodologia y coordinacién
inter e intra institucional; fuentes de financiacién; estrategias de comunicacién y difusién; y
sistema de evaluacién. Ante ello, se afrontan como principales objetivos identificar la practica
profesional en materia de ocio juvenil desde la perspectiva de los agentes sociales y definir
indicadores que sean el punto de partida para identificar buenas practicas en este campo.

Se aborda un marco metodoldgico centrado en la investigacién evaluativa de caracter
diagndstica, exploratoria y descriptiva. En este contexto, se configura un estudio piloto, cuyas
técnicas de recogida de datos sobre la préctica profesional de los encuestados han sido en
primer lugar, el disefio de un cuestionario abierto, seguido de un segundo cuestionario cerra-
do que ha partido del anélisis de contenido de las respuestas dadas al primero, con el fin de
identificar indicadores comunes de la practica profesional y asi poder establecer un patrén
de referencia que pueda validarse desde la misma.

Finalmente se identifican ocho indicadores clave como referentes para desarrollar una
intervencién de calidad en materia de ocio juvenil, desde el trabajo y las valoraciones de los
expertos consultados.

PALAVRAS-CHAVE:

tempo de écio
juventude
investigacdo
indicadores sociais
avaliacdo

RESUMO: Baseado numa amostra de trinta e quatro (34) agentes sociais, este artigo analisa
a sua pratica profissional em matéria de 4cio juvenil, a nivel nacional. Incide nas estratégias
utilizadas na intervencdo, a saber: objetivos; metodologia e coordenacao inter e intra institu-
cional; fontes de financiamento; estratégias de comunicagéo e difuso; e sistema de avaliago.
Neste sentido, os seus principais objetivos sdo identificar a practica profissional em matéria
de écio juvenil desde a perspetiva dos agentes sociais e definir indicadores que sejam o ponto
de partida para identificar boas praticas neste campo.

A abordagem metodoldgica utilizada centra-se na investigacdo avaliativa, de caracter
diagndstico, exploratério e descritivo. Neste contexto, desenvolveu-se um estudo piloto, cujas
técnicas de recolha de dados sobre a préctica profissional dos questionados foi em primeiro
lugar, o desenho de um questionério aberto. Seguiu-se um segundo questionario fechado, que
partiu da anélise de contetdo das respostas dadas ao primeiro, com o fim de identificar indi-
cadores comuns da pratica profissional e assim poder estabelecer um padrédo de referéncia

peritos consultados.

que pudesse validar-se a partir da mesma.
Finalmente identificam-se oito indicadores chave como referentes para desenvolver uma
intervencdo de qualidade em matéria de 4cio juvenil, desde o trabalho e das avaliagdes dos

1. Introduction

This study is focused on the professional practice
of social agents who work in the field of leisure
and youth. The evaluation of their intervention
is essential to ensure the quality and continuous
improvement of their work performance. Several
authors, including Orte, Amer, Pascual and Vaqué
(2014), have defended the idea that ‘the evaluation
of professionals’ implementation [of intervention
strategies] constitutes an instrument for the com-
munication and legitimisation of the role of these
professionals. It is important to understand their
assessments and collect the maximum amount of
information by way of feedback’ (p.179).

This aspect is fundamental to understand how
programmes, projects and activities are carried out
in the field of leisure and youth and whether they
are successful; and to learn about the role played
by social agents in the use of multiple intervention
strategies. Evaluation is a tool that supports the
planning process (objectives, methodology, re-
sources, coordination, dissemination...) in order to
discover future actions based on the knowledge ob-
tained after interventions have been implemented.

Finally, establishing indicators (Pérez Juste,
2000) is important in order to identify good prac-
tices for intervention with young people in the
field of leisure. This is the main area of interest
in this study, with a view to improving the quality
of life and the overall development of this popu-
lation group.

2. Study rationale and objectives
2.1. Leisure and youth

Young people spend a large part of their free time
engaging in leisure activities. This, combined with
study and/or work, allows them to balance social
and life commitments. Youth has never enjoyed so
many means and resources to have fun and en-
joy themselves. However, a significant percentage
are bored and others do not have healthy leisure
models in their immediate circles (Garcia-Castilla,
De-Juanas, & Lépez-Noguero, 2016). Some only
find enjoyment in forms of non-advisable con-
sumption, such as alcohol and drugs, which are
sometimes the main cause of accidents or prob-
lems related to sexuality and/or violence. These
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issues also have an impact on their education and
qualification.

In this sense, ‘consumption among young peo-
ple (not only regarding leisure, but also in terms of
status within their peer groups) causes imbalanc-
es in young people’s education’ (Doistua Nebre-
da, Pose Porto, & Ahedo Gonzalez, 2016, P. 135).
For this reason, in order to improve youth leisure
and enable strategies that reduce the effects of
unhealthy leisure consumption, it is a priority to
identify the actions carried out in this field, estab-
lishing strengths and weaknesses, while identify-
ing action strategies for improvement (Pérez-Ser-
rano, Poza-Vilches, & Fernandez-Garcia, 2016).

It is essential to avoid carrying out a segment-
ed, decentralised intervention, and to opt instead
for social action that promotes shared work sce-
narios and youth inclusion processes, in an at-
tempt to meet to social needs and seek public
and/or social legitimacy, as well as to make an im-
pact on the interaction and participation of young
people (Paz & Unés, 2010; Fantova, 2007).

In view of the above, a quality intervention is
necessary to justify the actions performed by the
professionals who work with youth.

2.2. Evaluating interventions for improvement

Designing the indicators was the first task in evalu-
ating the quality of the interventions in this study.
Establishing these parameters is helpful in plan-
ning, managing and evaluating the interventions
carried out regarding leisure in a more rigorous
and participative way. The need to reinforce the
planning conducted by schools and programmes
was confirmed, including evaluation indicators
that allowed a systematic collection of informa-
tion, evaluating its quality and participants’ satis-
faction. It is also important that all those involved
actively participated in the planning processes
(FEAPS, 2007).

Depending on the scope of the evaluation,
there are different types of indicators: ‘social in-
dicators can be used for macro-social analysis, in
the evaluation of a national plan, policy or pro-
gramme. At programme or project level, evalua-
tion indicators are used to identify the changes
implemented and their impact’ (Picado, 1999, p. 3).

There are different definitions of indicator,
each of which highlights its most important char-
acteristics. Following the definition of the Agen-
cia para el voluntariado y la participacidn social
(Agency for volunteering and social participa-
tion) (2002, p. 1), indicators ‘are specific quanti-
fiable facts or expressions whose scores make it
possible to measure the suitability, effectiveness
and efficiency of a project’. This definition also

acknowledged that ‘to make a proper evaluation,
it is necessary to specify indicators and make
them apparent from the beginning’ (p. 1).

The Asociacién Espafiola para la Calidad
(Spanish Association for Quality) (2017, p.1) defines
indicators as ‘means, instruments or mechanisms
used to evaluate to what point or to what extent
strategic objectives are achieved’. Mondragdn
(2002) agrees with the above definition and spec-
ifies that ‘indicators are essential [...] in assessing
institutional performance aimed at achieving the
goals and objectives set in each of the areas of
action of government programmes’ (p. 54).

Based on these and other definitions of this
concept, the most important characteristics of
evaluation indicators include the following: they
are part of a theoretical or conceptual framework
(Mondragén, 2002); specific and explicit (Mon-
dragdn, 2002); temporally available (Mondragén,
2002, Martinez, 2010); relevant, useful and ap-
propriate (Mondragén, 2002; Martinez, 2010);
not restricted to a specific action (Mondragén,
2002); clear and easy to understand (Mondragén,
2002, Martinez, 2010); valid, reliable and compa-
rable (Mondragén, 2002, Picado, 1999, Martinez,
2010); sensitive to changes in the phenomenon
concerned (Mondragdn, 2002); and they meet the
objectives set in the programmes and projects
(Picado, 1999), while also allowing for the evalu-
ation of strategies, processes and achievements
(Quintero, 1996).

By establishing an action framework based on
this definition of indicators, social agents will be
able to identify problems and make the neces-
sary changes in the process in order to achieve
a continuous improvement in the quality of the
work performed, as well as to evaluate the results
obtained and their role and tasks in the field of
youth leisure.

2.3. Professional practices in youth leisure

The challenge for the experts who work in this
field is to design and implement intervention pro-
jects that respect the social and cultural diversity
of young people, with the aim of enabling them to
participate in healthy and sustainable leisure activ-
ities, based on the principles of respect and equal-
ity, regardless of their origin (nationality, race, cul-
ture, gender, religion), or any inherent social and/
or personal features (Poza-Vilches, Pozo-Llorente,
Gutiérrez- Pérez, & Lépez-Alcarria, 2017).

Public recognition of the work carried out by
an institution or group of professionals involves
the identification of good practices.

Good practices can be defined as ‘successful
experiences, with high quality standards, which
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have been demonstrated to have positive effects
on the target population based on evidence or
on predetermined criteria’ (Boletin del Observa-
torio de la Exclusidn Social [Bulletin of the Social
Exclusion Observatory], 2017, p. 1). However, ‘the
detection of good practices not only serves to re-
ward or recognise a job well done. Publicising suc-
cessful experiences facilitates common learning,
the expansion of high quality standards in social
intervention, and the creation of new innovative
projects and ideas’ (Boletin del Observatorio de la
Exclusidn Social, 2017, p. 1).

For this reason, all of the social and institu-
tional agents working in youth interventions need
to be extremely committed, and therefore they
should have a leading role in the process. Finally,
it is worth noting that the work of social agents in
leisure and youth is not always sufficiently fund-
ed or resourced. In this sense, participation is key,
‘since despite a possible budget reduction, the
commitment of the different agents and of the
participants can maintain a high level of quality for
a given project, and enable it to evolve over time’
(Doistua, Pose & Ahedo, 2016, p. 141).

Bearing these theoretical foundations in mind,
the objectives of the study are:

a) To identify professional practices in youth lei-

sure from the perspective of social agents.

b) To define indicators to be used as a starting
point for the identification of good practices

in the field.
3. Methodology

The methodological framework was focused on
evaluative research, specifically, on a diagnostic,
exploratory and descriptive evaluation carried
out on the basis of 34 professional experiences in
the field of youth leisure in Spain.

Making an evaluation of this kind involved
considering professional intervention as a reflec-
tive action that provides an opportunity for prac-
tice-based ongoing learning and improvement,
taking an educational perspective; and including
a summative dimension by weighting the results
based on the objectives set in the intervention, so
as to qualify and establish new strategies (Tejedor,
1990, Villar & Medina, 1998, Pérez Juste, 1999, Mc-
Donald, Boud, & Gonczi, 2000 and Mari, 2007).

The design of indicators emerging from the
self-evaluation of the social intervention was es-
sential for the identification of good practices
in the field of youth leisure. The evaluation indi-
cators would make it possible to define the ac-
tions, characterise practices and establish their

strengths and weaknesses, in order to reflect on
the actions taken and establish new intervention
guidelines for improvement to meet the leisure
needs of young people (Gullone & Cummins,
2002; Casas, 2010).

3.1. Instruments

Given that this was an exploratory pilot study, it
was considered that the most appropriate meth-
od to collect data on the participants’ professional
practices was an open-ended questionnaire. This
was followed by a closed questionnaire, based
on a content analysis of the answers provided in
the first questionnaire. The aim was to identify
converging points to identify indicators and es-
tablish a benchmark validated by the practices of
the social agents involved. The questionnaire was
deemed to be the best tool to ensure that profes-
sionals would be able to respond freely (Bisquer-
ra, 2009). Bearing in mind that this is an explorato-
ry study, the questionnaire was used as a starting
point to help to delimit similar cases of interven-
tion, as well as the discrepancies to design a pro-
tocol of indicators to validate high-quality profes-
sional practices in the field of youth leisure.

This questionnaire was structured into two
blocks, which clearly delimited the information
collected:

1. The independent variables were: age; sex;
highest qualification obtained; autonomous
region where their practice was based; years
of experience; employment situation; and
position currently occupied.

2. The dependent variables were: objectives;
inter and intra-institutional methodology and
coordination; funding sources; communica-
tion and dissemination strategy; evaluation
system.

The open-ended questionnaire was based on
seven questions that referenced the independent
variables and five others which collected informa-
tion on each of the dependent variables.

In the closed questionnaire the independent
and dependent variables indicated above were
taken as reference. The independent variables
corresponded to the first 7 items and the remain-
ing 36 referred to the dependent variables, with
the following distribution: objectives (4 items),
methodology and coordination (16 items), fund-
ing (4 items), communication and dissemination
(6 items), system evaluation (6 items). All of these
were assessed on a scale of 1to 3, depending on
the degree of importance attributed to them (1 =
indifferent; 2 = important; 3 = very important).
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3.2. Participants

A sample of thirty-four experiences was analysed,
based on the opinions of the social agents who
had been selected through convenience sampling.
The sample included 59% men and 41% women.

Of the participants, 32.4% were between 46
and 50 years old; 20.6% were between 41 and 45
years old; 14.7% were between 51and 55 years old;
11.8% were between 26 and 35 years old; and only
5.9% was between 36 and 40 years old.

The social agents represented eight Spanish
autonomous regions: Madrid (30.3%); the Basque
Country (24.2%); Castilla y Ledn (18.2%); Andalu-
sia (15.2%); and Galicia, Aragon and Asturias, with
3% each.

Regarding their qualifications, 41.2% had hon-
ours degrees (licenciados/graduados); 29.4% had
a master’s degree; 11.8% had ordinary degrees
(Diplomados), 8.8% had a PhD; and 8.8% had
been trained up to the second level of Vocational
Training.

The working life of the experts was more than
21 years for 37.5%; between 6 and 10 years for
281%; from 16 to 20 years for 18.8%; and between
11 and 15 years for 15.6% of the participants.

Their professional practice occurred primarily
in positions related to social organisations (39.4%),
the public administration (36.4%) and private
companies (15.2%). The remaining 9% were vol-
unteer social agents, volunteer workers in social
organisations, and volunteer workers in private
companies and social organisations (3% each), as
shown in Figure 1.

Private Company+Employee/ Social organ
Public institution worker + Volunteer
Volunteer

9,40%

Social organisation

Private Company

Public Administration 36,40%

0,00%  10,00% 20,00%  30,00%  40,00%

Figure 1. Employment situation

3.3. Procedure

In general terms, the information obtained in the
first questionnaire was analysed according to the
steps used in content analysis of qualitative data,
as follows:

a) Transcribing the information provided in the
answers given by the 34 participant experts.

b) Processing the data using the Atlas.ti 7.0 pro-
gramme in order to classify the responses
into categories.

c) Coding the data through a mixed coding pro-
cess: fast coding vs. manual coding

d) Interpreting the data according to the me-
ta-category tree and the nodes defined in the
coding.

Following Poza-Vilches (2008), this strategy
does not analyse so much the style of the text,
but the ideas expressed in it; the perceptions that
professionals expressed regarding their profes-
sional practice were used to discover trends and
even identify possible intervention benchmarks
that would help to define quality indicators in this
practice.

SPSS (v.23) was used to conduct descriptive
statistical analysis of the data obtained from the
second questionnaire. The analysis was highly reli-
able (Cronbach'’s alpha = 0.844).

4. Results

The results are discussed according to the five
dimensions of analysis employed. The results ob-
tained from the second questionnaire were used
to qualify the data through the statements provid-
ed by the social agents in the first, open-ended
instrument.

Regarding leisure-related objectives, it was
found that fostering youth involvement and carry-
ing out actions that promote cross-cutting values
are key to successful professional practice involv-
ing youth leisure. All the agents surveyed consid-
ered both objectives to be especially important.
The first objective had an average of 2.88 (out of
3), a standard deviation of 0.33 and a coefficient
of variation of 011, which confirmed the high level
of consensus reached. The second most valued
item was related to the design of actions that pro-
mote cross-cutting values and rapport to meet the
needs of this target group. Its mean of 2.79 and a
coefficient of variation of 017 also showed the de-
gree of consensus and unanimity reached in the
responses, as shown in Table 1.
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Table 1. Priority objectives in social intervention from practice

Very important

OBJECTIVES
(%)

Variation

Coeff.

Important Indifferent

%) (%) Average | S.D.

+ Encourage youth involvement in leisure

activities demanded by this group 88.2

n.8 .0 2.88 .33 n

be involved in healthy leisure activities
that promote cross-cutting values

in youth relationships and meet the
demands of this group

82.4

14.7 29 2.79 .47 a7

+ Strengthen network structures among
bodies / companies that promote joint 55.9
actions on youth leisure

4421 .0 2.56 .50 .20

« Establish new dissemination and
communication strategies for both these
activities and existing resources in this 559
area that motivate youth to participate
and integrate.

38.2 59 2.5 .61 .25

This was confirmed in the answers given by the
professionals to the first questionnaire, which em-
phasised the importance of:

‘Implementing programmes and measures for healthy
leisure, in order to meet the needs and demands of
young people, by providing spaces, technical experts,
recreational resources, etc,, as well as offering a broad
range of activities in various forms: focused on enter-
tainment, recreation, sports, culture, art, etc., includ-
ing those that promote values education and equal
opportunities on a cross-cutting basis’ (E 28).

Other professionals reiterated the importance
of values education:

‘Values education, conflict management and resolu-
tion, vision of the future, the importance of training,
rules to ensure rapport ... (E 3); ‘Encouraging work in
values' (E 12).

All this is based on the prominence given to the
involvement of young people in their leisure, by:

‘Developing activities that have are important for
young people’ (E 15); and ‘developing and supporting

leisure actions based on the demands that have
been identified through the direct involvement of
participants’ (E 6).

In terms of methodology and coordination,
those with the highest score out of the 16 items
were identified. As previously stated in the ob-
jectives, the participant social agents attributed
a key role to the involvement of young people,
which is a requirement for quality interventions.
The respondents noted that the item ‘motivating
youth and getting them involved in the activities
that are proposed for their development’ was
crucial in quality interventions, with an average of
2.85, a standard deviation of 0.36 and a coefficient
of variation of 0a13. The item ‘building an action
plan that makes young people key actors’ was giv-
en a high degree of importance by 100% of the
agents, which was also corroborated by its mean
(2.82) and its coefficient of variation (0.14). These
were followed by other highly valued items that
revolved around network-based coordination and
the cost-effective and efficient management of re-
sources to satisfy the demands of young people,
as presented in Table 2.
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Table 2. Methodology and coordination

METHODOLOGY Very important
AND GENERAL COORDINATION (%)

Variation

Coeff.

Important Indifferent

%) (%) Average | S.D.

« Motivate youth to be involved in the
activities that are proposed for their 85.3
development

14.7 .0 2.85 .36 13

Carry out an action plan that makes
each young person a key player in their 82.4
life process

17.6 .0 2.82 .39 14

« Network coordination between the
different resources: institutional, 70.6
educational, social, contextual

29.4 .0 2.70 46 a7

+ Promote activities that address the
profiles, concerns and needs of young 67.6
people as a group

32.4 .0 2.68 47 .22

To make available or profitable the
resources in the city or district as open
spaces for meeting and developing an
inclusive and integrating leisure.

67.6

32.4 0 2.68 47 18

Positively and profitably manage human
and administrative, economic, political
and social resources in the intervention
in youth leisure.

61.8

38.2 .0 2.62 .49 19

The experts surveyed revealed that another
fundamental aspect was the need to:

‘Strengthen the autonomy of youth groups by fos-
tering and supporting their own initiatives, providing
them with spaces and making resources available to
them’ (E 13); and to ‘promote personal development
through leisure, to ensure that leisure activities are
fulfilling for the individual’ (E 4).

It was also noted that young people need to
feel motivated and be offered proposals that are
attractive enough to satisfy their needs and ex-
pectations, encouraging them to have a leading
role. The underlying premise was that:

‘The methodology used should be participatory, al-
lowing young people to express their opinions and

needs, and making them the key players in the edu-
cational action’ (E 8). Also ‘the participation of par-
ents in youth leisure activities needs to be encour-
aged’ (E10).

In order to achieve high-quality interventions,
there was a high degree of consensus when it came
to the basic funding sources, which most partici-
pants thought should be mainly (national) public
(as corroborated by an average of 2.76 (out of 3)
and a coefficient of variation (0.16)), and also from
the European Union, with an average of 2.70 and a
coefficient of 016. These agents did not explicitly
consider co-financing or even private financing as
a proposal for economic management in social in-
tervention. Therefore, for these agents, advocating
public funding is a basic priority for the develop-
ment of quality actions, as shown in Table 3.
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Table 3. Funding

Very important Important Indifferent Variation
FUNDING (%) (%) (%) Average | S.D. Cooff.
. Pul?lic funding (r.nunicipal, provincial, 76,5 235 o 276 43 16
regional and national)
« European funds 73.5 23.5 2.9 2.70 .52 19
. Co—fuhd(a.d by private social 304 a5 o1 233 59 26
organisations
« Private funding (contribution from fees) 30.3 48.5 2.2 2.09 72 .35

Below are some quotations from the profes- ‘The funding sources were from the programme itself
sionals involved regarding the above. They de- (European Social Fund)' (E 2). Such as the Erasmus
fended that: + Programmes, European Youth Exchanges, among

others.

‘Public funding should support and guarantee stable,

long-standing leisure programmes for young people However, it should be noted that funding is de-

in hardship’ (E 16). This funding includes, for example, ficient and difficult to obtain in this area of work.

financial support from ‘town councils, county coun-  The participants voiced their dissatisfaction with
cils, autonomous regions ... (E 1). this issue:

In contrast, other professionals who worked in It is one of the weaknesses; since we are a training
specific programmes reported that their resourc- institution, it is difficult for us to find funding sources
es come from the specific bodies that endorsed for activities related to youth leisure’ (E 7).
them.

Table 4. Communication and dissemination
COMMUNICATION AND Very important Important Indifferent A sD Variation
DISSEMINATION (%) (%) (%) VErage | > | Coeft.

« Use of virtual social networks and other
means related to the use of ICT (social 79.4 20.6 .0 2.79 41 a5
networks, emails, digital newsletters, ...)

« Information through word of mouth 52.9 41.2 59 2.47 61 25

« Specific information and dissemination

Al 1.2 1.8 2. .6 .2
campaigns (meetings, talks, workshops) 47 4 35 9 9

Information points strategically
distributed for decentralised mass 441 50.0 59 2.38 .60 25
dissemination and by topic

Printed dissemination (posters,

29. . 1. 21 . 2
brochures, flyers, ...) 9-4 58.8 8 8 63 9

+ Use of traditional media: radio, press,

- 23.5 70.6 59 218 52 .24
television
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As stated by the social agents surveyed, the
use of social networks and ICT media is essential
for gaining accessing to young people, and en-
suring that information and resources are made
available to them within each specific social ac-
tion. This was reflected in an average of 2.79 and
a variation coefficient of 0.15, as shown in Table 4.

Several experts stressed the significance of
information and communication technologies to
achieve effective maximum dissemination.

‘Through new technologies and the use of social
networks as fundamental tools for channelling and
disseminating information aimed at the young pop-
ulation: web pages by the Local Council Youth De-
partment, the Employment Area and the local gov-
ernment web portal, local officials’ notice board,
Facebook, Twitter, weekly mass mailing of electron-
ic newsletters, emails with specific information to
young people who are likely to participate in specific
programmes, municipal electronic information pan-
els located at different points in the city, etc.’ (E ).

Additional means included:

The systematic use of new technologies as funda-
mental means of dissemination among young people:
Youth Department website, Facebook and Twitter,
weekly mass mailing of electronic newsletters, etc.’
(E 5). The ‘use of information and communication
technologies: web page, blog and social networks;
which must be constantly updated’ (E 12). ‘Use of so-
cial networks. Facebook, Twitter, etc.” (E 18)

As has been shown throughout this paper, it
is essential to establish indicators in profession-
al practice, especially when working with young
people, measure achievements, follow up on the
actions implemented and establish lines of ac-
tion for improvement that improve the standard
of intervention processes. The agents involved
highlighted this (with an average of 2.82 and a co-
efficient of 0.14), and considered this item to be
the most important to enhance the quality of in-
terventions. This is shown in Table 5.

Table 5. Evaluation system

EVALUATION SYSTEM Very important Important Indifferent Average | S.D. Variation
(%) (%) (%) Coeff.
« Establish evaluation indicators
(quantitative + qualitative) that measure
2. 17. E 2.82 . .1
the achievements obtained and that 82.4 76 ° 8 39 4
make follow-up actions possible
+ Importance of analysing and
guaranteeing the fulfilment of the 67.6 32.4 0 2.68 47 18
foreseen and executed.
« Importance of an internal evaluation to
analyse the organisation, management 63.6 36.4 .0 2.64 .49 19
and coordination systems.
. C|0§e with an evaluation of participants 618 3822 o 262 40 10
achievements
« Starting from the different evaluation
. . . 55.9 41.2 29 2.53 .56 22
stages (diagnosis-follow-up-end-impact)
+ Audit-based evaluation System: internal +
471 50.0 29 2.44 56 23
external

The experts surveyed affirmed that both the
evaluation of the process and the final evaluation
are important:

‘The evaluation system used includes both the annual
monitoring phase and the final evaluation and impact
phase. To this end, a series of reports are made that

contain the results and analysis of the data recorded
during the whole process, according to the quantita-
tive and qualitative indicators specified’ (E 1). ‘Defin-
ing follow-up and final indicators for the systematic
and continuous collection of quantitative and qual-
itative data to be included in the annual evaluation
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reports, according to the strategic lines and specific
objectives set’ (E 17).

In the evaluation process, social agents take
into account many aspects, such as: participation;
the quality of the interventions; the degree of
completion of the actions foreseen in each meas-
ure; the functioning of coordination and control
mechanisms, internally, externally and inter-insti-
tutionally; users’ satisfaction; equipment, infra-
structures, materials... These measure the scope
and cost-effectiveness of the dissemination meth-
ods used: quantity, type and frequency, among
others.

The final evaluation seeks to address issues
such as:

‘The level of compliance with the strategic lines that
defined the plan; the degree of suitability of organi-
sational procedures, the degree of general participa-
tion, user loyalty, etc.” (E 24).

Undoubtedly, evaluation is a very important
aspect to take into account, as reflected in the fol-
lowing statement.

‘We rely on the maxim that everything has to be
evaluated, we must not be afraid of it and we must
strengthen our self-assessment skills' (E 22).

5. Discussion and conclusions

The results obtained show the need to evaluate
professional practice in order to identify the skills

that the social agents put into play during their in-
terventions; locate the strengths and weaknesses
in the social management of youth leisure; and ex-
plain the minimum requirements that an interven-
tion should meet to have good quality standards.
These findings were based on the perspective of
the social agents involved.

This initial approach is one of the strengths of
this research. The starting point to provide strat-
egies for improvement is becoming aware of the
bureaucratic, political and economic constraints
and the difficulties regarding participation man-
agement that exist in many of the youth leisure
programmes, both public and private, and of the
motivations that agents and young people have to
promote change.

In contrast, the use of a very small sample of
social agents and the idiosyncrasies of the individ-
ual circumstances encountered by these agents
in their interventions, means that the 34 experi-
ences analysed are unique experiences. This has
made it difficult to find common patterns that vali-
date minimum quality indicators for interventions.
This weakness could be minimised by expanding
the sample, especially in the administration of the
second questionnaire, in order to establish trends
and validate the indicator protocol used in this ex-
ploratory research.

As a summary, eight key indicators were iden-
tified by the sample of agents participating in the
research as benchmarks for the development
of high-quality intervention in youth leisure, as
shown in Table 6.

Table 6. Key indicators

1. Encourage youth involvement in leisure activities demanded by this group

this group

2. Be involved in healthy leisure activities that promote cross-cutting values in youth relationships and meet the demands of

3. Motivate youth to be involved in the activities that are proposed for their development

4. Carry out an action plan that makes each young person a key player in their life process

5. Public funding (municipal, provincial, regional and national)

6. EU funds

newsletters, ...)

7. Use of virtual social networks and other communication media related to the use of ICT (social networks, emails, digital

actions possible

8. Establish evaluation indicators (quantitative + qualitative) that measure the achievements obtained and make follow-up
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The first four indicators address the impor-
tance of youth participation and involvement to
ensure meaningful social interventions that fulfil
the main objective, namely satisfying the demands
of the young people for whom they are designed.
From this perspective, as proposed by Francés
(2008) and Vecina-Merchante, Alomar-Mari, Se-
gura-Rotger, & Efedaque-Aguilar (2016), the young
people concerned must be at the centre of these
actions from the very beginning. Three factors
should be taken into account (French, 2008):
inclusivity, by ensuring true participation of all
young people; intensity (young people should
play a key role, since they execute these actions);
and lastly, influence (the young population, their
actions, their needs, their interests and expecta-
tions condition and influence the public policies
of the context where the actions take place).

Indicators five and six show the importance
of financial support for high-quality intervention
strategies; and in particular, public funding and
access to European funds. As was made clear in
the Plan Estratégico del Tercer Sector de Accidn
Social [Strategic Plan for the Social Action Third
Sector] (2010), ‘public funding must be an impor-
tant part of the overall funding, because it is the
responsibility of the different State administra-
tions to cover the cost of social actions, for which
they have obligations and responsibilities (pursu-
ant to their jurisdictional competences)’ (p.52). In
this same Strategic Plan, it was also noted that a
new, more transparent funding model needs to be
developed, which promotes accountability under
standardised control and monitoring mechanisms,
and guarantees the stability and effectiveness of
the actions. This takes into consideration that, as
the social agents of our study made clear in the
first questionnaire, public budget allocation is of-
ten inadequate and insufficient to carry out the
interventions, and to ensure that high standards
are observed in their performance.

Regarding indicator seven, access to ICTs (In-
formation and Communication Technologies) and

to the infinite possibilities available through their
use is part of the daily life and activities (Garcia
& Del Hoyo, 2013) of young people (or, as they
are currently called, of ‘digital natives’) (Prensky,
2001).

This indicator is particularly significant be-
cause, as Garcia and Del Hoyo (2013) confirmed
in a study on ICTs and young people, ‘networks
are clearly an information medium for this sector
of the population, and young people select a par-
ticular network according to the type of need they
wish to satisfy’ (page 118). In other words, while
Twitter tends to be the network they would use to
keep themselves informed (according to 64.4% of
the young people surveyed), Facebook (22%) and
Tuenti (15%) were reported to be a medium used
for their leisure activities and social relations.

Lastly, indicator eight refers to the need to de-
fine criteria, indicators and standards that make
it possible to monitor interventions in order to
quantify and qualify the achievements obtained,
based on: the initial objectives, needs to be met,
effectiveness, efficiency and effectiveness of the
results, and impact. This will make it possible to
establish the strengths and weaknesses of the
process and channel proposals for improvement
and quality enhancement. As San Fabian (2014,
p.36) noted, ‘the evaluation of public services and
policies is today a demand for any management
process that relies on the right to citizenship'. It is
necessary to ‘apply evaluation and social control
processes both in the use of resources and in the
relevance and effectiveness of their projects’ (San
Fabian, 2014, p.36).

To summarise, this system of indicators is only
a starting point to continue researching what the
requirements must be for social intervention to
improve and enhance its quality. From this per-
spective, these standards will also enable the de-
tection and identification of good practices in so-
cial action, and specifically, in working with young
people in leisure issues, in order to use them as
benchmarks for social development.
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KEY WORDS: ABSTRACT: This article describes leisure practices and experiences of disabled youth, un-
youth derstanding leisure as a field of human development and a universal right, with particular
disability emphasis in the importance of leisure experiences as an instigator for full development and
leisure experience in youth as an evolutionary period essential to build and assemble full development of indi-
leisure activities viduals. Spain is possibly the country with a higher amount of studies on youth in Europe, with

a multitude of research (Ortega, Lazcano & Manuel, 2015) analyzing social reality regarding
leisure of youth, although the number declines when the focus tilts towards disabled youth
(Doistua, Lazcano & Madariaga, 2011; Madariaga & Lazcano, 2014). Results focusing on this top-
ic show that disabled youth, as the rest of youth population, value leisure as an important part
of life, as a vital space suited for the creation of new friendships and as sphere for personal
development. This article also reveals the need to develop leisure strategies which enable
the promotion of fulfilling experiences and participation of disabled youth in the range of lei-
sure opportunities. We describe leisure experiences of several groups of youth with different
disabilities (hearing, physical, intellectual and visual disability). The aims of this research are:
(a) identify and establish typologies of the most significant leisure practices practiced by dis-
abled youth regarding different fields of leisure (culture, tourism, sports, entertainment and
others) and, (b) describe leisure experiences of disabled youth according to their opinions,
preferences, motivations and values.

PALABRAS CLAVE: RESUMEN: Este articulo describe las practicas y experiencias de ocio de las personas jévenes
juventud con discapacidad. Entendiendo el ocio como un ambito de desarrollo humano y un derecho
discapacidad universal, y haciendo especial hincapié en la importancia de las experiencias de ocio como
experiencia de ocio elementos promotores del desarrollo integral, y en la juventud como un periodo evolutivo
actividades de ocio esencial para construir y armar el desarrollo integral de la persona. Espafia es posiblemente
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el pais de Europa con una mayor tradicién en estudios sobre juventud, existiendo multitud
de investigaciones (Ortega, Lazcano y Manuel, 2015) que analizan la realidad en cuanto al
ocio de las personas jévenes, no siendo estos tan abundantes si el foco de atencién se centra
en el colectivo de jévenes con discapacidad (Doistua, Lazcano y Madariaga, 2011; Madaria-
ga y Lazcano, 2014). Los resultados centrados en la demanda muestran que la juventud con
discapacidad, al igual que el resto de la poblacién joven, valora el ocio como un elemento
importante en sus vidas, como un espacio vital adecuado para fraguar nuevas amistades, y
como un &mbito de desarrollo personal. En este trabajo ademas, se pone de manifiesto la ne-
cesidad de desarrollar estrategias de ocio que permitan avanzar para fomentar la promocién
de experiencias y vivencias satisfactorias de ocio e impulsar la participacién de la juventud
con discapacidad en la oferta de ocio.

Este articulo describe las experiencias de ocio de diferentes grupos de jévenes con dis-
capacidad (auditiva, fisica, intelectual y visual). Los objetivos de este trabajo son: (a) caracte-
rizar y tipologizar las practicas de ocio més significativas que tienen lugar en el colectivo de
las personas jévenes con discapacidad en funcién de diferentes dmbitos del ocio (cultura,
turismo, deporte, recreacidén y otros) y, (b) describir las experiencias de ocio de los jévenes
con discapacidad en base a sus opiniones, preferencias, motivaciones, y valores.

PALAVRAS-CHAVE:

juventude
deficiéncia
experiéncia de lazer
atividades de lazer

RESUMO: Este artigo descreve as praticas e experiéncias de lazer de jovens com deficiéncia.
Compreender o lazer como uma é&rea de desenvolvimento humano e um direito universal,
com énfase especial na importancia das experiéncias de lazer como elementos integrantes
para promover o desenvolvimento e para a juventude como um periodo evolutivo essencial
para construir e construir o desenvolvimento integral de a pessoa. A Espanha é possivelmen-
te o pais da Europa com maior tradi¢do nos estudos juvenis, ha muitas pesquisas (Ortega, La-
zcano e Manuel, 2015) que analisam a realidade em termos de lazer para os jovens, ndo sendo
tao abundante se o foco O foco esta no grupo de jovens com deficiéncia (Doistua, Lazcano e
Madariaga, 2011, Madariaga e Lazcano, 2014). Os resultados centrados na demanda mostram
que os jovens com deficiéncia, como o resto da populagéo jovem, valorizam o lazer como um
elemento importante em suas vidas, como um espaco de vida adequado para forjar novas
amizades e como uma area de desenvolvimento pessoal Este trabalho também destaca a
necessidade de desenvolver estratégias de lazer que permitam o progresso para promover a
promog&o de experiéncias e experiéncias bem-sucedidas de lazer e incentivar a participagéo
de jovens com deficiéncia na oferta de lazer.

Este artigo descreve as experiéncias de lazer de diferentes grupos de jovens com defi-
ciéncia (auditiva, fisica, intelectual e visual). Os objetivos deste trabalho s&o: (a) caracterizar
e tipologizar as préticas de lazer mais importantes que ocorrem no grupo de jovens com
deficiéncia de acordo com diferentes &reas de lazer (cultura, turismo, esportes, recreacdo e
outros) e, (b) descrever as experiéncias de lazer de jovens com deficiéncia com base em suas
opinides, preferéncias, motivacdes e valores.

[108]

1. Introduction

This paper discusses the leisure experiences of
young people with different types of disabilities
and describes leisure practices within various lei-
sure areas. The descriptive variables of leisure ac-
tivities used are: organisers, participants, frequen-
cy, and location. The article also describes the
opinions, preferences, motivations and values of
young people with disabilities in relation to their
leisure experiences.

This section contains a brief conceptual out-
line of the topics that are most closely related to
the leisure experiences of young people with dis-
abilities, with the aim of providing the theoretical
background for the discussion of the data pre-
sented later.

The most significant change regarding leisure
in recent decades refers to how it is perceived,
as it is currently considered socially necessary
(Cuenca, 2014). It also encompasses a broad range

of activities with multiple outcomes, both for so-
ciety and for the individual. The relationship be-
tween leisure and human development (Catedra
Ocio y Discapacidad, 2014) means that a large part
of the efforts are focused on people’s needs, in an
attempt to identify and interpret their demands
and motivations, and how they relate to building
fuller lives (CERMI, 2012). Leisure is presented as
a fundamental environment for the overall devel-
opment of the individual for any population group,
not only for people with disabilities (Madariaga &
Lazcano, 2014).

It has also been noted that leisure plays a sig-
nificant role as an area of overall development
throughout life (Cuenca, 2014). Various studies
support the view that leisure is a basic human right,
and an important area for personal development
and life quality. Leisure contributes to the promo-
tion of physical, cognitive, emotional and behav-
ioural aspects at both the individual and the social
level (Madariaga & Romero, 2016). Participation in
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leisure activities promotes personal development
and has various additional benefits (King, Righy &
Batorowicz, 2013). It can therefore be said that lei-
sure practices and experiences contribute to the
development of human potential, and it is essen-
tial that young people with disabilities overcome
the barriers that prevent them from accessing dif-
ferent leisure experiences that promote their full
development (Lorenzo, Motau, Van der Merwe,
Janse van Rensburg, & Cramm, 2015; Law, Anaby,
Imms, Teplicky & Turner, 2015; Shogren & Shaw,
2016).

Youth is understood here as the evolutionary
period in which key aspects of a person’s life are
defined at social, emotional, intellectual and phys-
ical levels (Moscoso, Sanchez R, Martin & Pedra-
jas, 2015). The path towards an adult future begins
in this period, which relies on an exaltation of the
present reality by constructing (or acquiring) a
specific identity, that of a young person. Yet, it is
worth remembering that youth is not a homogene-
ous group (Lazcano & Caballo, 2016).

Disability is understood as a personal circum-
stance and social event resulting from the inter-
action between a person who is different from
the standard and an unsuitable environment
(designed for the standard person). That environ-
ment thus becomes inappropriate and limiting
(CERMI, 2012). The differences displayed by some
people are indicators of human diversity. They are
to be welcomed by an inclusive and open society,
as they contribute to enriching and expanding so-
ciety, as well as adding more humane values to it.

For young people with disabilities leisure time
has acquired a hitherto unknown importance,
since today it is considered to be a fundamental
parameter of life quality-as it is for the rest of so-
ciety (Cuenca, 2014). All these changes have gen-
erated a new mentality that perceives leisure as a
right for all. Consequently, efforts are being made
by different agents to achieve equality of oppor-
tunities (Madariaga & Lazcano, 2014), including
legislation which has a more inclusive underlying
philosophy and an awareness of the need to satis-
fy the demands of young people in this area.

The life experiences of young people give rise
to distinctive youth lifestyles, marked to a large
extent by the practices and experiences linked
to their free time (Moscoso et al,, 2015). They are

constructs that encompass the ways of thinking,
feeling and behaving of a specific group, belong-
ing to a specific environment. But it is also a set
of habits, features and activities that serve to dif-
ferentiate one social group from another. In short,
they are shared practices that also have the ca-
pacity to structure and organise most of the daily
life of a specific group of individuals (Rodriguez
& Agulld, 1999). In the 1980s the World Health
Organisation noted that leisure experiences are
closely related to health and quality of life, and
that they are associated with behaviour patterns
such as physical activity, eating habits, stress
levels and stress-combating strategies, and the
consumption of substances such as alcohol or
tobacco. Ultimately, leisure experiences become
behavioural patterns that structure the social sys-
tem, time organisation and leisure activities, that
is, a type of leisure understood as a differentiated
itinerary supported by specific personal and so-
cial characteristics.

Leisure studies view leisure as a human ex-
perience that is free, satisfactory and an end in
itself; it is voluntary and separate from needs, un-
derstood as primary needs. A differential feature
of leisure experiences is the personal satisfaction
they provide, and that they produce affective and
emotional outcomes. Leisure, as a satisfactory
experience, has an impact that goes beyond the
personal and the individual, and extends to com-
munity and social levels. Leisure experiences are
generators of experiences (Cuenca, 2014) that
tend to be repeated and improve the satisfaction
they provide, and they are sources of individual
and social human development. An experience is
optimal (Csikszentmihaly, 1997) when the individ-
ual perceives what they want and must do some-
thing (perception of challenge) that they are capa-
ble of doing (that they have the skills to do). The
interest of leisure experiences lies not so much in
the type of activity, but in the ‘challenges’ that it
provides for the individual and in the enjoyment
involved.

A leisure experience can be studied from
three points of view. It can be analysed from the
point of view of the background that makes it pos-
sible, from the perspective of the consequenc-
es or benefits that it brings and, finally, from the
viewpoint of the attributes that characterise it.
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Figure 1. Focuses for the study of the leisure experience
Source: Goytia (2008), based on Tinsley and Tinsley (1986)

The study of the background refers to the
study of the prerequisites that are necessary for
a leisure experience to exist. This analytical per-
spective suggests the question: What leads an
individual to perceive an experience as leisure?
The study of consequences refers to the benefits
derived from the leisure experience. Each of the
perspectives proposed involves different starting
points for research questions.

This paper uses the perspective that focuses
on the attributes of the leisure experience, and
considers what characterises a leisure experi-
ence. In other words, it seeks to identify what
individuals do, think and feel when they engage
in the practice of leisure (Ortega, Lazcano & Ma-
nuel, 2015). The question that arises is the follow-
ing: What constitutes a leisure experience? What
is required for a given practice to be a leisure
experience? Given the subjective definition of it,
is it possible to consider the existence of some
elements or attributes? Do all participants experi-
ence a leisure experience in the same way?

Tinsley and Tinsley (1986) provided some an-
swers to these unknowns by identifying six cog-
nitive and affective attributes that shape the lei-
sure experience. Their definition of the leisure
experience was framed within psychology-based
leisure studies. It relies on the subjective defini-
tion of the person who has the experience, giving
prominence to individual or personal aspects that
notably include emotions. This study is consistent
with these authors’ points, and with the contribu-
tion made by Goytia (2008), in which the individ-
ual point of view, and more specifically, emotions
are a very important component of the leisure
experience. But are emotions the only essential
component? This paper considers that it is not
at all clear that emotions are the only attributes
of leisure experiences, even though research on

leisure experiences has frequently been opera-
tionalised in this way.

From a psychological perspective, a leisure
experience is understood as a subjective men-
tal state, resulting from free choice and carried
out for intrinsic reasons, which seems to depend
exclusively on the person who experiences it
(Iso-Ahola, 1980). However, in addition to the cog-
nitive and affective elements, it is necessary to
consider that human beings are inherently polit-
ical and as such, their experiences are influenced
by society and by the environment in which they
live. This includes leisure experiences. Without
diminishing the importance of the personal or
individual constraints that allow, foster or facil-
itate the experience of leisure (Neulinger, 1980),
it refers to a mental state derived from the inter-
relation between participants and their environ-
ment; an environment also affected by social and/
or situational variables. Therefore, a fundamental
characteristic of the leisure experience is that it
is dynamic, as well as being subjectively defined.

As other researchers have proposed (Goytia,
2008), the analysis of the leisure experience used
in this study is not only psychological, but also
psychosocial in nature. The studies by Iso-Ahola
(1980) are especially interesting, as they include
both personal and situational variables or, in our
terms, social and cultural variables. Iso-Ahola re-
lied on a personal definition of leisure, while also
adding the importance of social and situational
factors to the psycho-sociological analysis. A more
psychosocial stance is thus adopted, aptly includ-
ing the influence that both social situations and
personal experiences have on the subjective defi-
nition of the leisure experience. Social situations
play an important role in shaping the leisure expe-
rience, since they allow each person to provide a
subjective definition of what leisure is for him/her.
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This article describes the leisure experiences
of different groups of young people with disabili-
ties (auditory, physical, intellectual and visual). The
study’s objectives are: (a) to characterise and ty-
pologise the most significant leisure practices that
take place among young people with disabilities as

Situation or sqcial influence

Situation or social influence

a population group in different leisure areas (cul-
ture, tourism, sports, recreation and others), and
(b) to describe the leisure experiences of young
people with disabilities, based on their opinions,
preferences, motivations, and values.

Social Influence

/!

Subjective definition of leisure

Personal experience

> Leisure behaviour

Personal experience

Figure 2. Subjective definition of leisure

Source: Iso-Ahoa (1980)

2. Methodology
2.1. Participants

It was decided to use a stratified random sampling
design, applied to the young population of the
Basque Country who belonged to a disabled peo-
ple’s association (aged 15-29 years old). It was con-
sidered that the sample size should be 400 young
people, and this resulted in a level of confidence of
95% and a margin of error of 5%. In order to distrib-
ute the sample equitably, it was stratified according
to type of disability, sex and age. The proportion
of young people with disabilities was equally dis-
tributed (between auditory, physical, intellectual
and visual disability (25% of each). Among the par-
ticipants, 51.3% were men, 34% had had completed
their secondary education (9% had university edu-
cation) and 49% were employed.

2.2. Procedure

All associations with disabilities registered in the
Basque Country were approached to form the
young people’'s sample. The people in charge of
the organisations were contacted and informed of
the aim of the study and the confidentiality of the
data. Voluntary participation by young people was
requested to answer a questionnaire in paper for-
mat. Parents’ authorisations were also requested in
those cases where the participants were minors.

2.3. Instrument

An instrument was designed ad hoc for the ‘Lei-
sure for young people with disabilities’ study

carried out by the Institute of Leisure Studies
of the University of Deusto and funded by the
Basque Youth Observatory. It was used to investi-
gate the leisure experience and practice of young
people with disabilities in the Basque Country. In
addition to the variables related to the identifica-
tion and description of the sample, others were
selected that related to the leisure practices car-
ried out:

- Leisure activities engaged in: 29 activities
grouped into 5 areas (sports, culture, tourism,
recreation and others) were presented to the
young people in the sample. The activities in
the area of sport included ‘individual sport,
‘walking’ and ‘attending sporting events),
among others. ‘Listening to music’, ‘going to
museums’ and ‘making crafts’ were some of
the activities in the cultural area. ‘Having holi-
days’ and/or ‘going on day trips’ were associat-
ed with tourism. ‘Watching TV', ‘playing board
games’ and/or ‘being with friends’ referred to
recreation and, finally, ‘collaborating with the
association’ and ‘hobbies’ were grouped in the
‘others’ category.

Organisation of activities: This variable is
categorised with the following response op-
tions: ‘the individual’, family’, friends’ and ‘the
association’.

Participants in the leisure activity: The re-
sponse options were: ‘alone’, ‘family’, ‘friends
with disabilities’, ‘friends without disabilities’
and ‘support’, the latter referring to the young
person’s support staff.

Frequency: ‘1 day a week’, ‘2-3 days a week’, 1
or 2 times a month’, ‘holiday periods” and ‘oth-
ers’ were taken into account.
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- Location: In order to know where they carried
out their main leisure activities, the categories
‘house’, ‘association’ and ‘community’ were
included, the latter referring to the public en-
vironment or space in the areas where they
reside.

This article deals with the leisure experiences
of young people with disabilities, and it should be
noted that no single activity or sum of activities
constitutes an experience. The descriptive ap-
proach was based on the assumption that each
individual subjectively defines the activities they
practice. Hence, other aspects need to be added
in order to complete the behavioural approach.
This study is completed by a cognitive approach,
focused on the analysis of the opinions and pref-
erences that a person has regarding a given prac-
tice for it to become a leisure experience. The
motivational dimension will be addressed later, as
it is understood that emotions have a motivational
effect, in addition to organising cognition and ac-
tion. Motivation is therefore considered because
it is the element with the greatest intrapsychic
component of the concept of experience. Finally,
the cultural dimension is also studied, including a
sociological or socio-cultural analysis, which anal-
yses the consumption of leisure as a social act and
a cultural event. The analysis of values is impor-
tant in the cultural dimension, since values are a
reflection of the influence of the culture in which
the person lives, so they affect their life path and,
consequently, their leisure experiences.

It was decided to adapt the tool used by Goy-
tia (2008), which was specifically related to the
culture dimension, as it ensured reliability of the
results. The reason was the difficulty involved in

devising and administering a scale that was suita-
ble to the particularities of the sample group. The
study analysed four dimensions (behavioural, cog-
nitive, motivational and cultural).

1. Behavioural dimension. It was considered im-
portant to identify the behaviours of young
people with disabilities during their leisure
activities. Preference for certain activities
was analysed.

2. Cognitive dimension. This included a psych-
ographic perspective focused on the analy-
sis of an individual’s opinions and preferenc-
es regarding a particular practice that lead to
it being considered a leisure experience.

3. Motivational dimension. Emotions, in addi-
tion to organising cognition and action, have
a motivational effect. This accounts for the
inclusion of the element with the greatest in-
tra-psychic component: motivations related
to leisure.

4. Cultural dimension. This includes a sociologi-
cal or socio-cultural analysis of the consump-
tion of leisure as a social act and a cultural
event. This analysis also discusses values, as
they reflect the influence of the culture in
which the person lives, and are considered
to have an impact on an individual's life path
and choices, and on their leisure experience.

3. Results

These are the main results from the administra-
tion of the questionnaire, focusing on the varia-
bles presented to describe leisure practices and
experiences, and their relationship with the opin-
ions, preferences, motivations and values held by
the participants in connection with leisure.

Table 1: Main leisure practices carried out

Main leisure practice Secondary leisure practice
N % n % T
Deporte 287 71.8 148 39.2% -48.4%
Cultura 72 18.0 161 42.6% 123.6%
Turismo 14 3.5 22 5.8% 5714%
Recreacién 22 5.5 43 11.4% 95.4%
Otros 5 13 4 11% -20.0%
T= Relative variation rate
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The main leisure practice engaged in by the
young people with disabilities who took part in
the study was sport (71.8%). The second most
widespread leisure practice was cultural activities.

Looking at the main leisure practice engaged
in by the young people surveyed, practically in
half of the cases it was the young people them-
selves who organised leisure activities. In 84% of
cases, young people engaged in their main leisure

activity alone. Regarding the frequency of the
activity, 43% practised it 2-3 days a week, while
23% dedicated 1 day a week to the leisure ac-
tivity. Only 5% of the young people interviewed
engaged in their leisure activity during holiday
periods. Lastly, the young participants usually
carried out their leisure activity within the com-
munity (57.7%), that is, in the environment where
they found themselves.

Table 2. Relational variables with the main
leisure practice carried out

Organisation of activities

Young people on their own

Family

Friends

Association

Company activities

Young people on their own

Family

Friends with disabilities

Friends without disabilities

Leisure Activity frequency

1day a week

2-3 days a week

1-2 times a month

Holiday periods

Others:

Leisure activity location

Home

Association

Community

N %
172 45.9
46 12.3
90 24.0
67 179

N %
123 837

n 2.8
12 3.0

1 0.3

N %
90 23.0
168 43.0
37 9.5
19 4.9
77 19.7
N %
87 231
72 19
217 577

It should be noted that young people as a
whole value leisure activities very highly, and find
them a suitable life space or area to forge new

friendships. Therefore, they do not consider lei-
sure to be a waste of time or money, but as some-
thing essential to them.
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Table 3. Opinion on the leisure of youth with disabilities
Opinions Average | Standard deviation
An important element in my life 2,86 0,37
A way to make friends 2,85 0,39
An opportunity to gather strength 2,81 0,43
A time to enjoy the outdoors 2,80 0,51
An opportunity to progress personally 2,80 0,43
A time to learn new things 2,79 0,46
A time to rest 2,78 0,54
A time for enjoyment 2,76 0,47
A time to be in nature 2,73 0,54
A way to disconnect from daily obligations 2,72 0,54
A time to help others 2,62 0,59
A time to do sports 2,54 0,74
An occasion to be useful, help 2,53 0,61
A time to do intellectual activities 2,50 0,68
A time to be with my family 2,43 0,76
A time to buy things 2,39 076
A time to read, go to museums, exhibitions 2,35 0,76
A way of spending money 1,28 0,50
A waste of time 1,25 0,52

The views obtained (in parallel with the under-
lying factors) showed that there were six different
general opinions about leisure, one of which was
negative. Leisure was perceived as and identified
with socialisation, solidarity, relax, personal devel-
opment and recreation. The most valued aspects

of leisure were reported to be socialisation and
relax. A large number of opinions were also found
(although to a lesser extent) to the effect that
leisure is a space for solidarity, personal develop-
ment and a time for recreation.
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Table 4. Factors underlying opinions about leisure

A time to be with my family

Leisure as socialisation
A way to make friends

A time to help others

Solidarity leisure

An occasion to be useful, help

A time to rest

Leisure as rest A way to disconnect from daily obligations

An opportunity to gather strength

A time to learn new things

An opportunity to progress personally

Leisure as development | A time to read, go to museums, exhibitions

A time to do intellectual activities

A time to do sports

A time to enjoy the outdoors

A time for enjoyment

Leisure as recreation

A time to buy things

A time to be in nature

A way of spending money

Negative leisure
A waste of time

Preferences refer to what the individual con-  were mainly going out and visiting different plac-
siders to be their ideal leisure activity. The main  es; in other words, they preferred to move and
preferences for young people with disabilities  discover new spaces.
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Table 5. Leisure preferences of youth with disabilities
Average | Std. Dev.
| don't like to go out 2.8 5 | really like to go out
| prefer to go somewhere and stay there 2.6 7 | prefer to go to different places
| prefer to be with my family 2.3 7 | prefer to meet new people
| prefer to be in the city 2.2 8 | prefer to be in nature (field, beach ...)
| prefer to go as a group, with organised plans 19 8 | like to organise my free time on my own
In my spare time | like to be calm, do nothing 2.3 8 In my free time | look for new adventures
In m.y free time | especially watch TV, read, listen to 20 8 In my free time | try to exercise, move
music
| prefer to go to places where there are many people 2.2 8 | prefer to go to a quiet place, with few people
| usually spend my free time almost always in the same 23 8 | try to go to different places
|
place
| prefer to go to places | know 2.4 8 | like to try new things
| usually go to places where there are shops to buy 10 ° | prefer to go to places where there are no
things ' ' shops

Two major factors emerged after gathering the
answers in groups, which underlie the preferenc-
es indicated above. On the one hand, there were
young people with disabilities who preferred nov-
elty and emotion in their leisure experiences, as
opposed to having quiet, safe experiences. On

the other hand, there was a group of participants
who preferred authenticity and independence to
high quality in leisure activities. In general terms,
the participants tended to prefer leisure practic-
es and experiences full of novelty and emotion, to
quiet, safe experiences in their leisure time.

Table 6. Factors underlying opinions about leisure

| really like to go out

| prefer to meet new people

In my free time | look for new adventures

Emotions and novelty vs peace and security

In my free time | try to exercise, move

| prefer to go to a quiet place, with few people

I like to try new things

| prefer to be in the city

| prefer to go as a group, with organised plans

Authenticity and Independence vs Quality

| usually go to places where there are shops to buy things

| prefer to go somewhere and stay there

| usually spend my free time almost always in the same place
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This motivational dimension is consistent with
the conception that emotions, in addition to or-
ganising cognition and action, have a motivational
effect. The first table shows the opinions organ-
ised by the scores obtained (scale from1to 3,1be-
ing the lowest score). As a group, the participants
reported that they had different motivations for
leisure activities. It is worth noting the positive
assessment they made of sharing time with oth-
er people, as well as the motivation to learn new
things.

Table 8. Factors underlying leisure motivations

Make friends

Be with other people

Socialisation

Have a good time with my friends

Have a feeling of belonging

Learn things

Test my skills
Table 7. Leisure motivations among youth Competition ’
with disabilities U o
se my imagination
Average | Std. Dev.
Discover places and things
Learn things 29 4
Avoid the daily hustle and bustle
Make friends 29 3
Relax physically
Be with other people 29 4 Relax
Relax mentally
Have a good time with my friends 29 2
Be in a quiet place
Test my skills 2.8 5
Relax physically 28 5 The importance that young people give to hav-
ing certain values and, in other words, the influ-
Discover places and things 2.8 5 ence of the sociocultural environment on leisure
practices and experiences, was the last element
Relax mentally 2.8 5 in the analysis (a scale from 1to 3 was used, where
1 was the lowest score). It should be noted that
Use my imagination 27 5 young people as a whole reported that they give
importance to various different values in life.
Have a feeling of belonging 27 5
Be in a quiet place 27 6 Table 9. Values of youth with disabilities
. . Std.
Avoid the daily hustle and bustle 2.4 7 Average Dev.
L Enjoy life, have fun, feel pleasure 3.0 1
When the motivations were grouped accord-
ing to their undel;|y|r1.g factors, they revealed Feel satisfaction with the things | do well 3.0 2
three types of motivations that could encourage
the practice of leisure activities. Leisure can be a Take my life with enthusiasm 290 3
space and a time for an individual to make contact
with other people, a time for personal develop- Feel safe 29 3
ment, and an opportunity to relax. The socialisa-
tion factor was the most essential for the young Feel comfortable with myself 29 3
people with disabilities who participated in the
study, but all three motivational factors were im- Have a good concept of myself 29 4
portant to them.
Maintain affectionate relationships with
29 3
others
Feel integrated 2.8 4

By grouping the values according to their com-
ponents, two major factors emerged that could
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determine to a greater or lesser extent the expe-
rience of each person in their practice of leisure
activities. Both factors were important for the
group under study, although self-esteem was a
few percentage points higher.

Table 10. Factors underlying the values

Feel integrated

Integration
Maintain affectionate relationships with

others

Live with enthusiasm

Feel safe

Feel comfortable with myself

Self-esteem

Enjoy life, have fun, feel pleasure

Have a good feeling about myself

Feel satisfaction with the things | do well

4. Discussion and conclusions

One of the areas where young people’s values
become apparent are free time and leisure (Mos-
coso et al., 2015, Freixas & Porcio, 2004). Leisure
time is a very important sphere in their lives and
is increasingly becoming more important, both in
terms of quantity and quality. Young people are
concerned about quantitative and qualitative as-
pects linked to their leisure activities.

The role played by leisure has evolved in the
last decade. Currently it is an area of vital impor-
tance for the full development of the individual
(Madariaga & Lazcano, 2014). The ability to have
access to ordinary and extraordinary leisure ac-
tivities is considered essential for people with
disabilities.

Although the main leisure practice of the
young people with disabilities analysed is sport,
experiences were described differently in terms
of the leisure activity under study.

In sports, leisure is autonomous, activities are
organised and practised by the young person in-
volved. Sports practices are held once a week in
the community environment in which the partici-
pants live or interact.

Culture is also an autonomous leisure practice,
although it is engaged in less often and takes place
to a greater extent in the participants’ homes.

Focusing on tourism, there are more social
activities organised and carried out with friends
during holiday periods. The same happens in the

recreational field, although this differs from tour-
ism in that it is more active, since the young par-
ticipants stated that they practise recreational
activities 2-3 times a week.

Finally, the experiences encompassed under
‘others’ are the most dependent of all, since this
is a heterogeneous space where leisure practic-
es are organised and managed by the disabled
people’s association in question. Therefore, these
are practised with friends who also have a disabil-
ity. Organised activities are practised 2-3 times a
week.

Young people with disabilities have a network
of associations that provide leisure services (cul-
tural, tourism-related, recreational or sports-relat-
ed) depending on the demands of their members,
so it could be said that there are sufficient activi-
ties available for this population segment.

Leisure for a person with disabilities provides
opportunities for participation and enjoyment in
environments similar to their peers (Echeverria,
2012), develops skills, fosters choice and partici-
pation in community activities (Gorbefia, Madar-
iaga & Rodriguez, 2002), and promotes personal
dignity through empowerment (Delgado, and
Humm-Delgado, 2017).

But it should be added that there are leisure
options in the community environment that are
neither accessible nor inclusive (Alexander, 2015).
Therefore, the study also proposes the need to
develop work strategies to promote inclusion in
leisure.

By way of conclusion, the demands identi-
fied in relation to the field of leisure and its en-
vironment (equipment, services, programmes and
activities) are based on the leisure needs of the
different groups of people with disabilities. All of
them focus on two aspects, namely participation
(King, Rigby & Batorowicz, 2013) and equal oppor-
tunities (Madariaga, 2011). In order to guarantee
the right to leisure of young people with disabili-
ties, it is essential to: enable interaction and social-
isation opportunities between people in different
leisure spaces; develop individual accompaniment
services; liaise between associations and commu-
nity leisure programmes to organise the provision
of services (CERMI, 2011); encourage participation
in leisure activities within the community envi-
ronment; guarantee equal participation; ensure
adapted access to new leisure experiences; and
develop projects that cater for each person’s indi-
vidual needs (CERMI, 2013).

The main limitation of this study is that it pro-
vides a general overview of the leisure practices
and experiences of young people with disabilities.
Living with a disability presents very heterogene-
ous challenges, particularly considering that each
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type of disability describes very different situa-
tions and needs that can determine the practices,
opinions, preferences, motivations and values in
the field of leisure.

Future lines of research include the applicabil-
ity of the questionnaire to other groups of young
people and other segments of the population
of a different age group. It is also necessary to

consider the development of sectoral leisure and
youth projects focused on disability subgroups
(auditory, physical, intellectual and visual). Finally,
studies should also be conducted on the profes-
sional profiles of the leisure and disability sector
and on the elements that need to be incorporated
to implement more inclusive strategies in leisure
projects.
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RESUMEN: Los jévenes tutelados y extutelados en Catalufia pueden acceder al programa de
vivienda de apoyo a la emancipacién desde los 16 a los 21 afios. El objetivo de este estudio es
describir los recursos residenciales de transicién a la vida adulta para los jévenes extutelados
en Catalufia, asi como el perfil de los jévenes, sus educadores y la labor que en éstos se
realiza. Para ello se establecieron 5 metacategorias: Datos identificativos de la entidad y sus
recursos, caracteristicas de los jévenes residentes, aspectos educativos y de apoyo al joven,
acceso y permanencia en el recurso y salida del recurso. Se entrevisté a 26 profesionales de
las entidades que gestionan estos recursos residenciales mediante entrevistas semiestructu-
radas que fueron transcritas y codificadas para realizar posteriormente un andlisis centrado
en las categorias propuestas en el disefio. Los profesionales apuntaron que los jévenes que
permanecen en el programa son aquellos que tienen un proyecto claro de emancipacién y
aceptan las orientaciones educativas y las reglas el recurso residencial. También apuntaron
a que tener un proyecto educativo y tener un proceso formativo en curso, aumentaba el
tiempo de permanencia en el programa y que la falta de oportunidades laborales disuadia a
los jévenes a abandonar el programa, ya que las prestaciones econémicas que reciben no les
aporta la suficiente estabilidad financiera. En cuanto a las razones para abandonar el progra-
ma, mencionaron la estabilidad econémica y laboral. Debido a la situacién social y econdmica
y la falta de oportunidades de trabajo, la mayoria de los jévenes abandonan el programa sin
haber tenido la oportunidad de demostrar su valia.

PALAVRAS-CHAVE:

jovens tutelados

extutelados

ajuda & emancipagdo

autonomia

transicéo a vida
adulta

RESUMO: Os jovens tutelados e extutelados em Catalunha podem aceder ao programa resi-
dencial de apoio & emancipacdo dos os 16 aos 21 anos.

O objectivo deste estudo é descrever os recursos residenciais de transicio a vida adulta para
os jovens extutelados em Catalunha, bem como definir o perfil dos jovens, dos educadores e
o trabalho que estes realizam.

Para isso estabeleceram-se 5 meta categorias: Dados identificativos da entidade e seus recur-
sos, caracteristicas dos jovens residentes, aspetos educativos e de apoio ao jovem, acesso e
permanéncia na casa de acolhimento e respetiva saida.

Foram entrevistados 26 profissionais das entidades que gerem estes recursos residenciais
mediante entrevistas semiestruturadas que foram transcritas e codificadas para realizar pos-
teriormente uma analise centrada nas categorias propostas no desenho.

Os profissionais apontaram que os jovens que permanecem no programa sdo aqueles que
tém um projeto claro de emancipacéo e aceitam as orientagdes educativas e as regras da
casa de acolhimento.

Também apontaram que ter um projeto educativo e ter um processo formativo em curso,
aumentava o tempo de permanéncia no programa, e que, a falta de oportunidades de tra-
balho dissuadia os jovens a abandonarem o programa, j& que as prestacdes econémicas que
recebem n3o lhes dariam a estabilidade financeira desejada.

Quanto as razdes para abandonar o programa, mencionaram a estabilidade econémica e o
trabalho. Devido & situag&o social e econdmica e & falta de oportunidades de trabalho, a maio-
ria dos jovens abandonam o programa sem ter tido a oportunidade de demonstrar sua valia.

1. Introduction

In 2014, 42.867 Spanish children and youths were
under the foster care of the public administra-
tions (Observatorio de la Infancia, 2016). This
protective measure ends when the youths reach
adulthood. Melendro (2010, 2015) points out the
concept of “young adults’, which has been used
in several studies in this millennium to refer to
youths who have not yet clearly transitioned to in-
dependent adult life, and establishes different fac-
tors that affect their independence: work, social,
family and economic factors, which are attained
in a non-linear fashion and at an increasingly later
age. The transition to adult life is particularly diffi-
cult for foster youths, but even more so in a coun-
try with high levels of youth unemployment and
difficulties accessing housing, like Spain. This is
why foster youth are dealing with a shorter, more
accelerated and compressed transitions towards

adulthood than their parents (Lopez, Santos, Bra-
vo & Fernandez del Valle, 2013). This transition
must also be made with an impoverished support
network (Bravo & Fernandez del Valle, 2001; Bravo
& Fernandez del Valle, 2003; Martin, 2011; Martin,
Garcia & Siverio, 2012; Martin, Mufioz, Rodriguez
& Pérez, 2008; Sala, Villalba, Jariot & Arnau, 2012),
which is so necessary for the successful transition
to adult life (Montserrat, Casas, Gonzélez, Malo,
Araujo & Navarro, 2010). Youths are often orient-
ed towards their family even if the family does not
have the ability to provide them the support they
need (Paris, Hernando, & Martinez, 2017).
However, the difficulties are not solely con-
strained to the hostile socioeconomic context and
the early age when youths fostered by the admin-
istration must become independent from their
“corporate parent” (Courtney, 2009); instead, the
vast majority must make this difficult step with
low educational levels, low job qualifications and
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smaller social support network. In fact, the majori-
ty of foster youths suffer from problems of under-
employment, job instability and poverty (Courtney
& Dworsky, 2006; Courtney et al., 2005; Courtney
et al., 1998, 2001, Jariot, Sala & Arnau, 2015; among
others). A meta-analysis of 32 studies found that
having a stable home and education are the most
determining factors (Gypen, Vanderfaeillie, De
Maeyer, Belenger, & Van Holen, 2017).

In a country with a high youth unemployment
rate, educational level is the first filter used to
choose the possible candidates for a job. Numer-
ous international studies have found that foster
youths have educational levels that are far be-
neath their peers (Courtney, 2009; Courtney et
al., 2001; Courtney & Dworsky, 2006; Festinger
1983; Pecora et al,, 2006), as well as much low-
er percentages of graduation from compulsory
secondary school compared to the general pop-
ulation (Montserrat, Casas, Malo & Bertran, 2011;
Montserrat, Casas & Malo, 2013; Montserrat, Ca-
sas & Bertran, 2013; Montserrat, Casas & Baena,
20715; Sala, Villaba, Jariot & Rodriguez, 2009).

There are numerous factors that affect this
low graduation rate: a previous history of low ed-
ucation in the birth family, high rates of disabili-
ty and psychological disorders, low educational
support, the emotional upset they experience,
constant school changes, and the prioritisation of
informal educational pathways due to the low ed-
ucational expectations held by the professionals
that deal with the youths, coupled with the fact
that they have to fend for themselves after they
turn 18 years old (Casas, Montserrat & Malo, 2010;
Courtney, 2009; Fernandez del Valle, Sinero &
Bravo, 201; IARS, 2009; Sala, Villalba, Jariot & Ar-
nau, 2012).

In fact, Courtney, Hook and Lee (2010) ob-
served that former foster youths with a higher
educational level are more likely to find jobs, have
a stable home and avoid problems with the legal
system and are less likely to become adolescent
parents. Leaving the protective system usually
generates lower salaries and higher unemploy-
ment levels, and consequently more situations of
poverty (Courtney & Dworsky, 2006). Hook and
Courtney (2011) found that staying in the protec-
tion system longer can act as a protective factor
against these situations. In the same vein, the re-
sults of the meta-analysis performed by Heerde,
Hemphill and Scholes Balog (2016) underscore
the benefits of transitional programmes in housing,
jobs and education. This is why, pioneering servic-
es to support the transition started to be devel-
oped in Catalonia in 1994, and they are currently

under the supervision of the ASJTET (Support
Area for Current and Former Foster Youths) and
provided for in Law 14/2010 on the Opportuni-
ties and Rights of Children. The ASJTET offers
different services (social-educational supervision,
legal advice, job advice, housing and economic
support) geared towards foster and former fos-
ter youths aged 16 and older who do not have the
possibility of returning to their family and show a
high risk of exclusion after turning 18. In 2014, 537
youths benefited from the housing programme
(Generalitat de Catalunya, 2015). The majority of
these homes are small units supervised by a wide
web of varied entities (foundations, cooperatives
or associations) which have reached agreements
with the ASJTET. Many of these entities belong to
the Federation of Entities with Assisted Projects
and Flats (FEPA), a state-wide organisation. For
this reason, the programmes to support the transi-
tion to adult life for foster youths in Catalonia are
a referent worth considering when implementing
these services in other regions in Spain.

The purpose of this study is to describe the
residential resources for the transition to adult
life for former foster youths in Catalonia, as well
as the profile of the youths, their social workers
and the job the latter perform. To do so, 5 me-
ta-categories were established: information iden-
tifying the entity and its resources, characteristics
of the resident youths, educational aspects and
support for the youths, access and time spent at
the residence, and departure from the residence.

2. Methodology

The study performed is a descriptive study that
seeks to gather information that will allow us to
identify the characteristics of the housing pro-
gramme for former foster youths and the profiles
of the youths. The methodology is predominantly
qualitative, although some quantitative informa-
tion was also gathered. A descriptive transaction-
al design was used. To gather the information, a
semi-structured interview was designed in which
the entities were asked about the number of res-
idential resources and places, the profiles of the
youths they attend to, the profile of the social
workers, the goals and strategies of their inter-
ventions, the amount of time the youths stay at
the residence and the reasons they leave it. The
interview was validated by 4 experts in this field
of research. Likewise, we requested the ASJTET's
permission to perform the study. The design of
the study was approved by the Ethics Commit-
tee on Animal and Human Experimentation at the
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Universidad Auténoma de Barcelona (CEEAH)
with report number 2272.

Professionals from 25 of the 29 entities that
manage 59 residential resources for former foster
youths in Catalonia were interviewed. The main
criterion was that they have at least one residential
resource exclusively for former foster youths, and
regarding the criterion for choosing the person to
interview, they had to be a manager or a profes-
sional with managerial responsibilities within the
residential resource so that there could be con-
ceptual representativeness as they responded to
the questions. These entities were contacted by
phone to request an interview with a professional
with responsibilities in the entity, and a day was
agreed upon to hold the interview. Before it was
held, the interviewee was informed of the content
of the interview and the objectives of the study,
and they were asked to participate voluntarily. A
source from the ASJTET was also interviewed to
ascertain the access and case referral criteria. The
interviews were recorded so that they could later
be transcribed.

The data gathered were analysed through de-
scriptive matrixes. The analysis method was cat-
egorical content analysis. The categorisation pro-
cess was mixed deductive-inductive.

3. Results

3.1. Transitional residential resources, access
requirements and length of stays

Two of the main characteristics of the housing
programme are fragmentation and small sizes. The
59 residential resources analysed belong to 25 en-
tities, most of which arrange their places with the
public administration (89%). Only 6 residential
resources have public infrastructures, but their
management is delegated to a private entity. Thus,
we find entities that manage just a single residen-
tial resource (28%), others that manage two or
three residential resources (60%) and a few that
manage 4 or more residential resources (12%).

Places available and places occupied

H Total no. of

45
places
40
35
No. of
30 occupied
é 25 places
2 20
- ® No. of places
15 arranged
with the
10 ASJTET
Il ‘ f 1l
0|| y L 000 B B i I||||||[

12345678910111213141516171819202122232425

Entities

Figure 1. Places available, occupied and agreed upon with the Administration

All told, these entities offer 267 places, 196
of which (73% of those available) were occupied
at the time of the interview. The residential re-
sources had between 2 and 7 places, with homes
with 4-5 places predominating (49%), followed by
homes with 2-3 places (37%). Homes with 6-8 or
more than 8 places are somewhat uncommon (7%
each). These small formats seek to create environ-
ments that are as normal as possible in which the
youths must take responsibility for their home and
live with other youths:

Here the only thing | have here which is not like a
flat is the cleaning responsabilities, so when there
are three of them there are three; and when there
are two of them they combine it between them. But
other than that, everything else works like a normal
student flat [...] | also want them to know that they
are at home and that I'm in a space that | don't want
to bother them (Entity 12).

The social worker’s supervision is an intrinsic
part of all the residential resources; in most cases
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this involves occasional visits to the home but dai-
ly telephone availability (88%). Only in a few (12%),
those targeted at the less independent youths, of-
fer social worker support 24 hours a day.

Youths who want to access these residences
have to apply with ASJTET before they turn 18,
and they have to develop an educational plan
and demonstrate acquisition of minimum compe-
tencies for independence. The ASJTET experts
evaluate their candidacy and suggest them to
the residential resource. These applications are
generally accepted because in their careers the
experts have proven their ability to choose the
youths, although they can also reject them. Finally,
the interested party is proposed the residential
resource.

[...] Then there is a pre-selection [...] they are general-
ly offered just to the kids that someone or the social
workers from the CRAE [Residential Centre for Edu-
cational Action] or the experts of ASJTET think may
work out, that is, there aren't [...] places for everyone
who leaves the CRAEs. So there is a population that
is already sort of pre-chosen or elitist or which is go-

ing to have good chances of working out. (Entity 4)

Another requirement which the centres tend
to request for immigrant youths is having a res-
idence permit, or having applied for one, since
this is a requirement for accessing courses or job
offers, and if they do not have one, it hinders the
work that the social workers can do with them.

[...] in general, all my kids who enter the flats have
residency, and if they don't | try to get it for them
because the process takes a very long time. | always
tell them that it's better for them to be in the cen-
tre, since there is more educational experience, and
they can do workshops and stuff. If they don't have
a residence permit they can't take any courses and
they get bored. Of course, | push for it: “You don't
have residence? Well, | want it as soon as you get it".
(Entity 8)

Finally, another frequent criterion that the res-
idential resources insist on before they accept a
youth is that they cannot show any serous psychi-
atric or drug consumption problems; this is due
to the lack of specialised staff to provide quality
social-work assistance.

Once in the resource, the youths are required
to commit to and take advantage of it. They must
accept the social worker’s efforts and fulfil the ba-
sic rules needed for peaceful cohabitation. The
flexibility of these criteria can be seen in terms of
the youths' situation and circumstances, as a form
of individualised work.

If we established an overly strict filter, no one is going
to live here. Look, a girl disappeared for two weeks
in the summer and that was reason enough for her to
lose her spot, but | decided that that wasn't the best
course and now the girl is studying and working and
living alone in a rented flat. You have to know how
to provide opportunities. The criteria are flexible and
very individual. We don't apply the rules as rules per
se; we apply them to the person and | think that this
is fundamental. (Entity 16).

3.2. The professionals

The entities interviewed had a total of 61 staff
workers in social worker jobs, which is equivalent
to an average of 1social worker per residential re-
source and a mean ratio of one social worker per
4.5 youths. More than half of the educators are
in the 30-40-year-old age bracket (50.82%), and
only 4.9 are over the age of 50. This reflects the
entities’ intention to have staff that is young but
old enough to distance themselves from the us-
ers. Females predominate, with 69%, over males
with the remaining 31%. In terms of education,
more than half of the professionals (64%) are so-
cial workers, one-fourth have other university de-
grees (28%), and some have done the upper-level
vocational training course in social integration or
sociocultural organisation (8%).

3.3. Purposes and intervention strategies of
the residential resources

All the interviewees agree that the purpose of
the residential resources is to accompany the
youths towards independence; therefore, one of
the main spheres of work in all the entities is job
insertion. Due to the current economic situation,
the entities view job insertion as somewhat un-
feasible and focus their efforts on training and on
ensuring that the youths have enough resources
to deal with their situation when they leave the
residential resource, which is considered dispro-
portionate for the age of these youths.

[..] it's not like the youths leave here with jobs and
a flat... no, because these objectives cannot be met,
they are very difficult. The objectives are for the
youths to have the tools they need to live alone, that
they are capable of dealing with a job interview, that
they can somehow compete for a job and know how
to live in a space where there are now social workers

and they can live alone. (Entity 9)

Another sphere of assistance is emotional
support. The entities provide an adult reference
figure who helps them and offers them security in
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their doubts and concerns or allows them to share
their successes, changes or future plans. The so-
cial workers stress a greater need for this assis-
tance among the girls, in order to empower them
and minimise their dependence on their partner
as they construct their personal future plans.

They should be capable of living alone, of taking
charge, of having their network of friends, and this
friendship should not necessarily entail a sexual
or partner relationship. [..] Creating a network of
friends who have been meaningful and who care for
her, but without having to depend on anyone, either
affectively or economically. In women, I think it's pri-
marily the independence of not having to be with a
man or a woman. (Entity 18)

Money management is a specific area on which
all the entities work. The youths develop a spend-
ing plan along with their guardian, which includes
the money needed to pay for food, everyday ex-
penses and co-pays for services not covered by all
the expenses of the flat. However, it is also used
to teach about money management and to famil-
iarise the youths with the real costs of housing.
This co-pay varies among entities (from €45 to
€250), as well as according to the youths’ where-
withal. Under no circumstances is not earning any
income and being unable to pay the co-pay and
maintenance a reason for evicting the youths from
the residential resource. If they cannot maintain
themselves, the entities help them with mainte-
nance and cover their costs.

The objectives of each youth’s education-
al intervention are captured in an individualised
working plan, and their progress is reported to
the public administration every quarter. The goal
is to get the youths involved in this process. This
involvement is perceived differently by each cen-
tre; some entities insist that the project must arise
from the youths and not be imposed, while oth-
ers expect the youths to follow the professionals’
instructions.

The pathway should be marked by the youths, but
many times they are lacking the tools. Then the work
that can be done in the flats is to help them in this
process, but obviously not imposing it; they have to
do it themselves and believe in it. As a social worker,
you have to be able to give them these tools and in-
struments so they can decide, too. (Entity 14)

Well, yes, if | tell them to go somewhere they do, and
if | say they have to take a Spanish class they take it.
But | don't have to keep watch over what time they
get up. (Entity 8)

The entities also use external resources to
cover the youths' needs, such as immigrant care
services, psychological services and municipal
job-training services, as well as to cover the needs
of the teams, such as advice for social work teams,
among others.

3.4. Profile of former foster teens in
transitional residential resources to adult life

A total of 196 youths were using the residential re-
sources at the time of the interview; the propor-
tion of boys was higher than girls (58.2% vs. 41.8%).
Just a few residential resources are co-ed, partly
to prevent youths of different sexes from living to-
gether, as this is a stage in which affective relation-
ships impact the development of their personal
plans, in a space without the continuous presence
of a reference adult.

Of course, in a flat where there isn't a social worker 24
hours a day, with boys and girls aged 18,19, 20 with their
hormones raging... it can be complicated (Entity 7).

However, the entities that do have co-ed flats
have had positive experiences with them.

It's much better. And I'll tell you something else: co-
ed living works much better in the flat when there are
two of each of them than when there are 4 boys [...],
| mean it's more natural. (Entity 1)

Most of the youths are between the ages of
18 (39.8%) and 19 (31.9%), although there are also
youths aged 20 (18.7%) and 21 (6%) (mean = 18
years 11 months).

Regarding the geographic provenance of the
former foster youths, half of them have immigrant
backgrounds (54%), which does not match the
proportion in the foster population. This can be
explained by the fact that most of these youths
have no family in Spain to whom to turn.

Ninety percent of the youths who were living
in the residential resources at the time had no job,
only 8% had a job contract and 2% were working
without a contract. As mentioned above, the im-
migrant youths faced particular difficulties finding
work since many of them did not have a work per-
mit and they tended to have little education.

We are talking about the fact that the specific popu-
lation that we have today is all immigrants, and they
do have a residence permit, but it's really hard for
them to get a work permit. It's kind of a Catch-22 situ-
ation: “we can't give you a work permit until you have
a contract”, but then the company says: “if you don't
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have a work permit..”. They are not well-informed
about how much this could cost them; they think that
they have to pay much more, and the kids aren’t well
educated so you're not going to say, “Wow! A busi-
ness owner is going to really stand up for this kid” be-
cause their education is extremely basic. [...] So they
keep getting training, course after course, but they
have hardly any opportunities (Entity 3).

The youths who work primarily do so in gov-
ernment-sponsored entities which aim to provide
jobs to groups with difficulties. There entities offer
the youths the chance to regularise their work sit-
uation, but they offer training contracts that last
a limited amount of time and salaries that do not
allow them to live independently.

These difficulties, coupled with the lack of job
opportunities, explains why most of these youths
are engaged in some kind of training.

Literacy or language classes
Initial Professional Qualification Programme
Occupation training

Compulsory secondary school

Access Courses to Mid-Level Vocational
Training Courses
Mid-Level Vocational Training Courses
Vocational Training Courses
Access Courses to Upper-Level Vocational
Training Courses

Upper-Level Vocational Training Courses

University degree

There has been a major change. The profile 7 or
8 years ago was a youth who was working and
everything was most clear. Here there are two fac-
tors which compound each other: first, the expansion
of training possibilities for youths, such as a benefit
or the “La Caixa” scholarships, and secondly the eco-
nomic crisis. (Entity 14).

Regarding the training, we can see a dichotomy
between youths whose prime objective is an edu-
cation plan and those who prefer to work but who
decide to study because of a lack of job opportuni-
ties. Thus, on the one hand we find a group which is
studying for a Mid-Level or Upper-Level Vocational
Training Courses (30% and 3%, respectively) or a
university degree (5%), and on the other we find
youths who are taking an Initial Professional Qual-
ification Programme (28%), literacy or language
classes (15%), occupation training (7%), compulso-
ry secondary school (8%) or Access Courses to
Mid-Level Vocational Training Courses (2%).

5 10 15 20 25 30 35 40 45

Figure 2. Studies in which the youths are engaged

Number of youths and % by kind of education they are pursuing.

3.5. Length of stay and departure from
residential resources

The highest abandonment rate of the residential
resources is at the age of 20, and the average stay
lasts 1 year and 8 months. The entities concur that
10 years earlier, the youths gained independence
earlier and that they have been extending their
stays in the residential resources due to their dif-
ficulties finding a job.

However, there is a variety of factors that lead
a youth to leave the residential resource before
the age of 21, and it is not always because they
have achieved their independence objectives.

Some youths do not have clear plans and can-
not find a reason to keep staying in the residential
resource, so they end up leaving it either on their
own decision or on the suggestion of the social
worker. Others decide to leave the residential
resource when they receive a benefit, oftentimes
driven by the desire not to have to comply with
the rules imposed and be accountable to the so-
cial worker. In the case of girls, the social workers
note that they primarily leave the project because
of partner relationships; although they also have a
more decisive, autonomous attitude which allows
them to gain independence before the boys.
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The issue of a partner heavily influences the girls.
Many of them have left to go live with their partner,
and you are wringing your hands with a horrible pa-
ternalistic feeling because they tell you that they
want to be mothers at the age of 19 or 20 and ‘l want
to marry him’ or ‘I want to be happy with him'". [...]
With partners it's ‘well I'm going to live with this one’
or ‘I'm going to live with that one’ or ‘I'm going to live
with the other guy’. | mean, you get it because it's nat-
ural, but of course you say, ‘you're leaving an entire
process of studying, even though you could get ad-
mitted into the university if you wanted, and you're
working and all and you have some kind of stability
and coherence. Do you want to leave it to go live with
this person?’ ‘Yes'. (Entity 21)

On the other hand, there are youths who have
a hard time leaving the centre. Some of the inter-
viewees attribute these cases to the emotional
bonds with the social worker or the entity.

However, the girls who extend their stay tend
to do so in order to complete their education
plans or because they are mothers, since they
have greater responsibilities that make them seri-
ously consider taking this leap.

In some cases, the professionals are the
ones who decide that the young person should
leave the residential resource, in a more or less
agreed-upon fashion, either because they believe
that the youth has achieved the goals for which
they were in the flat or because of an extreme sit-
uation which leads them to believe that the youth
cannot continue living there. Expulsions are pri-
marily conditioned upon a lack of predisposition
and repeated noncompliance with the rules of the
residence through mild demerits - bad behaviour,
disrupting the peaceful coexistence of the flat-
mates - or serious demerits, which are regarded
as direct expulsions, such as aggression, thefts in
the flat or commission of a crime. However, some
professionals question the strict application of
the rules, stating that they would not be so strict
with their own adolescent child.

[...] the third time our attention is drawn because
they've found people in the flat, because we've found
alcoholic drinks or because they aren’t going to school,
they are thrown out onto the street. Perhaps we're a
bit too strict in this sense, and perhaps that's why we
have the flat empty. I'm not sure. But you question it,
you know? Because | have kids and | forgive my kids
for lots of things in life. That's what | mean. Of course,
they're my children and these others aren't, but... you
know what | mean, right? (Entity 1)

When the decision to leave the residence is
taken by the youth, it is usually motivated by their

lack of agreement with the social workers’ control,
being fed up with the protection system, because
the residence does not meet their expectations
or, to a lesser extent, because the possibility aris-
es of returning to their family or going to live with
their partner.

The interviewees stated that when the youths
leave the centre, the majority of them go to live in
shared flats or they rent rooms. Another common
reason for departure among local youths is that
they return to their families or go to live with their
partner or their partner’s family, primarily the girls.
In the case of the immigrant population, return-
ing to their home country is not an option they
consider as they perceive it as a failure in their
migratory process.

Most of the entities state that the youths leave
without work or at best with occasional jobs or
poor working conditions. Most of them leave the
residential resources having studied a Mid-Lev-
el Vocational Training Courses or Initial Profes-
sional Qualification Programme, and earning the
non-contributing benefit of the minimum insertion
income (RMI) and having earned the assistance
offered by the ASJTET, while they lived at the
residence. The interviewees also state that these
youths’ social networks are limited at the time
they leave the residence.

Many of the entities offer to keep in touch with
the youths when they leave the residence to help
them or provide them with advice on occasional
problems they may have in securing documenta-
tion and other paperwork.

4. Limitations

The design of the study included the participa-
tion of all the entities in Catalonia which house
foster youths (no.=29); however, because of some
entities’ availability, we were only able to access
25 of them. In one of the entities, the interviewee
did not hold a managerial post, as required, due to
last-minute problems in the calendar of the per-
son in charge of the residential resource. This re-
placement limited the responses to the questions
that are the most closely related to management
of the flats, which were not taken into considera-
tion in the data analysis.

5. Discussion

The data from the study have allowed us to learn
more about the housing programme to support the
transitional process to autonomy of former foster
youth; the job of the social workers; the profile
of the youths and professionals; and the access,
length in and departure from this programme.
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Without a doubt, these resources fill a very impor-
tant function which can be crucial in the results
of this transition to adulthood. In fact, as noted in
the Midwest study (Courtney & Dworsky, 2006;
Courtney et al,, 2007), the youths who received
this kind of support had more successful transi-
tions. Along the same lines, after analysing the
transitional processes of youths attended to by
the ASJTET, Montserrat, Casas and Sisteré (2013)
concluded that the transitional services brought
an improvement in the educational levels compa-
rable to the youths in the general population. The
programme provided the stability and guidance
needed in a complex period, adolescence, when
the youth can take a life course with risks that are
difficult to reverse when they lack a support net-
work like the family.

Many of the youths seem to satisfactorily take
advantage of the residential resource, although it
is surprising that in a place like Spain, with high un-
employment rates and serious difficulties finding
housing, 70% of the youths leave the residences
before the age of 20. The report presented by the
ASJTET (20m) noted that 59% of the youths had
a departure that their social workers deemed ap-
propriate, but 29% had only partly achieved the
objectives and 11% were not following the work-
ing plan. In the study presented by Montserrat,
Casas and Sisterd (2013), 475% of the youths
achieved their objectives, 28.4% abandoned the
programme on their own will, and 24.2% had large-
ly unfavourable results. The interviewees not-
ed that even though some of the youths left the
residence because they achieved the autonomy
they needed, a considerable part did so for rea-
sons like failure to comply with the rules, failure to
take advantage of the resource and lack of satis-
faction with the social workers’ supervision, which
they perceived as controlling, an aspect which
has also been found in other countries (Munson,
Stanhope, Small, & Atterbury, 2017). These figures
are worrisome, and deserve in-depth analysis, if
we also consider the fact that many youths never
even enter this kind of resource because they lack
the independent-living skills needed, or because
they do not have a clear educational plan. On the
other hand, the study by Olson, Scherer and Co-
hen (2017) states that these youths would have
fewer decision-making skills than their peers not
in foster care.

One of the first questions to emerge in this
regard is: why do so many youths fostered in the
protection system not reach the age of 18 with the
minimum basic skills needed to start a learning
phase in a shared flat? In this sense, perhaps the
social work programmes for minors focus main-
ly on covering their basic needs and on access

to education and healthcare services and do
not place enough emphasis on developing their
basic independent-living competences, which
the majority of youths learn at home (cleaning,
shopping, cooking, laundry, money management,
managing friends’ visits and taking responsibil-
ity for their behaviour during these visits, etc.).
We should also bear in mind that many of these
youths who enjoy the housing programme were
fostered in their adolescence and enter the pro-
gramme with entrenched habits and values that
are difficult to change in the brief time they spend
in the centres. In fact, the majority of participants
in the programme are young unaccompanied im-
migrants, some of whom, prior to their journey to
Spain, had lived on the street, in hostile environ-
ments, and with the values needed to survive on
the street, which could conflict with the rules of
the programme.

Another factor worth considering is the high
school dropout rate among this population (Mont-
serrat, Casas & Baena, 2015). When the everyday
school experience leads to the conviction that
“studying isn't worth it” and the students have not
had the chance to discover what particular skills
they possess, it is difficult to for them visualise
an educational pathway in which they could be
successful. This aspect requires urgent attention.
Many of the foster children had significant educa-
tional deficits before being fostered. The centres
should not be satisfied just with ensuring that the
children attend school every day but should also
develop educational plans which are capable of
providing individualised support in order to lower
the deficits or delays that the children may have
and support them in their progress, in addition
to helping them discover their own talents and
vocations.

Viewing social workers' efforts as “control”
is another aspect which is often mentioned as
the reason why the youths leave. Even though
we have social workers who are better trained
in mentoring (Sala, Arnau, Courtney, & Dworsky,
2016), the youths' lack of involvement is a prob-
lem which also occurs in other countries. Many
of the interviewees expressed their dilemma with
regard to the need to ensure that the youths re-
spect the rules and the need for a patient attitude
with adolescents. The educational relationship is
another aspect that requires more in-depth study.
However, this orientation is essential when a high
percentage of youths reach adulthood without a
clear plan (Lemus, Farruggia, Germo, & Chang,
2017) and when not all the foster youths have sim-
ilar profiles or the same needs (Miller, Paschall, &
Azar, 2017). In fact, Rome and Raskin (2017) found
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that the mentorship of an adult is a protective fac-
tor in this transition.

On the other hand, one of the reasons cited
for abandonment is the difficulty of having to live
with youths that they have not chosen, with whom
they may feel no affinity. In fact, the analysis of the
type of resources in the programme shows that
most of the residences are shared flats with dis-
continuous supervision, which require the youths
to have a high degree of autonomy and respon-
sibility, and there are few residences for youths
with less autonomy (continuous supervision).
One of the resources offered by the ASJTET that
is not described in this report because it is not
strictly a residential service is the SAEJ (Special-
ised Mentoring Service of Fostered and Former
Foster Youths). This service provides youths liv-
ing in rental flats and rooms available on the mar-
ket with intensive social mentoring. This kind of
mentoring can be more normalising and does not
require the youth to break with their small net-
work of acquaintances, friends or other support
people to go live in a residence that has an open
spot. Other alternatives for youths who cannot
adapt to the available residences could also be
considered. In lllinois, in these cases they apply
“alternative contracts” with a reference adult that
the youth chooses, as long as the public adminis-
tration deems that it is a safe environment and the
adult can provide the supervision needed (Sala,
Arnau, Courtney, & Dworsky, 2016).

The difficulties accessing the job market are
one of the recurring issues in the interviews. In
this sense, the entities resort to external pro-
grammes for normalised youths or for populations
at the risk of exclusion. The ASJTET has a team of
7 job placers who provide guidance to the social
workers and youths who request it, and it arrang-
es these external programmes with some entities,
although there are no specific programmes for

Listado de siglas utilizado

foster youths. Some countries have specific job
insertion programmes because they believe that
the foster youths’ deficit in competencies when
accessing the job market are more serious than
those of the majority of disadvantaged youths
who use these programmes, and that therefore
they are unable to take proper advantage of them
(Sala, Arnau, Courtney, & Dworsky, 2016).

We should not forget that half of the youths in
the housing programme are unaccompanied immi-
grants with a residence permit but without a job
permit, which poses a barrier to their accessing
training programmes and the job market. This is
one of the aspects on which the interviewees ex-
pressed the most concern, which would require
the public administration to design some kind of
measure.

Finally, the study points to two different kinds
of youth profiles: first, those with a clear educa-
tional plan, for whom staying in the residence pro-
vides security in aspects like money and housing
so they can continue their studies and thus extend
their stay; and secondly, a group of youths who
have a life plan focused on job insertion, who can-
not find work or do not have permission to work
and take low-level training courses in the hopes
of finding internships in companies which can pro-
vide them with a job opportunity. In these cases,
the disappointment at not meeting expectations
may be the reason they break the agreements
made with the social worker, as well as the cause
of distress and abandonment of the residence. It
would be worthwhile to explore the option of cre-
ating a network of companies sensitive to these
youths which could offer them real job placement
possibilities.

More studies are needed that make an in-
depth analysis of the educational relationship and
satisfaction with the resources from the stand-
point of the youths served.

ASJTET: Area de Apoyo a los Jévenes Tutelados y Extutelados. De sus siglas en catalan de Area de Suport als Joves

Tutelats i Extutelats.

CAM: Curso de Acceso a Ciclos Formativos de Grado Medio

CAS: Curso de Acceso a Ciclos Formativos de Grado Superior

CFGM: Ciclo Formativo de Grado Medio
CFGS: Ciclo Formativo de Grado Superior
CRAE: Centro Residencial de Accién Educativa
ESO: Educacién Secundaria Obligatoria

FEPA: Federacién de Entidades con Pisos y Proyectos Asistidos

PCPI: Programa de Cualificacién Profesional Inicial
RMI: Renta Minima de Insercién
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KEY WORDS: ABSTRACT: Psychosocial action with women in contexts of sociopolitical violence in Colom-
psychosocial action bia is a challenge for institutions and academia, it constitutes a source of reflection for social
women action located. This possibility of thinking about the task from a critical perspective calls for
victims the inescapable need to systematize the experiences to learn from them (Ghiso, 1998), to
sociopolitical return to praxis to build new knowledge and new ways of acting. The reflection on the expe-
violence rience during the process of psychosocial accompaniment constitutes a source of knowledge
community and reflective practices oriented to the construction of theoretical-methodological models
psychology from the praxis itself. From there, the systematization of experiences of psychosocial accom-

paniment with victims of sociopolitical violence in the city of Medellin was raised as a research
interest, with the intention of understanding the emerging dimensions, from the characteriza-
tion and analysis of its contents, events, components and changes.

The approach of inquiry was placed in a socio-critical proposal of qualitative research,
assuming an ontological and epistemological conception of a subject agent and constructor of
reality. From the case study it was sought to recover the axiological, theoretical and methodo-
logical dimensions, emerging from the participants’ narratives (community and professionals)
of a community action process with victims of sociopolitical violence in the city of Medellin.
The results of the study raise the need to promote narratives of agency, solidarity and com-
munity clinic practices that facilitate individual, group and community empowerment in the
processes of psychosocial action with, for and from a gender perspective.
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RESUMEN: La accién psicosocial con mujeres en contextos de violencia sociopolitica en Co-
lombia es un reto para las instituciones y la academia, se constituye en fuente de reflexién
para la accién social situada. Esta posibilidad de pensar sobre el quehacer desde una mirada
critica convoca a la ineludible necesidad de sistematizar las experiencias para aprender de
ellas (Ghiso, 1998), de volver sobre la praxis para construir nuevos conocimientos y nuevas for-
mas de actuacién. La reflexién sobre la experiencia durante el proceso de acompafiamiento
psicosocial se constituye en una fuente constructora de conocimientos y practicas reflexivas
orientadas a la construccién de modelos teérico -metodoldgicos desde la praxis misma. Des-
de ahi se planted como interés investigativo la sistematizacién de experiencias de acompafia-
miento psicosocial con victimas de la violencia sociopolitica en la ciudad de Medellin, con la
intencién de comprender las dimensiones emergentes, desde la caracterizacién y el analisis
de sus contenidos, acontecimientos, componentes y cambios suscitados.

El enfoque de indagacién se situé en una propuesta socio critica de la investigacién
cualitativa, asumiendo una concepcién ontoldgica y epistemoldgica de un sujeto agente y
constructor de realidad. Desde el estudio de caso se buscé recuperar las dimensiones axio-
l6gicas, tedricas y metodoldgicas, emergentes en narrativas de los participantes (comunidad
y profesionales) de un proceso de accién comunitaria con victimas de la violencia sociopoli-
tica en la ciudad de Medellin. Los resultados del estudio plantean la necesidad de fomentar
narrativas de agenciamiento, solidaridad y précticas en clinica comunitaria que faciliten el
empoderamiento individual, grupal y comunitario en los procesos de accién psicosocial con,
para y desde un enfoque de género.

PALAVRAS-CHAVE:

acdo psicossocial
mulheres

vitimas

violéncia
sociopolitica
psicologia
comunitaria

RESUMO: A agao psicossocial com mulheres em contextos de violéncia sociopolitica na Co-
|6mbia é um desafio para as instituicdes e a academia, e constitui-se em fonte de reflexdo
para a agdo social situada. Esta possibilidade de pensar sobre a tarefa desde uma visao critica,
convoca a inadiavel necessidade de sistematizar as experiéncias para aprender delas (Ghiso,
1998), de voltar sobre a praxis para construir novos conhecimentos e novas formas de atua-
¢do. A reflexdo sobre a experiéncia durante o processo de acompanhamento psicossocial
se constitui em uma fonte construtora de conhecimentos e praticas reflexivas orientadas a
construcdo de modelos tedrico-metodoldgicos desde a préaxis em si. Desde entéo se propds
como interesse investigativo a sistematizacdo de experiéncias de acompanhamento psicos-
social com vitimas da violéncia sociopolitica na cidade de Medellin, com a inten¢éo de com-
preender as dimens&es emergentes, desde a caracterizacio e a analise dos seus conteudos,
acontecimentos, componentes e mudancas suscitadas.

O enfoque de indagagao foi situado numa proposta sécio critica da pesquisa qualitativa,
assumindo uma concepgdo ontoldgica e epistemoldgica de um sujeito agente e construtor de
realidade. Desde o estudo de caso, procurou-se recuperar as dimensdes axioldgicas, tedricas
e metodolégicas, emergentes em narrativas dos participantes (comunidade e profissionais) de
um processo de a¢do comunitaria com vitimas da violéncia sociopolitica na cidade de Medel-
lin. Os resultados do estudo propdem a necessidade de fomentar narrativas de agenciamen-
to, solidariedade e em clinica comunitdria que facilitem a empoderamento individual, grupal
e comunitério nos processos de ac¢do psicossocial com, para e desde um enfoque de género.

1. Introduction

The contemporary world, liable to multicultural
tensions, seems to need models of psychosocial
action linked to the contexts, problems and com-
munity resources present in the specific sociocul-
tural settings where the subjects live and develop
themselves. “The scientific standards that fit a
culture, do not necessarily respond efficiently to
the problems that arise elsewhere” (Alveano &
Farias, 2011, p. 1), in this sense, it is necessary in
the social action, the construction of models of
approach constituted from a situated knowledge
perspective, that rescues the particularities of the
environment, social, economic, political and his-
torical conditions in which the problems and the
own resources for their approach emerge (Pujol &
Montenegro, 2003).

Reflecting on professional practices becomes
an imperative in the knowledge construction and
the generation of emancipating community ac-
tions, actions that must start from the experienc-
es that professionals and communities acquire in
this dialogical relationship and that are developed
through participation and involvement from them-
selves in the processes, as proposed by the Latin
American movement that from popular education
and action-participatory research promotes spac-
es for reflection on socio-educational projects
from an episteme of action and in the horizon of a
critical pedagogy (Messina & Osorio, 2016; Coro-
na & Kaltmeier, 2012). The learning that emerges in
this interrelation between professionals and com-
munity becomes the source of the scientific and
applied development of a discipline. In this sense,
the research group “Educacién y Desarrollo” from
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the Psychology Faculty of the Universidad Coop-
erativa de Colombia has been conductingresearch
aimed at reviewing experiences in the community
field, specifically in relation to the accompaniment
of victims of sociopolitical violence as an input
for reflection on the implications of psychosocial
action in contexts of conflict and post-conflict, a
topic that other research indicated as imperative
in the reconstruction of the social fabric and the
construction of peaceful environments (Alvaran,
Garcla, Gil, Caballer & Flores, 201).

During the last decades a multiplicity of pro-
posals for “psychosocial intervention” with victims
of socio-political violence have been presented
in the city of Medellin-Colombia, each one with
a particular nuance according to the entity that
leads the development of it. Within these pro-
posals are found and designed different strate-
gies of psychosocial approach oriented to the
reconstruction of the social fabric and the emo-
tional recovery of the victims. (Morales, Hincapié,
& Martinez, 2008). The possibility of experience
during the process of psychosocial accompani-
ment is a source of knowledge and reflective prac-
tice subject of research that allows progress in the
construction and redefinition of theoretical-meth-
odological models from the praxis itself. From
there, the current study considers the emerging
dimensions in processes of psychosocial accom-
paniment with women victims of sociopolitical
violence, with the objective of characterizing the
approaches and components of community action
constructed in this practice.

In Colombia, gender violence is a violence
rooted in the hegemonic discourse of a patriarchal
and androcentric culture that subordinates wom-
en and establishes various forms of domination,
marginalization and naturalization of exclusionary
practices against women (Bluter, 2007; Linares &
Sierra, 2014). “In the context of Colombian vio-
lence, in addition to suffering the macho and pa-
triarchal intimidation of daily life, like children, the
main victims of war” (Cadavid, 2014, p. 304).

Women have been one of the population
groups most affected by the armed conflict in Co-
lombia, according to the number of the Unified
Victims Registry (RUV, 2016), there are currently
3,958,997 women registered in the official register
of victims of the armed conflict. According to gov-
ernment reports until 2013, they were document-
ed 2,420,887 cases of forced displacement, 1,431
cases of sexual violence, 2,601 cases of forced dis-
appearance, 12,624 cases of homicide, 592 cases
of antipersonnel mines; 1,697 of illicit recruitment
and 5,873 of kidnapping. (National Center for His-
torical Memory, 2013, p. 305); However, other so-
cial organizations warn that the figures are higher

due to fear, intimidation, silencing and normali-
zation of violent acts against women that hinder
effective registration and documentation (Pacific
Women's Route, 2013; Cadavid, 2014).

Forced displacement, is one of the crimes
with greater female victimization in Colombia, be-
comes a complex event that significantly alters the
existence and life projects of each family member,
being an experience that involves several simulta-
neous losses and transformations: economic and
property losses, of places and social and affective
relationships. (Gonzales, 2012). This phenomenon
makes women in many cases as the responsible
for their children, and the older members of their
family. Being stripped, exiled, with a fracture of its
social support network, she is exposed to a radi-
cal change in her vital environment, as well as to
the loss of material, educational and spiritual re-
sources that it previously enjoyed as building ele-
ments of her well-being and her family (Churruca
& Meertens, 2010; Alvaran, Garcia, Gil, Caballer &
Flores, 20m).

Displacement is the first strategy that allows
them to preserve life, but it is only the first of
many challenges for the reconfiguration of the vi-
tal project. Many of the women in displacement
condition in Colombia, enter the new places, the
reception spaces with enormous disadvantages:
low levels of schooling, knowledge linked to so-
cially devalued work in the cities; they are also
deeply affected by the brutality of the violence,
by their abrupt and untimely departures, and dis-
oriented by the strangeness of the neighborhoods
where they arrive. These circumstances condemn
them to maintain or exacerbate their conditions
of poverty and they are a clear manifestation of
the violence that is exerted against them (Churru-
ca & Meertens, 2010; Meertens, 2000).

In addition to forced displacement, women in
Colombia have been victims of sexual violence
as a war crime, armed groups have used sexual
abuse as a form of intimidation, repression and
weapon. Sexual violence in Colombia has become
one of the weapons of war, its use lies in turning it
into an instrument of collective and individual ter-
ror, representing a means to achieve, directly or
indirectly, the objectives and interests of armed
groups through intimidation, humiliation and use
of the female body as spoils of war (Wood, 2012).

Rape also causes strong emotional impacts to
witnesses, to sons and daughters of raped wom-
en, or to their younger brothers and sisters, who
witnessed the rape or heard the verbal offens-
es of the rapists, as well as the shouting and the
pleas of the victims. In the case of women, after
the abuse, they must face difficult situations such
as abandonment of the couple, family rejection
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and precarious living conditions, which resulted
in abrupt and negative life changes (Churruca &
Meertens , 2010; Wilches, 2010).

The consequences on women victims of the
armed conflict go through the intentional effects
of terror and mourning. The life of the victims
is tied to the past of traumatic experiences that
break the sense of continuity of their lives. The
destruction, the uprooting, the exile, the breaking
of the bonds of support, the losses are the ravag-
es of the war that women in Colombia must face,
however, in the middle of desolation, anguish,
impotence, rage, there are resilience factors that
allow women to move from ignominy, silencing,
community fear to peaceful resistance and the
constitution of a political subject, as studies in
this topic have shown (Matthew, 2013, Villa, 2013,
Veldsquez, 20m).

The majority of studies on women in Latin
America have been the product of various social
events, such as the development of feminist ap-
proaches, situations of armed conflict, the struggle
for civil rights, union struggles, peasant resistance,
the promotion of the processes of international
cooperation in contexts of socio-economic vulner-
ability, among others (Bonilla & Rodriguez, 1992;
Estrada, 1997; Cortés, 2012; lbarra, 2008; Gurza
& lsunza, 2010; Meertens, 1995 and Rodriguez &
Ibarra, 2013; Ledn, 2007).

In relation to the lines of inquiry into gender,
there are studies on women, violence and collec-
tive action, mostly linked to qualitative traditions
of knowledge, with an emerging interest in the
development of processes of systematization of
experiences that reveal the scope and intention-
alities of the developments of the social organi-
zation of women victims of violence, as well as a
marked interest in recent years to make visible
the processes of female resistance. (Ibarra, 2008,
Mateo, 2013, Sdnchez, 2013, Parra, 2014).

These studies have been oriented to reflect on
unconventional ways of doing politics in the con-
text of war contexts, putting the accent on social
organizations, networks and the women’s move-
ment. The mobilization of Colombian women has
been studied, from the analysis of their symbolic
and civil actions, their processes of social mobili-
zation and the achievements of the demands of
the feminist movements in recent years (lbarra,
2007, Ibarra, 2008; Ibarra & Victoria, 2010, Gémez
& Zufiga, 2006).

On the other hand, the studies are focused on
reflection on the effects of sociopolitical violence
on community development and on the subjec-
tivity of women (Alvaran, Garcia, Gil, Caballer
& Flores, 2011; Ochoa & Orjuela, 2013; Pareja &
lanez, 2014; Villa, 2013). Investigations that have

allowed to see the magnitude of the affectations
of the conflict in the daily plot of the subjects and
the communities.

2. Methodology

The project takes the socio-critical approach of
qualitative research as a guiding paradigm of the
process, and the systematization of experiences
as a method that implies a situated understanding
of the processes, trying to understand and inter-
pret the event, from an ordering and reconstruc-
tion of what has happened (Jara, 1999). For the
collection of the information, documentary anal-
ysis tools and interactive techniques were used,
assumed as devices that activate the expression
of people, making it easier to see, to speak, to
recover, to recreate (Garcia, Gonzales, Quiroz, &
Veldsquez, 2002).

Now, the word systematization usually and
under certain approaches refers to classifying,
cataloging, ordering data and information, to “put
them in a system”, however, from the approaches
of popular education, qualitative social research
and critical perspectives., the term is assumed not
as the data organization procedure, but refers to
a process of critical review of experiences (Jara,
2001).

The systematization of experiences enables
the reflection of the practice as a source for the
generation of knowledge, rediscovering and re-
vealing those discourses, narratives and emergen-
cies of the process, in this perspective, the sys-
tematization is configured as a:

Heuristic procedure that, appealing to the re-
flection of experience as a source of knowledge
on contextualized practices, discovers the pieces
of discourses and actions that had been silenced,
allowing to open the gates that repressed and con-
centrated information on decisions and operations,
letting sprout what is possible to understand, com-
municate, do and feel (Ghiso, 1998, p. 5).

The purpose of the systematization of expe-
riences is that the subject participate in a prac-
tical process where he recovers his relationship
with the action, organizing what he/she knows
of his/her practice to make it known to others.
From there systematization not only becomes a
research possibility derived from the action, but
it becomes an imperative for those who, in the
middle of a society of speed, information, and im-
mediacy, try to stop and reconstruct the knowl-
edge from emerging experiences, contributing not
only to qualify the particular professional practice
but contributing to the construction of theoreti-
cal and methodological knowledge in the area of
community psychology.

[Angela Marfa MARTINEZ CHAPARRQ]
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The population universe was constituted by
the female population victim of the sociopolitical
violence in the city of Medellin (COL) linked to
the single registry of victims (RUV) implement-
ed by the Colombian government; For the study,
a non-probabilistic and intentional sampling by
snowball was used, in this type of sample “the
choice of the elements does not depend on the
probability, but on the research characteristics”
(Hernédndez, Fernandez and Baptista, 2006, p.
249).

Taking into account the characteristics of the
study, the team defined inclusion and exclusion
criteria, guided by the protection and voluntari-
ness of the participants, thus forming a group of
45 women victims of sociopolitical violence be-
longing to different organized groups of the city of
Medellin and a team of 15 professionals participat-
ing in a psychosocial care process.

Primary and secondary sources were used
for the collection of the information, using par-
ticipative interview (EP) described by Montero
(2006) and focus groups, as well as the develop-
ment of interactive techniques, within which the
photo word and the cartography were selected,
facilitating the expression of the participants. The
instruments (the interview script, the script for a
focus group and the interactive techniques plan-
ning sheet) were submitted to content validation
by expert judgment and a pilot test was applied to
guarantee the validity and reliability of the same.

The organization and analysis of the data was
carried out using the content analysis strategy of
a categorical or thematic type, seeking to high-
light the most important topics and the emerging
or hidden narratives in the texts produced. The
information analysis plan includes the steps of
the categorical content analysis procedure in the
sense proposed by Montero (2006, p. 279):

- Preparation of the obtained material: System-
atic elaboration of the narrations and stories
from the repeated readings of the transcrip-
tion made after having listened several times
to the recordings, videos and reviewed the
graphic products elaborated in the different
techniques.

- Preparation and ordering of topics: Prepa-
ration of the material and archives of the in-
formation recollected on the various aspects
that contribute to the critical reconstruction
of the experience according to the research
objectives.

- Selection of analysis unit: Choice of para-
graphs, phrases, graphics taken from the
material obtained that account for the emer-
gence of key elements to recover the network
experience.

- Codification of units of analysis: this refers to
the attribution of a code for phrases, words,
texts or graphic elements that refer to the
same topic or fact. The coding process “tries
to express the data and the phenomena in the
form of concepts, to this end, the data is first
unraveled, then the expressions are classified
by their units of meaning (individual words,
short word sequences) to assign them anno-
tations and the most important, concepts and
codes “(Flich, 2004, p193).

Construction and definition of emerging cat-
egories: Grouping of all the codes that are
related to each other by configuring a topic
or sub-topic treated in the narrative. Coding
and categorization take the organization of

content into themes, stages or sections. In this
sense they are part of the content analysis of
the narratives obtained.

Preparation of analysis matrices: that allow to

highlight the predominant emergent aspects,
and the emerging trends on the experience.

After reviewing, organizing, ordering and cod-
ing the information in the categorial system, the in-
terpretative phase was continued, which allowed
to account for the emerging thematic nuclei in the
discourse of the participants based on the shared
experience. The analysis of the information was
made with the support of the Atlas software. Ti.
Version 6.2.

The analytical categories that guided the inter-
pretation of information focused on the systema-
tization dimension, assumed as a critical reflection
of the experience lived in the process of psycho-
social accompaniment with women victims of so-
ciopolitical violence, this dimension covers three
analytical categories in this study: The psychoso-
cial, that is, from what theoretical-methodological
bets the approach of accompaniment is assumed
in, from and with this population group, on the
other hand the experience category that comes
from the Latin experiri, which means to prove, the
experience is an encounter or a relationship with
something that is proven, “is what happens to us,
what comes to us” (Larrosa, 2003, p 168). Larrosa
argues that experience is not limited to what hap-
pens, to the specific fact, but implies a process of
internalization of what happens.

And finally, the praxis category, assumed as “a
reflective practice conducive to theory” (Monte-
ro, 2004, p.293), intentional practices that guide
the community’s work and the transformation of
reality by allowing not only to approach but it will
guide it to what it should be, to blur the systems of
marginalization and asymmetry existing between
grassroots communities and the social groups that
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hold power, in terms of Fals Borda (1985) cited by
Bard (1986, p. 230). praxis should be oriented to-
wards a participatory intervention “only when par-
ticipating “occurs <<the voluntary and experiential
breakdown of the asymmetric relationship of sub-
mission and dependence, implicit in the subject /
object binomial”.

3. Results

3.1. About the psychosocial accompaniment
approaches with women victims of the armed
conflict in Colombia

Following the postulates of Liz Arevalo (2009, p.
106) “the psychosocial is irreverent against psy-
chological attention processes and focused on
individuals and invites actions to integrate the
emotional and relational with an understanding
from the context”. The psychosocial perspective
favors the understanding of the particularity of
the population, victim of sociopolitical violence
and the recognition of its multiple social, cultur-
al and political contexts as areas in which identi-
ty and the emotional world are constructed and
deconstructed, therefore, from where it acts to
transform.

We march, we walk to tell the violent ... look here we
are! ...... is what we as a group bet and we keep bet-
ting .... it is an interest in rejecting violence and, above
all, that we say to the state, to the violent ones, here
horrible things happen, no more (Camila, female par-
ticipant, P3: 32).

In reference to the emerging results, a series
of tendencies is found in the participants' dis-
course and the documentary analysis in front of
the accompaniment approaches, these tenden-
cies show three possible perspectives of psycho-
social action in the framework of collective work
of social organization:

+ Clinical-community approach: It is situated
in the generation of individual and / or group
therapeutic spaces oriented towards the at-
tention of the psychic and psychosocial-type
effects emerging in the significance of adverse
experience, as well as the restitution of the so-
cializing link. This clinical approach in the ex-
perience with victims of violence is inscribed
from an interactive, preventive and participa-
tory perspective, aimed at the development
of strategies to contain the effects of suffer-
ing and strengthen the possibilities of the
population social inclusion. Likewise, there it
is evident of a trend in the implementation
of narrative, artistic and cultural intervention

strategies in the processes of emotional re-
covery of victims of sociopolitical violence in
the city of Medellin (Villa, 2013).

It is accompanied from the legal, but also the hu-
man side, people need to be heard, that it can
say all that anger, the pain of so many years of
silence about what happened in this war (Mary,
female participant, P15: 48).

In the participants’ narratives, this need for
spaces of emotional restraint is mentioned,
which makes possible a relational approach, lo-
cated in the meanings and affects that emerge
in naturalized violence practices, silenced and
hidden during years of armed conflict.
Community social approach: This focus em-
phasizes the reconstruction of the social fab-
ric, the invigoration and community participa-
tion, its interest is centered “on the collective
relationships that the person builds and in
which he or she registers, for example: family,
group and social networks”. The purpose of
this approach is to rebuild networks and so-
cial organizations. This focus on accompanying
victims of sociopolitical violence has been ori-
ented to the strengthen of mobilization pro-
cesses and victims’ social participation in local
and national settings. It is important to clarify
that the clinical-community approach is incor-
porated into the socio-community approach
complementing it “as a strategy of restitution
of the socializing link through the therapeutic
relationship. It means: in the interaction of the
therapeutic space the particularities of the
link are redefined”. Naranjo, G, Gonzélez, A,
Restrepo, A, Giraldo, C & Pineda, A (2003).
As a victim | am now also a manager, the man-
ager is a person who is always very active,
who receives information and shares it with
the community. It is a person who struggles
because participation and community life will
be alive, we all collaborate with the difficulties
(Ofelia, female participant, P20: 23).

Rights Approach: Psychosocial attention from
this perspective is based on the protection
and / or reparation of the violated rights in
those affected. This component implies a de-
velopment of empowerment of rights from a
participatory perspective and development
of social organization. This implies, according
to Gloria Naranjo (2003) that in the psychoso-
cial intervention, the community organization
is necessary for the population to participate
in the decisions that affect their rights, and
also for the decisions to be consensual and
effective. From this approach, psychosocial

[Angela Marfa MARTINEZ CHAPARRQ]

SIPS - PEDAGOGIA SOCIAL. REVISTA INTERUNIVERSITARIA [(2018) 31, 135-147] TERCERA EPOCA

Copyright © 2015 SIPS. Licencia Creative Commons Attribution-Non Commercial (by-nc) Spain 3.0



[41]

elSSN: 1989-9742 © SIPS. DOI: 10.7179/PSRI_2018.31.11
http://recytfecyt.es/index.php/PSRI/

accompaniment seeks to empower social ac-
tors, citizens who develop within the frame-
work of affordability, promotion, restitution
and guarantee of their rights and duties.
Castafio, B., Jaramillo, L., & Summerfield, D.
(1998). Prioritizing actions for treatment and
attention from a gender differential approach
that allows the recovery of victims from a
gender reading, where the particularities of
women and the effects of war on them in the
restoration of violated rights are recognized,
similarly this emphasis seeks to question the
conditions of oppression of women in the
context of patriarchal societies, the problem-
atization of women in the conflict and peace
processes, as well as the struggle for the de-
colonization of the female body and sexuality,
agency processes of recognition of women not
as victims of the conflict but as a fundamental
social actor in the negotiation of the cessation
of war, the reinsertion of ex-combatants, the
construction of peace and the demilitarization
of everyday life.

A characteristic of us and that now more than
ever we want to show the effects that this war
has brought on us women, to show those traces
in our body, in our same sexuality, that for the war
they have seen, because for example, many of us
carry shame in our bodies and can say the rights

violated (Ana, female participant, P22: 34).

The claim against the violation of rights be-
comes an incentive in psychosocial action with
women in the midst of war, their narrative is
placed in social denunciation as an emancipa-
tory and reconstructive practice of new links
and even processes of subjectivation of the
violent experience on their own body.

3.2. About the components of a psychosocial
assistance experience with women, victims of
violence

For community psychology, social transforma-
tion appears as a central interest in their work,
involves a constant search to promote and build
“a socially sensitive social psychology” that meant,
transform many things: “the habitat, the way of
life, the conception of themselves, as people liv-
ing in a society and forming part of a community,
and the community itself, then, in transforming it,
also the transformers became others” (Montero,
2010, p. 51).

“For community psychology, both in Latin
America and in other parts of the world, it is very
important that, in pursuing a transformation in a

community, this occurs through the participation
and commitment of organized groups and inter-
ested people in a community” (Montero, 2010 p.
53), it means, the transformation goes through the
invigoration of participation and organizational
as a fundamental aspect for the construction of
self-management practices, in these experiences
the key aspects of this dialogical accompaniment
emerge as following components:

Generation of group therapeutic spaces: Men-
tal health more than a purely clinical practice,
psychosocial accompaniment must be an empow-
erment practice, which stimulates resilient factors
and allows the establishment of actions or pro-
cesses of coping, creative and affirmative aimed
at comprehensive well-being. From this perspec-
tive, the possibility of perceived emotional sup-
port in the constitution as a collective became a
therapeutic tool in the construction of new vital
meanings and in the same subjectification of vio-
lent experience.

What cure? The release of pain ........ that's ........ and |
do not need a professional to come here to give me
the cure or the psychological treatment ... the group
itself with the love, the help between us frees you

(Paula, female participant, P7: 54).

From the evidenced in the narratives of the
practitioners, the therapeutic alludes to a dis-
cursive form related to the possibility of support
and emotional transformation that supposes the
belonging to spaces of self-help and feminine as-
sociation, there it is assumed the denomination
“therapeutic” as an allusion to the “healing” and
re-signification burden of the painful experience
that is instituted in the speakers linguistic practic-
es, in no way is it linked to a biomedical, organic
and individualistic view associated with mental
health, quite the opposite evokes the “healing”
from the community resources of containment,
listening and identification.

Generation of productive projects: the formu-
lation, establishment and training of women for
economic self-sustainability, constitutes another
fundamental aspect of the accompaniment praxis,
leaving aside the installed competence, this as-
pect is oriented to the construction of productive
projects that allow strengthen the women agency
capacity. During the process, the participants have
been trained in productive activities of their in-
terest (confections, beauty, baking) complement-
ed the training with advice on the formulation of
work cooperatives and seed capital management
consultancy. Currently, women are organized into
three income-generating groups that meet the
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subsistence needs in decent conditions and sup-
port the development of their communities.
Strengthening of social support networks: So-
cial networks constitute a real community force,
these organizations become collective, comple-
ment each other, nourish each other, thus stimu-
lating the capacity to respond. This component
proposes the articulation of social networks in
order to empower the victims of sociopolitical
violence, rooted in a substrate that encourages
the deployment of their potential, that facilitates
the protection of some minimums for life, that ex-
tends the coordinates of the inhabited territories,
that multiplies the processes of exchange and
confers them routes of citizen participation.

I no longer go out to march for myself, | already un-
derstood that this is up to us all, to feel the pain of
the other is our own, it is to help from the accompani-
ment to women who lived directly and be in solidari-
ty with them (Clara, female participant, P3: 23)

The natural social networks that women con-
figured, constitute a true community force, these
forms of organization become collective, they
complement each other, nourish each other, thus
stimulating the ability to respond. This action
supposes a component of the recognition of the
other, from the solidarity, from the mutual support
as guarantor of the processes of collective action
and identity transformation.

Assuming that the human being naturally tends
to seek the company of others for their welfare
and adjustment to environmental conditions, this
trend emerges more clearly in coping processes in
situations of social vulnerability and adversity, giv-
en that social support can reduce the uncertainty
and anxiety about them. In this way, sharing the
experience with other women victims is config-
ured as a social network in the sense of producing
a continuous exchange of ideas, services, objects
in order to satisfy a collective need. (Madariaga,
Abello, & Sierra, 2003). Organized women be-
come a support network in the face of the need
for survival in an adverse socio-economic environ-
ment, the re-meaning of the painful experience,
the need to affirm their identity and adaptation to
unfavorable means.

Strengthening the institutional response capaci-
ty (institutional networks): It is important not to lose
sight of the strengthening of the human resource
response capacity of the institution, especially
when social realities are essentially complex and
dynamic. The interaction with excluded popula-
tions in the local context imposes the challenge of
a constant updating of the theoretical foundations
and the methodologies that underlie the praxis.

Strengthening organizational capacity from
the rights perspective: This component seeks to
empower the organization by providing them with
tools to assume their citizenship building process,
developing within the framework of affordabili-
ty, promotion, restitution and guarantee of their
rights and duties. A self-management approach
based on political and citizen participation.

The forms of social organization of women nar-
rated in these experiences emerge as collective
actions of emotional support and civil resistance,
in an interest to build spaces of sense and mean-
ing, shared in the face of individual and community
experiences of sociopolitical violence. The organ-
izations emerge as a possibility of action trans-
formed into the framework of war, a commitment
to the anti-militarization of everyday life in urban
spaces and the commitment to a negotiated and
peaceful solution to the conflict, as well as the de-
nunciation of the atrocities suffered by the wom-
en in the Colombian conflict. There the psychoso-
cial professions act as catalysts and companions
of the processes of political advocacy, emotional
containment and articulators of strategic alliances
with national and international networks and plat-
forms, causing the subjectification of violent expe-
rience to be transfigured into resistance actions
and the construction of political subjectivities.

The social community organization consists of
women victims of different types of socio-political
violence (forced disappearance of relatives, dis-
placement, massacres, threats, sexual abuse and
intimidation) and by various armed actors. These
women, during the process of psychosocial ac-
companiment, decide to organize themselves and
build a series of collective actions to mitigate the
subjective and intersubjective impact of the expe-
rience but also to become a leading actor in local
decision-making regarding the care of the victim
population.

4. Discussion

In relation to the interpretive nuclei, the emer-
gence of key components for the psychosocial ac-
companiment of victims of sociopolitical violence
from the logic of participation and social organi-
zation as an element and tool of transformation is
evidenced in the categorial interrelation:

The need to promote narratives of agency is
to elaborate a narrative of the “agency”, which as-
sumes that the subject deploys and develops its
capacity for control and reconstruction and thus
not fall into the processes of “victimization” de-
rived of directed models of psychosocial interven-
tion (Montenegro, 2001). The capacity of agency
does not refer only to the one-dimensional idea
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of ‘doing’ or ‘acting’, but also that of ‘being’, in the
same sense in which Amartya Sen (Blanco, 2007)
refers to the concept of quality of life in terms
of expansion of potentialities and performances.
The above leads to include subjective experience
(identities, feelings of belonging, views on “the
other” as an essential dimension to understand
the potential of people in the process of recon-
structing their life projects, that is, an intervention
that turn his gaze to the development of popular
virtues, as proposed by Martin Baré, |. (1990).

An approach related to the emergence of a
community-clinic, this perspective implies a ques-
tioning about the forms of therapy in contexts of
vulnerability, problematizing the making of a clin-
ical psychology that must occur not only in the
community, but also with the community as a men-
tal health promotion and social support agent.
This emerging approach in practice points to the
positive role of social networks present in the
community as a tool for reconstruction of life pro-
jects. The emergence of a community clinic (Mon-
tero, 2010; Rodriguez, 201) imply in the context of
sociopolitical violence to assume a participatory
and interactive view of the subject in the thera-
peutic spaces, it is to go beyond the treatment in
the community, to arrive at treatment with and for
the community: integration and social support to-
gether with psychotherapy, in which the commu-
nity and interested people within it, will actively
contribute. It is the community as a co-therapist
and collective body that provides knowledge that
must be explored and incorporated, forms of pop-
ular knowledge that can contribute to the mainte-
nance of health.

These resources used by speakers imply a con-
ception of health / illness in the context of social
interaction, this implies a turn in the biomedical
view to promote an integrative approach, focused
on community potential, as well as the resources
of mutual support and solidarity to the time to
read health, disease and health care.

From this reading that the vast majority of
participants do, traditional conceptions of health
linked to the absence of disorders, pathologies
and to the proper functioning of the human or-
ganism are problematized. This type of consid-
erations based on the traditional medical model
(organic and individualistic coping with problems
related to health) leave the subject itself and fo-
cuses on understanding the disease and not the
network of relational configurations where the be-
haviors are framed in health, the problem of these
conceptions points out (Martin-Bard, 1990)

“It lies in a poor conception of the human be-
ing, reduced to an individual organism whose
functioning could be understood based on its own

characteristics and features, and not as a historical
being whose existence is elaborated and realized
in the web of social relations”. From an ontologi-
cal and epistemological conception of the human
being as a historical, social, political and cultural
subject, health is assumed in the same community
discourses as a basic aspect of human relationships
and not as an exclusively organic substratum.

From the reflexivity, women'’s discourses show
how they recognize that health-related behavior
occurs and takes place in a social context, so a
purely individual psychological approach, proba-
bly only offers a limited and alienating challenge
to overcoming and transformation of pain. This
aspect assumes a perspective on health linked to
the field of interpersonal experience and interex-
perience, where from the exchange of meanings,
resources and affects are woven therapeutic pro-
cesses that configure the processes of subjectifi-
cation of violent experience and constitute ele-
ments to give it sense to the actions undertaken
to rebuild their life project (Arango, 2003).

The recovery of solidarities (Cabarlleda, 2008),
psychosocial action involves the reconstruction of
the social fabric in front of a fragmented social
fabric, practices oriented to the development of
self-management capacity through mutual help,
cooperation, collaboration and the construction
of a sense of solidarity that allows us to face the
tensions, the adversities and the challenges im-
posed by the changes in this population group, as
recent studies on the role of collective memory in
the recovery of victims warn (Villa, 2013).

Female solidarity persists as a resource for
overcoming unsatisfied basic needs and the con-
struction of mutually supportive scenarios that
facilitate the emotional recovery of victims of
socio-political and urban violence, overcoming
health care approaches and understanding of the
effects of conflict in the subjectivities. Hence, the
association and more specifically the collective
actions of symbolic resistance should be consid-
ered as a reading and analysis tool that allows us
to move from a perspective that “psychologizes”
and / or reduces health problems to merely indi-
vidual determinants, in order to expand the spec-
trum to community, non-professional and mutual
support practices that facilitate processes of
emotional recovery and overcoming adversity.

For the group is essential, solidarity, and the need for
change: all raising our voice to end the silence that
makes us victims and accomplices at the same time
of this absurd war which we do not want to partici-
pate in and demonstrate that it is never too late to re-
act in solidarity with the victims of violence. (Gladys,
female participant, P10: 25).
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This implies, that studies and psychosocial sup-
port in the field of conflict victims care, observed
in this research should focus and turn their gaze
on the influence of social support in maintaining
health, the establishment of social relations of sup-
port, collaboration and mutual help, meanwhile,
those have a significant effect on the individual and
groups well-being, their presence reduces anxie-
ty and helps reduce stress, on the contrary, their
absence maintains or increases stress and anxiety.
Epidemiological studies, in this line have already
warned and have raised how social support has a
positive effect on psychological and physical health.
(Herrero, 2004), however, in the operationalization
of health practices, the traditional biomedical mod-
el is perpetuated, with its corresponding conven-
tional actions that make certain alternative and
socio-community practices invisible.

5. Conclusions

Reviewing an experience from contextualized prac-
tice becomes an element to rethink the scenarios
of psychosocial accompaniment to victims of social
and political violence that transcend traditional
clinical attention and psychologizing perspectives,
especially when situations of social catastrophe
generate not only changes in the individual order
but impacts on the basis of social relations: as Marti
Bard points out, “the most deleterious effect of
the war on the mental health of the people must
be sought in the undermining of social relations,
which is the scaffolding where we build ourselves
historically as persons and as a human community”
(Martin Bard, 1990, p. 508). From this approach and
the results observed in the speeches of the par-
ticipants, the processes of accompanying victims
of violence should be placed in relation to the ef-
fects on the foundations of social coexistence and
psychosocial processes; and from there, to build
strategies and practices that allow to recognize
key issues for the reconstruction of the social fab-
ric and the emotional recovery of the victims. This
implies an approach that manages to recognize the
collective construction of psychosocial processes
and facilitates reflection processes on the effects
of sociopolitical violence in the daily life of the
communities, as well as on the particular ways of
intervening in these contexts.

The results allow to show from the experi-
ence and the community life, the approaches
and practices emerging in the process of psycho-
social accompaniment with victims of violence. In
this way, it is pointed out that psychosocial work,
born from the recognition of victims as protag-
onists in the processes of social transformation,
being solidarity a key tool in the reconstruction
of vital and community projects, this perspective
allows us to overcome the relationship between
care and dependency link with the professionals
that appear in various processes of “psychoso-
cial intervention” implemented and advance in a
model of strengthening the capacities, resources
and the agency of rights with violence victim pop-
ulation. However, the limitations of this research,
especially regarding the difficulties of accessing
areas to information gathering, the distribution
and size of the sample, as well as the descriptive
scope of the data, could be overcome in future
investigations.

The reflection on the processes of psycho-
social intervention with victims of violence be-
comes an imperative for the same possibility of
accompaniment, from the opportunity it offers to
recognize and identify some ways through which
professional activity can be channeled (redefin-
ing actions), and from these approaches to prax-
is, develop appropriate strategies to problema-
tize the peculiarity of social issues. This demands
in the formation in community psychology and in
the same task of the psychology in Colombia sev-
eral challenges that Martin Baré already named
a few years ago but that in the case of the Co-
lombian psychology are updated: to know more
closely the social reality of our contexts, review
the professional practices and from this reflexivi-
ty contribute with the professional knowledge to
the construction of fair and inclusive societies.
(Martin Bard, 1990). What is observed in the re-
search points to the need to foster a critical and
reflective stance on psychosocial action within
the framework of protracted armed conflicts,
where social links and interaction are reaffirmed
as the pillars of subjectivity and intersubjectivi-
ty and therefore of the proposals for individual,
group and community care, overcoming the path-
ogenic vision of accompaniment processes with
victims of sociopolitical violence.
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PALABRAS CLAVE:

mentoria social
inclusién social
innovacién social
cohesién

RESUMEN: Este trabajo realiza una revisién de la literatura cientifica existente sobre la men-
torfa social y sus efectos en jévenes en riesgo de exclusién social y otros colectivos. Co-
menzamos presentando la variedad de programas que han sido evaluados y las diferentes
perspectivas que abordan dicha evaluacién. También se presenta un marco analitico para
ahondar en el estudio de la orientacién y el contexto socio-politico de la mentoria social, asi
como una definicién del concepto de acuerdo con las nuevas realidades sociales emergentes.
Finalmente, destacamos la necesidad de contar con un abanico mayor de investigaciones y
evaluaciones que puedan informar mejor acerca de la préctica de los programas de mentoria
social que estdn emergiendo en Espafia, Europa y Latinoamérica.

PALAVRAS-CHAVE:

mentoria social
inclusdo social
inovagao social
coesdo

RESUMO: Este trabalho realiza uma revisdo da literatura cientifica existente sobre a mentorfa
social e os seus efeitos em jovens em risco de exclusdo social e outros grupos. Comegamos
apresentando a variedade dos programas que foram avaliados e as diferentes perspectivas
que abordam dita avaliagdo. Também é preciso ter um quadro analitico maior para o estudo
da mentoria social, assim como uma definicdo do conceito de conforme com as novas reali-
dades sociais emergentes. Finalmente, realcamos a necessidade de ter diferentes tipos de in-
vestigacBes e avaliagdes que possam dar uma melhor imformagao dos programas de mentoria
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social que se estam realizando em Espanha, Europa e Latinoamérica.

1. Introduction

Increasingly, scientific research has focused on
observing the effects of mentoring on the social
inclusion of groups at risk of exclusion. Some
authors have identified the benefits it has when
it arises naturally and spontaneously (informal
mentoring). For example, in the North American
context, Erikson, McDonald and Elder Jr. (2009)
observed how disadvantaged youth that had a
mentor were more likely to reach college.

In this vein, Robert Putnam (2015) stresses
the need to encourage greater presence of sup-
port networks and social capital since two-thirds
of the most vulnerable adolescents do not have
the company of an adult to accompany them in
their transition to adult life (Bruce & Bridgeland,
2014). To respond to this need we find the increas-
ing emergence, in different contexts, of mentoring
programs promoted by civic organizations (formal
mentoring) that are aimed at promoting the posi-
tive development of young people at risk of social
exclusion. This is the case in Europe, for example,
where the number of social mentoring programs
has grown exponentially during the last decade
2007-2017, coinciding with the budgetary con-
straints that most European governments have
promoted to manage the economic crisis. This sit-
uation has led third sector organizations to seek
new strategies to meet the social challenge posed
by the arrival of a significant number of unaccom-
panied immigrant youth and/or refugees who have
left their countries of origin due to war or because
of the economic, political and social instability
experienced by many countries on the southern
and eastern shores of the Mediterranean arch. In
the United States, the emergence of social men-
toring was different. It spread during the 1990s
as a substitute strategy for certain redistributive

policies. These programs were driven by various
philanthropic organizations and endorsed by the
Bush and Clinton governments. The goal was to
actively involve middle-class citizens who would
guide young people at risk of social exclusion from
the American dream, empowering young people
to be individually accountable for their own devel-
opment and destiny.

In this article, the authors first propose a
broad definition of what we mean by social men-
toring that goes beyond the North American con-
text, employing a concept that is better suited to
the different emerging social realities and the dif-
ferent forms that mentoring can have according
to the socio-political context and the actors that
drive it. While social mentoring can be used in a
neoliberal policy framework as highlighted; it can
also be carried out in other more redistributive
contexts as a piece of the puzzle of social support
for young people at risk of social exclusion. Sec-
ond, a critical meta-analysis is presented on the
results of the main research published in the last
twenty years that aims to evaluate the impact of
social mentoring programs. Last, based on this
meta-analysis, we recommend an analytical frame-
work on the different orientations these programs
can have and the consequences for their final
recipients.

1.1. Definition of social mentoring

Before entering into the analysis, we must define
what we mean by social mentoring and why, in this
article, we use a broader concept than mentor-
ing for young people, literal translation of youth
mentoring. The concept of mentoring for young
people seems to us to limit mentoring to only
one stage of life and excludes others. While it is
true that the majority of existing social mentoring
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programs target adolescents or young people at
risk of social exclusion, increasingly, mentoring
programs are emerging that are aimed at the in-
clusion of the foreign or adult refugee popula-
tion, at combating the loneliness of people over
65 years of age, at assisting those over 45 to gain
employment, at helping disabled persons, etc. In
this sense, we prefer to use the concept of social
mentoring because it is more inclusive. It also dif-
fers from mentoring programs in their simplest
form that have no social purpose since their par-
ticipants are usually people who are in a comfort-
able position, whether in terms of education, em-
ployment or the social structure as a whole (for
example, senior university professors who mentor
junior university professors or executives who
provide support to newly incorporated workers
in a company). In short, by social mentoring pro-
grams we refer to those programs that encourage
new peer or group relationships with the aim of
influencing the social inclusion of people who are
at risk of social exclusion.

1.2. Origins and expansion of social mentoring
programs

In recent decades, mentoring programs that aim
to support groups at risk of social exclusion have
grown exponentially not only in Anglo-Saxon
countries but also in other contexts (Blakeslee &
Keller, 2012). One of the most successful programs
in terms of both participants and trajectory, Big
Brothers and Big Sisters of America (BBBSA here-
inafter), was born in 1904 and currently has about
100,000 mentoring pairs in the United States™. This
program was driven by Ernest Coulter, an officer
in the juvenile court in New York who was con-
cerned with the growing number of unaccommpa-
nied minors, many of whom were foreign-born,
arriving in the courts. Coulter created a volunteer
program in which adults accompany over a period
of time young people at risk of social exclusion, ar-
guing that many of the problems observed would
be reduced or disappear with this type of mentor-
ing. Most of the mentoring programs of this type
(youth mentoring) in the United States have ex-
perienced the greatest growth in their history in
the last twenty-five years. For example, at the be-
ginning of the 1990s, an estimated 300,000 young
people at risk of exclusion were enrolled in a for-
mal mentoring program, compared with 4.5 mil-
lion at present (MENTOR the National Mentoring
Partnership, 2015). Another indicative fact to note
is that only 18% of mentoring programs had more
than fifteen years of experience in 2000 (Rho-
des, 2002). This growth in participants and pro-
grams was due to the institutional and economic

support of the United States federal government
in the 1990s and 2000s, which supported the de-
velopment of these programs managed locally or
regionally as part of its social policy (DuBois, et
al., 20m).

In Europe, social mentoring programs are also
growing significantly and there are an estimated
one thousand, most of them newly created (Pet-
rovic, 2015). In fact, some relevant research in Eu-
rope on the social inclusion of vulnerable groups,
such as the immigrant population, highlights the
need to promote social mentoring as a comple-
mentary or integral part of the education system
(Crul & Schneider, 2014). In Catalonia, as well as
in the rest of Spain, over the last twenty years we
have been working in this direction from differ-
ent sectors, promoting mentoring programs that
provide welfare networks and community ties to
foster the inclusion of young people of foreign
origin who lack these. Some of these programs
already have a consolidated track record and
have shown good results in favoring the social
inclusion of students of immigrant origin in the
school environment, such as the Rossinyol pro-
ject (Prieto-Flores, Feu & Casademont, 2016;
Feu, 2015), or in the transition to adulthood of
young foreigners who leave behind processes
of guardianship such as the project Referents
(Coordinadora de Mentoria Social, 2014). In
addition, the government of the Generalitat of
Catalonia launched a social mentoring program
in January 2017 in which five hundred mentors
work to promote the social inclusion of the refu-
gee population residing in Catalonia (Pla Catala
de Refugiats, 2017).

There are criticisms about how the Ameri-
can model of mentoring has tried to extrapolate
to other contexts either through the delegations
of Big Brothers and Big Sisters International or
through other programs that attempt to replicate
the same model. For example, Philip (2003) points
out how this model tries to equip youth with the
tools to assume dominant values and practices
with an uncritical view of social inequalities. In a
similar vein, Colley (2003) notes that some pro-
grams may be preconceived from the needs of the
socially dominant groups. Both authors coincide
in pointing out that these programs start from a
highly individualistic practice without taking into
account, for example, how the friendships of
young people play an important role in their life
trajectories or how some elements of social struc-
ture such as gender, ethnicity or social class can
condition their biographies. In the same context,
recently, after years of experience, other authors
including Smith et al,, (2016) argue that mentoring
can be a good tool since it can be applied in many
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possible formulas and generates an opportunity
for a change of paradigm in social policies, moving
from hierarchical relationships between the social
worker and young people or other users to infor-
mal support relationships in which the mentoring
relationship can encourage young people to enter
into an emancipatory process of their own. These
authors also stress that social mentoring alone is
not sufficient and that it may have limitations in
responding to existing structural inequalities that
affect the most vulnerable young people. In this
connection, it is not recommended that social
policies only emphasize mentoring programs and
transfer all responsibility for social policies to the
community, using the austerity policy of neoliberal
governments as an excuse.

2. Methodology

The aim of this paper is not to review all availa-
ble studies on social mentoring but rather to carry
out a selection of the most representative works
in different areas in order to obtain an overview
of the field. It is an exploration of the diversity of
research and evaluative approaches that exist in
addition to pointing out the many knowledge gaps
that remain to be analyzed in this field. It is likely,
then, that some readers will identify some mod-
els of mentoring or specific studies that have not
been mentioned in this analysis.

The selection of these studies corresponds to
the last twenty years (from 1997 to the present) in
which the scientific literature has grown consider-
ably. To find the most relevant articles and books,
several searches were carried out in the Web of
Science and in Google Scholar. The terms used in
this process were “Mentoring” and “Youth mentor-
ing” separately or combining them with other words
like “Assessment”, “Meta-analysis” and “Evaluation”.
The criteria for selection of articles and books we
found were as follows: 1) those scientific articles
and books that had obtained more citations taking
into account the year of publication (ten or more ci-
tations per year in CrossRef), 2) the characteristics
of the social mentoring programs evaluated (one-
on-one mentoring, group or youth-initiated mentor-
ing), 3) the target population (adolescents, young
people, the elderly, immigrants and refugees, wom-
en...), and 4) the methods used in the evaluation:
a) if only Randomized Control Trials were used, b)
other quantitative techniques, c) only qualitative
methods, or d) if mixed methods were used. In gen-
eral, we not only wanted to observe the evaluative
canon of social mentoring programs, but also the
diversity of types of programs evaluated and the
methodological plurality present in the scientific
evaluations.

In total, fifty-two evaluations of mentoring
programs were identified and analyzed. Some of
these are meta-analyses that compile eighty-five
other evaluations not previously included. There-
fore, we can specify that the analytical corpus of
which this work derives from is approximately one
hundred and thirty-seven evaluations.

As parameters to carry out the analysis of
these works and to develop the subsequent an-
alytical framework the authors took into account,
on the one hand, which indicators and dimensions
were used in the selected studies and, on the oth-
er, the scientific discipline from which the authors
come from who performed these evaluations.
We believe that the disciplinary approach used
in the analyzed works is important because this
can condition how the object or subjects of study
are evaluated as well as their political and social
implications.

It is also worth mentioning that the elaboration
of the proposed analytical framework is the result
of conversations generated in the last ten years
in different research networks that the authors of
this article are part of, such as the International
Nightingale Mentoring Network, the UNESCO
Global Youth Mentoring Network or the Europe-
an Center for Evidence-Based Mentoring.

This work has a number of limitations since
the selection of the evaluations is conditioned by
the selection strategy described previously. In this
regard, there may be very interesting and recent
works that are still little known by the scientific
community and have not been identified. Another
limitation to be taken into account is the working
language used since, mainly, studies published in
English were explored. Most likely there are eval-
uations in other languages that have not been ad-
dressed in this analysis and that may also make
interesting contributions to the study of social
mentoring.

3. Results of the main evaluations

The growth of social mentoring programs has been
accompanied by a considerable increase in the
amount of research aimed at evaluating its effects
(DuBois et al., 201). Most of these studies have
been developed from clinical psychology and de-
velopmental psychology and 80% have evaluated
one-on-one mentoring programs (Rhodes, 2002).
The evaluation of social mentoring still requires
a more interdisciplinary approach to address the
study of its effects since it starts from premises
that can condition its evaluation and the identifi-
cation of what is effective and what is ineffective.

The majority of research analyzed (80%) in this
review of the literature is based on the concept
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of resilience and how mentoring can accompany
young people in providing them with a context
where this flourishes and endures. One of the
most cited theoretical frameworks in the field is
Jean E. Rhodes’ (2002) model of mentoring rela-
tionships. Rhodes argues that the effects of men-
toring relationships can increase in function of the
degree of trust and closeness between the par-
ticipants. In this line, it is necessary to empirically
explore how close relationships can be generated
that are both lasting and positive for the develop-
ment of participants. Most of the effects that men-
toring relationships normally have on mentees
(protégés) are an improvement in their emotional
and cognitive skills, a better development of their
identity and a greater enjoyment of well-being
(Rhodes et al., 2006). While Rhodes emphasizes
the need to further explore the effects that men-
toring has on the social field, he does not delve
into this and it remains a knowledge gap in which
more research and wider theoretical and inter-
disciplinary frameworks are needed to guide the
actions of organizations that carry out social men-
toring programs. In this sense, we do not yet have
much information on the effects of mentoring in
promoting greater social justice, in combating dis-
crimination, in participation in community social
activities, or in promoting acts of service to the
community, among others.

The results of the meta-analyses so far are very
similar. These emphasize that mentoring generally
tends to improve the emotional, social, academic
and behavioral development of mentees. By con-
trast, those young people who do not participate
in mentoring programs tend to worsen in the same
indicators (DuBois et al., 2002, 2011; Rhodes, 2008;
Eby et al,, 2008). According to these authors, the
impact of mentoring programs is generally mod-
erate (0.2 on average in net effects). These stud-
ies perform a mean of all effects of seventy-three
studies that evaluate different types of programs.
The results indicate that while there are programs
that have a high impact there are others that have
negative effects on young people. For example,
Wood and Mayo-Wilson (2012) concluded that
there is no evidence to show the impact that men-
toring programs have on academic achievement,
truancy or behavior and attitudes of young people
in school. However, it should also be noted that
these authors only analyzed twelve studies and
therefore the results cannot be generalized to the
totality of mentoring programs.

One of the most important concerns in this
area of study is to answer the question why some
programs that have a clear intention to promote
the development of young people can have either
negative or positive results. Rhodes, Liang and

Spencer (2009) observed that this situation is due
to the fact that certain programs are not based on
a clear code of ethics or ethical framework. Some
of these requirements are, for example, that men-
tors actively promote the welfare and safety of the
mentee, be responsible and trustworthy, act with
integrity, promote justice and respect the rights
and dignity of individuals. The good intentions
of mentors alone are not enough. Participants
are often people who have suffered situations of
vulnerability and have experienced relationships
characterized by a lack of confidence. If a men-
tor fails them serious consequences may result;
therefore, it is necessary for mentoring programs
to be designed with caution, and to be based on
those practices that research has proven to be
more sound, and to follow clear ethical principles.

In the case of group mentoring programs some
results found are notable for their high impact. An
example of this is the Becoming a Man program
that aims to reduce crime and increase the grad-
uation rate of young people living in high-crime
neighborhoods of Chicago, United States. Heller
et al,, (2017) observed that participant’ arrests de-
clined by 32% and their graduation rate increased
by 19% due to the substantial improvement in the
development of their emotional and social skills
after passing through the program. Qualitative
studies of similar programs have highlighted how
these types of formal programs can generate
bonds of friendship, trust and support among the
young participants that help them greatly in their
emotional and social development (Sanchez et al.,
2016).

In recent years a series of mentoring pro-
grams have emerged in Europe in which the target
groups are neither adolescents nor young peo-
ple. An example of this is the Nightingale Senior
program in Malmé (Sweden), linking seniors over
seventy years of age with university students. The
idea is that older people have a larger social circle
and reconnect with society not only through the
relationship with their mentor. University students
also benefit from new ways of understanding and
thinking about the world beyond those that are
strictly academic and formal. The evaluation of
programs of this typology shows how mentor-
ing relationships help older people to form new
friendships and to participate in social activities,
thus combating the feeling of loneliness that many
report (Andrews et al.,, 2003).

Another group is that of refugees and immi-
grants. In Denmark, the KVINFO organization’s
Mentor-netveerket program connects about two
thousand middle-aged immigrant or refugee
women with native women in order to help them
find work and join new networks of friendship in
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Danish society. Bloksgaard (2010) emphasizes that
the program addresses the integration of foreign
and refugee women from different angles; not
only does it improve the personal dimension by
fostering improved communication and language
skills but also more structural dimensions such as
labor or social insertion, enhancing the visibility
of the mentored woman as an active and empow-
ered person by discrediting existing racist stereo-
types in Danish society.

Unfortunately, there are still few scientific
evaluations that can contribute to determining the
effects on society of such social mentoring pro-
grams. In order to have more information about
the impacts of the wide variety of social mentor-
ing programs, more evaluations are required that
can provide greater knowledge about these new
experiences.

3.1 Effective elements

Some research has emphasized that there are a
number of elements that are vitally important in
the effectiveness of social mentoring programs
regardless of the target population. These are
the following: a) the objective and focus of the
programs - how different orientations of the pro-
gram generate one type of interaction or another
in mentoring pairs (Karcher & Nakkula, 2010); b)
the training of mentors - knowing how, based on
the interests of the adolescent or young person,
to help them speak openly about their dreams
and organize activities that are connected with
their motivations (Miller, 2007); c¢) the selection
of mentors and pairing or matching, selecting, for
example, mentors who have had previous expe-
rience with minors (Raposa, Rhodes & Herrera,
2016) or matching people who have similar hob-
bies by taking into account the voice of both ac-
tors - mentors and mentees (Karcher, Nakkula &
Harris, 2005); d) connecting the activities with the
objectives of the program by encouraging mean-
ingful conversations that favor the development
of virtues and service activities towards others as
well as the improvement of intercultural compe-
tences (Prieto-Flores, Feu & Casademont, 2016),
and e) the monitoring and evaluation of the pairs
in the programs to obtain results consistent with
the objectives initially proposed (Herrera, DuBois
& Grossman, 2013).

In addition, a transversal criterion to be taken
into account in establishing mentoring relation-
ships is time. Some research suggests that the
minimum time required for a trusting relation-
ship to be established that leaves a mark is six
months (Grossman & Rhodes, 2002). It has also
been shown that the longer and more trustful the

mentoring relationship, the greater the impact it
will have on its participants (Rhodes et al., 2014).

4. Methods used in the evaluations

We live in an era in which there is still a certain
methodological hierarchy of the quantitative
over the qualitative, especially in relation to
studies of causal inference. Studies that have an
experimental methodological design are usual-
ly the most common in assessing the effects of
social mentoring on participants. Traditionally,
they are studies carried out from clinical and
developmental psychology, disciplines that of-
ten recurrently use the counterfactual model
of causality that consists of interviewing both a
treatment group and a control group in two or
more moments in time to observe the effects of
social mentoring programs on their participants.
This situation implies that Randomized Control
Trials (RCTs hereinafter) may appear to be the
only valid method for assessing social mentor-
ing. This methodological priority is also found in
the discourses of some researchers who openly
emphasize that academic rigor derives from hav-
ing more studies that are governed only by this
perspective. For example, Rhodes and DuBois
affirm the need to evaluate new forms of social
mentoring emerging in different contexts only
through “using RCTs” as a methodological tool
(2006, p. 651). Indeed, there have been attempts
to replicate this type of evaluations in Europe, as
in the case of the evaluation conducted by Brady
and O’Regan (2009) of the program Fordige, the
Irish version of BBBSA, or the program Baluund
du developed in Germany (Drexler, Borrmann &
Miuller-Kohlenberg, 2012).

In fact, 70% of the 130 studies found in this
review, also taking into account meta-analyses,
use this impact assessment model. There are few
studies that still employ mixed or only qualitative
methods for this purpose. It is also worth noting
that one of the limitations of RCTs is that it only
observes the differences that may exist between
two groups (one participant and another control)
over a short period of time (six and fifteen months
depending on the time difference with which pre-
tests and post-tests take place). The research with
the longest time between the pre-and the post-
test is the exploration carried out by Carla Her-
rera et al, (2007) of the project BBBSA -fifteen
months. It was observed that there are significant
but modest improvements in reducing school ab-
senteeism, infractions and the attitudes of its par-
ticipants. This study is also useful to observe how
longer mentoring relationships were also those
that had a greater effect on mentees.
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The hegemonic use of inferential causal mod-
els may not visualize new knowledge that can be
gathered through other methods and that can
be helpful to organizations that carry out social
mentoring programs. For example, social scienc-
es increasingly emphasize the need to comple-
ment the analysis of social processes with other
perspectives of causality such as Comparative
Qualitative Analysis or the identification of social
mechanisms (Small, 2013). The first uses not-so-
large samples and focuses more on causes (for
example, it would not be a matter of observing
the effects of mentoring but rather what might be
the causes that encourage high-quality mentoring
relationships to emerge and be maintained over
time). The second, on the other hand, would focus
more on responding to what mechanisms connect
cause and effect (Elster, 1999), i.e., whether cer-
tain types of mentoring relationships could induce
certain changes or not.

It would also be necessary to have a more
extensive body of mixed method research using
quantitative and qualitative techniques or ethno-
graphic research on the effects of social mentor-
ing. A recent study that clearly reflects the contri-
butions of ethnography in the field is the study of
Amanda Barrett Cox (2017) which highlights the
way in which certain organizational structures can
enable African American students at risk of social
exclusion to benefit from social capital networks
that facilitate their access to the university.

Through qualitative methods it is easier to
see what substantive changes social mentoring
has produced in the lives of its participants, what
epiphanies were experienced by participants,
and what the meaning of the relationship is that
was created within the framework of the program
over time. Some interesting qualitative research
allows us to capture a richness that, otherwise,
is not collected; for example, taking into account
the contribution of mentoring to the biographical
construction of individuals or the development
of programs. In this line, some qualitative studies
have observed how certain practices affect partic-
ipants, for example, the identification of different
closures of mentoring relationships at the end of
the program and their consequences (Spencer et
al.,, 2014), how mentoring affects other actors such
as family members (Spencer, Basualdo-Delmonico
& Lewis, 201), or how mentoring programs may be
connected to community development, though
appearing to be one-on-one mentoring programs
(Brady & Dolan, 2009).

Another gap still to be covered in the evalua-
tion of social mentoring and the most interesting
debates is whether the effects of the programs
persist over time, whether they have structural
consequences or fade away. This is an issue that
remains unclear and there are very few longitu-
dinal studies that can provide evidence in this
regard. Rhodes and DuBois (2008) examined
in depth the only six longitudinal studies that
exist and emphasize that the effects continue
beyond mentoring, but we do not know how
or in what way. There are very few longitudinal
studies that track participants through the tran-
sition from youth to adulthood. In fact, this is a
necessity that researchers in the field have high-
lighted and that could help shed light on what
the effects of mentoring are in the medium or
long term. One of the main difficulties in carry-
ing out such studies is that they are expensive
and require time to see their results. Even so,
these are quite necessary because the results
have very relevant political and practical implica-
tions. Two examples that obtain different results
are the longitudinal studies of two school-based
mentoring programs, the Quantum Opportunity
program (Rodriguez-Planas, 2012) and the SMILE
program (Karcher, 2008, 2016). In the first case,
no significant results were found between those
who participated in the program and those who
did not. The benefits it could offer in the short
term (two years) would fade five years later. In
the second case, the opposite occurred. Initially,
Karcher (2008) found no significant results in the
grades and social skills of mentees. Ten years lat-
er he re-interviewed the same participants and
observed how mentees had committed fewer
offenses and had more post-compulsory studies
than non-mentees (Karcher, 2016). These results
made Karcher recognize that he had to retract
certain statements he had made ten years ear-
lier in not recommending such programs aimed
at minority youth; lesson that probably has to do
with the fact that the results of social mentoring
programs require time and patience in order to
see how the seed that was deposited germinates
and grows. It will also be necessary to observe
what the common characteristics are of the so-
cial mentoring programs in which this seed grows
in a more secure and stable way.

The following table lists some types of social
mentoring programs according to the focus, struc-
ture, target group, or the results of research that
has analyzed their impact:
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Table 1. Some evaluations of social mentoring programs analyzed

community development and the active
citizenship of their participants.

Method T ¢ lati
Type of program Program and main results obtained References used in the argst pepulation
. (territory)
evaluation
One-on-one Various. The average in net effects of DuBois et al, Meta- Young people at risk of
mentoring the evaluation of 73 mentoring programs 2002, 201 analysis social exclusion (USA)
is 0.2. These studies highlight their
positive effects but also their variability in
outcomes depending on the program.
One-on-one Big Brothers and Big Sisters of America. Grossman & RCT3, Young people at risk of
mentoring Young people improve their emotional Tierney 1998; In-depth social exclusion (USA)
(CBM) and cognitive skills and better shape their Rhodes 2006; interviews
identities. They are also less likely to fall Rhodes et al.,
into alcohol and drugs, show reduced 2014; Raposa,
absenteeism and improve their behavior Rhodes &
in school. These studies also highlight Herrera 2016;
the need to create quality relationships, Herrera et al,
know how to properly end the relationship | 2007; Spencer et
and encourage family participation in the al., 20m, 2014
process.
One-on-one SMILE. Decrease in crime rate and Karcher 2008, RCT Young people at risk of
mentoring increased participation in post-compulsory | 2016 social exclusion (USA)
(SBM)? education.
One-on-one Quantum Opportunity Program. There Rodriguez-Planas | RCT Young people at risk of
mentoring are no significant changes between 2012 social exclusion (USA)
(SBM) participants and non-participants.
One-on-one Nightingale - Rossinyol. Improves Prieto- RCT; Mixed Adolescents of foreign
mentoring communication skills, self-esteem, behavior | Flores, Feu & methods origin or Roma (Spain)
(CBM) in school, and educational expectations. Casademont
It also improves the intercultural 2016; Feu 2015
competencies of mentors.
One-on-one Baluund du. Improves the quality of Drexler, RCT Children from
mentoring physical and emotional well-being of the Borrmann disadvantaged
(CBM) children involved. It also improves their & Miiller- backgrounds
school motivation by positively affecting Kohlenberg 2012 (Germany)
their performance.
One-on-one KVINFOs Mentor-netveerk. Improvement in | Bloksgaard, 2010 | Discussion Foreign or refugee
mentoring communicative and linguistic skills, greater groups women (Denmark)
(CBM) access to the labor market and social
image of empowerment.
Group Becoming a Man. Decrease in arrests Heller et al., RCT; In- Young people at risk of
mentoring and an increase of 19% in the graduation 2017; Sadnchez et depth social exclusion (USA)
(SBM) rate of participants. Generation of bonds al., 2016 interviews
of friendship and mutual aid among
participants.
Group Posse. The program generates vertical and Barrett Cox 2017 | Ethnography | Young people at risk of
mentoring horizontal social support networks that social exclusion (USA)
(SBM) help facilitate access to the university for
young people from ethnic minorities.
One-on-one Fordige. Similar programs to BBBSA in Brady & O’'Regan | Mixed Young people at risk
mentoring other contexts that, when connected with 2009, Brady & methods of social exclusion
(CBM) civic and community activities promote Dolan 2009 (Ireland)
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Method Tareet lati
Type of program Program and main results obtained References used in the arget population
. (territory)
evaluation
One-on-one Age UK. Reduces the feeling of loneliness Andrews et al., Mixed People over age 65
mentoring of the elderly, new friendships are forged 2003 methods (United Kingdom)
(CBM) and the relationship with their environment
increases.
Youth-initiated | National Guard Youth Challenge Program. | Schwartz, Mixed Young people at risk of
mentoring Educational, occupational and behavioral Rhodes, Spencer | methods social exclusion (USA)
improvements are found in those cases & Grossman 2016
where relationships that are more lasting
have been constructed. The most enduring
relationships occur when young people
choose their mentors and when they are of
the same ethnic origin.
Youth-initiated | Several organizations that implement Dam et al.,, 2017 Case-file Young people under
mentoring this modality in Netherlands with young analysis guardianship care
people under care guardianship. Eight out (Netherlands)
of ten young people who participated in
the program identified an informal mentor
among their social networks within five
weeks.

Source: Authors’ elaboration.

Notes: (1) CBM = Community-Based Mentoring.
(2) SBM = School-Based Mentoring.
(3) RCT= Randomized Control Trial.

5. Analytical framework for identifying
the orientation and the context of social
mentoring programs

Next, we present a modest analytical framework
that can help us understand the direction social
mentoring programs may take and the potential
consequences for their participants. This frame-
work has been built on the basis of the literature
review we carried out and the identification of
some gaps to be covered, based on the particu-
larities of the new programs that are being de-
veloped in various contexts, not just the North
American one. In this regard, the analysis of social
mentoring programs must take into account how
the programs can be positioned in three axes of
action according to the context in which they are
developed. For example, it could not be general-
ized that all mentoring programs have an individ-
ualistic and preventive orientation as there are
more and more programs that have a clear focus
on generating community ties and empowering
mentees (axis individualization versus communi-
ty); neither can they be identified exclusively as
paternalistic since there are an increasing number
of programs that highlight the mutual benefits of
mentoring, and fewer that resort to paternalism
to “save the unfortunate and teach them the way
of the American dream” (axis unidirectionality

versus bidirectionality). Finally, on the one hand,
mentoring programs can be developed in a ne-
oliberal context with a strong reduction of wel-
fare state redistributive policies as happened in
the United States during the 1990s and 2000s.
On the other hand, they can also be developed
as complementary (non-substitutive) actions of
traditional redistribution policies since they have
the capacity to generate new social relations of
solidarity that the Administration does not usually
attain, as in the Danish case (axis neoliberal model
versus social model). See Figure 1 below for graph-
ic representation.

a) Individualization versus community. Some
mentoring programs are based on a more
individualistic approach with special empha-
sis on the resilience of the individual over-
coming the obstacles they will encounter
on the path to being successful in today’s
society. All this is usually disconnected from
the context of young people. The idea is to
get them out of their neighborhoods so that
they can experience another reality. In this
type of programs emphasis is placed on the
development of those skills that the young
person or adult must have to adapt to the
norms that the labor market or society im-
poses. On the other hand, other mentoring
programs start from a more civic conception
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of social mentoring, taking into account the
development of civic virtues or how the
mentor can consciously accompany ment-
ees in their empowerment by participating
in cultural or community events, activities of
service to the community and neighborhood
improvement, etc. To delve deeper into this
line, it is necessary, as Stanton-Salazar (201M)
points out, to have more programs that can
serve as a model, additional research and
broader theoretical frameworks on the pro-
cesses through which people at risk of social
exclusion can be empowered in their rela-
tionship with significant others. To do this,
it is necessary to go beyond the theoretical
frameworks of developmental psychology
and complement them with critical social
theories on social networks and socialization
to understand how mentoring processes can
be connected with social structure and how
they can create mechanisms of resistance
to combat social inequalities. It is also nec-
essary for mentors to be aware of the social
forces that hinder the human development
of young people, adults and older people
at risk of social exclusion, to provide active
support and to act as institutional agents? In
recent years, we find some programs and ap-
proaches that seek to promote this path of
empowerment. For example, Schwartz and
Rhodes (2016) emphasize the need to pro-
mote what they call youth-initiated mentor-
ing (YIM), a new form of mentoring in which
young people learn to build informal mentor-
ing relationships in their natural support net-
works by identifying adults in their environ-
ment who can become mentors (Schwartz,
Rhodes, Spencer & Grossman, 2013). This
type of mentoring is not only found in the
North American context but also in Europe
(Dam et al., 2016).

b) Unidirectionality ~versus  bidirectionality.

One option that social mentoring programs
and their evaluations have is to make vis-
ible only the benefit of their programs to
the end user, whether in the prevention of
drug use, school failure or delinquency. On
the other hand, there are also programs and
evaluations that highlight the mutual ben-
efits generated by mentoring for its direct
participants (mentees and mentors) as well
as other related agents (family, community,
etc.). This situation is much more common
in Europe than in the United States (Prie-
to-Flores, Preston & Rhodes, in press). While
this situation may be due to the fact that Eu-
ropean programs have younger mentors who

usually carry out mentoring as part of service
learning programs; also the relationships that
arise tend to be more egalitarian because in
European programs there is less distance
between the ages of mentees and mentors.
In order to observe the bidirectional or mul-
tilateral nature of the benefits of mentoring,
it is necessary to create indicators and new
evaluation systems that broadly show the
effects that are generated by different kinds
of relationships. This information is crucial to
enhance the effectiveness of programs that
promote social inclusion and social cohe-
sion. For example, some studies have shown
that social mentoring also improves intercul-
tural competences of mentors (Sanchez et
al., 2014; Prieto-Flores, Feu & Casademont,
2016), or can promote community develop-
ment (Brady & Dolan, 2009 ) as well as hav-
ing positive effects on the social inclusion of
the final recipients.

c) Neoliberal model versus social model. Social

mentoring can be promoted as social policy
within the welfare state from different per-
spectives. On the one hand, it can be pro-
moted from a neoliberal framework in which
civic organizations rely on philanthropic con-
tributions as their main source of funding to
carry out their programs. While the State
can also contribute to their funding (as in
the case of the United States), organizations
seek to implement mentoring programs with-
out regard to the relationships adolescents
or young people at risk of social exclusion
may have with others socializing agents such
as the school, social workers or other profes-
sionals working with youth or the immigrant
population. From this point of view, the re-
sponsibility for social inclusion of the most
vulnerable groups rests with themselves and
with the capacity of organized civil society to
“show them the road to success”.

On the other hand, a social framework can
be fostered in which responsibility is shared
and the State, together with organized civil
society, works in concert to carry out men-
toring programs that are complementary to
existing public policies. The objective is to
work in coordination with other actors to
reach where the Administration does not,
with social mentoring being one ingredient
of a comprehensive public policy model.
The application of this model could run the
risk of ending up with excessive bureaucra-
tization of the processes of mentoring due
to a strong colonization of the relationships
of everyday life by the system; that is to say,
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that the Administration appropriates and
can stifle fresh and flexible practices. How-
ever, we have examples where such a bal-
ance is possible, as in the case of KVINFO in
Denmark, where mentoring programs for the
inclusion of foreign women have been com-
plemented in the last fifteen years (2002-
2017) by redistributive public policies related
to gender and social inequality promoted by
the Danish authorities.

Individualist
conception of
mentoring

O

Citizen
conception of
mentoring

Mentoring aims to create people who
are either "employable” in the system
or adaptable to social norms

Benefits only
for users

O

Mentoring aims to emancipate
and empower citizens

Multiple
benefits

O

Mentoring programs and their evaluations
only show the benefit of mentoring for the
end user

Neo-liberal
framework of
mentoring

O

O

Mentoring programs and their evaluations
refer not only to the mutual benefits of
mentoring for their participants but also
for other social actors

Social
framework of
mentoring

Mentoring programs carried out by
third sector organizations with
philanthropic funding and with some
specific support from the public
administration. Derivation of
responsibility to civil society

O

Joint work between the public administration
and civil society to develop mentoring plans
from which programs are derived that are
executed either by third sector organizations
or by the government. Shared responsibility

Figure 1. Analytical framework for social
mentoring programs and evaluations

Source: Authors’ elaboration.
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Notes

' Big Brothers & Big Sisters of America. http://www.bbbs.org (Web accessed on February 8, 2017).

2 Mentors can help mentees learn to navigate safely through the systems of oppression to defend their interests. They
give them direct support and can provide them with access to spaces and scenarios that were previously denied
them.
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ABSTRACT: Relatively few studies have focused on the group of professionals who work in
the Respect Departments, which are internal units within the prison. Our aim was to under-
stand the opinion of prison professionals in relation to these modules, and, in particular, to
identify if there was any relationship between these opinions and the professional group to
which they belonged, including prison officers, professionals such as psychologists, psychi-
atrists, educators, and other members of the technical and management teams. This study
used the descriptive method, developing our own questionnaire titled “Questionnaire for
Professionals on the Respect Departments”, which was tested for reliability using Cronbach’s
alpha (766) whilst validity of its main components was analyzed, which explained 61102% of
the variance. A sample of 315 subjects from the eight Andalusian provinces of the three sec-
tors participated in the study. Contingency analysis was applied and the results revealed that
the Respect Departments were viewed differently both as an educative tool and in general,
depending on the group to which the prison staff belonged.

PALABRAS CLAVE:

funcionario de
prisiones
equipo técnico
mando directivo
prisién
tratamiento
penitenciario

RESUMEN: El grupo de profesionales que trabajan en los Mddulos de Respeto est4 poco
estudiado. Son un sistema de organizacion interna de la prision. Nuestro objetivo era conocer
su posicionamiento sobre estos médulos; y de forma especifica, averiguar si habia alguna
relacién entre el concepto de estos y el grupo profesional al que se pertenecia: funciona-
rio, equipo técnico y mando directivo. Nos apoyamos en el método descriptivo y aplicamos
un cuestionario de elaboracién propia “Cuestionario para Profesionales sobre los Médulos
de Respeto”, al que sometimos al alpha de Cronbach para la fiabilidad (766) y al analisis de
componentes principales para su validez de contenido que explicé el 61102% de la varianza.
Participd una muestra de 315 sujetos de las ocho provincias andaluzas de los tres sectores.
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Se aplicé el anlisis de contingencias y los resultados mostraron que los Médulos de Respeto,
como herramienta formativa y lo que se entendia por este concepto, se relacionaban de for-
ma distinta en funcién del sector profesional.

PALAVRAS-CHAVE:

funcionério de
prisdes

equipa técnica

coordenacdo diretiva

risdo

tratamento prisional

RESUMO: O grupo de profissionais que trabalham nos Médulos de Respeito encontra-se
pouco estudado. Sdo um sistema de organizacéo interna da prisd0.0 nosso objetivo era co-
nhecer o seu posicionamento sobre estes médulos; e de forma especifica, averiguar seexistia
alguma relagéo entre o conceito destes eo grupo profissional ao qual pertenciam: funcionério,
equipa técnico ecoordenacaodiretiva. Apoidmo-nosno método descritivo e aplicdmos um-
questionério de elaboragio prépria “Questionério para Profissionais sobre os Médulos de
Respeito”, ao qual submetemos o alpha de Cronbach para a fiabilidade (766) ea anélise das
componentes principais para a sua validade de contelido, que explicou os 61102% da varia-
¢do. A participagdo contou com uma amostra de 315 sujeitos das oito provincias andaluzas,
dos trés sectores. Foi aplicada a analise das contingéncias e os resultados demostraram que
os Médulos de Respeito, como ferramenta formativa eo que se entendia por este conceito,
se relacionavam de forma distinta na funcdo do sector profissional.

[164]

1. Introduction

The penitentiary world has been widely studied in
our country from a number of different perspec-
tives (psychological, sociological, criminological,
and educational) of which Martin, Vila and De Ofa
(2013) have conducted a comprehensive review,
describing the state of the art in terms of educa-
tional research in this environment.

The studies have primarily focused on the
prison population, including the effects of im-
prisonment, drugs, gender, age, and mental prob-
lems (ARafos, 2017; Garcia-Legaz & Crespo, 2014;
Martin, 2008), with very few being carried out on
the Respect Departments (RDs), and even few-
er have focused on the professionals working in
these modules, namely, surveillance officers and
technical teams.

The research presented here is the first study
of its type to be conducted in the Autonomous
Community of Andalusia, and is concerned with
exploring the opinions held by prison profes-
sionals regarding RDs, given that their maximum
involvement is needed for the success of these
modules.

At a national level, there has been a lack of
research on the professionals who work in these
modules. Within the area of penitentiary research
we have found number 22 of 2016 of the “Journal
of Social Education. (BEEF)"; the 2013 monograph
of the “Journal of Education”; number 22 of 2013
of the Journal of “Social Pedagogy, the Journal
Interuniversitaria” and number 59 of 2014 of the
“Galega Magazine of Education”. The only specific
references to professionals are in terms of prisons
in general - but not RDs - as in the studies by An-
ton (1998) and Valderrama (2010).

In the international arena, there are no ref-
erences to RDs, since this is a construct that is
unique to the Spanish prison system (Belinchdn,

2009), and was created in 2001 and has since
been exported to some European countries such
as France and England. Although since the seven-
ties there have been experiences that share the
socializing purpose of the RDs, they do not follow
either its structure or organization. In the last dec-
ade, some of these practices have been charac-
terized by mentoring programs (Cook, McClure,
Koutsenok & Lord, 2008, Marlow, Grajeda, Lee,
Young, Williams & Hill, 2015), social therapy pro-
grams (Suhling & Guéridon, 2016), social reinte-
gration through work (Novo-Corti & Barreiro-Gen,
2015), or the commitment to a sociological appli-
cation (Guy, 20m).

2. Respect departments: professionals
and purpose

Case law advocates reinsertion, but what about
re-education? At present, the Basic Law that con-
stitutes all regulations in penitentiary matters is
the Organic Law 1/1979, of 26 of September, Gen-
eral Penitentiary (here after OLGP) (BOE no392,
of 5th of October). It establishes - as a fundamen-
tal purpose of custodial sentences - the re-edu-
cation and social reintegration of the convicted.

This is also reflected in Article 25.2 of the
Spanish Constitution, which states that security
measures should be directed towards re-edu-
cation and social reintegration (Afafios, Fernan-
dez-Sanchez & Llopis, 2013, Cervells, 2016). Of
these two concepts,

the former is more frequently shunned be-
cause it implies the internalization of values,
which means that the latter has more acceptance
as a social reincorporation far removed from the
crime, understanding it not as direct actions to-
ward the subject, but as a way creating the social
conditions necessary to produce a lower rate of
crime. (Cervells, 2016, p. 41).
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The solutions adopted, in any case, will be
“methodologically plural and open to pedagogic
activities” (Caride & Gradaille, 2013, p.36). Such
solutions are specifically operational in prison
procedures. They can be medical, psychiatric, psy-
chological, pedagogical, work-related, or social.
Although not systematized by OLGP, they refer
to group psychotherapy, pedagogical counseling
and behavior therapy, with activities such as work,
sports, education, culture, or leisure.

In our view, the RDs represent the first step
toward the development of an approach that uses
programs to reeducate and re-socialize, surpass-
ing therapeutic and clinical techniques (Afafios &
Yagiie, 2013). This new approach must be directed
toward an educational and moral sense of perfor-
mance (Gil, 2010, 2016). This implies commitment
to the inmates on the part of all professionals.
That is to say, they have to be understood, both
without judgment and with the mere objective of
improving those who wish to live according to the
law. Therefore, the RDs is a methodology that of-
fers a future within the penitentiary.

The RD has been defined as “an intervention
program with defined and systematized instru-
ments, dynamics, structures and guidelines for
action and evaluation” (Belinchén & Garcia, 2014,
p.162). According to Valderrama (2016, p. 31), these
are internal organizational structures that “on the
basis of voluntariness and commitment to partic-
ipation, both in activities and in the operation of
the module itself, are designed to generate flexi-
ble spaces, coexistence, and facilitators of inter-
vention programs”.

The re-socializing and re-educating experienc-
esin the Spanish prison system are scarce, but var-
ied. Del Pozo and ARafios (2013) have committed
to programs of coexistence (social and personal
skills, autonomy, and leadership), interculturali-
ty, and values. Valderrama (2016) leads a project
based on a dialogical-communicative approach,
generating mechanisms of shared management.
Lorenzo, Aroca, and Alba (2013) advocate the
Prosocial Thinking Program, which, in the Spanish
context, has been applied to various populations.
The experience of the Good Lives Program (Gil,
2013) is another possible way of re-education
whose foundation is rooted in a legislative, ethical,
and anthropological framework of human rights. In
other words, it is a question of thinking about the
potential of human rights from a juridical point of
view, favoring penitentiary legislative reforms and
prison management along with the educational
possibilities of human rights and the right to ed-
ucation in prisons.

For re-socialization and
work, the prison administration is needed. This is

re-education for

organized around unipersonal organizations and
collegiate bodies with fully specified functions.
The former are composed of the director, deputy
director, administrator, and head of service; whilst
the latter consists of the board of directors, the
board of administration, the technical team, the
disciplinary commission, and the economic-ad-
ministrative board. As professionals not classified
within any of these bodies, the surveillance of-
ficers carry out their work within the prison center.

In our study, we are interested in understand-
ing the work of the different professionals in order
to interpret their roles within the prison system.
The director is the highest figure, whose functions
consist of directing, coordinating, and supervising
the guidelines of prison life, such as procedures,
regimes, health, personnel, economic-administra-
tive management, representation, and disciplinary
order (Cervelld, 2016).

The technical team takes care of the inmate’s
life in prison. This is achieved by implementing
treatment programs or individual intervention
models. The team may consist of a lawyer, a psy-
chologist, a pedagogue, a sociologist, a physician,
a medical technician / university graduate in nurs-
ing, a teacher or workshop manager, an educator,
a social worker, a sociocultural or sports super-
visor and a department manager. However, as
Valderrama (2016, p. 34) puts it, “the professional
profiles that currently form the body of correc-
tional technicians are basically those of lawyers
and psychologists, there being a general absence
of pedagogues.” The figure of the social educator
whose actions surpass therapeutic, legalistic, and
criminological approaches “is focused on design-
ing demanding occupational activities that favor
personal and social change, both in attitudes and
values.” (Gil, 2016, p. 61)

The Directorate General of Penitentiary Insti-
tutions (DGPI, 2007) indicates that in the RD, the
functions of the technical team are: a) to conduct
weekly meetings in informal sessions; b) to evalu-
ate inmates and the progress of the program; and
(c) to establish standard setting and organization,
and advise on coordination between the team,
officials, and inmates. In addition, these teams
also have the task of encouraging, motivating, and
locating the prisoner inside the module, based
on the individualized profile of each prisoner
(Cenddn, Belinchén & Garcia, 20m).

In-house or security officers ensure that secu-
rity and order are maintained within the prison.
The DGPI (2007) understands that they must be
volunteers and trained in the dynamics of opera-
tion of the RDs. Their roles are: a) to take responsi-
bility for coordinating the activities of the inmates,
b) to be familiar with the program, c) to evaluate
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each inmate on a daily basis, and d) to participate
in the weekly meetings with the technical team.

However, the DGPI itself expresses a certain
fear, since, despite the functions of the RDs being
stipulated in terms of generating fewer conflicts,
playing a more positive role and changing the type
of interpersonal relations, - because here it is no
longer the enemy of the prisoner “who limits the
freedom that is allowed?” (Galan, 2015, p. 366),
but instead it presupposes an approach - and to
augment its function, it is possible to find resist-
ance or at least not entirely unconditional support
for the RDs. This originates from confusion with
respect to the role that they have to play and from
mistaken ideas about the concept of the RDs.

For their part, prison centers must therefore
transmit, to those professionals developing their
work in the RDs, the philosophy of the system
and its advantages, both from the point of view of
the aims of the Prison center, as well as for their
professional satisfaction, and the important role
that they play as professionals in its functioning
(Cenddn, Belinchén & Garcia, 20m).

The professionals most directly involved in the
RDs - namely educators and surveillance officials
- will focus on two issues: first, they will focus on
the situation as a collective social problem rather
than on the subject as a problem in itself (Valder-
rama, 2013), or as people with the internal poten-
tial to change their values and attitudes (Gil, 2016,
2010); and second, on training (ARafios & Yagiie,
2013). We argue that both types of profession-
al must have knowledge of the instruments and
techniques that are needed to develop their work
properly, but above all, must be “committed.”

We also recognize that training in the process-
es of diagnosis, execution, and evaluation that
are required for re-education and re-socialization
are not clearly assigned to different professionals
(Valderrama, 2016). Such specialized interven-
tion would allow for coherence and effectiveness
of these processes and is the best approach to
adopt (Del Pozo, 2013).

In any case, if the managers, technical teams,
and surveillance officers are to be noted for “the
responsibility of understanding to intervene bet-
ter” (Scarfd, Breglia & Lépez, 2016, p.85), then
regardless of the professional knowledge they
possess, the significance of their performance ul-
timately “will depend on their ethics, values, and
principles” (Expdsito & Llopis, 2016, p. 81) in their
daily work within the RDs.

In this regard, our research objective was to
explore the opinion of the various professionals
working within the prison (surveillance officers,
technical team, and managers) in relation to the

RDs.

3. Methodology

For inclusion in the study, participants needed to
belong to the civil service sector, including inter-
nal or surveillance officers, technical teams (law-
yers, psychologists, pedagogues, educators, and
social workers) or managers (directors, assistant
directors, and chiefs of service). According to the
data included in the Workplace list of the peni-
tentiary centers of Andalusia, this population was
composed of 2327 subjects.

Our sample, which was representative with a
confidence level of 95%, comprised 315 profes-
sionals from the Andalusian penitentiary centers.
This was obtained by applying the simple random
sampling technique, considering the finite popula-
tion, following Tagliacarne (1968).

9,5% of the total of the sample was from
Almeria, 111% from Cadiz, 8,3% from Cordoba,
11,7% from Granada, 18,1% from Huelva, 11,4% from
Jaén, 19.7% from Malaga, and 10.2% from Seville.
76.2% were men and 23.8% were women. With
regard to sector, 66.6% were surveillance officers,
31.2% were technical staff, and 2.2% were manag-
ers. In terms of professional experience, 35.5%
had more than 25 years of service, 271% between
15 and 25 years and only 3.2% had less than 5
years of service. Regarding the number of years
of working in the RD, 52.4% had given between 1
and 3 years service, 25.4% between 3 and 5 years
and 13.3% over 5 years. 54.9% preferred RDs
compared with 31.7% who preferred the ordinary
modules.

In our research we employed the self-designed
questionnaire method (Cohen & Manion, 1990)
and for data collection, being consistent with the
method, a questionnaire was used (McMillan and
Schumacher, 2005) known as “Questionnaire for
Professionals on Respect Departments”. This was
structured in three parts. The first refers to iden-
tification data: sex, professional group, section in
which the participant was working, experience as
a prison professional and in RDs, as well as where
they preferred to carry out their daily work. The
second part comprised the bulk of the question-
naire and was divided into four blocks with a Lik-
ert-type response scale consisting of categories 1,
2, 3, 4 and 5: (a) general position regarding RDs
(items 1, 2, 8); b) training tool (items 3 to 7); c) util-
ity of the RDs (items 9 to 12); and d) feasibility
(items 13 to 16). The third part was composed of
a group of six open-ended questions, as follows:
What is the best aspect of the RDs in comparison
with the other departments of the Center? What
is the worst aspect of the RDs in relation to the
other departments of the Center? What would
you change from the current RDs? What would
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you eliminate from the current RDs? and the last
two questions: add any proposal for improvement
in relation to the RDs that you think important and
necessary; and add any proposal for improvement
in relation to the Penitentiary Institution that you
believe to be important and necessary.

The self-made questionnaire was construct-
ed following a review of the literature - both ac-
ademic and legislative - on the RDs. The proce-
dure followed for the collection of the information
was the questionnaire delivered by hand to the
professionals, since we had the permission of the
Ministry of the Interior. The General Subdirecto-
rate of Institutional Relations and Territorial Coor-
dination opened the way with a circular addressed
to the directors of the penitentiary centers in An-
dalusia. Following ethical criteria, the participants
also gave informed consent.

To determine the validity of the questionnaire,
we used principal component analysis, which con-
firmed the validity of the content. Through this
analysis, we identified how the items were inter-
related (Rodriguez, Olos & Martinez, 2012) with
a cut-off of .04 (Cea, 2001) to locate the items in
a factor. The KMO value for sampling adequacy
was .830 and Barlett sphericity was significant
at p =.000, with the sample having an adequate
distribution. We obtained 4 factors that explained
61102% of the variance, which indicated the de-
gree of homogeneity of the data (Quispe, 2014) in
each one of the factors, which were practically in
line with the structure of the questionnaire pre-
sented. Thus, the “general position” factor held
two of the three variables (2, 8); “training tool”
was reproduced in full with items 3 to 7; the “utili-
ty” factor constituted all the items and added two
more (1, 15); and the “viability” factor collected
three of the four items.

To calculate reliability, following Bisquerra
(1987), we applied the o of Cronbach. We ob-
tained a coefficient of 766, indicating moderate
reliability (McMillan & Schumacher, 2005) and an
acceptable degree of internal consistency, above
600, in accord with Thorndike (1997).

4. Results

We approached our objective by exploring the
possible significant associations, through contin-
gency analysis, using the statistical package SPSS
20 (Statistical Package for Social Sciences). For the
open-ended data, we conducted content analysis
(Kelchtermans, 1993), which yielded six categories:

the best aspects of RDs compared to other mod-
ules, the worst or more negative aspects of RDs
compared with other modules, aspects to modify
(points that would have to be changed within the
RDs), aspects to eliminate (aspects to suppress), as-
pects to improve (aspects that could be kept but im-
proved) and aspects for development (suggestions
for rethinking the philosophy of the RDs).

For the statistical data (Table 1), we found sig-
nificant relationships between the sector to which
the participants belonged with both their position
regarding the concept of RDs and with their opin-
ion of the RDs as a training tool. However, no as-
sociations emerged with the utility of the modules
or their viability.

With regard to the concept of RDs, both the
surveillance officers and the technical teams
showed a positive appreciation of the inclusion
and development of the RDs in the prison; sim-
ilarly, the managers (571%) greatly valued the in-
clusion and development of the RDs. The same
pattern was found regarding the question of how
detrimental the creation of RDs could be for the
remaining modules, where both officers (58%) and
the technical team (45.3%) felt that it did not harm
anything. However, among the management teams
there was disagreement, since only 28.6% did not
think it would harm anything.

As a training tool, we found that the officials
believed that the formal education or training ac-
tivities that were taking place inside the RDs were
sufficient (30.5%). In contrast, for technical teams
these were regarded as abundant (34.7%). On
the other hand, there was no unanimous criteri-
on among the managers, since their opinions were
distributed with the same percentage giving the
responses of “lacking” and “abundant”.

Surveillance officers (40%) thought that pro-
ductive workshops, regulated by Royal Decree
782/2001, in which the inmates were insured with
Social Security and received a monthly payment,
were not considered inside the RDs. In this re-
gard, technical teams (28.5%) and managers (42%)
recognized that they existed, but maintained that
they were scarce.

The sports activities programmed in the RDs
were regarded as sufficient by officials (32.9%),
technical teams (38.9%), and management (42.8%).
The belief that training or job placement cours-
es were sufficiently developed within the RDs
was shared by officials (24.7%) and technical
teams(28.5%); in contrast, the management point-
ed out that these were lacking (42.9%).
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Table 1. Associations by sector
1. Do you positively value the inclusion and development of the RD within the prison center?
% x P
2 3 5 Total 29,753 .040
Surveillance officer |9 53 19 329 33,8 100
Sector Technical team 53 8,4 15,6 36,9 33,8 100
Management o o o 57,1 42,9 100
3. Are education activities or formal academic training developed within the RD?
% X P
2 3 5 Total 36,603 006
Surveillance officer [14,8 9 30,5 26,7 19 100
Sector Technical team 6,3 7.4 20 31,6 34,7 100
Management 14,3 28,6 14,3 28,6 14,2 100
4. Within the RD are productive workshops held that are regulated by RD 782/2001 (With Social Security and monthly pay-
ments for inmates)?
% x P
2 3 5 Total 43,689 .000
Surveillance officer |40 17,5 14,8 177 10,6 100
Sector Technical team 17,9 28,5 17,9 16,8 18,9 100
Management 28,6 42 o 28,6 o 100
6. Are sporting activities developed within the RD?
% X P
2 3 5 Total 42,564 .001
Surveillance officer |29 13,2 3 32,9 20 100
Sector Technical team 2] 95 15,8 38,9 337 100
Management o 28,6 14,3 42,8 14,3 100
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7. Are training courses or work placements developed within the RD?

% X P
1 2 4 5 Total 34,693 009
Surveillance officer  [17,2 21 24,7 23,8 13,3 100
Sector Technical team 7.4 14,7 28,5 27,4 22 100
Management 14,3 42,9 14,3 28,5 o 100

8. Does the creation of the RD have a detrimental effect on the other modules?

% X P
1 2 4 5 Total 32,469 006
Surveillance officer |58 n 9,5 10,5 n 100
Sector Technical team 45,3 22]1 10,5 7.4 14,7 100
Management 28,6 28,6 14,2 28,6 (¢} 100

Response Key: 1none, 2 a little, 3 sufficient, 4 high, 5 very high

The information obtained through the open
questions is presented as a function of the 6 cat-
egories extracted.

In relation to the first category, the three sec-
tors pointed out that the best aspects of the RDs
were cleanliness; no conflicts; respect for au-
thority by the inmates; an improvement in their
behavior; a quiet and peaceful environment;
more occupations and activities; a life that was
more reminiscent of freedom; an environment in
which order, discipline, respect, and education
prevailed; and the module was drug-free with in-
creased participation, autonomy, and sanitation.

For the second category i.e. the worst aspects
of the RDs, in the opinion of the three groups of
professionals these were: increased bureaucracy,
relaxed security, promotion of delation, lack of
command of the officials and a reduction in their
powers when dealing with greater authority of the
technical team, not all profiles of prisoners were
included, the program was not fulfilled as it was
thought, it looked like a “facelift of prisons”, pris-
oners were believed to have more rights and few-
er obligations, even an inmate could punish anoth-
er partner, the system of selection of inmates, use
of the RDs as a “dump” to separate incompatible
prisoners in other modules. It was a “pantomine
and a theater” for society, norms were not adapt-
ed to the realities of society, and hypocrisy and
artificiality were evident because the behaviors
were simulated.

In the third category, the points to be modi-
fied were: the selection of the prisoners and their
classification, as well as access and exit from the
module. They also valued the power relations be-
tween the officials, the board of administration,
and the board of directors. Officials wanted more
weight and technical teams wanted more power
in front of the board. It was requested to increase
the number of RDs, with more resources, person-
nel and intellectual activities with fewer sports,
questioning the over-authority of the inmates and
internal organization.

The fourth category, referring to what they
would eliminate, elicited the following: they stated
that the meaning of the RDs were “pure facade”,
and they would dispense with the confidantes, the
uninvolved inmates, the stupid rules, the inmates
point scoring between them and, in sports, body-
building and boxing.

Suggested improvements primarily centered
on everyone having the same opportunity to be
involved; the inclusion of complicated inmates
and any officials who wanted to participate in the
program (not only those that had been “given a
way in"); more staff and resources; more vocation-
al training and education and more productive
work; commitment to training and work; more
productive workshops; more courses; more rec-
ognition of the work of the officials; greater collab-
oration between the technical team and officials;
more follow-up of the inmates and their attitude
and aptitude; removal of power from the inmates;
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less paternalism; a more exhaustive selection pro-
cedure; more planned outings; and greater con-
trol of NGOs.

Finally, the development of the RDs was an-
other key aspect. The view of the three sectors
was that these modules should be redirected to-
wards vocational training, training in values, along
with a regulated study environment and produc-
tive work. In addition, they mentioned the con-
solidation of work habits, education, training and
overcoming conflict with mutual respect. It was
also suggested to not limit the RDs to patterns of
coexistence, but move towards reinsertion and
reintegration - in the words of the professionals -
there is a “necessary evolution, because currently
only the rules of urbanity matter.” They suggested
the need for coordination, because the RDs had
become “behavior simulation factories”. It was
also deemed necessary to raise the prisoner’s
awareness of the problem that led him to prison.

5. Discussion & conclusions

The aim of this study was to explore the views of
the various professionals working in prison (sur-
veillance officers, technical team, and managers)
on the RDs.

Following analysis of the numerical data, we
observed significant relationships between the
opinion of the RDs as a training tool and its con-
cept, but not between its utility or viability.

In our view these latter two results are unsur-
prising, since the usefulness - collected after the
qualitative analysis of the information using open
questions - is not in doubt, since the RDs (see an-
nex) adopts a

"less punitive conception of prison and places
more emphasis on education, based on the vol-
untary commitment of inmates to comply with
norms and patterns of behavior that are appro-
priate for coexistence, not so much in the sense
of discipline but rather in terms of social relations
with other inmates and personal hygiene habits or
non-use of drugs” (Cervelld, 2016, p. 271),

care for the environment and interpersonal re-
lationships (Casado, 2013). The “proper function-
ing of the RDs favors social reintegration” (Galan,
20715, p. 325). The viability of the RDs is not ques-
tioned, and the placement of 257 modules distrib-
uted in 68 centers at national level has not been in
vain, placing 19289 inmates (SGIP, 2016).

In contrast, the concept of RDs is highly val-
ued by officials and technical teams. The fact
that these professional figures create the RDs is
fundamental to its development and success. As
suggested by Lerman and Page (2016), the pros-
pects of prison officials affect their behavior in the

workplace, which has consequences for staff-pris-
oner relationships, policy implementation, and
routine prison operations. Galan (2015, p. 321) ar-
gues that

the professionals who are part of a RDs are an
indispensable part of the program, since they are
in charge of supervising the correct functioning
of the module. In addition, a greater degree of in-
volvement on the part of this group is necessary
for making the RDs a viable alternative for those
inmates who want to live together under more ad-
equate conditions within prison.

Belinchén (2009) expressly states in his RDs
handbook that it is essential to have the direct
and permanent involvement of the Director of the
center as a promoter of the project, along with
the Technical Team responsible for day-to-day
management.

As a training tool, it is the officials and the
technical team who see these as sufficient and
abundant, respectively, whilst in terms of the
opinion regarding academic activities, the man-
agement do not clarify if these are sufficient or
lacking. This result is consistent with the idea
that the RDs must be redirected away from (but
not abandoning) academic emphasis in favor of a
more professional stance, designing occupational
workshops and more productive work, as well as
working toward the formation of values (Del Pozo
& ARafos, 2013; Gil, 2010). It would be a matter of
“designing demanding occupational activities that
favor personal and social change, both in attitudes
and values” (Gil, 2016, p. 61)

The idea that there are few or no productive
workshops in which the inmates are registered
for Social Security and are remunerated is a point
on which all agree. Indeed, all three sectors jus-
tify their implementation in terms of the implied
benefits for the inmate. Such benefits include so-
cio-economic advantages, since it will imply eco-
nomic remuneration (Viedma & Frutos, 2012); the
penitentiary will also benefit in that it will allow
him to “dignify himself as a person, prepare for his
future release, avoid unemployment and, above
all, channel the degree of anxiety and stress
generated by confinement, coming to regard the
employment relationship as an essential element
in their daily life”; whilst another benefit is the
educational and therapeutic function that these
workshops presuppose (Esteban, Alés, Jédar &
Miguélez, 2014). According to these authors, the
benefits are manifold, since “inmates internalize
attitudes associated with work” (p. 192) such as
punctuality, responsibility, or duty and because it
mitigates the prison culture. The educational func-
tion of work is an idea associated with the need to
promote general, professional, and occupational
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training through the process of socialization
through education, and this is particularly impor-
tant given that prison work is the first consistent
employment experience for some prisoners (Alds,
Martin, Miguélez, & Gibert, 2009). However, it ap-
pears that there is a lack of proper management
when organizing these workshops, as pointed out
by Salamanca (2016), who showed that there are
12500 working prisoners, but there are facilities
for 20000, that is, there are equipped workshops
that are empty because there are no companies
that carry out their work there.

For the three sectors, the sports activities that
are programmed within the RDs are regarded as
sufficient, and they are undoubtedly considered
to be beneficial. This fact is confirmed by studies
on sport in prisons, the results of which show the
benefits of coexistence and self-control in inmates
(Castillo, 2005). Although these studies do not dif-
ferentiate between sports, the officials prefer to
dispense with the bodybuilding and boxing rooms
and instead try different types of activities that do
not involve bodybuilding.

The development of training courses or labor
insertion are recognized as sufficient by officials
and technical teams, but are regarded as lack-
ing by the management. As argued by Del Pozo
y ARafios (2013), education is a challenge, a right
and a deontological principle. Martin (2008, p. 23)
is in favor of “pedagogical interventions that lead
to re-education”, i.e., according to his words, the
educational component should preside over the
actions that take place within prisons.

Do we disagree with our quantitative results?
Absolutely not. Our findings show the Andalusian
reality as viewed by the people working in the var-
ious professional sectors in prisons. But it is also
worth discussing the perspective obtained from
the categories defined from the open questions.

The strongest attribute of the RDs is that it
achieves each and every one of the objectives for
which it was created, and the following are recog-
nized by all three sectors: participation, autono-
my, health, respect, and a drug-free environment.
These are the axes on which these modules are
embedded and are thus recognized (Belinchén,
2009; Belinchén & Garcla, 2014; Cenddn, Be-
linchén & Garcia, 20m).

The worst aspect, in the opinion of the officials
and technical teams, is the simulation of the con-
duct of the inmates. Therefore, the reward system
should be reviewed along with the professionals
who manage the rewards that the inmates are giv-
en (Valderrama, 2016). Officials question whether
rewards can be sanctioned among the inmates
themselves, and consider that this power should
be withdrawn and their over-authority reviewed.

They also believe that they have to change the
system of access to the module, because they un-
derstand that, in reality, not all inmate profiles are
included in the program. This idea is very impor-
tant. If those who work within the module have
reservations about the type of access, it would
be necessary to think about this issue, since, as
Galén (2015, p. 365) points out, the people outside
these modules, officials and inmates, coexist with
the premise that the “program houses sneakers,
rapists and inmates in prison” and this will be a
variable that disrupts their development.

What they would change are the power rela-
tions between officials and technical teams. It rec-
ognizes the lack of awareness of the prison staff
and the lack of coordination at the different levels
(ARafios & Yagiie, 2013). Specific training and the
clear definition of roles and responsibilities would
be helpful in this regard. Galan (2015) argues that
both officials and technical staff must ensure that
the RDs works, and must also evaluate the behav-
ior of the inmate and make the relevant decisions.
According to Valderrama (2016) the field of action
of each professional is well defined, because, at
the three established levels, the first is occupied
by the surveillance officer who completes a daily
record sheet on the progress of the inmate; The
second is done by the person responsible for the
specific daily activity; and the third is a weekly as-
sessment by the Technical Team in which the sur-
veillance officers participate.

What they would improve, particularly the
technical teams, would be the programmed out-
ings and the greater control of the NGOs. And we
share the idea that it is difficult to undertake re-
integration processes, segregating the population
into which they are reinserted and isolating them
from contact with society (Martin, 2008). On the
other hand, there is a need to address the edu-
cational deprofessionalization in the prison sector
(Gil, 2010), which could account for the fact that
many of the activities within prisons are carried
out by NGOs. Our claim is, therefore, that it is
necessary to professionalize the actions carried
out in prison.

Finally, we would like to stress the unanimity
of the three sectors when considering that the
RDs should evolve in other directions. We must
overcome the idea of “learning rules of urbani-
ty” (which has already been achieved, and which
works very well in terms of the absence of con-
flicts) because what fundamentally underlies this
is a “factory of behavior simulation.” It is really
a question of approaching a new RDs concept
based on moral and ethical values (Martin, 2008).
The aim is to reorient the modules towards a new
“ethics of accountability” (Martin, Vila & De Ofa,
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2013, p.29). That is to say, it would imply an educa-
tional methodology that shifted from blaming to
taking responsibility and working with each per-
son towards being responsible for their actions
and experiences and living in a “more committed”
way within society. In the same vein, Caride and
Gradaille (2013, p. 44) pronounce “a special em-
phasis on the ethical commitments of and to those
who are in prisons”. It is a question of overcoming
an exemplary moral machination, and as Savater
(2012, p. 16) rightly points out, “ten or fifteen com-
mandments, or one or two codes of good con-
duct, are not to be learned. Ethics is the practice
of reflecting on what we are going to do and the
reasons why we are going to do it". Undoubtedly
the whole design of future formative-education-
al-professional-occupational actions should con-
sider this new purpose “the why”.

The general view of the RDs is favorable. We
conclude, in the light of our results, that there are
no significant associations between being a sur-
veillance officer, belonging to the technical team
or being part of the management with regard to
their viewpoint on the viability and usefulness of
the RDs. Thus, the opinion on feasibility and utility
is not related to belonging to one sector or an-
other. It is, however, relevant when understanding
the RDs as a training tool in which academic ac-
tivities, productive workshops, sports activities,
and training courses are held, since the opinions
of all three sectors differ. There is also a significant
difference of opinion with regard to the general
concept - both its inclusion and creation - where
it is recognized that there is no unanimity among
the sectors.

The major contribution of this research is that
it analyzes, at a regional level, the RDs from the
perspective of the agents involved in its develop-
ment, which include the management, technical
team, and surveillance officers. But above all, an

important feature of the present work is that it
picks up on the suggestions made by the studied
sectors with respect to the RDs and the need for
them to develop. It is necessary to reformulate the
modules with a greater educational and produc-
tive dimension, with an emphasis on commitment
to society and a focus on working on the “attitude”
of prisoners and professionals towards wanting
to change. The RDs cannot be social containers
of good behavior, but instead must be the place
that prepares the inmates for society in terms of
a sense of ethics and social co-responsibility. This
leads us irremediably to rethink both the mean-
ing of the RDs and the profile of the professionals
involved in its operation, and be sensitive to the
necessary educational and social rethinking of the
prison sector.

We must highlight some limitations of the present
study. Despite having the approval of the General
Sub-directorate of Institutional Relations and Terri-
torial Coordination, the participation of the manag-
ers has not been as in-depth as we would have liked.
Another possible limitation is that this investigation
is confined solely to the autonomous community
of Andalusia, and in addition, it has not taken into
account the specific idiosyncrasies of the different
penitentiary centers in the different provinces. In
this regard, we have been cautious in discussing the
results and conclusions in light of the restrictions
discussed. Our work opens up the possibility of ex-
panding this line of enquiry by gathering the voice
of the inmates and adopting a biographical-narrative
research approach in order to understand the RDs
from the viewpoint of all sectors.

A further step in this work will be to com-
municate the findings to the Sub-directorate of
Penitentiary Institutions with the aim of “listening
to the voice of opinion” of the different sectors,
which we have been able to collect and analyze in
both a quantitative and qualitative manner.
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Anexo

Médulo de respeto, cultura, educacién y deporte. Centro
Penitenciario de Albolote (Granada)

Normas de convivencia en el mdédulo 13

12 Debes cuidar tu aspecto utilizando el vestuario adecuado para cada ocasién, siendo obligatorio la
ducha diaria y el cambio de ropa interior.

2a Queda terminantemente prohibido el consuma de toda clase de drogas.

3a Sélo se permite fumar en las dependencias autorizadas (patio y celda).

42 La celda estara en perfecto estado de limpieza y ordenada, teniendo el vestuario debidamente co-
locado en su lugar habilitado.

Diariamente se pasara revista a la celda. En caso de incumplimiento de la normativa, los internos que se
alojen en la misma obtendran una valoracién negativa que se reflejara en la “hoja de valoracién”y se
tendra en cuenta para la evaluacién semanal.

52 Queda prohibido cualquier almacenamiento de alimentos en las celdas con la excepcién de dos
piezas de fruta y dos botella de agua por interno.

Se autoriza a lavar la ropa en la celda.

6a No arrojar nada al suelo, ni escupir, utilizando las papeleras y ceniceros. Quedando terminantemente
prohibido arrojar basura y objetos por la ventana de la celda.

72 No se permite el acceso a la celda de otro interno sin estar el titular de la misma presente.

8a Al toque de diana se levantara el interno, se asearéd y pondra en orden su celda. Durante los recuen-
tos, el interno estara de forma respetuosa.

9a La asistencia y puntualidad a todo tipo de actividades, asambleas o reuniones es muy importante.

102 El interno respetara los turnos establecidos (comida, teléfono, economato, consultorios, etc.). En
el comedor no hay sitio propiedad del nadie, no se puede entrar con ropa deportiva ni chanclas de
goma, tampoco con camiseta de tirantes o cortadas.

11a En horario de actividades, no se puede subir a las celdas sin autorizacién de los funcionarios y por
algiin motivo serio.

122 El interno tendra muy presente el espiritu de fomentar el objetivo del médulo, basado en el RESPETO,

LA CULTURA'Y EL DEPORTE.

El incumplimiento de las presentes normas de convivencia sera motivo de estudio por los miem-

bros del EQUIPO TECNICO, y en su caso, la expulsién.

En Albolote,a ____de de20__
Fdo. El interno:
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intergenerational variables. The sample comprised 385 subjects from the parish of Bonfim in the city of Porto,

programs divided into three age groups: youth and young adults (n=165), middle-aged adults (n=110) and
LSNS-6 elderly adults (n=110). The statistical analyses allowed us to conclude that age is in itself a risk

factor, but it is also significantly associated with the following characteristics: being a woman,
having low levels of education, low income, living alone or institutionalized, being a widow,
being divorced/separated, being unemployed or retired. The knowledge and information re-
sulting from this study is an important contribution to the organization of social intervention
strategies, namely through Intergenerational Programs that could be seen as a planning tool
to expand and strengthen binding social networks, contributing to the well-being, quality of
life and social integration not only of the elderly, but also of different generations and groups
identified as being potentially at risk. The innovative aspect of this study was the validation of
the abbreviated version of the Lubben Social Network Saclae (LSNS-6) - originally developed
for the elderly group - for all age groups.
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RESUMO: Neste artigo, procuramos aprofundar o conhecimento do apoio social da popula-
¢do de uma comunidade local através de um estudo quantitativo em que se procurou saber
de que forma o apoio social varia em funcéo de subgrupos etérios e como se encontra relacio-
nado com varidveis sociodemograficas chave. A amostra envolveu 385 pessoas da freguesia
do Bonfim, da cidade do Porto, distribuidos por trés grupos etdrios: jovens e adultos jovens
(n=165), adultos de meia-idade (n=110) e idosos (n=110). O teste de hipdteses permitiu-nos con-
cluir que aidade &, por si, um fator de risco social, mas também que o mesmo se encontra as-
sociado as seguintes caracteristicas: ser mulher, ter baixos niveis de escolaridade, baixos ren-
dimentos, estar desempregado/a ou reformado/a. A informacéo e conhecimento emergentes
deste estudo permite organizar estratégias de intervencdo social, nomeadamente através da
planificagdo de Programas Intergeracionais, enquanto ferramenta para alargar e solidificar
redes sociais vinculantes, contribuindo para o bem-estar, a qualidade de vida e a integragéo
social ndo sé dos adultos idosos mas também das diferentes geracdes e dos grupos de risco
potencial. O aspeto inovador deste estudo consistiu na validagdo e utilizagio da Escala Breve
de Redes Sociais de Lubben (LSNS-6) - originalmente construida para o grupo dos adultos
idosos - a todos os grupos etérios.

PALABRAS CLAVE:

apoyo social

red social

programas
intergeneracionales

LSNS-6

RESUMEN: Este articulo tiene por objetivo profundizar en el conocimiento del apoyo social
de una comunidad local a través de un estudio cuantitativo en el que los autores buscan co-
nocer cémo el apoyo social varia dependiendo de subgrupos de edad, y cémo se relaciona
con variables socio-demogréficas clave. La muestra comprendia 385 individuos pertenecientes
a la freguesia de Bonfim de la ciudad de Oporto, divididos en tres grupos de edad: jévenes y
adultos jévenes (n=165), adultos de mediana edad (n=110) y mayores (n=110). El anélisis estadistico
nos permitié concluir que la edad es en si misma un factor de riesgo, pero también se asocia
de manera significativa con las siguientes caracteristicas: con el hecho de ser mujer, de tener
un nivel educativo bajo, bajos ingresos, vivir solo, ser viuda, estar separado o divorciado, estar
desempleado o jubilado. El conocimiento y la informacién resultantes de este estudio suponen
una importante contribucién a la organizacién de las estrategias de intervencién social, espe-
cialmente a través de Programas Intergeneracionales que pueden verse como instrumento de
planificacién para ampliar y fortalecer las relaciones en las redes sociales, contribuyendo al
bienestar, calidad de vida e integracién social no sélo de los mayores, sino también de diferentes
generaciones y grupos identificados como potencialmente en riesgo. El aspecto innovador de
este estudio consistié en la validacién de la Escala Breve de Redes Sociales de Lubben (LSNS-6)
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- desarrollada en su origen para el grupo de mayores - para todos los grupos de edad.

1. Introduction

Demographic ageing is a social reality of the con-
temporary societies. Although happening at dif-
ferent rhythms, it is a universal and irreversible
phenomenon which requires, on the one hand,
public policy changes and new ways of socio-ed-
ucational action (Léngas, 2016) and, on the other
hand, the taking into account of other factors that
can extend the functional skills, the autonomy, the
independence and the quality of life in the last
phase of every individual’s life cycle (Oliveira Lima
& Silva, 2016), such as social networks and social
support.

The terms social network and social support
are multidimensional constructs that refer to so-
cial and support relations and to their complex
characteristics and dimensions, being its defini-
tion not at all simple (Ramos, 2004; Berkman &
Glass, 2000). Studying the trends underlying the
concept of social networking, Guzman, Huen-
chuan and Montes de Oca (2003) come to define
the social network “as a symbolic and cultural
practice that includes a set of interpersonal rela-
tions that connect the individual to its cultural en-
vironment and allows it to maintain or improve its

material, physical and emotional well-being, at the
same time contributing to avoid real or imagined
damages resulting from difficulties, crises or con-
flicts that affect the subject” (p. 43). This definition
addresses the new sociological paradigm, which
Martins (2010) refers as urgently in need of estab-
lishment in complex contemporary societies - a
paradigm that could recognize “the indisputable
presence of small dynamic systems, called social
networks, which function as new regulating instru-
ments for conflict, tensions and agreements be-
tween individuals and minority groups” (p. 402). In
this article, it is not in our interest to enter the dis-
cussion concerning the paradigmatic perspectives
of social networks, although we recognize its great
value, but rather to focus on the social support
that these networks provide.

We understand social support as being inter-
personal and social transactions which involve
assistance, affection, trust, encouragement, em-
pathy, solidarity and assertiveness (Khan & An-
tonucci, 1980; Ramos, 2004, 2005a, 2005b) and
that it is through social networks that the flow of
resources, actions, solidarity, support and infor-
mation are exchanged and circulate among indi-
viduals, groups and generations (Jong, Mooienaar,
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Osagie & Phielix, 2016; Ramos, 2008, 2013; Santos,
2009).

The social network is built by the individual,
over a lifetime, and its scope will depend on de-
mographic factors, cultural factors and person-
ality factors. Several studies have shown that, as
age increases, so does the size of the network
decrease (Antonucci & Akiyama, 1987; Cukrowicz,
Franzese, Thorp, Cheavens & Lynch, 2008; Porte-
ro & Oliva, 2007; Rosa, Benicio, Alves & Lebréao,
2007), due to the loss of family and friends, the
onset of illness and entry into retirement. Litera-
ture has shown the positive effects of social sup-
port in all stages of life, especially in the later stag-
es of the life cycle. Guzman et al. (2003) have put
together several studies that demonstrated that
people with more social support present better
health conditions (physical and psychological) and
better quality of life. On the other hand, literature
has also shown that low rates of social support are
related to the emergence of diseases, isolation,
loneliness, exclusion, the deterioration of health
condition and greater social risks (Antonucci,
1990; Ramos, 2004; Esgalhado, Reis, Pereira &
Afonso, 2010; Mohamad, Alavi, Mohamad, M., Mo-
hamad, N.S. & Sallem, 2016), as well as infant and
elderly mortality (Ramos, 2005a; Mazzella et al.,
2010). Other studies also prove that high levels of
social support are related to the well-being of the
general population, namely the older generation
(Rubinstein, Lubben & Mintzer, 1994; Mohamad et
al.,, 2016) and with the increase of satisfaction with
life in the elderly (Bishop, Martin & Poon, 2006).
And that the lack of social support is a negative
indicator of quality of life and well-being (Ramos,
2004, 2008, 2013; White, Philogene, Fine & Shi-
na, 2009) and increases the risk of exclusion and
institutionalization (Bowling, Farquhar & Browne,
1991; Cummings, 2002; Esgalhado et al.,, 2010). The
various investigations mentioned thus make the
paramount importance of social support for all in-
dividuals unquestionable.

The most common form of social support is
provided by the family network (Perez & Montero,
2016), but although the family continues to play a
key role and is the primary source of support, it
may be at risk or hampered. Indeed, the chang-
es in the family structures of the last hundred
years have hampered the family’s ability and de-
sire to provide the necessary social support to its
members, especially the elderly and the younger
(Ramos, 2005b, 2008, 2013). Therefore, one can
understand the importance of building, extending
and solidifying binding social networks that com-
plement the social support given by the family
network, contributing to the well-being, quality of

life and social integration not only of the elderly
but also of those of different generations.

A useful means to achieve this goal are the in-
tergenerational programs (which we will hereinaf-
ter call IP) that bring together people of different
generations into activities that allow them to inter-
act, stimulate, educate, support themselves and,
in general, reciprocally take care of each other
and which Hatton-Yeo and Ohsako define as “ve-
hicles for the purposeful and ongoing exchange of
resources and learning among older and younger
generations” (2000, p. 3). It is through these pro-
grams that intergenerational education is put into
practice, understood as

a pedagogical process that brings together people
from different generations to perform activities and
tasks that respond to their needs and interests, in a
dynamic of participation, cooperation, interaction,
exchange and intergenerational dialogue, developed
in an egalitarian relationship, of tolerance and mutual
respect. Its main purpose is to facilitate and ensure
that people of different generations learn, develop
and share knowledge, skills, attitudes and values and
transform themselves in the relationship with one an-
other. (Villas-Boas, Oliveira, Ramos & Montero, 2016,
p.133).

Literature has pointed out several benefits
of IP. Citing just a few examples related to social
support and social networks, we can mention the
development of mutually supportive relationships
between the participants that will allow them to
provide and receive care at different times of
their lives (MacCallum et al., 2006, 2010; Ramos,
2005b, 2008), the reintegration in the family and
in community life (MacCallum et al., 2006, 2010;
Bressler, Henkin & Adler, 2005), the reduction of
isolation and social exclusion (Power & Maluccio,
1999; Ramos, 2004, 2005a), the reconstruction
and construction of social networks, social inte-
gration and positive effects on the social capital’
of the people involved (Granville, 2002; Souza &
Grundy, 2007; Souza, 201), etc.

Therefore, social support networks are built
in these programs, in other words, relational net-
works that are advantageous for individuals and
their communities. In these communities, and
above all, emotional support is transacted (trans-
mission of affection, empathy, love, concern for
others, etc.) as well as cognitive support (trans-
mission of information, expertise, advice, sugges-
tions). But instrumental support is also transacted
(the search for work, doing tasks, time, transpor-
tation, etc.) and materials (money, food items,
cooked food, clothing, etc.). However, in order to
ensure the transaction of this support between
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people involved in the IP, planning and implemen-
tation with time, knowledge and care is fundamen-
tal (Villas-Boas, Oliveira, Ramos & Montero, 2015).

We start by testing the abbreviated version
of the Lubben Social Network Scale (LSNS-6),
as an instrument capable of assessing the lack
of social support and the risk of social isolation
of all generations, and not just those of people
of an advanced age. This scale was specifically
built to be used with the group of older adults,
and although there are studies in which LSNS or
LSNS-6 are used with people of other generations
(e.g. Emlet, 2006; Fernandez-Ballesteros, Moya,
Ifiguez, Zamarrén, 2004; Guerrete & Smedema,
20711; Honeycutt, Nasser, Banner, Mapp & Dupont,
2008), we have not identified any instrument val-
idation study for its use with other age groups.
Next, we deepened our knowledge with regard to
the population’s social support by testing several
hypotheses, concerning social support in accord-
ance with the age group and of different variables
- information and knowledge which we consider to
be fundamental for the planning of IP, as a social
intervention strategy.

2. Methodology
2.1. Participants

In this study, 385 residents of the parish of Bonfim
in Porto, aged 15 and over, participated in three
age groups: youth and young adults (429 %),
middle-aged adults (28.6 %), and elderly adults
(28.6 %). About 961 % of the sample is of Portu-
guese nationality?, 571 % of the people being fe-
male and 42.9 % male. The level of education that
is most represented is the completed primary
school (27.3 %), followed by secondary educa-
tion/high school (19.2 %), post-secondary levels
(171 %), degree (15.4 %), higher secondary educa-
tion (10.4 %), less than 4 years of schooling (6.2 %)
and, finally, the masters/PhD (4.2 %). As regards
the socio-economic level?, the monthly income of
more than a half of the sample (54.5 %) is less than
the national average income 26.8 % have an av-
erage income and 5.5 % a high income. Note that
13.2 % of the sample under study did not answer
this question. With respect to the employment sit-
uation, 37.4 % are working, 33.8 % are retired, 19 %
are unemployed, and 9 % are students.

2.2. Instruments

In our work we have used two of the five sections
of questions of the Questionnaire on the Need:s,
Interests and Potencial for Development of Inter-
generational Programs (QNIPDPI). From section

| - Socio-demographic questions, we have used
those relating to age, gender, education level,
socio-economic level and employment situation.
From section IV - Quality of Life, Health and for
Social Support we have used the abbreviated ver-
sion of the Lubben Social Network Scale (LSNS-6).

LSNS-6 is the short version of the instrument
The Lubben Social Network Scale (LSNS), devel-
oped in the late 1980s by Lubben (1988) specifical-
ly for the group of elderly adults. This instrument
determines the social isolation of people and pro-
vides information on the type of social relation-
ships, the size of the network and the familiarity
with the members of the supporting network. The
LSNS-6 consists of 6 items which are divided into
two sub-scales, three of which correspond to the
Family sub-scale (which assesses family relations)
and the remaining three are part of the Friends
sub-scale (which assesses the relationships of
friendship). The answer to each question is on a
Likert scale that ranges from “no-one” and “9 or
more people”. The overall score of the instrument
is obtained by adding the scores of 6 items, rang-
ing from 0 to 30 points (Lubben, Blozik, Gilmann,
Liffe & Kruse, 2006), the Likert scale being scored
from o to 5. Lubben et al. (2006) consider a score
of 12 as the cut-off point of the sum of the LSNS-6
and a score of 6 for the Family and Friends sub-
scales; scores lower than the cut-off point of the
LSNS-6 and its sub-scales indicate risk of social
isolation. When applied to elderly adults, this
scale demonstrated good psychometric qualities
in both the original study - internal consistency
of 0.83 (Lubben et al, 2006) - and in the study
for the validation of the Portuguese version, the
internal consistency of which is 0.80 (Ribeiro et
al.,, 2012).

2.3. Procedure

Data collection: Data were collected between
March and May 2015 in schools, institutions and
organisations within the parish of Bonfim, cover-
ing only parish residents. Questionnaires were ad-
ministered individually in three different modes:
in-person, assisted by the interviewer, or admin-
istered by the interviewer. The latter format was
used especially with elderly adults and people
with poor literacy skills. The response rate was
98 %.

Ethics: During the personal contact and on the
first page of the questionnaire, the participantes
were informed about the study’s objectives, data
confidentiality, the voluntary nature of the partici-
pation, and were asked to give honest answers. Dr.
James Lubben was asked to give his permission to
use the instrument.
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Data processing: According to the objectives
of our study, in this section we present the results
of the statistical analyses that focused on the total
sample (n=385), and three age sub-samples, name-
ly: youth and young adults aged between the ages
of 15 and 44 (n=165), middle-aged adults, between
the ages of 45 and 64 (n=110), and elderly adults
aged 65 and over (n=110). We tested hypotheses
regarding social support, by age group, and differ-
entvariables, such as gender, socio-economic level
and employment situation, using, for that purpose,
the t-test and ANOVA, according to the number of
groups involved. We also sought to obtain the pat-
tern of correlations between the LSNS-6 and the
Family and Friends sub-scales and schooling. Sta-
tistical analyses were performed using the SPSS
software, version 22. In all analyses, a significance
level of 0.05 was considered.

3. Results

3.1. Validation of the LSNS-6 scale and of the
Family and Friends sub-scales for various
generations

3.1.1. Analysis of the dimensional structure of
the scale

After confirming the requirements for this type
of test (KMO = 073; Bartlett's test: p<0.007;
MSA>0.5), and according to the Kaiser criteri-
on, the PCA resulted in two factors that explain
75.2 % of the total variation - identical to those
found in the study by Lubben et al. (2006) and
in the Portuguese version by Ribeiro et al. (2012).
The first component, corresponding to the Fami-
ly sub-scale, explains 53.9 % of the total variance,
and the second one, relating to the Friends sub-
scale, explains 21.2 % of the total variance. The ad-
equacy of the PCA for all age groups was verified,
always resulting in a two-factor structure. In all
age samples, the first component (Family) is the
one that explains a higher percentage of the to-
tal variance, with percentages ranging from 51 %
to 56 %; the explanatory potential of the second
component (Friends) was of 25.5 % in the elderly
adults sample, much higher than the other sam-
ples, whose total explained variance ranged from
19 % to 20 % (Table 1).

Table 1: Rotated component matrix of the LSNS-6
for the total sample and age sub-goups

COMPONENTS
Item LSNS-6
Family | Friends
Global sample (n=379)
1. Family: number of elements 0,786 0,168
2. Family: asking for help 0,896 0,186
3. Family: discussing personal issues 0,874 0,185
4. Friends: number of elements 0,022 0,799
5. Friends: asking for help 0,287 0,865
6. Friends: discussing personal issues 0,306 0,818
Eigenvalues 3,23 1,27
% of Variance 53,9 21,2
Subsample 15-44 years (n=160)
1. Family: number of elements 0,707 o5
2. Family: asking for help 0,886 0,21
3. Family: discussing personal issues 0,848 0,25
4. Friends: number of elements 0,027 0,820
5. Friends: asking for help 0,301 0,868
6. Friends: discussing personal issues 0,366 0,802
Eigenvalues 3,26 115
% of Variance 54,4 19,1
Subsample 45-64 years (n=109)
1. Family: number os elements 0,834 0,143
2. Family: asking for help 0,876 0,195
3. Family: discussing personal issues 0,850 0,323
4. Friends: number of elements 0,163 0,755
5. Friends: asking for help 0,220 0,881
6. Friends: discussing personal issues 0,229 0,852
Eigenvalues 3,35 119
% of Variance 55,8 199
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COMPONENTS
Item LSNS-6
Family | Friends
Subsample 65 plus (n=110)
1. Family: number of elements 0,828 0,217
2. Family: asking for help 0,921 0,154
3. Family: discussing personal issues 0,897 0,044
4. Friends: number of elements -0,069 0,790
5. Friends: asking for help 0,270 0,877
6. Friends: discussing personal issues 0,270 0,822
Eigenvalues 31 1,53
% of Variance 51,6 25,6

3.1.2. Reliability analysis

As shown in Table 2, the Cronbach alpha was
0.824 for the LSNS-6 scale, 0.845 for the Family
sub-scale, and 0.807 for the Friends sub-scale,
very close to the values found in the research by
Lubben et al. (0.83) and by Ribeiro et al. (0.80).
Considering the different age sub-groups, the val-
ues found also come close to those found for the
total sample, with the total scale showing a good
internal consistency, the same applying to the sub-
scales in all sub-groups under analysis (particular-
ly so given that it contains a very small number of
items), which is a good indicator of the adequacy
of this instrument for all age groups.

Table 2: Internal consistency of the LSNS-6
scale for the total sample and age sub-groups
Alpha of Cronbach
Samples ~ ~
LSNS-6 LSN? 3 LS.NS 3
Family | Friends
Global Sample 0,824 0,845 0,807
Young adults and adults 0825 0795 o812
(15-44 years) ! ! ’
Middle-aged adults (45-64 0839 0856 0816
years)
Older adults (65 plus) 0,799 0,879 0,796

Table 3 shows the descriptive statistics of the
LSNS-6 scale items for the total sample, the items
with the highest mean scores being those that
refer to the size of either the Family (M=3.42) or
Friends (M=3.6). The lowest mean scores relate to
the number of people with whom the respond-
ents talk about personal issues, such as Family
(M=2.35), or Friends (M=21). As to the standard de-
viations of items, they are all greater than 1, show-
ing a good variation in the answers to the scale’s
items. Asymmetry indices are between 0.3 and
-0.84; kurtosis indices stand between -0.67 and
-019, and the analysis of the item-total correlation
of the total sample (by applying the corrected cor-
relation coefficient) shows scores between 0.420
and 0.684, indicating that they all contribute to
assess the construct under analysis.

Table 3: Descriptive statistics of the LSNS-6 scale items

em LSNS-6 wsp | Stewness | Ktoss | (IS | Cronbacks Aok f
Correlation
1. Family: number of elements (i?(:) (8152(; -0,36 (0,25) 0,55 0,80
2. Family: asking for help (12,52) (:,1'121) -0,67 (0,25) 0,64 078
3. Family: discussing personal issues (i':ff) (gg) -0,44 (0,25) 0,62 0,79
4. Friends: number of elements (iﬁ;) (8:182‘; -0,19 (0,25) 0,42 0,83
5. Friends: asking for help (i':; -(Z"?S -0,64 (0,25) 0,68 0,77
6. Friends: discussing personal issues (]’2;:]) (Z?:) -0,58 (0,25) 0,65 078
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3.2. Results of the population’s social support

In order to classify the elderly adults in relation to
their social networks, in particular social risk, the
original authors of the LSNS-6 scale stated that
12 is the cut-off point, and below this score social
isolation is said to exist (Lubben et al., 2006). The
current study shows that 22 % (n=85) of the total
sample, 14 % (n=23) of youth and young adults,
26 % (n=29) of middle-aged adults and 30 % (n=33)
of the elderly adults are in this situation.

If we look at the scores of the LSNS-6 scale
and of the sub-scales according to age group (Ta-
ble 1), it can be seen that youth and young adults
have a higher social support mean score at 17.6
(SD=5.41), followed by the group of middle-aged
adults with a mean score of 15.9 (SD= 6.36) and by
the group of elderly adults, which has the lowest

social support mean score, 15.5 (SD=6.63). These
differences are statistically significant (F(2)=4.61;
p=0.01). The results in the Family and Friends sub-
scales are very similar: youth and young adults
show a higher social support mean score - 89
(SD=3.15) and 8.6 (SD=3.4), respectively. This is
followed by the middle-aged adults with a fami-
ly social support mean score of 8.2 (SD=3.65) and
of 7.7 (SD=3.75) for friends; correspondingly, the
lowest social support mean score rests with the
elderly adults - 7.8 (SD=3.93) and 7.6 (SD=4.20).
With regard to Family and Friends, the difference
between the age groups is statistically significant
[F,,=3-50; p=0.031 and F ,=312; p=0.045], respec-
tively. It can be concluded on the basis of these
figures that as age increases so does social sup-
port decrease. (Table 4)

Table 4: Results for social support according to the different age groups
N M SD Df F
(sig.)
LSNS-6
Young adults and adults (15-44 years) 165 17,6 5,41
Middle-aged adults (45-64 years) 1o 15,9 6,36 2 4,61 (p=0,010)
Older adults (65 plus) 110 15,5 6,63
Subscale LSNS-3 Family
Young adults and adults (15-44 years) 165 89 315
Middle-aged adults (45-64 years) 1o 8,2 3,65 2 35 (p=0,031)
Older adults (65 plus) 10 7.8 393
Subscale LSNS-3 Friends
Young adults and adults (15-44 years) 165 8,6 3,14
Middle-aged adults (45-64 years) 110 77 375 2 3,12 (p=0,045)
Older adults (65 plus) 1o 7.6 4,2

The results of the comparison of social sup-
port according to the gender of participants show
that the social support is greater in men (M=17.2;
SD=6.07) compared to women (M=16.0; SD=6.10),
but the difference is hardly significant for the sta-
tistics (t(383)=1.92; p=0.056). As for the sub-scales,
there are no statistically significant differences
regarding Family between the sexes (t, =0.28;
p=0.78). On the other hand, in the sub-scale
Friends these differences are highly significant
(t,65=2:94; p= ©0.003) especially for men. A compar-
ison between social support according to gender

and the three age samples under consideration
reveals no significant differences between the
sexes on the total scale for none of the samples.
The only exception in which women show greater
social support (M=8.6; SD=3.0) than men (M=78;
SD=4.1) is in the Family sub-scale, although not sig-
nificant (t 4= -114; p=0.25).

Considering the education level and bearing
in mind that the sample presents considerable
variability in this respect and that the sizes of
sub-samples varied considerably, we have calcu-
lated the Spearman’s rho and have noted that, for
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the total sample, the higher the education level,
the greater the social support, whether consider-
ing the 6 items (rho=.274, p<.001) or analyzing the
Family (rho=.201, p<.001) and Friends (rho=.260,
p<.001) sub-scales. In the three age sub-groups,
it has been found that the relation between
these variables is highly significant in the youth
and young adults group (rho,,=0.233, p=0.003)
and the middle-aged adults group (rho, =0.293;
p=0.002), and significant in the elderly adults
group (rho, =083, p=0.05). Moreover, social sup-
port and education level are significantly related

in the Friends sub-scale in the case of the youth
and young adults group (rho,,=0.298, p=0.001),
as well as in the middle-aged adults group
(rho(“o)=o.199; p=0.037) and elderly adults group
(rho(m)= 0.212; p=0.026). In respect of the Family
sub-scale, the correlation between social support
and education level is not significant in the youth
and young adults group (rho,,,=0103, p=0.191) and
in the elderly adults group (rho(no)=o.90, p= 0.352),
but it is significant in the middle-aged adults
group (rho,_=0.276, p= 0.004) (Table 5).

(mo)

Table 5: Correlations between social support and education level
of the total sample and of the three age sub-groups
LSNS-6 Scale LSNS-3 Subscale LSNS-3 Subscale
Total Family Friends
Global sample (n=384)
rho of Spearman 274** ,201** ,260**
Sig. ,000 ,000 ,000
Young adults and adults (n=164)
rho of Spearman ,233%* 103 ,298**
Sig. ,003 191 ,000
Middle-aged adults (n=110)
rho of Spearman ,293** ,276** 199*
Sig. ,002 ,004 ,037
Older adults (n=110)
rho of Spearman 183 ,090 ,212*
Sig. ,055 ,352 ,026
**The correlation is significant at p< 0,01 (two-tailed).
* The correlation is significant at p< 0,05 (two-tailed).

As regards the socio-economic level variable,
we note that in the total sample the people with a
higher income show a higher social support mean
score, 19.0 (SD=4.35), followed by those with an
average income, 17.6 (SD=6.03), while those with
a lower income show the lowest social support
mean score, 15.3 (SD=6.36). These results are sta-
tistically significant (F =714; p<0.001). The results
in the Family and Friends sub-scales are identical,
those with a higher income having greater social
support and those with lower incomes having less
social support. These differences are also signifi-
cant for the Family sub-scale (F(2)=5.59; p<0.004)
and Friends sub-scale (F(2)=5.O4; p<0.007). The
analysis of the different age groups shows that in

all groups the people with higher incomes have
greater social support. However, in both the youth
and young adults and middle-aged adults groups
the differences between individuals from different
socio-economic backgrounds are not statistically
significant, neither in the LSNS-6 Scale nor in its
sub-scales. Nevertheless, the elderly adults group
shows statistically significant differences between
people with a high income and those with a low
income (F(2)=4.50; p<0.013), whereas these differ-
ences are not significant in the Family sub-scale
(F(2)=1.48; p<0.231), but are in fact significant in the
Friends sub-scale (F(2)=4.82; p<0.010).

As regards the employment situation, for
the total sample, the people with a higher social
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support mean score are the students, 191 (SD=4.85),
followed by employed people (M=18.8; SD=5.86),
retired people (M=15.2; SD=6.34) and unemployed
people (M=15.0; SD=5.87), the differences being
statistically significant (F(3)=8.46, p<0.001). In the
Family sub-scale and Friends sub-scale, the results
are similar, the students being the group with the
highest social support scores and the unemployed
showing the lowest scores. The differences in both
sub-scales, Family (F(3)=5.66; p<0.001) and Friends
(F(3)=6.24, p<0.001) are significant. In the youth and
young adults group, the students show a higher
social support mean score (M=191; SD=4.85), fol-
lowed by employed people (M=181; SD=5.41); again,
the differences are statistically significant (F(3)=4.38,
p<0.005), both sub-scales showing similar results.
With regard to the middle-aged adults group, the
higher social support mean score rests with the
employed people (M=17.2; SD=6.49), followed by
the unemployed (M=15.3; SD=612) and, finally, by
retired people (M=13.5; SD=5.77). The differences in
this age group are not statistically significant in ei-
ther the LSNS-6 scale (F(3)=2.87, p<0.061) or the two
sub-scales. Only retired people were considered
in the elderly adults group, as the number of em-
ployed respondents (2) and unemployed respond-
ents (3) is less than 5. Thus, retired elderly show a
social support mean score of 15.5 (SD=6.42) in the
LSNS-6, 7.8 (SD=3.92) in the Family sub-scale and
7.6 (SD=4.05) in the Friends sub-scale.

4. Discussion

Since the LSNS-6 scale was designed specifical-
ly to be used on the elderly population, it was
necessary to validate the scale so that it could
be used with other age groups. The LSNS-6 and
its sub-scales LSNS-3 Family and LSNS-3 Friends
have demonstrated good psychometric qualities
not only for the total sample, comprising 385 in-
dividuals, but also for the three age sub-samples.
It has proved to be a valid instrument, suitable to
be used in comparative studies between different
generations, and in the framework of intergenera-
tional practices.

Knowing that the social network is built by the
individual, over a lifetime, and that its scope will
depend on socio-demographic, cultural, economic
and personality factors, we have considered some
aspects concerning the variation of results of the
LSNS-6 and of the sub-scales regarding some so-
cio-demographic variables, by age group. As far
as age is concerned, we have noted that people
of all ages are at risk of social isolation, which
demonstrates the need to create strategies with a
view to increasing social networks and social sup-
port for them. As regards gender, we have found

that women are more at risk of social isolation
than men. In our study, men from all age groups
present a higher social support mean score than
women, similar to the results found by Pinto, Gra-
cia, Bocchi e Carvalhaes (2006), Stringhini et al.
(2012) and Ribeiro et al. (2012), even though these
authors dealt only with samples of elderly peo-
ple. We have also found that men are supported
more than women, especially by Friends, a result
similar to that found by Ribeiro et al. (2012), the
only exception in which women have a higher so-
cial support mean score being in the sample of
middle-aged adult women, in terms of family so-
cial support. These data seem to emphasize the
idea that as women assume a prominent role with-
in the family (in the support, organisation, caring
for the health of their close relatives and in their
children’s education, etc.), on the one hand they
increase the family social support and, on the
other hand, become more secluded in relation
to social contact outside the family compared to
men (Pinto et al. 2006). As far as education level
is concerned, we have noted that better-educated
people have a higher social support mean score,
the results of which are identical to those found
by Pinto et al. (2006).

Several studies on the elderly population have
confirmed that the economic conditions and the
economic status contribute to the extent of the
social network (Rosa et al.,, 2007; Honeycutt et al.,
2008). The conclusion of our research are along
the same lines, and we also found that people with
higher incomes have a higher social support mean
score across all age groups, meaning that the low
income factor increases the risk of social isolation.

Finally, we have noted that the fact that there
is no “compulsory” occupation, such as working or
studying, increases the risk of social isolation. Our
analysis has shown that students and employed
people have a greater social support that the un-
employed and retired people in all age samples,
both in the LSNS-6 scale and in the Family and
Friends sub-scales.

5. Conclusion

While we have seen that age is in itself a risk fac-
tor, we have also realised from the analysis by age
group that, regardless of age, people have charac-
teristics that influence their social support, such
as: being a woman, having low levels of education,
low income, and being unemployed and retired.
We believe that these characteristics should be
taken into account when planning and selecting
the participants of intergenerational programs, in
the knowledge that a heterogeneous group - one
that includes people with a strong social support
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and people at social risk - will add to the expan-
sion and strengthening of binding social networks,
contributing to the well-being, quality of life and
social integration not only of elderly adults, but
also of different generations.

The innovative aspect of this study was that
we proved that the LSNS-6 can be used to plan
and develop Intergenerational Programs (IP).
Therefore, because it can be quickly and easily
used, we suggest that it be applied at three dis-
tinct moments of the Intergenerational programs.
As a first step, the LSNS-6 should be applied when
selecting the participants, or if these have already
been established at the start of the IP. This first
application will serve as a pre-test for a later
comparison, at the post-test level, that is, in the
final assessment phase of the program (second
moment), and even in follow-up cases. Since we
agree that the evaluation is a sine qua non for a
good Intergenerational Program, hence why we
need to evaluate the results in the short, medium
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EDUCAR CON AMOR Y FIRMEZA

Tiani, S (2017). Madrid: Narcea . 112 paginas.
ISBN: 9788427723580

The Education in the 21st century is not only in
show and share knowledge, is a process of accom-
paniment which the educator must be conscious
and responsible. This book comes to show how
can educate from the positive emotions, accompa-
nying the young in their process of life from love,
without aply painful stimulus, but with discipline.

The book begins with a brief introduction ex-
plaining the basis on which are built the follow-
ing chapters. Expresses its author the idea that
educate with love and firmly pursues the objec-
tive that the child learns from a constructive and
positive experience. Talk about this idea does not
like technique if not as a skill that is developed
according to our own life process. This work pro-
vides tools to enhance personal skills of educa-
tors and families with the ultimate objective to
offer new growth opportunities to children and
young people.

The manual is divided in ten chapters, the au-
thor distributed in the following manner. The first
one is based on the value of education as a re-
sponsible and decisive in the personality that we
acquired throughout life. Tiani Brunelli, Talk about
punishment as perpetuator element throughout
history and how it has gone from a stiffness in the
educational model of the mid of the last century
to a permissiveness excessive late twentieth cen-
tury and early twenty-first to reach the conclusion
that when the educate or is rigid, the child learns,
but usually does not feel love and when the edu-
cator is weak the child is happy, but learns, rather

little. Why Tiani Brunelli proposes to considerer
about loving education and firm education.

This introductory chapter generates the follow-
ing four chapters a deepening of education based
on the management of social skills and communi-
cation based on the experience of the limit. From
chapter two to five topics as important as educat-
ing from kindness, deal with the relationships, and
the experience of the limit. When this lives right
way, explaining the lower what is the reason for the
limit and what is the exact point where you must
stop, the young feels mature and able to make use
of their skills and experience limit correctly.

The Chapters, sixth and seventh, dealing with
the prevention of difficulties, the different stages
of learning (explanation by the educator, experi-
mentation by the child and checking of acquired
learning) and its accompanying to the acquisition
of competence to acquire. The eighth chapter is
about discipline and gives the reason of because
it is important to use this term from which is the
ability to order thoughts, feelings, words and ac-
tions based on a purpose. The discipline occurs
thanks to a free and conscious choice.

Finally the author through the last two chap-
ters try to explain that any process can be im-
proved and to develop a skill is always determined
we must follow a series of steps, such as firmness
to the goal and stay in the effort to get it. He con-
cludes the book inviting the reader to discover
the beauty of each person. This has been during
all the work thread. Beginning each chapter with
the question do something nice for me? Which an-
swers a child or a young person and the response
serves introductory link for the chapter.

It is a practical book, but with deep reflection,
this book is an elaborate work throughout years
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of educational experience which creates two pro-
cesses in the book. On the one hand, share a few
ideas starting from the work done by the author
and on the other hand delve into a type of edu-
cation which is not usually give or dealing in ed-
ucational instances, as it is emotional education,
this manual in a way positive. With vocabulary
and terms in the field of education, but affordable

SISTEMAS Y POLITICAS DE BIENESTAR.
UNA PERSPECTIVA INTERNACIONAL

Pastor, E. (ed.) (2017). Madrid: Editorial Dykinson,
211 paginas. ISBN.: 978-84-9148-407-3

Welfare systems and policies. An international
perspective.

Social Work is at an important crossroads because
it must face new challenges in a context of crisis
that requires the professional to develop new
ways of facing situations that demand new solu-
tions that can not start from the individual, but
must be built from an international perspective.
In the case of welfare systems and policies, this
international perspective is essential to overcome
challenges in a global way and to learn from the
different experiences of different countries that
contribute to a necessary discussion and analysis
on matters of interest and socio-political impact.
The book is structured around twelve chapters
where unpublished research results are collected
through contributions and research knowledge
transfers, academics and international profession-
als from different universities, research centers,
public institutions and social organizations: Univer-
sity of Milano Bicocca (ltaly), Presses de 'EHESP
de Rennes (France), Pablo de Olavide University
(Spain), University of Murcia (Spain), University
Michigan (United States), University Institute of
Lisbon (Portugal), University of Education Dis-
tance (Spain); The Max Stern Academic College
of Emek Yezreel (Israel), University of Vigo (Spain),
General Council of Social Work (Spain), Universi-
ty of Buenos Aires (Argentina), University of Sala-
manca (Spain) and Public University of Navarra
(Spain). The 21 authors of the different chapters
are academics, researchers and Social Workers

reading for anyone interested in improving the ed-
ucation of children. So it makes this book required
reading for educators and families that have chil-
dren and young people in charge.

David Caballero Franco

caballero@usal.es

from eight countries: France, Italy, Spain, United
States, Portugal, Israel, Argentina, Mexico, all of
them with great experience in research and with
deep knowledge related to social welfare systems
and policies from an international perspective.

The manual compares the different social
welfare systems and policies that are currently
being developed at the international level. In the
different chapters the following examples of great
interest are treated: social protection and activa-
tion social policies in France (chapter 1); the po-
litical practice in Italy and the incidence of social
workers (chapter 2); welfare policies at the local
level in Spain (chapter 3); the Welfare State in the
United States (chapter 4); public housing policies
and the situation of poverty and exclusion in Por-
tugal (chapter 5); public and social policies in Is-
rael (chapter 6); the system of social services and
dependency in Spain (chapter 7); social policies in
Argentina (chapter 8); policies for the protection
of children in Spain and Argentina (chapter 9); the
system and health programs in the penitentiary
system in Spain (chapter 10), the ethics applied
to social welfare policies (chapter 11) and poverty
and exclusion from Social Work (chapter 12).

The book is coordinated by Enrique Pastor
Seller, professor of the University of Murcia in the
Department of Social Work and Social Services,
specialist in social and community participation
and mediation.

In short, thisis an international research knowl-
edge transfer book of high strategic interest that
aims to contribute to the analysis of current so-
cial welfare systems and policies and will be very
useful for professionals, teachers and students of
Social Work from different countries thanks to its
international perspective.

Hernando Carlos Gomez Prada

Universidad Complutense de Madrid
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ACCION SOCIOEDUCATIVA Y LOCURA. TRAMAS,
NARRATIVAS Y EXPERIENCIAS EN EL AMBITO DE
LA SALUD MENTAL EN GALICIA

Autor: Miguel Salas Soneira.

Directoras: Dra. Asuncion Pié Balaguer y Dra. M.
Carmen Moran de Castro.

Tutor: Dr. Conrad Vilanou Torrano.
Departamento/Instituto: Universitat de Barcelona.
Departament de Teoria i Historia de | "Educacio.
Fecha de defensa: 09/06/17.

Localizacién web: http://hdl.handle.
net/10803/405844.

The research addresses local worlds of experi-
ence where interpersonal dynamics connect cor-
poreal states to collective realities which deter-
mine the reality of madness. In diverse scenarios
and from different points of view, this analysis
seeks to discern the conditions of possibility for a
socio-educational action based on experience and
occurrence. It focuses in particular on the frames
of meaning, on biographical narratives, as well as
on the experiences of diagnosed people (and also
in the testimonies of their families and profession-
als) in order to understand the mechanisms by
which the subjects come to identify themselves
or disagree with the hegemonic representations

that set out the way in which we should live mad-
ness as a disease. In these intersubjective univers-
es power and anti-power games come into play
and they generate diverse identities, and at the
same time, the dominant benchmarks related to
how psychological suffering is produced, recreat-
ed and refuted.

The socio-educational action revolves around
the interpretative forms of phenomena that the
normality regime establishes as pathological, dys-
functional or deviant. Based on a critical detach-
ment of these notions, the approach addresses
the plurality and complexity of the expressions of
human discomfort.

The political-educational task is based on the
pretext of enabling new identifications and tran-
sitions for these subjects, from the construction
of their own biographies, their social records and
their own sense experiences. Closely related to
benchmarks, identities and scenarios, this work
outlines how strategies are developed for the
construction of autonomy and the management
of suffering. The problematization of these ele-
ments stands out as a touchstone for an educa-
tional action whose raison d'étre lies in welcoming
or initiating that which is different, beyond rigid
diagnostic categories.
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EL CAPITAL SOCIAL COMO FUNDAMENTO PARA
LA EVALUACION DE LA SOSTENIBILIDAD PARA LOS
TELECENTROS DE CATALUNA: LA CONSTRUCCION
DEL REFERENTE DE BUENA PRACTICA

Autor: Paloma Valdivia Vizarreta.

Director: Xavier Ucar.

Departamento/Instituto: Departamento y/o
Universidad de presentacién y defensa: Universitat
Autdnoma de Barcelona. Facultat d'educacié.
Departament de pedagogia Sistematica i socialde
|"Educacié.

Fecha de defensa: 2017.

Social capital as basis for evaluating
sustainability with Cataluiia’s telecentre:
building a good practice model

Telecentre offer communities great opportunities
for increasing flexible access to ICT. But not only.
They offer places where people meet, generate
new ideas, opportunities for change are offered
and, in some cases, are a vital and integral part
of the social infrastructure of the community. The
main objective of this investigation is to propose
social capital the key to generate sustainable ac-
tions within Catalufia’s XPT [Xarxa Punt TIC] net-
work of telecentres.

Specific objectives of this study are the follow-
ing: (1) to propose a battery of sustainability indica-
tors for telecentres; (2) to design and validate an
instrument measuring social capital in telecentres;
(3) to describe and evaluate actions developed to
implement sustainability in Catalufa’s telecentres
; (4) to elaborate a model of good practice for sus-
tainability in XPT's.

On a theoretical level, this study develops
a view on telecentres which is both, actual and

global, covering their objectives, models, servic-
es, needs and challenges. It intends to offer a de-
tailed analysis of the dimensions of sustainability,
to propose six dimensions of sustainability and
to elaborate on the factors which have an im-
pact on it. Social capital contribution will thus be
looked at in terms of its development, potential
and measure, as applied to the socio-educational
dimension of the telecentres. At the end of this
phase, the various possibilities offered by the
social capital to the sustainability of telecentres
should emerge.

An instrument was created thereafter, with
the intent of creating a social capital profile of the
telecentres and identify those actions which rein-
force or increase its sustainability. Both types of
results have allowed us to build a model of good
sustainability practices based on experiences
made by the five telecentres of the XPT network.

We consider that sustainability in telecentres
is possible thanks to their appropriation by the
community benefitting from it, as well as the re-
lationships existing between policymaking agents,
community leaders and the various entities con-
stituting the community. Thus, sustainability is fi-
nally the intertwining of networks based on trust,
proximity and horizontality generated within. It's
the concept of social capital which allows an in-
depth analysis of all those networks.

Thus, social capital is generated via connectiv-
ity of structures which are both participatory and
integrated, as for example networks of proximity
and horizontality. It is created by the capacity of
people to connect with others in the community.
For them, these telecentres have become a vital
and integral part of the local community’s social
infrastructure.
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POTENCIALIDADES E PRATICAS DE INTEGRACAO
DAS DIMENSOES SOCIOCULTURAL E BIOFISICA EM
EQUIPAMENTOS PARA A EDUCAGAO AMBIENTAL:
ESTUDOS DE CASO NO EIXO ATLANTICO (NORTE
DE PORTUGAL E GALIZA)

Autor: Sara Costa Carvalho.

Directores/as: Meira Cartea, Pablo Angel
(Universidade de Santiago de Compostela, Galicia),
Miranda Azeiteiro, Ulisses (Universidade de Aveiro,
Portugal).

Departamento/Instituto: Departamento de
Histéria de Educacion, Teoria da Educacién e
Pedaxogia Social, da Faculdade de Ciéncias

da Educacién, Universidade de Santiago de
Compostela, Galicia.

Fecha de defensa: 2015.

Potencialities and practices of integrating both
biophisical and sociocultural dimensions in
environmental education facilities: case studies in
Eixo Atlantico (Northern Portugal and Galicia)

The present investigation has focused on the re-
sources of environmental education (EE) called
“Environmental Education Facilities”, specifically
located in the territory of the Euro Region of Eixo
Atléntico of the Peninsular Northwest - Northern
Portugal and Galicia (Spain). Taking in consider-
ation the potentialities of these resources, such
as of the community development, this study
seeks to analyze the practice of integrating both
biophysical and sociocultural dimensions of edu-
cational projects within a set of EEF. As specifics
objectives, the research aimed at identifying the
factors that optimize and others that difficult that
integration. It was also a goal to analyze the peda-
gogical strategies, the level of population’s involve-
ment and characteristics of the EEF educators.

The geographical delimitation is justified by an
absence of compared research on EE in two ter-
ritories that are geographical and culturally simi-
lar. Moreover, EEF in Portugal and Galicia are, in
general, centered on the natural heritage’s conser-
vation, which reveals a reduced articulation be-
tween biophysical and sociocultural dimensions
of the reality.

The denomination Environmental Education
Facilities or Environmental Education Centres
corresponds to a set of heterogeneous initiatives
of non-formal education, with the following ele-
ments: 1) facilities for EE purposes; 2) an educa-
tional program; 3) a stable educational team; 4)
material and mythological resources; 5) an envi-
ronmental management model; 6) an evaluation
system; 7) programs that are planned according

each type of visitors. The study is also based on
the concept of “EEF’ social impact” which com-
prises the criteria of the level of visitors’ partici-
pation; contact with the local reality; duration of
the activities.

Concerning the methodology, the research
follows a qualitative structure - a depth multi-
ple case study strategy, employing in depth and
semi-structured interviews with directors of EEF
and EE experts. The EEF sample was selected
considering a set of criteria (a priori categories)
related to the concept of sociocultural integration
and impact, having resulted in a total of 29 EEF,
located in the coast and inland of Eixo Atlantico.
Following a priori and emergent categories from
the interviews, there were reached four main
themes: general and political characterization of
the EEF; characterization of the educational pro-
ject and of the educational team; characterization
of EEF connections with their surroundings.

Reflecting on the factors influencing the so-
ciocultural integration and social impact, two
opposite phenomena are highlighted. On one
hand, there are similar phenomena to the rest of
the Eixo Atlantico's territory, with elements that
seems to difficult the integration and impact:

i) There are limitations of financial and human

resources;

ii) The most mentioned objective of education-
al projects is the awareness for biodiversity
conservation, showing reductionist visions of
EE;

iii) The scholars are the major segment of the
public, comparing with stakeholders such as
decision makers;

iv) Activities' themes in urban areas are often
out of that EEF context;

v) The EEF set includes passive forms of activi-
ties and a reduced critical sense of place;

vi) The existing EEF networks are still incipient,
and the EE strategies at a regional and na-
tional level have little relevance on EEF;

vii)Most of the EEF directors and educators are
initial trained exclusively on Natural Sciences,
existing a lack of opportunities for continuous
training (e.g. educational areas).

On the other hand, there are different aspects
from the rest of Eixo Atlantico and that reveal a
high level of integration:

i) The EEF sample has a large spectra of pro-

jects with sociocultural objectives;

i) There are more activities of medium and

long duration (e.g. several days);

i) There is a high level of engagement from

some segments of the population and in ac-
tive ways;
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iv) There is a larger diversity of partnerships;

v) The deepest connection to the local com-
munity occurs in EEF that develop local
improvement projects (biophysical and so-
cio-economic types).

vi) Educators feel a higher satisfaction with their
profession.

The exchange between EEF of each border
region was found to be under developed. The de-
mographic factor of land use (urban Versus rural/
natural EEF) is another reason for the disparities
between EEF in Eixo Atlantico.

These and other challenges make keeping the
conviction that, as long as are guaranteed the
conditions, EEF can be efficient social facilitators.
Thus, it turns relevant to deepening the knowl-
edge about the difficulties and solutions to those
facilitators, as well as valuing the strengths in Eixo

EDUCACION Y CIUDADANIA. EMPODERANDO
DESDE LA PROPIA DINAMICA SOCIAL DE UN
BARRIO

Autor: Nieves Martin-Bermidez.

Directores/as: Nicolds de Alba Fernandez, dir.,
Universidad de Sevilla; Ma Angeles Huete Garcia,
tutora, Universidad Pablo de Olavide.
Departamento/Instituto: Universidad de Sevilla.
Fecha de defensa: 2017.

Education and citizenship. Empowering from the
own social dynamics of a neighborhood

This study, along five chapters, presents a re-
search on the perception of a given space from
the perspective of development agents. In this
case the citizen entities or associations.

The theoretical chapter situates from the crit-
ical theories, as much of the social pedagogy as
of the education for the development. This means
understanding that the issues that bring situations
of poverty and systemic vulnerability are marked
by traditional structures. The importance ac-
quired by citizens’ participation in the processes
of emancipation is considered, together with the
territory, they are the two main elements when it
comes to defining what the emancipatory dynam-
ic of a specific context.

Thus, in order to promote emancipatory edu-
cation actions adapted to the dynamics of citizen-
ship, it is necessary to answer whether it is really
possible to address the concerns of a neighbor-
hood and how these demands are channeled to

Atlantico, as a model to the other regions of Spain
and Portugal.

Furthermore, the fostering of the following

processes is recommended:

(1) Increasing educators’ training on educational
strategies to better address urban problems
and on evaluation systems of EEF;

(2) Creating a cooperation network of EEF in
Eixo Atlantico which might address: i) the co-
ordination between the EEF and local/region-
al sectoral strategies; ii) the coordination be-
tween EEF and significant institutions of Eixo
Atlantico.

Note: This work was supported by the Foundation
for the Science and Technology, Portugal (SFRH/
BD/69059/2010 and SFRH/BPD/116379/2016).

the Public Administration. As specific objectives
susceptible of analysis, they are defined:

+ Identify the different social agents that act
as channeling the demands of the San Jerén-
imo neighborhood; as well as the actions
they carry out in terms of the promotion of
emancipation.

Inquire about the formative processes (con-
scious or not) of these actions, in the different
areas of citizen socialization in San Jerénimo,
approaching the role that they can play as
emancipatory training agents.

Definitely shows the system of categories of
analysis designed around two general dimensions:
emancipatory dynamics (social agent, places in
the context, creation of networks, perception
of the neighborhood, guiding principles, action,
organizational culture) and formative strategies
(training strategies, purpose and scope of action,
trainer, tools and evaluation).

By having limited time and resources, was con-
sidered the relevance of locating in a specific terri-
tory; Considering the Barrio, as the spatial delimita-
tion most suitable to approach a context as large as
the municipality of Seville (Andalusia, Spain).

Chapter two, leads us to know the context
from the analysis of the official documentation
made available to the public. It offers a panoram-
ic view of the neighborhood of San Jerénimo; in
terms of urban, population, socioeconomic, social
welfare, distribution of resources and equipment,
and associationism. In this way, the institutional,
public and private actions that are developed in
the context are analyzed.
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The operationalization of these issues is de-
fined exhaustively in the third chapter. The con-
tent includes the methodological approach of the
research, where the process of selection of the
participants; as well as the techniques and instru-
ments for collecting information.

From the interview, fundamental elements
are detected in which to deepen on the concrete
practice that is why observation takes center
stage. The analysis of the information, from the
perspective of hypothesis of progression, facil-
itated the establishment of levels of analysis.
These levels are presented according to each of
the units of analysis that make up the selection of
participants in this study. The extracted informa-
tion is related through the techniques designed to
respond to the categories of analysis of each of
the dimensions and subdimensions described.

In this sense, it has been explained from
the point of view of the participants how they

MODELOS DE ACCION SOCIOEDUCATIVA CON
INFANCIA'Y ADOLESCENCIA EN LOS SERVICIOS
SOCIALES MUNICIPALES DE LA CAV

Autor: Maria Ardnzazu Remiro Barandiaran.
Directores/as: Dra. Maria José Alonso Olea. Dra.
Maite Arandia Lorofio.

Departamento/Instituto: Universidad del Pais
Vasco/Euskal Herriko Unibertsitatea.

Fecha de defensa: 18 julio 2016.

The doctoral thesis, MODELS OF SOCIO-EDU-
CATIONAL ACTION IN CHILDHOOD AND AD-
OLESCENCE IN THE BASQUE AUTONOMOUS
REGION MUNICIPAL SOCIAL SERVICES, aris-
es from two previous research projects in which
the author participated in the years prior to writ-
ing this thesis, and from her experience of more
than 20 years as a social educator in the field of
childhood.

The initial hypothesis was: “The profession-
al cadre of social educators has the potential to
build an alternative model of socio-educational
action”.

The objectives defined were as follows:

- Analyse professionals’ daily practice in so-

cio-educational action.

- Identify the existing models of socio-educatio-
nal action currently in existence in the context
of the Basque Country.

« Develop recommendations with regard to so-
cio-educational action in childhood in situa-
tions of risk.

perceive each of the elements that, we believe,
favor an emancipatory dynamic; as well as those
that consciously or unconsciously from their own
dynamics are proposed with a formative nature.

Results ends with the presentation of the ob-
servation sheets made for each of the spaces that
have been considered in this research as spaces
for social coexistence and with the potential to
work on raising awareness and channeling citizen
demands.

We finish, presenting the main contributions,
as well as the challenges, limitations and future
lines of research that emanate from this study. In
definitive, a way of approaching the knowledge of
a neighborhood from the emancipatory perspec-
tive of it is presented, giving value to knowledge,
movement and trust created by associations that
maintain a continuous trajectory and commitment
in the neighborhood.

The study of socio-educational models (Geibler
and Hege, 1997; Giménez, 2014; Medina, 1997; NUfiez
et al,, 2010; Ucar, 2004; Varela, 2013) explains and
justifies the educational practices observed, as the
latter display different approaches, objectives and
results depending precisely on the models from
which they arise. These models were analysed and
classified according to the participative dimension
(Pericacho, 2012; NUfiez et al., 2010).

We have adopted the term “models of socio-ed-
ucational action”, as it focuses on pedagogy and,
therefore, on education, with a sense of possibility
in the project and the future, bypassing proposals
based on deficit (which is transmitted by the more
usual term, “intervention”), as indicated by sever-
al authors (Geibler and Hege, 1997; Lucio-Villegas,
2005; Nufiez et al., 2010; Séez, 1993).

With regard to methodology, the qualitative
approach was selected as it allows access to the
perspectives of social partners - that is, to their in-
terpretations, knowledge and experiences, which
are the specific focus of this thesis - through three
key elements of communicative methodology:

« Horizontality between the world of science

and the subjects of study;

- Visibility of excluding and transforming fac-

tors; and

« Generation of change for social transformation.

With regard to the production of data, a total of
15 in-depth interviews were conducted and 8 focus
groups comprising more than 80 professionals. An
Advisory Council was formed of participants in the
study to guarantee scrutiny of the objectives, the
research process itself, the instruments and also
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the interpretation of the results being gathered.
As such, this structure entails a democratisation of
the research process, as it involves bringing real life
and science together (Alonso et al, 2012b; Gémez
et al,, 2006; Yuste, Serrano, Girbés and Arandia,
(2014). Likewise, criteria of scientific and ethical
rigour have been followed (Miyata and Kai, 2009;
Gdmez et al,, 2006; Tellado et al., 2014; Tracy, 2010).

A lot of information has been obtained over
the course of the research process on the basis
of the dimensions and categories | have defined,
and through which the profession’s expertise in
working with children can be appreciated. These
dimensions are: the professional practice dimen-
sion (areas, dimensions, objectives, activities, phys-
ical spaces, strategies, protocols, interprofessional
relationships and schedules, institutional responsi-
bility and social responsibility, and the evaluation
of content and who should conduct it), the subject
dimension (the subjects, i.e. the children and their
families, the professional worker and everything

relating to the educational relationship), and the
context dimension (the legislative context, i.e. the
institution as a framework, legislation and the or-
ganisational context, with respect to membership
bodies).

With regard to the conclusions, it is fair to state
that we are considering a very young profession,
focused on action and with diverse and mixed
theoretical sources. Tensions between the mod-
els of socio-educational action render it urgent
to overcome the conflict between the model of
work imposed by public institutions and the model
on which social educators base their work. These
professionals express their confidence in a model
that emphasises social change and transformation,
taking community participation as a foundation,
progressing toward a model based on dialogue and
participation, although for the time being this goal
requires a greater professional effort as it entails
the abandonment of homogenising monitoring
practices for all citizens.
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