THE PERSPECTIVE OF IMMIGRANT ABOUT KEY FACTORS AND COMPETENCIES IN THEIR ARRIVAL TO COLLEGE

Abstract

One of the most important challenges in education is working against absenteeism and school dropout. Especially relevant is the case of immigrant students who are a vulnerable group, fact that causes a high difference in results between immigrants and native students, so that only a very small percentage reaches college. 
For this reason, the study “Competencies and keys for an educational success from the perspective of college students’ children of immigrants” (2009 ARAF1 00010) has sought to identify the key factors and competencies that college students from immigrant families feel have been useful for their educational success, educational success seen as the enrolment in programs beyond compulsory education.
The study methodology has been predominantly qualitative using three different sources of data collection: life stories, audio-visual narratives and questionnaires. Specifically for this article we refer to the results analysed through the life stories of 13 college students from immigrant backgrounds who had done all or part of their primary school in the Spanish education system, considering for their selecting the age of arrival, their nationality and the variety of universities and degrees where they were enrolled. 
The results of the study support the findings of previous researches. Student participants have referred to the importance of family expectations and support, especially when it has been given in conjunction with the school. They especially emphasized the role of mothers as a basic figure to encourage perseverance and dedication to studies. Moreover, in the educational environment it has been particularly appreciated the role the high school teachers who in many cases were the key on having great expectations for them and communicating these explicitly. Finally, regarding the competences, which have been the focus of our analysis, the intrapersonal and the self-confidence competences are the skills that students consider basic to overcome, as indicated by studies about resilience, adverse contexts and conditions.
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INTRODUCTION
Since the 90s, the flow arrival of immigrants in Spain led to a rapid increase in the participation of immigrant students in the education system. In recent years, before the economic crisis, the presence of foreign students in compulsory education increased over 500%. This phenomenon has been particularly noticeable in Catalonia, where during 2008-2009 15.9% of students in schools were foreigners, compared to 11.6% foreigner’s students in all Spain, according to the Ministry of Education (2010).
Unfortunately, in some cases, these migration processes experienced by these immigrant students have a negative impact on their academic trajectories either by the ruptures that occurred as a result of these changes, by the bereavement situation some of these children and youth have to live, or by the difficulties they face at the time they join the Catalan schools (Serra and Palaudàries, 2010).
Thousands of students in Catalonia and Spain are faced with the problem of school failure, which affects a third of young people in the age of completing compulsory education (Estellés et al., 2012). According to the PISA 2009 report, Spain is significantly below the average of the OECD countries in the level of students’ learning. Specifically, in Catalonia, 29% of young people aged 18 to 24 years old do not complete their post-compulsory studies, far from the average of 14% of the EU-27 and much further from the goal of the Europe 2020 strategy (which aims to be 10%) (Truño, 2012). In the case of the immigrant population, the figures rise to 45% (Estellés et al., 2012).
Therefore, this project emerged from observing the increased number of immigrant population and its distribution in Catalonia in recent years. From various studies, some of them already mentioned, it was found that from all this foreign population only a very small percentage reached college. For example the Report 09 from the Catalan institute of Infancia i Món Urbà (2009) showed that 44.3% of immigrants have failed to post-compulsory education (in front of a 31% average for the youth of our country). Thus, the aim of this research is focused on understanding the most important competencies and factors that college students from immigrant families feel have been useful for their educational success, educational success seen as the enrolment in programs beyond compulsory education
Consequently, this project integrates different fields of study: the key competencies, the inclusion of the immigrant population and the factors influencing academic success, studying these elements by life stories and the development of audio-visual narratives (see the methodology section).
Regarding the competencies, although this approach has been usual in certain fields of training such as the occupational one, is a relatively new field respecting the post-compulsory and higher education (Escamilla, 2008). Also it has its own logic that cannot be imported from the field of professional qualifications. The competency approach proposes that people have a set of technical, methodological, social and participatory knowledge to be updated in a particular situation and moment. People develop the ability to effectively address a number of similar situations, mobilizing consciously, fast and in a creative way a multiple of cognitive resources: knowledge, abilities, values, information, attitudes and patterns of perception, assessment and reasoning (Monereo, 2009). Therefore, it is understood that people who have reached higher education have these skills and that is why this study was intended to incorporate the vision of the protagonists to discover those competencies that they personally felt they had been fundamental. 
Secondly, with regard to the inclusion of the immigrant population, the project was based on the priorities established by the plan for citizenship and immigration 2005-2008 (Generalitat de Catalunya, 2005). This paper points out that the current immigration is one of the most visible expressions of global inequality and globalization. Between 2001 and 2005, the flow of foreigners arriving in our country, far away from being stabilized, was accelerated, diversified and spread throughout the territory. The evolution of immigrant population in Catalonia in recent years has growth with people originating mainly from Latin America. The increase of nationalities from Eastern Europe, especially from Romania, Ukraine and Russia, has been one of the trends most featured in the past four years. The most recent data indicates a change in these migratory tendencies due to the economic crisis (according to the Instituto Nacional de Estadística the number of foreign residents in Catalonia has declined in 2012 and 2013 by almost 100,000 people). All these elements have been taken into account when choosing the study sample presented below and to elaborate the data collection instruments of this research.
While it is true that the plan of citizenship and immigration provides specific programs for an improvement in education (the newcomers programs, plans to improve the distribution of immigrant students in schools, etc.), the program also alerts some other facts in which work should be continued. Among the current difficulties it is highlight the concentration of the foreign population in the lower levels of the labour market. This occurs regardless of their educational level, something that should make them investigate about the key factors for the school success of these groups. In addition, the plan of citizenship and immigration 2009-2015 (Generalitat de Catalunya, 2010), included in its axes promoting access and participation of immigrants in post-compulsory education. Moreover, the report published by the institute of Infacia i Món Urbà (2009) on social inclusion in Spain indicates different elements involved in the academic achievement of children and youth as: the educational level of their parents, the cultural resources they have at home, poverty, gender, etc. It is along these lines that in the research project presented in this article the development of life stories were proposed to link the individual development with the factors and key competencies for the school success. The results from which could be considered as 'good practices' or examples of experience to show the opportunities to progress from anyone.
Third, regarding school success, according to the report of the European Commission for Education and Culture on the Quality of School Education (European Commission, 2010), this is defined taking into account the decrease of the dropout rates, the completion of upper secondary education and the participation in higher education. This definition can be completed according to what other institutions ensure on school failure. The OECD provides a definition of school failure, which includes three dimensions (OECD, 1998): the low achievement or failure in relation to the minimum level scheduled; the dropout or not having acquired the necessary competencies to enter successfully into the labour market.
Thus, if we define it in its looser sense, school success could be understood to acquire the basic competencies of compulsory education, which let you in the labour market on a regular basis. But in a narrower sense school success would be defined as the acquisition of the necessary competencies to access higher education, and in our case, the ones required to overcome high school. On the other hand, school failure is associated with the premature dropout of the compulsory education system and the lack of development of basic competencies set for compulsory education. Both aspects seriously impede a successful insertion in the labour market and in fact, the European Commission's Agenda 2020 (European Commission, 2010) established as one of its five priority goals of the decade reducing premature dropout below 10%.
For the analysis of the elements linked to school success this research was based in the classic works of effective schools, the movement of school improvement and the movement to improve school effectiveness (Murillo, 2005). Another initiatives taken into account have been the Atlántida project or the learning communities. It has also been used as a reference the document from Serra and Palaudàries (2010) indicated above. These authors, from the administration of a survey to eleven hundred students, found important data on the continuation or not of immigrant students in the education system and observed what factors helped them to stay in it. 
· Nationality: Gambia, China and Morocco have less continuity in the education system. The Moroccan population, yet they continue they do the baccalaureate.

· The grade: in grade 10 there is much more dropout than in the other grades. 
· The social class of families, their level in the labour market and their qualifications in it. Mothers’ training has more influence than fathers training. However, mothers have less training.

· Gender: boys, in general terms, leave the education system more than girls.
These same authors conducted interviews with some of these children fathers and mothers. Most families reported having high expectations respect to the continuity of their children in the education system. This is a fact that sometimes it is crucial to make the decision to stay here instead of leaving to their home countries. Sometimes the continuity in the education system of these students depends more on the expectations of their parents about them than on themselves and these expectations depend heavily on families’ relationship with the school (Oseguera, Shells and Mosqueda, 2013). However, families know very little the education system, the school, etc. It is believed that the key for more students to be in the system is that the family give support and therefore have partnerships with the school.
Similarly, Alegre, Benito and González (2006), based on 30 interviews with high school immigrants’ students belonging to six different public schools in Catalonia, they also extracted some overlapping ideas. First of all, these students feel totally confused and this makes them come together with people who speak the same language as them and in any case, for socialization they always use Spanish but never Catalan. Secondly, regarding the newcomers’ programs, students themselves view them as a transitional space but for some children this is a place of 'waste of time'. Finally, the valuation of teachers, friends and future expectations become key elements for inclusion.

All these studies indicate which variables are most related to school success. For this reason, for the project presented below is has been tried to find out if some of these elements were emerging from the life stories and narratives of the young participants of the study and how they were outlining them.
1. JUSTIFICATION AND GOALS
Access to university studies, although it is not a mandatory level, is an indicator of social cohesion, especially for immigrants who have been established in the country for decades and for second immigrant generations. Unfortunately the data presented in the previous section show that this population is poorly represented level of education.
In the case of upper higher education, is seen how young people of foreign nationality are considerably lower represented within this level than the other students (Alarcón, 2007). Many high school students from immigrant backgrounds have clear expectations of continuing education within training cycles or expectations of job placement after completing compulsory education. Thus, children of foreigners are incorporated into the labour market earlier and to a greater extent than Spanish youths, as the Youth Report in Spain claimed (2004). This group of people tend to follow the guidelines for the incorporation into the labour market of the working class or of the lower economic strata, especially young Dominicans, followed by Moroccans (Aparicio and Tornos, 2006). Early school leavers (or ESL), a low level of education or the lack of specific training has an impact on the personal and professional future of young people. An impact that mainly results in a shortfall of resources to overcome the pursuit of a quality job, or in a precariousness to adapt to an increasingly demanding and unstable labour market (Navarrete, 2007).
The CIDE-MEC study (2005) for example, recognizes that the current school is not yet made within an intercultural model but from a culturally homogenizing model, which sees cultural diversity as a problem or deficit. Despite the universal right of access to education, this is not guaranteed in the same way of quality and achievement for all groups of students. This may increase the existing differences.
Relating to that, some studies (Aja et al., 2000) analysed the distribution of the immigrant population in schools, warning of the inequality that may exist under the slogans advocating the families’ own election of the education centre. This emphasizes the importance of a good policy to distributive the newcomer population in the education system. Alegre (2005) also made a review and description of the characteristics of the reception policies in schools and he studied the concentration of some students in specific schools. Internationally, this debate on distribution systems belonging to immigrants or cultural minorities students has decades of numerous studies and experiences. For example, Orfield (2001) gives an overview of historical trends of segregation, integration and subsequent segregation that has been in the United States with the Civil Rights Project and Magnet Schools. Finally, he proposes an alternative that does not lie across formal segregation and neither across the distribution of minority students.
In conclusion, the reduction of school failure of the immigrants is decisive when playing the vicious cycle of poverty and social exclusion in adulthood. For this reason, in ensuring the right to education societies much take into account that with the violation of this right a worrying scenario could be offered over the coming years from the point of view of the distribution of social and educational opportunities. In most of our societies is expected to be the education system that match these differences. The fact that children of immigrant families do not amount to exceed compulsory education follows that those same people have not acquired the basic competencies required by the labour market and therefore they will find it very difficult to achieve social inclusion.
Thus, this project started from a single initial goal: to identify the key factors and competencies that college students from immigrant families feel have been useful for their educational success, educational success seen as the enrolment in programs beyond compulsory education.
It is obvious the changing of the social structure migration processes has behaved and it is a reality that in recent decades has generated much debate and no less prejudice. What is of interest here is to know specifically to what extent education has become a tool of social cohesion or, conversely, to what extent this population is excluded from the different education levels.
2. METHODOLOGY
This study of interpretive nature seeks a deep understanding of the elements that, according to each individual, helped to develop their basic competencies and the key factors that might contribute to achieving academic success. For this reason, the methodology was essentially qualitative and the approach was basically phenomenological, using three different sources of data collection: life stories, audio-visual narratives and questionnaire. Specifically, for this article we refer to the results analysed through life stories.
For the selection of participants people who were in higher education were sought with the need of them having done all or part of the basic education in our country, something that led to dismiss many informants. Therefore, because of this specificity in the selection criteria, it is necessary to highlight the difficulty in finding students with the required profile and who also would wanted to be part of the study. Finally, participants were selected based on the following specific criteria:
1. Age of arrival: students who performed some grade of the compulsory education level in our country. Therefore, these were students who arrived before the age of sixteen.

2. Nationality: students from Latin America, Africa or Asia or non-EU Europe.

3. Variety of universities and degrees.
Obtaining information was conducted in 2010 by the contributions of student’s children of immigrants. In order to know what key competencies and the most relevant factors those students from immigrant families feel they have been helpful for their academic success the study focused on the following questions:
· What do you think have been the main factors or variables that have helped you get to college?

· What are the main obstacles you have encountered? How could you overcome them?
Informants were only informed about the three axes of research (key competencies, school success and educational inclusion) that would guide our analysis, leaving completely free the contributions of relevant products (both in case of life stories and audio-visual narratives).
The conditions that participants were asked for were that the extension of writing could be absolutely free and only a date for the delivery of the life stories was fixed. 

Later these two data collection strategies within this qualitative methodology were complemented with the development and administration of a survey.
Table 1

Finally 16 life stories were obtained of which 3 were dismissed for failing to meet the two fundamental criteria for the selection of the participants relating to their age of arrival and nationality. Therefore, 13 life stories have been analysed. These documents had an average of three pages each (one of them included photographs of his family and his home country).
Table 2

The documentary analysis was performed following an inductive process. From reading all the life stories by six members of the research group meaning units considered most relevant were identified. From this finally a single list of items grouped into 10 categories was created with which to analyse and classify the content of all the life stories presented in the results section of this article.
3. RESULTS
For the analysis of life stories the Atlas.ti program was used whereby two documents and evidences of the most important results were obtained. On the one hand the frequency table with the information on how often every item ran (belonging to a category of the ten existing) in each life story. Thus, as it can be seen below, in the left of the table there are all the items or meaning units, as well as how many times each one has appeared in every life stories and the total times it has appeared in all the narratives in total.
Table 3

Thus, it can be observed that in the life stories the competencies most often cited as key factors for academic success have been to ability to communicate, the social and civic competencies, the sense of initiative and autonomy, and finally, what has been displayed in all the stories has been the dedication and personal effort (18 times and appears in 9 of the 13 life stories).
“"My way of being and the fact of auto fulfil myself were aspects that helped me to study and go to college” (life story of K.A.A.).
“Since I was a child I have learned that if I want something I have to fight for it alone to get it” (life story of L.H.). 
Relating to the elements and actions that can influence on school success, with almost the same number of references, gender appears as an element of difficulty. As enhancers of success the feelings associated with an auto positive perception linked with the sense of initiative and autonomy, the future expectations (and specifically the fact of wanting to go to college), and the ability to get away from certain 'friends' (something that appears when students refer to the need to break with ghettos created within the school to be able to break cultural stereotypes and advance academically) were perceived by immigrant students. 

[Relating to the gender] “When I got into high school for me it was very clear that I wanted to continue studying while my parents were not too clear. They said I already knew how to read and write and that this was enough” (life story of L.H.). 

Regarding the key factors for social inclusion it is highlighted those elements relating to the family and it appears as a key agent in the student's personal development and success. Thus, family expectations (15), the actions of the family to support the education of their children (11) (for example, helping with homework and/or class work or Insisting on the importance of being responsible), and the positive value that gives the family on the importance of education as a means of social promotion (16), are the most prized elements cited by informants through life stories.
“In my opinion, the fact that my parents valued academic success, that they reinforced us verbally when we had good grades and that they were very strict with our schedules and our free time, were key factors for us to follow studying” (life story of K.S.).

Conversely, regarding the hampering factors for social inclusion, the elements concerning the family are the ones that appear again more strongly. These were concretely the limited financial resources of the family (11) and the family religion (10) with the influence of certain traditions and customs that are transferred from parents to children. Finally, less frequently, another element referred to this category has been the hampering factors relating to the housing, concretely, its situation and the fact of having to move far away to get to school every day (30.70%).
“In Morocco I was very conscious that as much I would only reach sixth grade because in my village there was only elementary school. After that I knew I would stay home until a man came to propose and marry me” (life story of L.H.). 

On the other hand, if we refer to school as a key element for school success, it is necessary to emphasize within the positive impact of an adaptation process the fact of overcoming the lack of familiarity with spaces and people, something that causes great disorientation among students (14) and therefore that it is accompanied by negative feelings. Within the school that which stands out the most and hat has been more referenced is the figure of the teacher. The high expectations of teachers are highly appreciated to acquire success by students:
 "A teacher once told my mother I could study whatever I wanted as I had capacity to do so" (life story of OO).

" It has been a constant feedback: They believed in me and I believed in them" (life story of SH).

In addition, the characteristics of a good teacher defined in the life stories appeared a large number of times, namely 34, and in 84.62% of the stories. Finally, still concerning the school context as a key factor for success, their organizational solutions and specifically, the newcomers programs have been also highlighted as an important element for students (15), even sometimes it was valued positively and another times negatively. 
"(...) Teachers always helped me and asked me things about my culture" (life story of SH).

Finally, in the life stories it is highlighted on one hand the support from the friends, particularly in their role of support and care (38.46%). Secondly, another key element of the social and education system has been the scholarships and the financial support programs (38.46 %). And thirdly, another hampering elements not mentioned above (38.46%). Finally, the language has been as a key element, concretely the Catalan language, and the factor that has appeared more frequently in the life stories (36) and also in almost all of them (76.92%).
“I also received help from some fellow colleagues who offered to help me to learn their names, to play with them in the yard...” (life story of L.H.). 

“It is also important to recognize the value of these scholarships from the state since without them many people would not even consider to study (like me)" (life story of S.H.).

4. DISCUSSION AND CONCLUSIONS
Relating to key competencies
The competencies that students say they have developed the most throughout their studies and that have helped them to get to college are mainly two: sense of initiative and autonomy and self efficacy and feeling capable. Within this last one, dedication and personal effort has been the most valued by participants, defined as the own work of students to get to achieve their goals despite of the obstacles, as well as competencies related to intrinsic motivation, resilience and self-efficacy (Zimmerman, 2008).
In addition, it should be noted that the ability to communicate has been widely cited and valued by the research participants as it has been closely linked to the belief of the language as a key element in achieving the goals (in this particular case, the Catalan language) (Serra and Palaudàries, 2010). Although it has been an element of difficulty in most cases, having acquired the knowledge of this language, both spoken and written, has helped them to better integrate with their peers. In respect to this last point, it is necessary to emphasize the social and civic competencies. The importance of establishing contact with the colleagues has helped the students to relate to others and thus to decrease situations arising from discrimination among peers feeling equal in front of the others and getting the same goals regardless of social, economic and cultural barriers.
Relating to school success
The school success is linked entirely to dropout and therefore, to the lack of competencies for a successful employment. The research informants say there are a number of factors that have influenced their academic success. These factors and variables would primarily be the support of their family (Suárez Orozco, 1995; Marí-Klose, Marí-Klose, Cowgirl and Cunningham, 2010; Enriquez, 2011; Crosnoe and Lopez, 2011) and the positive self-image they have on themselves and their own expectations (Yeung and McInerney, 2005), both of which are interrelated also as they appear together in many of the answers. Immigrant college students highlight their positive self-perception (their decision-making or the fact of being open-minded) and the importance of their high expectations for the future referring to the confident and clear goal to get to college.

Inside the education institution the main element that has been decisive for immigrant students has been the faculty members. Most research participants refer to the characteristics of a good teacher and their high expectations on them to go to college as a key element for their social and academic development. Specifically informants highlight teachers’ monitoring and their close control of each student. Therefore, it is been found a positive value of the teachers, not from a disciplinary point of view but beyond the instruction as an active member in the accompaniment of the young. Moreover, within the school, a friendly school climate or an affective environment (Murillo, 2005) also helps to a high a positive student performance. 
Thus, as it has been seen, we find a set of generic factors and elements related to the context (socioeconomic status, gender, student performance), in which professionals can intervene.
Relating to social inclusion
Social inclusion is a new way of understanding education placing first the inequality and exclusion that during the investigation has appeared in many of the cases analysed. The students’ children of immigrant families include elements relating to the family and the most often cited was their parents positive value of education and the fact of believing in it as a key for social promotion. Within the family is necessary to emphasize that the most appeared element has been the mother figure (Aldous, 2006; Calero et al, 2006; Marí-Klose, Marí-Klose, Cowgirl and Cunningham, 2010), highly appreciated as a key point for the support and assistance throughout childhood and adolescence (and the figure of the brothers and sisters in some cases). While the father figure, shown in these few cases, has been referenced as an authoritarian, with little belief in education as an important factor for change. 
The predisposing factors relating to the immigration process have been the positive value of living with other cultures as an enriching element (Arnaiz, 2004). Conversely, the elements of difficulty of the process for social inclusion have mainly been by far the limited economic resources of the family and the perception of being different that students have had in the situations of discrimination. In addition it should be noted the family religion (Besalu and Vila, 2007) as an important step in the process of social integration of children and young immigrants although it seems much more relevant the educational level of their parents and their future expectations point. 
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	Table 1: Data collection instruments 

	 Instruments
	Number

	Life stories
	13

	Audio-visual narratives
	4

	Survey
	128


Table 1

Table 2

	Table 2: List of informants of the life stories

	Name and surname
	Home country
	Father 

nationality
	Mother nationality
	Degree

	A.A.K.
	Morocco
	Morocco
	Morocco
	Nursery

	S.S.K.
	Brazil
	Brazil
	Brazil
	Pedagogy

	O.O.
	Spain
	Nigeria
	Filipinas
	Administration and Business Management

	D.L.H.
	Morocco
	Morocco
	Morocco
	Primary Education

	H.L.
	Morocco
	Morocco
	Morocco
	Social Services

	K.Y.M.
	Spain
	Morocco
	Morocco
	Psychology

	A.B.M.
	Morocco
	Morocco
	Morocco
	Master in Social and Educational Action

	N.V.T.
	Spain
	Vietnam
	Vietnam
	Criminology

	H.S.
	Morocco
	Morocco
	Morocco
	English Studies

	G.D.N.
	Spain
	Mexico
	Spain
	Master in Emotional Education

	V.A.A.
	Romania
	Romania
	Romania
	Sociology

	A.E.
	Uruguay
	Uruguay
	Uruguay
	Political Sciences

	P.W.A.
	Argentina
	Catalonia
	Argentina
	Psychology


Table 3

	Table 3: Evidence of the results of the life stories through Atlas.ti

	
	Numerical analysis
	Frequency

	1. COMPETENCIES AS KEY FACTORS FOR ACADEMIC SUCCESS

	1.1. Ability to communicate
	6/13
	46,15%
	11

	1.2. Communication in foreign languages
	4/13
	30,77%
	6

	1.3. Mathematics, science and technology knowledge
	3/13
	23,08%
	5

	1.4. Digital competency
	0
	0%
	0

	1.5. Learning to learn
	3/13
	23,08%
	5

	1.6. Social and civic competencies
	8/13
	61,54%
	13

	1.7. Sense of initiative and autonomy
	6/13
	46,15%
	10

	1.8. Cultural awareness and expression
	3/13
	23,8%
	4

	1.9. Emotional competencies

	1.9.1. Auto intrinsic requirement
	6/13
	46,15%
	6

	1.9.2. High auto demand due to the efforts of families
	5/13
	38,46%
	9

	1.9.3. Self-efficacy: feel capable and have the same security
	5/13
	38,46%
	7

	1.9.4. Dedication and personal effort
	9/13
	69,23%
	18

	2. ELEMENTS AND ACTIONS THAT CAN INFLUENCE ON SCHOOL SUCCESS

	2.1. Gender as a difficult element

	2.1.1. Pressure by gender
	6/13
	46,15%
	10

	2.2. Feelings related to success

	2.2.1. To feel part of 
	1/13
	7,69%
	1

	2.2.2. Auto positive perception
	8/13
	61,54%
	11

	2.2.3. Self perception of not being different
	6/13
	46,15%
	8

	2.2.4. Being the first college person in the family
	5/13
	38,46%
	5

	2.2.5. Expectations for the future: going to college
	8/13
	61,54%
	14

	2.2.6. Ability to get away from the certain ‘friends"
	3/13
	23,08%
	3

	2.2.7. Eager to learn: education as opportunity
	6/13
	46,15%
	11

	2.2.8. "Earning the respect" of others through school success
	6/13
	46,15%
	8

	2.2.9. Valuing the own culture
	1/13
	7,69%
	1

	2.3. Differences between perceptions depending on the educational levels 

	2.3.1. Perceptions of schooling in elementary education
	3/13
	23,08%
	4

	2.3.2. Perceptions of schooling in primary education

	2.3.2.1. Memories of childhood inclusion
	6/13
	46,15%
	6

	2.3.2.2. Memories of childhood exclusion
	1/13
	7,69%
	1

	2.3.3. Perceptions of schooling in high school
	9/13
	69,23%
	10

	2.4. The college experience

	2.4.1. Perceptions of schooling in college
	1/13
	7,69%
	1

	2.4.2. Not knowing the university environment
	2/13
	15,39%
	3

	2.4.3. The difference between access and remain
	1/13
	7,69%
	2

	2.4.4. Having to combine it with a job
	3/13
	23,08%
	5

	2.4.5. The goals of going to college
	5/13
	38,46%
	5

	3. KEY FACTORS FOR SOCIAL INCLUSION

	3.1. Supporting elements relating to the family

	3.1.1. Family expectations
	8/13
	61,54%
	15

	3.1.2. The actions of the family to support the education of their children
	6/13
	46,15%
	11

	3.1.3. The positive value that gives the family on the importance of education
	9/13
	69,23%
	16

	3.1.4. The previous family qualifications 
	4/13
	30,77%
	6

	3.1.5. A familiar capital figure: the relationship with the mother
	4/13
	30,77%
	7

	3.1.6. A familiar capital figure: the relationship with the siblings
	5/13
	38,46%
	9

	3.1.7. A familiar capital figure: the relationship with the boyfriend or girlfriend
	1/13
	7,69%
	1

	3.2. Predisposing factors relating to the migration process

	3.2.1. Expectations before the migration process
	2/13
	15,39%
	2

	3.2.2. Consequences and positive effects of having family in the country
	1/13
	7,69%
	1

	3.2.3. Being the first immigrants of the town, city or district
	2/13
	15,39%
	3

	3.2.4. Understanding living with other cultures as enriching 
	4/13
	30,77%
	4

	3.2.5. Maintenance of cultural identity
	3/13
	23,08%
	4

	4. HAMPERING FACTORS FOR SOCIAL INCLUSION

	4.1. Hampering factors relating to the family

	4.1.1. The lack of family expectations
	1/13
	7,69%
	6

	4.1.2. Limited financial resources
	7/13
	53,85%
	11

	4.1.3. The family religion
	4/13
	30,77%
	10

	4.1.4. The role of the children within the family structure
	2/13
	15,39%
	2

	4.2. Hampering factors relating to the migration process

	4.2.1. First cultural shock: differences in habits
	3/13
	23,08%
	5

	4.2.2. Perceiving the differences and situations of discrimination
	7/13
	53,85%
	12

	4.3. Hampering factors relating to the housing

	4.3.1. Difficulties arising from the domestic situation
	2/13
	15,39%
	2

	4.3.2. Situation of the family home and having to move
	4/13
	30,77%
	5

	4.3.3. Difference between urban and rural environments
	3/13
	23,08%
	3

	5. SCHOOL AS A KEY ELEMENET FOR SCHOOL SUCCES

	5.1. The positive impact of a good adaptation process

	5.1.1. The importance of a prior knowledge of some people
	1/13
	7,69%
	1

	5.1.2. Existence of other immigrant students in the school
	4/13
	30,77%
	4

	5.1.3. Overcoming changing the educational level and the school
	4/13
	30,77%
	6

	5.1.4. Overcoming the lack of familiarity with spaces and people
	6/13
	46,15%
	14

	5.2. The subjects of the school: the teachers

	5.2.1. High expectations of teachers
	7/13
	53,85%
	15

	5.2.2. The characteristics of a good teacher
	11/13
	84,62%
	34

	5.2.3. Teachers behaviour:

	5.2.3.1. The positive reinforcement by teachers
	3/13
	23,08%
	5

	5.2.3.2. The intervention of teachers beyond the academic context
	5/13
	38,46%
	6

	5.2.3.3. The interest to know the culture of the student
	1/13
	7,69%
	1

	5.3. The subjects of the school: the management team
	4/13
	30,77%
	5

	5.4. School organizational solutions

	5.4.1. The newcomers programs
	3/13
	23,08%
	15

	5.4.2. The inclusive methodologies
	1/13
	7,69%
	2

	5.4.3. The review sessions
	2/13
	15,39%
	4

	5.4.4. The heterogeneous grouping
	4/13
	30,77%
	4

	6. THE EDUCATIONAL ENVIRONMENT NOT FOR THE SCHOOL SUCCES
	1/13
	7,69%
	1

	7. THE EDUCATIONAL ENVIRONMENT FOR THE SCHOOL SUCCES

	7.1. Help from native people of the district
	2/13
	15,39%
	2

	7.2. Help from the immigrant neighbours
	1/13
	7,69%
	1

	7.3. Help from the immigrants native neighbours in Spain
	1/13
	7,69%
	1

	7.4. Support from the home country
	2/13
	15,39%
	2

	7.5. Support from the friends 

	7.5.1. Academic assistance
	3/13
	2,3%
	5

	7.5.2. Financial assistance
	1/13
	7,69%
	3

	7.5.3. Support and care
	5/13
	38,46%
	9

	8. ANOTHER KEY ELEMENTS OF THE SOCIAL AND EDUCATION SYSTEM 

	8.1. Scholarships: financial support programms
	5/13
	38,46%
	10

	8.2. The figure of the social worker 
	1/13
	7,69%
	2

	9. ANOTHER HAMPERING ELEMENTS 
	5/13
	38,46%
	19

	10. THE LANGUAGE: CATALAN
	10/13
	76,92%
	36


