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RESUMEN:
El artículo sitúa sus argumentos en el giro epistemológico que aportan a las Ciencias Sociales y de la Educación los denominados métodos mixtos. No solo como un modo de ampliar las expectativas que generan en la reflexión y la acción socioeducativa, sino también en los procesos de cambio y transformación social. Con estos supuestos, se presenta la Red de grupos de investigación OcioGune y el proyecto coordinado “De los tiempos educativos a los tiempos sociales: la construcción cotidiana de la condición juvenil en una sociedad de redes” (RESORTES). Una concreción práctica de las potencialidades inherentes al trabajo colaborativo y la mirada multi-interdisciplinar que aportan los saberes compartidos: un modo, entre otros, de agrandar las fronteras del conocimiento y de su transferencia a la sociedad haciendo uso de metodologías mixtas de investigación.
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ABSTRACT: 
This paper centers its arguments in the epistemological shift that the so-called mixed methods have provided the Social and Educational Sciences with. It is not just as a way for widening the expectations they generate in socio-educational action and reflection but also in the change processes and social transformation. Based on these assumptions it is introduced the Network of Research Groups OcioGune and the coordinated project “From Educational to Social Times: the Daily Building of the Young Condition into a Network Society” (RESORTES). A practical realization of the potentialities inherent to collaborative work and the multidisciplinary approach provided by shared knowledge: a way, among others, to extend the frontiers of knowledge and its transfer to society by using mixed research methodologies.
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Introduction
The use of mixed research methods is setting itself as a new methodological movement, trying to overcome the old dualism established around quantitative versus qualitative (López-Fernández & Molina-Azorín, 2011). According to Povee & Roberts (2015), there are three reasons that explain the importance this research’ perspective is acquiring in recent years: firstly, the increment permeability of the scientific communities in their ways of knowing and acting, opening itself to a more fluid paradigm and to an inclusive dialogue. Secondly, the continuous increment of the publication -since the 90s – of works providing to this field with its own language, boosting the researches interested in the methodological plurality training’s renewal. Finally, the significant increase in the edition of scientific journals articles using mixed methodologies.
It has a permanent expansion and popularity in the Social Sciences, especially in the fields of health, evaluation, and education (Bergman, 2011). The trend seems irreversible, to the point that there are several authors considering it as a paradigm with its own entity, even exploring the existence of different paradigms in the bosom of the mixed methods (Harrits, 2011). In any case, its suitability tends to become evident against other more restrictive or exclusionary methodological options, that allows to assess how appropriate that mono-methodological approaches practices are according to Teddlie & Tashakkori (2003, 2009): on one hand, because it allows to answer research questions that other methods cannot; on the other hand, because they enable the creation of better inferences; thirdly, because it offers us a huge opportunity to present a variety of perspectives, often divergent.
However, using mixed methods research is not easy. In addition to an unconventional epistemological and methodological view, it requires greater investment in resources, procedures, efforts and time dedication; at least if compared with research approaches based on less complex designs, using a single method. In addition, researchers need to equip itself with a broad set of skills and competencies, which who (according to Molina-Azorín, 2011) are on the basis of a good understanding of qualitative and quantitative methodologies the nature and scope, and can also be integrative with and effective response to research questions and approaches. The difficulty -often turned into a real challenge- when publishing studies done with mixed methods, given that some journals tend to focus their knowledge transfer on the quantitative or qualitative models, is not less. The need to accommodate the texts to few pages also tends to limit the options when editing the mixed methods based papers.
The rapid growth of this perspective has led to an uneven development between their basic theoretical-conceptual assumptions and its research practices. In fact, the question of how the different methodologies and its methods’ implementation must interact within the integrated designs is far from being solved. The enunciation has not been achieved as expected and it will take time to forge it from the methodological point of view, since it is still in its early theory and study stages (Greene, 2007). On the other hand, there are many projects - also publications- presented as examples of mixed methodologies that neither by the deficiencies or weaknesses that they reveal, nor by their ways of proceeding, deserve to be judged alike.
In this line, Bazeley & Kemp (2012), through metaphors, tried to clarify the different degrees of integration on the field of mixed methods. They describe a continuum that goes from the most elementary strategies of combination, gathering different methodologies but - not necessarily - adopting a particular sequence or changing its structure, up to more sophisticated-generative strategies, in which two or more components of a study interact, influencing the results of one on the design of the other, intending to go further in response to the research questions and even opening new path of work. The authors warned us that using different sources of data or write the conclusions of a study based on different perspectives does not imply that they are already using mixed methods; in their opinion a number of principles must be observed in order that such methodological integration occur (Bazeley & Kemp, 2012):
· The existence of different ways to integrate the data.
· The possibility of starting the integration at any time during the study.
· Integration occurs before writing the conclusions and essentially during the results analysis; generally the sooner the better. 
· The level of integration must conform to the research objectives.
· The way in which the various elements interact should be clearly indicated in the research report.
· The product or the results of the integration could not be reached without it.
· Research report writing should be organised around the central work issues (their research questions, objectives, etc.) and not on the research methods used.
· The report should not be drafted as a set of separate components; although the paper publication’s rules hinder this task, search strategies for keeping the global overview should be applied.
Given those as are some of the "rules" of the mixed methodologies proposal’s game, everything shows that it no can evade the perceptions and social representations made about them by the toughest academic and scientific communities to innovate their practices.
1. A methodological shift, encouraged by the paradigmatic dialogue
Research in Social Sciences and, in particular, those that make education its issue-problem and object of inquiry, ended the 20th century with magnificent prospects. On one side, (and not without difficulties) everything indicates that is has weakened the power of the voices questioning their identity and entity as an area of scientific knowledge - complex, plural, emergent, etc. - susceptible of a rigorous, epistemological and methodologically consistent intellectual work; on the other side, after the secular domination of the positivist rationality - built with emphasis on methodical legitimacy of mathematical, physical and experimental procedures - the humankind assumes the need for other searches not only of certainties and absolute truths (more alleged than real) but of evidences, reasons, explanations or comprehensions behind the facts, restoring - as Toulmin said (2003 : 33) - "the right balance between theory and practice, logic and rhetoric, rationality and reasonableness".  
Moreover, without being a minor issue, we are still involved in a constant review of the assumptions underlying the ways of looking at reality (in the etymological sense with which the theory was first called, as the action to contemplate it with wise and serene criteria), of apprehend, analyse and interpret it. Therefore, not only as a way to associate the method logic to what there is or what is observed in the course of the circumstances, but also as an opportunity that knowledge gives us to transform and intervene on them: the will, not always explicit, to give coherence to everyday or extraordinary events positioning itself ethically against what they promote or inhibit. In short, it is the adoption of a critical attitude towards reality and its transformation away from fragmentary conceptions of the world, Humanity and knowledge. 
It is not, as Popkewitz (1988) said, to underestimate the importance of a careful empirical world attention or the required formalities to all well led or driven scientific work. Either ignoring what all science - in their purposes and the results that offers - hides as political discourse and practical interest, very often guided by economic, ideological, religious or ethical means with little or nor valuable at all. On the contrary, without ignoring their game rules (Kuhn, 1962), the intention is to expand the words scope and things for the humankind live improvement, whatever discipline field in which it appears. It can be seen as a cognitive willingness that transcends a morphological view of science claiming for their civic and moral connotations. Undoubtedly, for decades Social Pedagogy was encouraged when opting for one or the other ways of focusing problems and seeking answers. 
These method claims for the suitability of its pluralism in the continuous dialogue between knowing and doing, design and processes, thought and action. Harmonize their strengths and weaknesses require conviction, determination and prudence. Bericat stated (1998:56) that defending multi-method designs not so long ago, permeated the raised debate about the pros and cons of quantitative versus qualitative research, beyond the inherited conventions: "an attitude of methodological prudence when it comes to integrate methods, without which it would not make sense to speak of real multi-method designs, but rather merely cluttered juxtapositions or absurd technical groupings. In addition to the principle of prudence, we hold with identical conviction the principle of utility, since many spurious obtained results of social research had failed to correct through a timely and coherent integration". Or, in other terms, making the paradigmatic dialogue a con-substantial dimension method, the meanings that emerge within their practices and the transformations that occur in its interior.
The alleged epistemic who refer their tipping points, between dissent and the consensus of those who lead them, have come to identify it with the dialectical model, an overall review on methodologies and their approaches, strategies and techniques, resources and tools available (Martinez, 2006). While the instrumental rationality uses the language to achieve a certain end, dialogical rationality uses language for communication and understanding (Habermas, 1987).
The fundamentalism that led the philosophy of science and logic of the method for centuries is not justified any more, it not lead us to the evolutionary conception of knowledge us respecting relativism or the pitfalls of any dualism (quantitative - qualitative, subject-object, inductive-deductive, nomothetic-ideographic, etc.). More than forehand and unidirectional chooses, the methods become deliberate alternatives, stimulating communication and collective reflection, interdisciplinary nature and its intrinsic complexities, evoking the diversity and the hybrid, which faces or converge; the so-called "mixed methods" are one of its exponents. The importance of methodological partnerships, as Gutiérrez (2008: 75) shows in the socio-environmental research, are added to those of recent events that "we have forced to reformat from collective memory and their provisional certainties, to look with different eyes our environment, to change our thought patterns, to revise our ways of explaining and ways to understand what is happening around us so we can act with knowledge of the cause".
We neither allude to the experimentalism of a mixed methodology that, as Denzin & Lincoln (2012: 60) stated, "exclude the dialogue participants and active collaboration in research processes", weakening the inherent democratic and dialogical dimension, boasting a methodological hierarchy in which quantitative methods are superior, relegating the qualitative ones to an auxiliary role. Nor to a type of research that eagerness give voice to the people, emphasizing the weight of subjectivity, the emotions or the story, overlooked the scientific anchor that underlies its multiple forms of meeting, interpreting and transforming reality, as much as it is desirable and feasible. Integration, when evoking a mixed concept, do not draw boundaries on what is within or outside their conceptual, theoretical, methodological, empirical, procedural territories; it opens them towards a respectful and tolerant coexistence. The ways of doing it and not only their “why?” or “for what?” are decisive, especially when "techniques are not foreign to the research’s nature, because they depend on it, as well as the quality of research depend on the performed techniques... because the techniques meet the needs posed by the topic of study, and by their relevance to meet the objectives and/or formulated hypotheses, as in the purpose of the research that must determine the techniques that will be used. What guarantee the information is the procedure and thoroughness with which the research team deals with the study"(Gómez, Latorre, Sánchez & Flecha, 2006: 78-79).
2. Expanding expectations: validation, generation of knowledge and social change
The history of the methodological integration has its origins in the triangulation. As it is known, one of the first and legitimate purposes related to mixed methods is the increase of the validity of and in the studies. Initial triangulation used to refer to the complementarity or confluence of several methods within the same paradigm (qualitative-qualitative or quantitative-quantitative), soon joined the scientific sphere as the combination of methods of both paradigms, being one of the milestones of the methodological integration for years. 
From their more restricted perspective (traditional), triangulation was conceptualized as a convergent integration of quantitative and qualitative methods in order to satisfy a given purpose of research. In this sense it aimed to obtain corroboration, correspondence or concurrence of results from different methods, prospects, agents or data in order to enhance their internal and external validity. Thus, in the triangulation strategy, the more different the methods agreeing with the results are, the greater evidence of its truth; and vice versa. 
However, criticism to this conception in the 80s and early 90s (Flick, 1992) induced to a reformulation of their approaches, recognizing not only its potential as a validation source, but also for the generation of new knowledge. From a constructivist approach, despite the fact that when triangulating the results of different groups (i.e, students and teachers, young people and adults) they do not converge or corroborate a particular statement, triangulation will allow influencing the quality of the research, or - at least- the plurality of the information provided. Thus, the contrast between what different populations provide, subjects or key informants, can lead to bigger and better opportunities for knowledge (Flick, 2008;) Flick, Garms-Homolová, Herrmann, Kuck, & Röhnsch, 2012).
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At this point starts the terminological and conceptual discussion that lasts to the present day, trying to differentiate the triangulation of the mixed methods: "mixed methods research involves triangulation. Or not? It depends on how each concept is conceived"(Howe, 2012: 89). Three positions can be identified: the first considers mixed methods and triangulation as synonyms; the second conceives triangulation as a part of mixed methods; while the third includes mixed methods in triangulation (Bergman, 2011). It should be noted that as long as the generation of knowledge was set as one of the goals for methodological integration, triangulation no longer covered mixed methods that enhance their reach and eventually dealing with it a typology. In this way, triangulation has been recognized as a type of research in mixed methods aiming at convergence.
In the approach by Greene & Caracelli (2003) the different forms of organizing methods of study, based on the purpose of generating new knowledge, triangulation appears as one of the five ways of combining methods:
1) Triangulation or search for results’ convergence: using different methods to investigate the same phenomenon, if the results are mutually confirmed their validity will be higher. 
2) Complementarity or study of the different aspect of reality overlapping: seeking to elaborate, illustrate, highlight, or clarify the results of a method through the results of another.
3) Initiation or discovery of contradictions: these paradoxes often drive to rethink the questions at the origin of the research.
4) Sequential development of instruments among themselves: using the results of a method for developing a second one, trying to increase the depth and the scope of the investigation.
5) Expansion or extension of the project as long as it is developed. 
These combinations are associated to different designs, each of them pursuing specific goals or purposes. The typology formulated by Teddlie & Tashakkori (2003) includes four options: triangulation’s designs, embedding in dominance, sequential scan and sequential explanation. Later we will rely on this classification to show the methodological integration in which the RESORTES  project is applied.
There is, however, another issue where we should recall when referring to the purposes of mixed methods. Johnson, Onwubgeuzie, & Turner suggested it (2007: 123) when they refer to the mixed methodology as "a type of research in which the researcher or team of researchers combined elements of qualitative and quantitative research (i.e., the use of points of view, data gathering, analysis and inferential techniques) with the overall goal of broadening and deepening in the understanding of a phenomenon and the results confirmation". Your opinion seems to clarify the ultimate aim of mixed methods, coinciding with what is expressed by other authors: validate and expand knowledge.
However, recently some voices claiming for this type of research in a higher level of demand, which shares the Social pedagogy socio-critical and emancipatory, had appeared. Those are the arguments of those who defend the researchers’ work - and, by extension educators’ – that should contribute to social change, attributing the used of mixed methodologies the ability to boost such a change. Without literally alluding to them, the critique communicative methodology (Gómez, Latorre, Sánchez & Flecha, 2006) is committed to such possibility, considering that the question is not about using one or other data gathering technique but about the subjects participation - people or groups- in tasks ranging from design to the end in its conclusions and recommendations. The main goal is the explanatory understanding and transformation of social reality.
Mertens  (2007) stated that by claiming the need to incorporate members of the studied communities to the early stages of the research processes, especially in the discussion, would be the central issues of inquiry. In what is called transforming paradigm, arguments at the ontological, epistemological, axiological and methodological levels appear. On this last dimension indicates that: "a researcher can choose quantitative, qualitative or mixed methodologies, but there should be an interactive relationship between the researcher and participants in the problem definition, the methods should be adjusted to the cultural complexity, explicitly tackled power relations and issues relating to discrimination and oppression should be recognized" (Mertens, 2007: 216).
The author highlights the potential of mixed methods to help the most disadvantaged to generate positive social changes in their environments. He reminds us that the collective living inequality situations such as race/ethnicity, gender, language, disability, religion, economic level, immigration, etc., are increasingly showing a greater and, even legitimate, refusal to researchers who just gather data and do not help to change their realities (Mertens, 2011, 2013). It should not be overlooked that mixed methodology can be used to identify, support, and include the collective voices in researches, some of which (the less powerful) can be silenced when using a unique research paradigm; also to reveal different versions of reality, including their relations with the power and privileged groups, identifying in each context the aspects that generate or facilitate positive social changes. 
Other authors, such as Bergman (2011), even recognizing the potential of mixed methods to promote social change, consider that this objective should be taken with caution. He argues that participatory or transformative research can be performed with any method of research. They will be the objectives of the researcher and not the peculiarities of data gathering or analysis which will determine if a research may help to transform reality, tackling inequalities or existing imbalances in a particular community. 
We are facing one of the more difficult questions mixed methodologies — spanning all circumstances that affect it-, since the review of the literature to the theorisation of its designs, procedures, techniques and analysis of information from empirical work; also, without a doubt, the ways of communicating, transferring, publishing and sharing knowledge with those who have created it.
3. Investigating the social and educational times at a network: OcioGune and the RESORTES project
Mixed methods require the joint work of teams or groups of researchers from different fields, who decide to work together to create complex research’s questions trying to give answers to maintain comparable levels of complexity. Despite the interest expressed by various entities and organizations (Foundations for Science and Technology, scientific societies, Universities, etc.) to promote initiatives that support networks and interdisciplinary scientific groups, with the impulse of Public Administrations through targeted calls to finance its competitive structure, little is known about the internal dynamics and management of these teams. A circumstance, in part, explained by the need to be much more focused on the results of the carried-out work - in terms of scientific production and knowledge transfer-to do so, which lies not only in the used methodologies, but in all processes that accompany them, since its constitution and boosting teams or networking for the decisions and actions involved. How teams work and how their collaborative networks are created, using mixed methods and promoting cooperatives or collaborative tasks (in competitive scenarios), still leaves more doubts than answers.
However, different authors have described team-working systems with mixed methods. It is the case of Shulha & Wilson (2003), who identified apart, related or integrated groups; and for O’Cathain, Murphy & Nicholl (2008) to distinguish between multidisciplinary, interdisciplinary, and even dysfunctional teams, etc. These models refer to different interaction categories or levels, transiting from a weak collaboration to a strongly integrated work, either depending on the motivation and involvement of members of the teams to work together, their level of training and experience that accumulate in mixed methods their perceptions about the status of quantitative and qualitative methodologies, the flow of communication between the parties, of the geographical distance between the teams, the attitude of the principal investigators to the joint methodology, etc.
From their and our experience, it should be inferred that the collaborative and integrated work with mixed methods generate more expectations than realities, at least in the short and medium terms. Their accomplishments are easier to anticipate than to achieve, since even though there are personal institutional incentives and even will - not to say interests - of researchers, there are barriers that complicate the realization of an effective and sufficiently coordinated work, especially when the aim is to develop mixed methods, very demanding with the commitment and responsibility acquired by teams on the network which eventually are those of the researchers.
In the field of Psychology, Povee y Roberts (2015), studied the attitudes of students and academics - professors and researchers - towards methodology and mixed methods. They found out that some participants were sceptical regarding this methodology’s rigour; however most of them were receptive to mixed methods, despite of recognizing their insufficient training or experience to develop such research. For their part, Curry et al. 2012), in the Health Sciences, describe the challenges or limitations to overcome by the teams that develop joint projects with a mixed methodology: to manage the differences between the teams by bringing their members together, developing mutual trust, creating a significant group, managing conflicts and tensions, and favouring the emergence of effective leadership roles within groups. They make a proposal of principles to follow in order to serve these purposes, based on the results of their work.
In this full of opportunities but also uncertainties and challenges’ context, seven teams of other Spanish Universities assume participation in a joint project, by integrating their proposals to the projects coordinated in the framework of the National Plan for R&D; aiming to achieve a high degree of group living, both in its structure and in its operation.
Interdisciplinary and methodological integration are two of the features that guide the project RESORTES, which is mainly possible by the creation, in 2009, of the OcioGune Network ("gune" means "space" or "meeting place" in Basque), establishing links to give continuity to the annual call for proposals, from 2006 the "Forum of Research, Thinking and Reflection on the leisure phenomenon ", organised by the Leisure Studies Institute of the University of Deusto: an open space-time for scientific debate and the sharing on leisure in contemporary society, with the participation of researchers attached to Spanish, European and Latin American universities.
3.1. The OcioGune network and its research teams
The network of OcioGune research teams, lead by Dr. Manuel Cuenca, currently Professor Emeritus of the University of Deusto, brings together seven research team specialized in the study of leisure and related themes, fostering cooperative research in this field of knowledge, that the so-called project RESORTES is one of its leading exponents (Caride, Fraguela & Varela, 2014). The point of confluence of groups integrating it lies in adherence to the principles of humanist leisure and recognition of the contribution of the leisure to human development (social and personal). Each team is specialized in different themes, addressed from different approaches and disciplines (Education, Sociology, Psychology, Geography, Economy, Science of Physical Activity and Sport, etc.) that guarantee the complementarity of their subjects and the multi-inter-discipline character with which the network was conceived. The members of the network, who participated from the beginning in its constitution, design and implementation of the Proyecto RESORTES are:
· The research team in Social Pedagogy and Environmental Education (SPEE-interea), from the Department of Theory of Education, History of Education and Social Pedagogy the Education Sciences Faculty of the University of Santiago de Compostela, is recognized as a competitive group for reference in the Galician University system, whose coordinator-IP is Dr. José Antonio Caride.
· The Group's research in Social Psychology, Environmental Organizations (PsicoSAO), established and recognized as a consolidated group in the Department of Social Psychology at the Faculty of Psychology at the University of Barcelona. It's an interdisciplinary team, where the main investigator is Dra. Nuria Codina.
· The research equipment for educational policy and economic education through life, the promotion of the autonomy of the elderly, e-learning sources and social development (FORMADESA. THE - 2) created in the Faculty of Humanities and Education of the University of Burgos, whose principal researcher is Dra. Carmen Palmero.
· The research team on Leisure and Human Development from the Institute of Studies of Leisure of the University of Deusto in Bilbao, with a recognized research work line on leisure as a personal experience and social phenomenon, whose main researcher is Dra. Cristina Ortega.
· The group for research in Physical Activity and Sport in Time and Space for Leisure (AFYDO), in the framework of the education in values, constituted by Department of Sciences of the Education of the Faculty of Letters and the Education of the University of La Rioja, being its main researcher Dra. Ana Ponce de León Elizondo.
· The Socio-Educational Intervention (contexts-ISE) research group, from the Department of Theory of Education and Social Pedagogy at the Faculty of Education of the National University for Distant Learning (UNED), directed by Dra. Gloria Pérez Serrano.
· The LOCSUS (Local Sustainability) research group, linked to the Area IV of Social Cohesion of the Institute for Local Development (LOCSUS-IIDL) of the University of Valencia, being its main researcher Dr. Joan Noguera.
To these groups were added, in 2014, the one of research on Socio-educational Action, of the Department of Education and Social Psychology, from the Faculty of Social Sciences of the Pablo de Olavide University, whose main researcher is Dr. Luís Vicente Amador.
The articulation of the Research Groups of the network, involving more than 120 people - more than 400 if we take into account its "external collaborators" - as teacher and researcher at their respective universities (University professors and Entitled University teachers, Doctors hired and Assistants, Associates, university professors’ trainees, or similar), has allowed a wide diversified and continuous projection of the network OcioGune on other networks, groupings, associations, societies, institutes, groups, etc. scientific, based in five continents, encouraged by the desire to increase at a quantitative and qualitative based the cooperation between teams that make up the network, generating synergies that will be translated into innovative and creative forms of research... in a context of meeting in exchange, reflection and joint action based on leisure and their realities. Much of the activities of the Network, for past and future, are accessible on the website http://www.resortesociogune.net/
3.2. The coordinated project RESORTES: a built in network research
One of the main concretions of collaborative research endeavour that promotes the OcioGune network, referenced in the coordinated research project which has as its main title "from educational to social times: the daily construction of the youth condition in a network society", referred by the acronym RESORTES. A project founded in the framework of the National Plan of R&D by the Secretariat of State for Research, Development and Innovation, from the Ministry of Economy and Competitiveness (with the codes EDU2012-39080-C07-00-07), in its 2012-2015 call with the contribution of the European FEDER funds. 
The project studies interactions between the variable time and social collectives taking as reference (in this case young people on the post-compulsory Secondary Education in Spain), intending to meet a general common objective to the seven sub-projects involved in the coordinated project: studying the nature and scope of educational and social time in the daily construction of the juvenile condition analysing how and to what extent they affect the lives of young people belonging to different contexts and realities, identifying their specific issues and alternatives to be taken to contribute to the development of their personality and the full exercise of their civic rights. 
The achievement of this objective has been an important step forward in relation to previous research, promoted and carried out by groups integrating the Ociogune Network, not only by bringing continuity and expanding research from Primary Education (EP) and Compulsory Secondary Education (ESO) to Post-Compulsory Secondary Education (high school, vocational training, special teachings, etc.), with its extension in the analysis of youth socialization processes, but also because of its complementary potential, its multi and interdisciplinary that characterizes the research project RESORTES: a novel contribution to the existing scientific knowledge of Spain and at an international sphere on this issue in relation to the study of the educational and social times.
The interaction between the various sub-projects and teams responsible for its implementation, enabled us to deepen in the review of the literature and the state of matter of the studied subject, methodological perspectives addressed and their practical applications to other realities, increasing the options in the transfer of knowledge and in their internationalization levels.
To ensure the necessary articulation and the university affiliated team’s collaboration, face to face and virtual resources were implemented, using audio-visual communication systems in real time. According to the previously work plan designed, it was developed a structure enabling participation of all teams that integrate the project in order to combine (as well as most of its researchers and researchers) with the necessary flexibility and efficiency that requires frequent and continuous decision making in methodological processes as complex as those activated with this project. In summary, we realize that what continues to portray the sequences, procedures and most relevant resources that used or are using of different teams are:
1) Creation of work-oriented thematic commissions: general coordination, economic management, methodological processes, identification and analysis of good practices, knowledge and social communication’s transfer; also the OcioGune Young Network was created, composed by training researchers that are part of the teams on the Network.
The desire for reaching the highest levels of collective interaction was, under certain circumstances, resized and could lead to new ways to configure existing equipment, such as inter-university and interdisciplinary groups committed to specific achievements, either short-term or stable. The thematic commissions are the realization of this idea. Consisting of at least one representative of each research team, with roles and responsibilities involving responsibilities delegated in decisions and actions that affect the whole project, from working "one team alongside other" to do so in groups inter-teams. The use of virtual platforms has enabled to share the project’s generated documentation, with agility and autonomy by each team, by checking cross-platform files in the hosting cloud service.
2) Call for proposals and development of scientific meetings, symposiums, seminars or face-to-face workshops at the offices of the Network’s groups every six months. Despite the imposed difficulties due to geographical dispersion, it has been assigned resources and programmed initiatives designed to create a collective sense of belonging to the Network OcioGune and implication-participation in the RESORTES project. 
3) Realization of videoconferences and virtual meetings between the commissions’ members, both periodic (for example, in tracking tasks) as well as punctual (to respond to specific needs associated with the responsibilities and the performance of each commission).
4) Courses of specialization and other shared activities: members from different teams attended congresses, courses, conferences, seminars... in which, apart from training, contributed to the dissemination of the project’s partial results. Moreover, it was boosted the development and shared presentation of communications, a joint publication in specialized magazines, teaching in masters and doctorate courses sometimes co-managing Doctoral Thesis and Final Dissertations...etc., thus facilitating the coordination of research, the achievement of results as well as their transfer through publications, congresses, etc.
5) Exchange of researchers between universities that make up the Network OcioGune (mobility activities, intended above all to young researchers of their teams), which has facilitated the coordination of the project, the permanent training and reinforcement teams of smaller size or path, making possible its strengthening and increasing their competitiveness.
From a methodological perspective, the project RESORTES has contributed decisively to consolidate the research work of the groups form the Network OcioGune. In this sense, the added value of coordinated work - as work on network - enabled a considerable progress in their respective research lines and shared work in the scientific qualification of its researchers (many of them during pre or recent access to the post-doctoral) and contributions from their respective research communities to the study of the educational and social times both nationally and internationally. 
In addition, the structuring of the research network has enabled: on one side, a greater integration of theorist-conceptual, methodological and empirical frameworks in which are based the study of time studies, in educational and social contributions arising from different sciences and with by means of interdisciplinary construction: Psychology, Pedagogy, Sociology, History, Social work, Geography, Anthropology, Philosophy, etc.; another, create and strengthen inter-university cooperation with sustainable support, not only from analytical intentions but also from those encouraging a socio-educational action-intervention in various areas of everyday life, public administrations and (local-global) society.
4. Facing the challenge: towards a mixed research methodology
Our intention is not to present concrete results of the project RESORTES, but rather to illustrate and exemplify how through a mixed methodology, we face the challenges arising from integrating six sub-projects research teams, making them converge on a coordinated project.
In this regard, it should be noted that the design of this project included, since its inception, an integrated methodological and holistic approach based on the combination of different techniques, traditionally associated with the quantitative and qualitative paradigms. Due to the complexity of the object of study, it was not possible to achieve the research aims through a single research method or technique. So that, on the basis of a theoretical positioning based on methodological integration, quantitative and qualitative perspectives combination in the various phases of the project were formulated: from the design of research aims and procedures, data collection, its analysis and interpretation or results presentation.
However, to chose a mixed methodology does not avoid the development of priorities or choices regarding those techniques or resources most suitable according to the social reality or the type of socio-educational research promoted, considering the objectives, basic characterization of the studied problem, contextual variables to analyse, the pragmatic cases, participation of the subjects or the ethical criteria. Assuming that there is a wide range of available tools ready to be specifically used by every researcher, the approaches and techniques must be carefully selected depending of each aspect or dimension - either specific or general - intended to investigate. We present now this selection and techniques integration project: initially through the description of the used tools and, later, the designs that oriented the methodological integration.
Taking into account the RESORTES project, that in a competitive call for proposals to which it is linked is defined as "coordinated", a series of basic procedures were adopted (shared by all the research teams) with a dual purpose: on the one hand, enabling to reach the common and general objectives of the project; and, on the other, providing information to each of the sub-projects, facilitating the development of their specific work line. Design and validation of the first three instruments was carried out through the commission's methodology and the last one by the best practices committee; i.e. by an associate representation of all participants groups in the study, ensuring the goals or purposes achievement. Broadly speaking, the main features of each of these tools are summarized in:
· Ad hoc developed questionnaires, intended to capture the perceptions, needs, habits and expectations related to the distribution and use of times - school, educational and social - of post-compulsory Secondary Education students. In order to select of the sample a simple random sampling stratum "regime of studies" was used  (general-especial) and then a proportional affixation to each 
Autonomous Community. For the general regime group we work with a margin of error of 2.4% with a confidence level of 95%. Table 1 contains the main data for sample identification.
Table 1
Identification data of students’ sample (n = 1807)
	Age (DT)
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	Gender (%)
	Centre Name (%)
	Regime (%)
	Studies (%)

	18.59 (1.58)
	Girl (50.3)
Boy (49.7)
	Public (76.1)
Private religious (17.7)
Private secular (6.2)
	General (95.2)
Special (4.8)
	Bachelor's degree (61)
CF grade  (26.3)
PCPI (8.3)
Music and dance (3.7)
Other (0.7)


· An ad hoc designed questionnaire for information gathering about teaching practices, representations and expectations related to the organization, distribution and use of school time by the teaching staff of post-compulsory Secondary Education. Teachers in schools that provided subjects to the students’ sample were also participants in teachers’ questionnaire. The sample calculation was performed with the same criteria as in the previous case (students). For the general regime group we work with a margin of error of 4.5% with a confidence level of 95%. Table 2 collects data on identification of the teachers’ sample.
Table 2
Identification data of the teachers’ sample (n = 528)
	Age (DT)
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	Gender (%)
	Years of experience
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(DT)
	Teaching (%)

	47.4 (8.72)
	Female (52.8)
Male (47.2)
	18.49 (9.55)
	Bachelor's degree (42)
CF grade  (30.8)
PCPI (19)
Music and dance (7)
Other (1.2)


· An ad hoc questionnaire was developed, in order to capture family practices related to the educational-school times (depending on the way of teaching, the academic calendar and schedules), in its interaction with other educational and social times of families (in relation to leisure, work, interpersonal relationships, the satisfaction of basic needs like sleep, food, rest, reconciliation, care, etc.). The number of families where the questionnaires were applied was established regarding on the size of the sample of students, considering an "experimental" mortality rate of 60%, form previous researches’ experience. Finally the estimated 40% was exceeded, with a 46,65% response from students’ families.
Table 3
Identification data of the families’ sample (n = 843)
	Age (DT)
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	Who answers (%)
	Level of education (%)
	Professional status (%)

	49.53 (5.54)
	Female (70.9)
Male (29.1)
	None (1)
Primary (25)
Secondary (39.8)
Superior (34.2)
	Employee (57.9)
Self-employment (14.4)
Unemployed (12.2)
Home’s care (11.6)
Pensioner (2.9)
Retired (1)


· Study of cases and identification of good practices in the management of educational (school) times in post-compulsory Secondary Education. 25 cases for in-depth study were selected. The path used for the initial location of these good practices take as reference similar or Municipal Education Departments, the Departments of Education of the Autonomous Communities, Educational Renewal Movements and Federations of Parents and Pupils Associations. 
Simultaneous or subsequently to the design and implementation of these instruments, each team was involved in the development of other procedures, affecting the whole project, but specifically linked to the theme of its sub-projects. Among others:
· The realization of interviews with 16 young people (16-18 years) to analyse the processes of socialization and leisure learning in transitional periods (by the University of Deusto’s team). 
· The application of a scale of flexibility and cohesion familiar FACES II 
assessment (Olson, Portner & Bell, 1982) and the scale of familiar_FCS communication (Olson & Barnes, 2004), all of the sample, both student - n = 1807- and their families - n = 843 - (by the team of the University of La Rioja).
· The application of the Delphi technique with key informants to determine the criteria for quality of interventions that needs to be carried out for the inclusion of youth in social difficulty, mainly in the field of leisure, the training and employment (by the UNED team).
· The design of a quasi-experimental process for the evaluation of proposals and experiences aimed at encouraging entrepreneurial behaviour among young people (by the University of Burgos).
· Conducting discussion groups with different sectors of the educational community, related to the planning and organization of educational and school time. The incorporation of this technique aimed to interpret some of the questionnaires obtained results, to identify the main problems related to this area, to know the point of view and interests of the educational community groups and to develop a prospective approach on trends in the middle and long term regarding socio-educational-school times. This technique was applied to six groups of key informants: with teachers in post-compulsory Secondary Education belonging to different groups (unions, groups of educational renewal, etc.); with parents and representatives of parent associations AMPAS; other decision-makers of decisions (political and technical) from the Educational Administrations; with different social agents whose opinion may be relevant (researchers in the field of leisure and school organization; with researchers in the field of Psychology, Sociology, Chronobiology and Medicine; entrepreneurs of leisure services; etc.); and with students on this  educational stage. For the application of this technique teams from the universities of Santiago de Compostela (in the framework of the education system), Burgos (with social and economic agents related to entrepreneurship), Deusto (with management of youth leisure, families, public officials and experts), La Rioja (with young people, families and professionals of the entertainment) and the UNED (with at-risk youth and stakeholders who work with them).
· Analysis of dietary, weeklies or personal agendas made by students of High School and vocational training in which the chronological sequences of the different times that day and the teaching week, periods of activity and rest, weekend, holiday periods, etc were reflected. Through content analysis it is intended to systematize their contributions as an important procedure in the study of temporal rhythms and its impact on everyday life, in this case young people who attend the post-compulsory Secondary Education. In this methodological process teams from the universities of Santiago de Compostela, Deusto and La Rioja are involved. The research group of the University of Barcelona will also use versions or adaptations of so-called "time budgets" (Neulinger, 1981) and of the Twenty-Statments (Kuhn & MacPartland, 1967).

 ADDIN EN.CITE 

As explained before, in order to describe the methodological integration of those tolls we will use the classification of research approaches in mixed methods proposed by Teddlie & Tashakkori (2003), but also the works of Camerino, Castañer & Anguera (2012) and Castañer, Camerino & Anguera (2013) that develop and exemplify each of the designs variants with real research in the Social Sciences field specifically in the context of Movement Sciences (Physical Activity and Sport). From a general perspective, the project RESORTES uses a quantitative -> qualitative design, given that the central axis of the research are the three questionnaires applied to representative samples for all over Spain. This general orientation results in two different designs, a converged and a sequential one. 
The first is categorized within the embedded dominance, specifically in the correlative models, given that qualitative data are allocated at the quantitative design. We work with quantitative data, but also with its correlated qualitative side, as a complement during the investigation. In this way an interpretation of data focused on the quantitative information, also using the qualitative is performed. Examples of those designs are the leisure activities preferred by students, the reasons for its realization and the management of leisure areas. In the students’ questionnaire, there are several items requesting information on these issues, being the main axis in data analysis. However, the in-depth interviews, made to students by researchers from the University of Deusto, include other questions related to leisure activities of young people: 1) What are the leisure practices that you like more or you are more interest at? 2) What from all of them do you consider most important for you? 3) Why are those practices so important for you? Regarding the most valuable leisure activities: 4) Where and with whom do you practice these valuable leisure activities? 5) that place Of what kind is it?, and How is it organized? 6) How are you involved in that leisure area management?, What is your role? The answers to these questions provide a potential explanatory data to those questionnaires enriching and giving greater depth to the data analysis on these topics.
The second design used in the RESORTES project belongs to the explanatory sequential, specifically the follow-up model, which focuses on quantitative data, used to detect significant differences between groups, including individuals with end results or in the case of unexpected results. According to the quantitative results, qualitative instruments created from issues tracked as those of special interest in the first design phase. In this case, the key study themes were incorporated into more than one questionnaire, in order to contrast the views of different groups on them (table 1). This first stage cannot be strictly considered mixed methodology, since it integrates information from a single instrument (questionnaire) in a data triangulation aiming to identify the similarities and differences between the key groups and getting information for the design of some of the qualitative instruments referred to in the research’s sequential design.
Table 4 
Data triangulation: some key issues and collective informants (questionnaires)
	Key issues
	Participants

	Favourite teaching style
	Students, parents and teachers

	Time spent studying
	Students, parents and teachers

	Perception of health and quality of life
	Students and parents

	Level of physical activity
	Students and parents

	Satisfaction with family life
	Students and parents

	Studies and labour market in the future
	Students, parents and teachers

	Concerns about the students’ reality
	Parents and teachers


When significant differences between the groups of participants with extreme values and/or important divergences are detected, those are added to the design of qualitative instruments for its second phase. For example, about the question of the time devoted to study, we found matches between students and their parents, but strong differences from both groups with the teaching staff (chart 1)
Chart 1 
Data from the questionnaire of students, parents and teaching staff on study time
 SHAPE  \* MERGEFORMAT 



According to Ivankova (2014), when the quantitative tools generate inconsistent data (contradictory) or surprising (opposed to the existing theory), it is necessary to keep track of this data to ensure its correct interpretation. In the RESORTES project, on the screenplay for the students discussion groups developed by the team of the University of Santiago de Compostela, a question about the time of the study was added (chart 2), which it was also included into the parents and teaching staff discussion groups, in order to generate an interpretation of the quantitative information of the study participants.
Chart 2 
Questions from the students’ discussion group on their study time derived from the unexpected results of questionnaires from students, parents and teachers

The analysis of the qualitative information allows each group to give an explanation to their own answers and also their interpretation of the other informant groups’ opinions, which is key to the research’s for its data analysis and discussion; for example, regarding the time spent studying, diversifying and giving greater depth to the initial justifications of the differences found. The creation of the procedures for the research project RESORTES lies in the context of mixed methods, not only from the perspective of the analysis results, but regarding all that affects the inquiry process: from the problem approach to the results dissemination, through the development of the memory and of the work plan, the instruments design and implementation, the data collection and analysis, the evidence interpretation, writing and reading their "texts", etc. 
Conclusion
As one of their pretexts is to open scientific knowledge to new issues and problems in the study of the educational and social times of young people, the project RESORTES exemplifies a firm commitment of the researchers participating in its initiatives to mixed methodologies: a purpose which aims to achieve the highest possible congruence between the shared knowledge and methodological practices coming from a paradigmatic dialogue and the integration of perspectives, the esteem for plurality and the challenge of tackling the complexities in a society of networks. 
That is why it not only aspires to get an answer from "informants", considered as subjects and not only as the object of research, on issues that arise through different procedures or techniques (questionnaires, scales, groups of discussion, etc.). It is also make them partakers of their results and, if possible, of the data interpretation that they have provided through quantitative tools by means of qualitative methods. Or, even more, allowing that with time, being informed of the contributions that made to the development of the project, they can put in value its contributions to boost improvements that can positively transform their daily lives. 
Education for leisure, comprehensive policies for-from-with young people, education in civic values or the making up of research- action- participatory- processes in schools or in the community areas, are some of the alternatives that should always be within your reach, that are claimed by Social Pedagogy and Social Education to the historical present and with a clear vocation for the future.






Average time spent studying: students report an average of 111.29 minutes and the parents of 143.13 minutes, in both cases with fairly high standard deviations. There are no significant differences between the opinion of children and parents on this issue. Although parents tend to overestimate their children study time, the difference is not significant. 





Assessment of study time: "okay": 62.7% students and 57.9% parents. There is a highly significant positive correlation between parents and sons in the assessment of the teenagers’ time spent studying. 





Teachers believe that students spend an average of 37.16 minutes per day studying and doing home-works and that they should employ at least 56.37 minutes. In addition, they value mostly (79.4%) the time study of their students as "insufficient".








The questionnaire data indicate that you devote an average of 1 hour and 50 minutes a day to study and do the homework and that that time "is good". 





Your parents, although they believe that you study half an hour more of what you say, quite agree with your opinions on this subject. They also value the time that you dedicate to study "is ok". However, your teachers estimate that you study a 37 minutes a day and that this time is not enough: How do you value these data? Why do you think that there are these different perceptions?








� The text that we present is linked to a research project co-financed by the European Fund for Regional Development (ERDF, 2007-2013) and the Ministry of Economy and Competitiveness of the Government of Spain (codes EDU2012-39080-C07-00-07), in the framework of the National Plan of R&D: "From educational to social times: the daily construction of the youth condition in a network society. Specific and alternative Pedagogical-Social issues"(Coordinated project RESORTES, with the participation of the Universities of Barcelona, Burgos, Deusto, La Rioja, UNED and Santiago de Compostela). 








�Esta parte me resulta muy confusa


�Lo he dejado así
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