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ABSTRACT:
This paper shows a documentary research on the national educational reality and the development of education and Social Pedagogy at the Facultad de Humanidades y Ciencias de la Educación of the University of the Republic, in Uruguay.
A conception of education in a comprehensive and deep sense, based on the theoretical developments arising in the Faure Report (1972) later expanded at the Delors Report (1996) and the concepts of education for everybody throughout life, that we consider social education’s contributions as relevant and also the perspective of the social pedagogy to rethink and deepen into education and pedagogy. 
According to the information and documentation relieved and analysed so far, we have produced three axes of different dimension, that could help us when establishing our object of study; Social Pedagogy in Uruguay.
The “educative” component of the professional work of the Social Workers or Social Assistants is the first axis. 
The second axis is the formal education, more precisely at schools.
The third axis is related to developments in social policies’ educational conception, particularly during childhood and adolescence, and specifically in the creation of the professional role of the Social Educator in Uruguay (1989).
This work explores the current situation and stops at the Social Pedagogy’s consolidation point; what happens around the social work educator and the theoretical and methodological developments coming from the Training Centre when the fist stage of training began from 1989 to 2011. 
The paper finishes with reflections and conclusions related to Social Pedagogy in Uruguay, opening up new questions for research and tracking the development of the social educators’ training in Social Pedagogy, but mainly that contribute to social change’s process and the education’s role on it.
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1. What do we call “Social Pedagogy” in Uruguay? Defining its object of study.
Background.
According to the information and documentation relieved and analysed so far, we have produced three axes of different dimension, that could help us when establishing our object of study; Social pedagogy in Uruguay.
Social work. The first axis is a precedent, which should be still researched and that could give us information about subsequent events. It is the “educative” component in the professional work of current graduates in Social Work; social workers. 
At an academic level, popular educational workshops for future professionals were developed at a community level from 1985, when democracy was restored and the university autonomy was recovered.
The Escuela Universitaria de Servicio Social offered in 1957 the degree of Social Worker. The Social Service degree awarded by the Catholic University was created in 1984 and in 1992 the Facultad de Ciencias Sociales was created offering a degree of Social Worker.
This may possibly be explained given the sense that "educative" had, and somehow the current professional social worker’s profile preserves it.  In this sense, in 2013 the Association of Social Assistants of the Uruguay (ADASU) disseminated an Anteproyecto de Ley de Reglamentación of the Professional Exercise of University for Social Assistant and/or Graduated Social Worker, that states in article 3: (underlined by us)
“They are considered to be competent for a professional research and to face the social problems by coordination, diagnosis, design, implementation, monitoring and evaluation of projects and programs; advice and assistance socio-educational, aimed to individuals, families, groups, public or private organisations, social movements and communities within the social policies framework in Uruguay; as well as the teaching, research and academic extension activities. 
Therefore, Social work focuses on several areas or career fields both public and private such legal, health, housing, children and adolescence, education, social development, among others. As to say, within the framework of defence, promotion and guarantee of the values and principles of Human Rights." 
In the former Social Service School, now integrated into the Facultad de Ciencias Sociales of the University of the Republic, previous to 1973, one of the issued courses was about Social Pedagogy, and according to the records given, Pablo Natorp’s text was part of its bibliography. 
In summary, even if it will be necessary to deepen into the documentary research on this perspective, it is perceived as an university level training and a profession that aims to include an analysis and reflection on "educational", relying on pedagogy in general and popular education in particular. In short, a professional profile that demands socio-educational intervention and education as part of its work field.
School education. The second axis is researched from innovative processes and changes occurred in education over the last century, mainly in formal education at school.
“The last quarter of the XIX Century defined the national profile of Uruguay, with a clear vision of colours related to the rest of Latin American countries” (Angione and others, 1987). On those years, a very important part of the Uruguayan education was conceived which will largely explain the foundational aspects of the main schools of thoughts, particularly in the first half of the XXth Century.
The consolidation of the capitalist production method based on the agricultural production and the raw material’s exportation, (requiring a political system ensuring that social stability will come through governments stability) was finally achieved by ending the political confrontations with firearms in 1904. The educational reform that will strengthen the citizen’s role for the emerging Republic happened at that time. 
The educational reform boosted by José Pedro Varela (finally adopted in 1877) has a significant effect on public school and on other dimensions of the Uruguayan education, in particular in the next three decades until the conservative reaction in the 30s.
The development of new pedagogical ideas was possible in a context of ideological confrontations by liberals and conservatives, those ones based on the Catholic Church, the press and civil associations.
A part from broadening the primary education at a national level, its institutionalisation process and the pedagogical improvement drove to the creation of the Deaf Institute (1891) and the first Jardín de Infantes (1982) and in 1903 the first courses for adults. It should be undefined, given the importance of the elimination in 1909 by law “of all religious studies and practices at state schools”, so that the liberal and progressive thinking on the main aspects of national life and on public education was consolidated. 
The promotion by J.P. Varela of mixed education on the educational reform should be taken as indicative of the ideological confrontations and as an integrative element on the founding matrix of the pedagogical national thought. The conference at the University Club of 1869 on women political rights and the importance of promoting their education to match that of men should be noted.
“The predominant positivism will describe an era of radical transformations”, says Arturo Bentancour Díaz in a review for “Brief History of the University of the Republic” (2006) where he describes the conceptual progresses and the importance of the Ley Orgánica passed in 1885, where a superior and middle education was developed as an expression of the context and time.
We can affirm that on that first stage of the Uruguayan education (six decades) a process of progressive innovations based on a liberal ideology, confronting the conservative ideas of the national scene was developed. 
That “foundational matrix” of the Uruguayan public education had strong effects on the following two decades. After the coup d’état of 1933 and the new Constitution of 1934, the liberal and progressive ideology was recovered based on the country’s economic development, mainly on the raw materials from agricultural production’s exportation and the national industry development.
The first effect on educations are the separation of the pre-universitary studies form the Universidad de la República in 1935 and the consolidation of the Secondary Education. On the same line, in 1942 the University of Labour of Uruguay (UTU) was created on the framework of Pedro Figari’s thinking and the industrial education of the country kempt developing.
A very significant focus of the school pedagogy was based on rural education. The most significant of the period was the innovative experience of Jesualdo Sosa in the Escuela Rural Canteras del Riachuelo in Colonia (1935); the pedagogical ideas of Agustín Ferreiro (1937) and his program of Escuelas Granjas (1940); and finally Julio Castro who as Department Inspector for Montevideo was one of the editors along with Miguel Soler and Enrique Brayer of the Rural Schools and Farms’ program.
Another highlight for our pedagogy, was characterised by the influence of the fundamental education, ideological thinking developed and promoted by the UNESCO from its beginning. 
In Latin America, drove to the creation of the Regional Centre for the Fundamental Education (RCFE), currently named Regional Cooperation Centre for Adult Education in Latin America and Caribbean, which headquarters are in Pátzcuaro, México from where multiple ideas arose through courses and meetings. It was founded in 1950 on the framework of the 4th International UNESCO conference for staff training to develop the principles of the fundamental education focused on the educational problems of the marginalised groups from a regional perspectives. The CREFAL was inaugurated the 9th May 1951.
The teacher Miguel Soler (1954) boosted the first Experimental School of La Mina (PNEEM). The pedagogical framework of the Núcleo de la Mina from a UNESCO document published in Paris in 1949, "Fundamental education. Description and Program” enabled an elaborated proposal for the given historical and social context (Coronel and Sansón, 1999).   
Socio-pedagogical Missions were created in 1945, since when it was constituted a Sub-Commission of the Asociación de Estudiantes Magisteriales, related to the Schools of Medicine and Law, of the Universidad de la República. A the first stage they were caring activities, integrating the school labour form the magisterial learners with the medical, dental and agronomic by university students. Cultural activities, puppet shows, dances, songs, films and lectures (Moreira, 1968) were performed. Those activities were based on materials as shoes, clothes, toys and food. From the social research viewpoint, the census (a more descriptive research) was implemented given that they were surprised and touched by the poverty of rural areas far form the main urban centres of the country. 
According to Oscar Moreira (Coronel and Sansón, 1999), the Socio-Pedagogical Missions’ references in Uruguay were the Cultural Missions of México and those of Spain.
“The Socio-Pedagogical Missions’ teaching importance over the future teachers leaves no doubt even at that time (today it has changed) that the most part of the future teachers were from middle classes and with remote knowledge of rural life and “rats people” as they were disrespectfully called”. On the other hand, it should be noted that most part of teachers working with the PNENM testimonies described their work at the Missions as a way to connect with rural life” (Coronel and Sansón, 1999:21).
New School Movement and its influences on the Uruguayan’s pedagogical thoughts.
The most relevant international precedent was the definition of a clear innovative focus on education, proposed at Calais, in the International League for New Education: 
“Education is about promoting a most complete development on personal skills, both as an individual and as a member of a supportive society. Social development and education come together, as it is one of its main elements. The education aims and methods should be constantly revised as science and human experience increase our knowledge of child, men and society” (Revue Internationale d’Education Nouvelle, 1992).
The New School ideas in Uruguay are located and developed in the framework of an historical process of Republic building, with a dominant state role in the regulation of public services mainly on education, that was initially boosted by Varela’s Reform. 
Those political, institutional and citizens aspects are the ones adding the new economic process due to the development of communications, infrastructure, domestic and foreign trade, Montevideo’s harbour and mainly the two World Wars, when the national production was meant to summoned the non-produced goods on the European countries involved on those conflicts. 
Finally, it should be noted that after the end of the II World War some proposals and actions were implemented on the framework of the encouraging economic, social, cultural and political conditions that each country could make. 
In our country we made more revitalising proposals for the development of public education, mainly from 1945 to the 60s when the greater process of social and political unrest happened as a result of the international economic changes, work distribution and social sectors reorganisation on power and its ideological supporters. On that sense, we could divide that period on its first stage of boom and the ideology liberalisation 1945-1958; the beginning of changes and greater conflicts 1958-1968; and from there until the pre-dictatorial and repressive era until the coup d’etat of 1973. 
The New School Movement began in 1954 (Bernassa, 2005) made by “young teachers collectively seeking to improve their lessons and reflect on them”.
Beyond a typical conception of the era, where education and school and teacher and educator were resembled, we would like to share some conceptual axis from that Uruguayan education and pedagogy; the reflection and experience of the New School Movement (Bernassa, 2005).
· There was a methodology proposing an institutional organisation of school. That is a clear precedent of what is nowadays called “institutional school project”
· We should mention the teamwork methodology to drive the educational process and the creation of Council of Teachers at schools and in the project.
· The inclusion of the research methodology in that of teachers’ professional work in schools. The “situation diagnosis” was essential to the pedagogical action-research process.
· To address the pedagogical and socio-cultural problems an interdisciplinary perspective was considered. First the socio-cultural aspect was taken as part of both problems and solutions, creating an agenda of education professionals. But, meanwhile those professionals were recognised by the new General Law on Education (2008) an explicit germ of what is an educational professional can be find on that Movement.
· Finally, it has to be underlined the importance given to the learning evaluation, related to the project and teamwork, which results were discussed at the Council of Teachers.
To sum up, we could highlight a historical and theoretical pile of reflections, proposals and experiences, on Uruguayan public education, that even though has been focused on “school” as the only way of “performing” a recognised and legitimised education, some contributions made a milestone on the pedagogical platform. Those contributions were adopted when the political, economic, social and cultural accurate conditions came to enrich, enlarge and deepen the education.
Uruguay suffered a civic-military dictatorship (1973-1984) during that period the UNESCO publications were banned. The technical assistance that could not be provided by UNESCO was obtained from international banks (IDB and World Bank).
After that, two decades of democracy came, called by many authors as “a supervised democracy” given the permanent relation between the past (participants and facts of the dictatorship). In the school education (initial, primary, middle, secondary and technical-professional, teaching training) some agreements were taken during two years (a new Law was passed in 1985), but it was called emergency law. That period finally lasted 23 years because from 2005, with the victory of the left side on the elections, parliamentary majorities were obtained in order to approve a new legal, institutional, political and pedagogical framework in 2008, currently in force.
Given the previously stated and the developed logic, we could affirm that the educational processes and pedagogical reflections are renewed and comforted from neoliberal policies, meeting the best educational traditions, entering a difficult process in order to update and expose education in a broad and deep sense. As it is mentioned on its current regulatory framework, important, interesting, necessary and convenient influences are developed from different theoretical constructs where we can recognise education and social pedagogy.
Social policies’ educators during childhood and adolescence. The third researched axis is related to education conceptions in social policies, mainly on childhood and adolescence and specifically in the process developed by the Children Council (1969) suspended during the dictatorship and restarted after 1985 particularly from 1990 to the present.
The Children Council is an institution created by the Children Code (1934) “as a State agency related to the legal and administrative organisation; and from the micro point of view, related to internal administrative reforms on the organisation structure” (García, S., 1997). 
Its hypothesis was focused on Socorro García’s research, considering “the public child policies in our country, to have traditionally being residual, aiming population areas as “detour” groups, and involving primarily caring and social control strategies”. 
The Minor Institute was created the 14th September 1988 as “a decentralised service with legal status and legal address in Montevideo. The National Minor Institute will substitute the Children Council and will act according to the rules of the Republican Constitution and that Law”. 
The Children Council School of Officials was created in July 1987 in order to follow the commitment and activities that led to its creations in 1978. The National Education and Studies Center of Vaucresson (France) was inspired on it, and the Youth Protection Educators from the Ministry of Justice of France were trained there. 
From 1973-1976 The Children Council School of Officials organises courses for instructors and Regents. Its aim is to train staff responsible for lifelong child and adolescence learning, in the daily life of their boarding schools and day-care centres.
In order to reorganise the institution, it was created the Director of the Officials Schools (1988), currently reopened and it is called to contest for its effectiveness. Finally, myself in January 1989 being Director (after a contest of merits and public examination) I released a work project for the Officials School where the regular training of the educators working with child and adolescents is included in the framework of children social policies.
In order to develop the educator’s training proposal, it was comforting, to find at a national and institutional context, with the instructor role’s defined by Alberto Namer (1973):
“The young’s specialised instructor, is a social worker, a technician in human relations, with a continuous relation with other technicians, supporting the restructuring and expansion of the personality, as well as the normalisation of the teenager relations they work with, mainly by using the individual and interrelationships relations of groups  through daily life situations in several unrelated, targeted or spontaneous activities”. 
At a social and institutional context, the “instructor” is significant and relevant, because the educational job model with interned children and teenagers in a more hospitable than educational focus, recognises the importance of a strong influence of the role in the educational process in fields and based on non-school education strategies. Namer is a psychotherapist, lecturer in the Medicine University and collaborator in Psychiatry of Child and Pediatrics chairs of the Republic University.
The irruption of the social educator in Uruguay. On 13th September 1989, the Directory of the INAME adopts the "Curriculum for the Regular Educator Training Course” whose first generation began at March 1990. Its first lesson was hold the 19th March. Few days after approving the proposal, those future educators where named. As a result of the public release of the training plan, a renowned teacher and psychologist (with expertize in the education, psychology and adolescent re-education fields from the Child Council stated “given their functions they will be educations, and social by the problems they deal”. That gave us an answer and proposal for the new professional profile arising in our country: social educators”
Few years’ later, in the framework of exchange and international hispanic-Uruguayan cooperation activities, the Spanish experience (1993) is known and the relations with the Ministry of Social Affairs (1996), the University of Barcelona and Salamanca, and the Association for Social Educators of Madrid began. Those exchanges and cooperation relationships in social educators training will be intense during 1997, creating knowledge, motivation and learning. Our friends and colleagues Violeta Núñez and José Ortega first visit Montevideo in 1997 and Social Pedagogy’s presentations began.
The Officials School’s proposal for social educators training, finally named Centre for Education and Studies, was an essential and also a constructive axis for the pedagogical reflections supporting the educational work of social educators, hired employees acting as educators and all those technicians and professionals working in education, culture and social policies that needed a theoretical and methodological framework that oriented their functions and task accomplishment.
“The Curriculum for the Regular Educator Training Course” (1989) that was the first curriculum of the Social Education Degree in Uruguay, stated:
"There is a specific role
That kind of official has been named in several ways: from caretaker and steward to instructor and minor education specialist. 
The essential matter is to recognise them. Given their performed tasks, they should be specialised technicians, meaning that they need to have a training enabling them for such responsibility. 
Nowadays there is no accurate previous training. The brief diagnosis presented from our professional practice, recognise its development in our environment in order to be able to better define and delimit that new technician profile with a social, psychological and pedagogical vision. As to say, being able to participate in minor’s daily life, on their rehabilitation as part of an effective multidisciplinary team.
The theoretical and practical training, on a tertiary level, conceived for classifying the technician potentials who through a daily educational relationship, (a link created with the minors) could improve the treatment for the internees minors, and also could influence form their future preventive role.
In the same curriculum, the developed profile was as follows:
“The Social Educator is a educator professional of direct care working in a non-school framework, with individuals that for several physical, psychological and social reasons are in exclusion or un-adapted situations. 
On the one side, he is a social agent, and on the other, an education professional who needs specific intervention’s tools for his job. 
-Despite being an educative job, the educators’ job is placed between psychological and social areas. 
His job basically consists on: supporting the internal development process. 
He helps to connect and manoeuvring enriching the external reality, acting as a bridge, enabling and expanding the social circulation circuit. 
This job involves helping out people from marginalisation mental limits. 
The social educator has an important task to perform. There should be used new ways of facing social changes, keeping most of their characteristics traditionally resulting from daily life on institutions. 
-He should be able to work inside institutions (trying to improve its conditions) and outside them: adapting their everyday life into open environments and changing situations and institutions on transformation processes. 
-As a social worker should be able to locate his practice regarding that of other professionals acting in the same work field. 
-He should learn to work with the specific technical “educational” instruments allowing him to interact at individual and group level, which is targeted to enable and promote individual and collective maturation processes. 
-He must progressively learn how to work in “normal” institutions daily life, which is that of most minors. That is a new need because increasingly the assistance and preventive responsibilities will be returned to community life.
-He is a technician able to integrate theoretical notions in the daily practice, and recognising at the same time his specific role in the re-education process to be launched or started by the minor. 
-He should reflect over educational action that can be understood at an institutional level, prior to the reality knowledge, diagnosis and the planning of new projects. 
Therefore he should be able to search media, technicians, etc. of learning enabling them to become aware of their continuous training needs in order to adapt their profession to social changes, incorporating at the same time new training and relocating his own educational practice.
-His practice is developed in the framework of daily life form a described, analysed and reflected coexistence. This framework could be found on the institution, on a service, at the street or in “normal life”. 
-To the extend of being a “cultural transmitter”, the social educator should acquire a broad and general vision that enables him to have a deeper knowledge of the community historical and cultural reality, and at the same time to obtain those technical knowledge and methodological tolls to intervene at a professional level. 
-In recent years, and given the development of preventive and integrative services, the Educator has a new area for intervention: the “normal daily life frames”, as to say, youth centres, civic centres, elderly centres...that area -well developed in some countries- in ours is just beginning. 
It is important to state that whatever the intervention field, the Educator “uses his specific intervention model, with some variations given the particularities of each area”.
-He is a team worker. The Educator must be part of an interdisciplinary team facing each specific aspect: social assistant, psychologist, teacher, and family worker.
-In order to be effective at work, the social educator needs to have the possibility to a continuous revision and reflexion on his practice. 
-That tells us that his job needs to be planned; make it clear why it is performed, what is its foundation, and its justification. But also planning allows foreseeing what is desired and that can be achieved with his job. 
Therefore, the Social Educator must be part of a Project and be trained to create, run and evaluate it within a team” 
That list of knowledge, abilities, capacities, ideas and values taken from the documentation from the initial plan for 1989, makes us realise the designed platform to support the social educators performance that constitutes a theoretical and methodological foundational framework for them and for education and (social) pedagogy in Uruguay.
2. Situation of the Social Pedagogy’s "object of study”.
Social Pedagogy was known as a discipline in the mid-90' in Uruguay, from exchanges with universities in Spain where there were a social education degree.
In Uruguay, although we were fully aware of the inadequacy of the teacher or professor role to act in conceptual terms and education practices, in a broad and deep sense, when the creation of a new professional figure was proposed to organise the answers and proposals to society problems and needs, a pedagogical reflection (not developed in our environment) was seek.
At the 90s we had with a designed and developed pedagogy for school and a very close discipline, "glued" to didactics.
Without disregarding the importance of popular education, physical education, recreation and camps, and then the development of socio-cultural animation, let's take the social educators’ training as an "axis" for the Uruguayan Social Pedagogy in development.
First of all, it is stated because we have not done enough research on the background and contributions from its practices, experiences, and educational innovations systematisation and the production of pedagogical knowledge to these disciplines of education, practices and different fields, such as popular education, physical education, recreation and camps, and socio-cultural animation, while its contribution to the field is acknowledge.
Secondly, given that those groups political intention around these disciplines were not intended to be projected for achieving an institutional space in those directions, except for physical education, who fought and manage to leave the Superior Institute of Physical Education that first depended on the National Committee of Physical Education of the Ministry of Education and Culture, which was later renamed National Directorate for Sport of the Ministry of Tourism and Sport. In 2002 it was transferred to the Universidad de la República, finally obtaining a place in teaching, research an extension since 2005, within the university offer of our country.
Thirdly, the efforts for seeking, thinking and developing a pedagogy that transcend the perspective, intimately linked to the didactics, whose objects of study were the school practices facts and situations, started in the training of social educators since 1990 at the School of Officers which then became the Education and Studies Centre, in Montevideo where the latest generation started in 2010. From 2011 the training of social educators stood in the same institutional public sphere where teachers, teachers of secondary education and technical teachers of formal education, were trained. But in addition, it began to offer courses in the interior of the country, based on the national institution structure were it was created. Moreover, to start their courses at the Institute of teachers "Artiga" (IPA) of Montevideo, some groups in the Regional Centre of teachers (CeRP) Maldonado (140 KM East of Montevideo) and the Instituto de Formación Docente de Artigas (600 km. Northwest of Montevideo) were opened. Currently there are courses held at the Instituto de Formación Docente de Paysandú (378km to the West of Montevideo), in the Instituto de Formación Docente Treinta y Tres (286km Northeast from Montevideo), in the Institute for Training teachers of Canelones (46km North of Montevideo). 
3. The development of social education in Uruguay.
The training of social educators in the Uruguay, as noted, began in School Officials in1990 that in 1995 was renamed Centro de Formación y Estudios// Training/Education and Studies Centre (CENFORES). 
The General Education Act No. 18.437, December 2008 (article 31) states, "training in education will be designed as university tertiary education and will include the training of teachers, technical teachers, professors, faculty of physical education and social educators and others required by the National System of Public Education". 
In the following governmental period from 1st March 2010 the process of implementation begins, enabling a new area of tertiary-level transition to the creation of the University of Education which creation requires a law with special majorities already obtained a camera and is currently on the agenda of the Senate within the National Administration of Public Education (ANEP).
Consequently, we can say that the first training period, 1990-2004 was the historical moment of the creation of the new professional figure of the Social work educator and their bonding and performance in the field of social and education policies. 
The training practices of the students of social education degree during the first years, non- graduates, constituted a sample and a field of experimentation and debate on several ways: on the one hand, the proposal of a different pedagogical approaches to the traditional school, showing the educational potential of several existing and new areas, as well as everyday life in social, cultural and sport fields. On the other hand, some professionals were called and threatened by the emergence of a new professional in particular teachers and social workers. Many professionals felt engaged in the theoretical and methodological aspects and in their working practices of their respective programmes and projects; and threatened to the extent that assumed that their job will eventually be at risk.
From 2005, with the creation of the Ministry of Social Development and new public policies boosted by the new Government, many programs and projects that "opened" the perspective theoretical and methodological were created, enabling contributions from social education, and many more jobs, for all professions that could contribute to the new social, educational and cultural policies in the country were created.
The action field of social educators were designing from workplaces and educational practice areas, and then the graduates, through public calls were taking the different positions. The achievements of the professional integration and recognition in the creation of specific positions for social educators are verified from the year 2005. In the INAME, institution that housed CENFORES where the proposal was created, positions were created in 2002 but were occupied in 2005.
In short, resistances of different type were not minor. This is one of the major explanatory factors of the underdevelopment of Social Pedagogy in Uruguay.
Training and professional practices. Centres and places for training and professional practices from 1990 up to nowadays, are mainly: internees full-time and comprehensive protection, centres of deprivation, and the non-custodial measures, for adolescents in conflict with the law, part-time centres: clubs of children in school-age and youth centres, teams of community work programmes of educational reintegration and access to social programs, centres and programs of formal secondary education: secondary and technical - professional, interdisciplinary teams in sex education programs and programs of prevention and addiction of toxic substances, sports, recreation and educational camps, training and job placement projects , among others.
The meetings of teachers and social educators. In addition to the practices of students and graduates, it is necessary and appropriate to mention the Meetings of Educators and Social Educators, promoted and organised by CENFORES.
The first one called educators. Thereafter educators and social educators were convened. The organisation also noted a projection and grading from the initiative and responsibility of CENFORES trainers, first supporting and after as co-organisers, for the two groups: south group teachers and social educators of the Association of Social Educators of Uruguay (ADESU). The 6th Meeting was organised by the two groups without the participation of CENFORES.
Educators, as mentioned before, did exist and had an assigned function, developed activities, tasks, they had different experiences, and many of them made interesting discourses. This practice had resulted in the creation of a new figure and theoretical and methodological framework for projecting a professional intervention.
We considered it necessary and appropriate, to promote encounters between 'old' educators and 'new' social educators, among those were those with the experience, in different ways, with successes and difficulties, in general without prior training, but most of them, with great desire of overcoming, with others that on training or who starting to practice by training. The synthesis was required.
The meetings were developed according to the following timeline:
· I National Educators’ Meeting - 1997
· II National Educators’ Meeting - 10th-26th August, 1998
· III National Educators’ Meeting - 9th -11th September, 1999
· IV National Educators’ Meeting - 11th - 13th September 2000
· V National Educators’ Meeting and Social Educators - 12th-14th September 2001
· VI National Educators’ Meeting and Social Educators - November 2002
The Documentation Centre and Library of the Training and Studies Centre has the final published documents on the Meetings II to V inclusive, what constitutes a very important critical mass in the building process of the theoretical - methodological framework for education and social pedagogy in the Uruguay.
4. - Reflections and conclusions. 
1. Given the above expressed, Social Pedagogy has not yet reached a strong development. It has not find a clear academic place given its recent appearance in courses for other academics, in addition to its inclusion in the social educators’ training. The research enabling it to form an important critical mass to nourish the theoretical reflection, the evaluation of programs with this educational perspective and professional practices and interventions analysis has not been strong enough. Consequently Social Pedagogy has had little impact in public policy formulation and in programmes and projects design.
2. It goes without saying that the implementation of the social educators training in Uruguay from 1990, strongly contributed to the critical review of the pedagogy and consideration of Social Pedagogy as an alternative for rethinking education, criticise it, reflect and develop new proposals and innovative experiences that contribute to the development of the education field.
3. The subject of study. Initially they were the educational practices with children and adolescents in programmes and social projects: interned in social protection, adolescents with custodial and non-custodial measures of freedom, clubs for children and youth centres. Subsequently, this educational perspective was gaining ground, and it was convened to participate in other areas of social policy and formal education, becoming formally part in the calls to the interdisciplinary teams and also included in the formulation and design of new programmes and projects, particularly since 2005, in education and social policies.
4. To sump up, Social Pedagogy is currently a discipline mainly based in Uruguayan social educators’ performance, that promotes and enables a reflection on social education, formal and non-formal proposals, as well as promotes and enables a reflection on the educational, social projects and programmes.
5. A methodology in this study of the type of documentary research has been tested, and it should continued and deepened some aspects, such as other sources that influenced the Social Pedagogy in Uruguay’s building process: 
· In the education field: such as popular education, physical education, and recreation including educational camps. 
· Other disciplines: the development of Social Psychology, in particular the operational concept of groups and organisational analysis with strong links with the Institutional Pedagogy of Lapassade and Lobrot.
6. The development has been significant despite the difficulties it has had in the first two decades, whose main aspects we review:
a) A heavily educated country with a very rich tradition of contributions from the teachers to free access’ public school, widespread throughout the country, with institutional and academic prestige. The experience and educational thinking in the country contributed and simultaneously presented obstacles to the development of an educational alternative; it was not easy to assimilate and at first was perceived more as a threat than as a contribution.
b) The institutional and programmatic scope of the creation of the new professional figure of the Social Educator was devoted to children and adolescents. This achievement was enclosed by its theoretical, methodological and professional development. Although it allowed it to develop progressively it meant an action framework that initially guided it in a partial and specific direction.
c) The educational policies driven by the Ministry of Education and Culture from 2005, the inclusion of non-formal education and social education in the Educational Debate and National Education Congress in 2006 and the subsequent inclusion of concepts and guidelines in the General Law of Education in 2008, boosted the ideas and experiences that were developing.
d) Recently, from 2011, the social educators’ training shares spaces and lives in institutional settings along with the training of teachers and professors of middle education. Again, an achievement presented at the same time risks to be subsumed by the tradition and one greater historical accumulation. At the University of the Republic, training in education has never had a relevant and significant area, although it has been included in Education Sciences from the 80s and more recognised since 1992. Anyway Education and Social Pedagogy have a place so marginal as education as the whole plans of teaching, research and extension of the University of the Republic. 
Finally, I want to thank the possibility of including the Uruguayan perspective in the wide and recognised Social Pedagogy filed at international level, where from Spain, the academics and the iberoamerican society have played an important role in motivation and orientation, as well as in Latin America rescuing the relentless effort of reflection and exchange promoted from Brazil. 

