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ABSTRACT: Although the characterization of tee-
nagers and young population at risk of social exclu-
sion has been thoroughly investigated, that's not the
case of the intervention strategies used. This article
refers to a research performed between 2011 and
2012 which advances on the description, categori-
zation and study of effective intervention strategies,
so they can be used as an information source for
good professional performance, reproducible and
useful to improve the situation of teenagers at risk.

From a research-action approach, the contribu-
tions from the professionals working with this popu-
lation, collected from about a hundred tests and seven
discussion groups, are a direct and well-documented
source of knowledge. This information is useful in
order to underline the most relevant elements of this
intervention, as well as the obstacles, limitations and
practices that can be improved in this field of work.

Part of the results and the discussion about them

are, among others, the proposals of effective inter-
vention in conflictive familiar dynamics, the worrying
and increasing violence, teenagers migratory grief
and its effects of risk and marginalization, the limited
and weak participation of teenagers in their own life
decision making and the important educational needs
of the group of people working with this population.

Furthermore, relevant strategic elements are sha-
ped as the base of the intervention with teenagers
at risk situation. Among those elements we find the
flexibility to deal with uncertain situations, the link,
empathy and affective proximity as necessary tools
in socio-educational action, the contextualization of
intervention in conflict situations and the debate
about resilience and its contributions to the field of
Social Pedagogy.

KEYWORDS: Teenager; high risk group; social edu-

cation; research-action; intervention; educator.
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RESUMEN: Si bien la caracterizacién de la pobla-
cién adolescente y juvenil en riesgo de exclusién
social ha sido ampliamente investigada, no lo ha
sido tanto la intervencién que se realiza con ella.
Este articulo hace referencia a una investigacion
que, realizada entre los afios 2011 y 2012, avanza
en la descripcién de estrategias eficaces de in-
tervencion, en su tipificacién y estudio, de forma
que sirvan como banco de informacién para una
buena practica profesional, reproducible y dtil para
mejorar la situacion de los adolescentes en riesgo.
Desde los planteamientos de la investigacién-
accion, las aportaciones de los profesionales que
trabajan directamente con esta poblacién, reco-
gidas a través de cerca de cincuenta cuestionarios
y siete grupos de discusién, son una fuente de co-
nocimiento directa y bien documentada, Util para
destacar los elementos mas relevantes de esta
intervencidn, asi como los obstaculos, limitaciones
y practicas mejorables en este dmbito de trabajo.
Entre otras cuestiones, forman parte de los re-
sultados y la discusion en torno a ellos las pro-
puestas de intervencién eficaz sobre las dinamicas
familiares conflictivas, la preocupante y cada vez
mas presente violencia ascendente, el duelo mi-
gratorio adolescente y sus efectos de riesgo y mar-
ginacidn, la escasa y fréagil participacién de los
adolescentes en la toma de decisiones sobre su
propio proyecto vital y las importantes necesida-
des formativas del colectivo que trabaja con esta
poblacién.
Se perfilan asi mismo relevantes elementos es-
tratégicos como base de la intervencién con ado-
lescentes en riesgo, entre ellos la flexibilidad para
abordar situaciones inciertas, el vinculo, la empa-
tia y la proximidad afectiva como herramientas ne-
cesarias en la accién socioeducativa, la
contextualizacién de la intervencién en situacio-
nes de conflicto y el debate en torno a la resilien-
cia y sus aportaciones en este ambito de la
Pedagogia Social.

PALABRAS CLAVE: Adolescencia; grupo de alto
riesgo; educacion social; intervencién; investigacion
accion; educador.

RESUMO: Embora a caracterizagio de adolescen-
tes e populacéo jovem em risco de exclusdo social
tem sido exaustivamente investigada, que ndo é o
caso das estratégias de intervenc&o utilizadas. Este
artigo refere-se a uma pesquisa realizada entre 20
e 2012, que avanca sobre a descri¢3o, categorizacio
e estudo de estratégias de intervencao eficazes, de
modo que possam ser utilizados como fonte de in-
formacao para o bom desempenho profissional, re-
produtivel e dtil para melhorar a situacdo dos
adolescentes em situagdo de risco.

A partir de uma abordagem de pesquisa-acao, as
contribui¢des dos profissionais que trabalham com
esta populacdo, coletados a partir de cerca de uma
centena de testes e sete grupos de discuss&o, sdo
uma fonte direta e bem documentada do conheci-
mento. Esta informacéo é Util para sublinhar os as-
pectos mais relevantes desta intervencéo, bem como
os obstéculos, limitacdes e praticas que podem ser
melhorados neste campo de trabalho.

Parte dos resultados a discussdo sobre eles s3o,
entre outros, as propostas de intervencao eficaz na
dindmica familiar de conflito, a violéncia preocupante
e crescente, adolescentes luto migratério e seus efei-
tos de risco e da marginalizago, a participac&o limi-
tada e fraca de adolescentes em sua tomada de
decis3o prépria vida e as necessidades educacionais
importantes do grupo de pessoas que trabalham com
essa populacio.

Além disso, os elementos estratégicos relevantes
s&o moldados como a base da intervenc¢do com ado-
lescentes em situagdo de risco. Entre esses elemen-
tos, encontramos a flexibilidade para lidar com
situacdes incertas, a ligacdo, empatia e proximidade
afetiva como ferramentas necessarias em agéo sécio-
educativa, a contextualizacdo de intervencdo em si-
tuacdes de conflito o debate sobre resiliéncia e suas
contribuicdes para o campo da Pedagogia Social.

PALAVRAS-CHAVE: Adolescente; grupo de alto risco;
a educacdo social; a investigacdo-accdo; intervencao;
educador.
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Introduction

Given its peculiarities and characteristics, adolescence is an evolutionary stage in which special
attention to risk situations and social exclusion are needed, as to say, of a huge relevance for the
development of prevention actions and future situations treatments from a socio-educational
prospective.

There are some recent researches defining teenagers at social risk situation characteristics, also
describe the context where indicators, risk factors, protection or resilient factors are developed
(Lahire, 2007; Rees et al, 20120; Yergeau, Pauzé and Toupin, 2007).

Researches on “unsuccessful paths” of the more vulnerable populations should be taking into
account; either by delving those paths recognisance (Fernandez del Valle, 1998; Garcia Barriocanal,
Imafia and De la Herran, 2007; Inglés, 2005); or by setting out the restructuration necessity for
social attention politics (Du Bois-Reymond & Lépez Blasco, 2004; Bendit & Stokes, 2004; Machado
& Pohl, 2004; Cachén, 2004).

At the same time, it is also necessary to bear in mind those researches compiling the European
public institutions concern over the low educational performance that today teenagers have, the
high early school withdrawal and how those factors are conditioning the labour market (Casas &
Montserrat, 2009; Simon & Owen, 2006), along with the necessity to deepen into the institutional
support to them by means of “transitional politics”, social politics bearing in mind its characteristics
and necessities (Bendit & Stokes, 2004; Du Bois-Reymond & Lépez Blasco, 2004).

The context complexity in which teenagers at risk of social exclusion and the various environ-
ments -centres for minors guarded from protection systems, risk family groups, penitentiary cen-
tres... -are key elements for the understanding of the “socio-educational” complexity and are indi-
cators of the flexibility required. This flexibility will serve either to effectively reach their realities
or to continue the socio-educational action, and to prepare and guide them through their future
adulthood.

“Socio-educational” intervention can be understood as a social and educational action, meaning
“to answer a complex structure of individual social needs, establishing and enhancing the educa-
tional daily life opportunities both for individuals and for social groups” (Caride, 2005, p.57). More-
over, we underline our perception of this intervention as praxis, as a constant interaction between
action and thought, as an “action discipline pushed to manage uncertainty, risk, and assume the
human being random performance” (Meireiu 2001, p.109).

In open and complex systems, Edgar Morin (2005) underlined the necessity to act sometimes
without using programs but strategies. In that line, an action program is essential in order to estab-
lish a sequence of ideas to be followed constantly: in the case of important and constant variations
on the external conditions (where programs get stuck, action is bureaucratised and standard solu-
tions are taken) we prefer to use strategies. Nonetheless, we should decide which strategies to use
and how. This study has made progresses describing the more effective strategies for socio-educa-
tional professionals when dealing with teenagers at risk of social exclusion, deepening in its study
and categorization. We want them to be an information database for a good professional perform-
ance, reproducible and useful to improve teenagers at risk situation.

In order to make progresses in the categorization and application of the strategy concept, we have
move from a previous definition of effective strategies (Melendro 2007, 2010), which defined them as:
intervention and decision making processes on the short and mid term -not just intentional reformula-
tions- creating well-defined actions, capable for systems mobilization.

In the end, we revised and analysed both search contributions and results on intervention strate-
gies with teenagers at risk of social exclusion. Amongst them there are researches related to integral
politics (Aguado, 2005; Brullet & Gémez-Granell, 2008; Guasch & Ponce, 2005; Lamarca & Barcels,
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2006; Pantoja & ARafos, 2010; Parazelli, 2000; Rivard, 2004; Roldén & Mofivas, 2001), stetegies from
prevention, school and family education (Biehal, 2005; Catalano, Haggerty, Harachi & Abbott, 1998,
2005, 2009, 2010; Iglesias, 2008; Hicks & Stein, 2010; Lila, Buelga & Musitu, 2006; Rudduck & Flutter,
2007), strategies from the context of protection and attention to population at high risk of social
exclusion (Balsells, 2006; Garcia Barriocanal, Imafia & De la Herran, 2007; Harwood, 2009; Minore &
Hopkins, 2003; Montserrat & Casas, 2010) and those related to strategies for the transition to adult-
hood (Fernandez del Valle, 1998, 2007, 2009; Goyette et al., 2007; Melendro, 2007, 2010).

1. Methodology

The aim of this research has been to move forward in the effective intervention strategies knowledge
for teenagers at risk: contrasted strategies, ratified and that can be repeated in different intervention
contexts. In this sense, the study has two main objectives:
1. Optimise, using research-action processes, the socio-educational intervention in young people
and teenagers at risk of social exclusion.
2. Contribute with relevant information over effective and contrasted intervention strategies, help-
ing to its inclusion on the daily work of socio educational teams.

Given the variety of factors intervening over the socio-educational attention for teenagers at
risk of social exclusion and the complexity of its design, we identified the Action Research (AR) and
the Grounded Theory (GT) approaches as the most accurate for this research.

From the AR prospective, some approaches have been useful, as: its interest in solving particu-
lar problems on its own contexts and implying -in a collaborative way- investigators, professionals
and other interest groups (Cohen & Manion 1994); in opposition to traditional research, this one
studies the social situation to improve its action quality (Elliot, 1993); and the main part of its inter-
vention program is to organize its performing strategies, as well as to identify the more effective
socio-educational actions at a micro and mesosystem level (Belsky, 1993; Bronfrenbrenner, 1979).

The GT (Grounded Theory) has been the main methodological foundation to design, elaborate
and develop the different parts of the research process. It is a methodology used on several disci-
plines, from medicine to anthropology, psychology, sociology or even education. Thus, in this study
the investigation stages have followed recommendations from Glasser and Strauss (1965) and its
adaptions from Andreu, J., Garcia-Nieto, A. and Pérez Corbacho, A.M. (2007) and Trinidad, A., Car-
rero, V. and Soriano, R.M. (2001), the theoretical sampling, selective and theoretical data catego-
rization -until saturation- and the categorization process, that produce the results showed on this
study.

The main subjects for this study had been professionals working with teenagers at risk of social
exclusion, from 12 to 16 years old, helped by social services.

A mixed methodology has been used to design the techniques and tolls and the information
management; using a quantitative approach to allow a good context definition and the contrast of
the performance efficiency, and the qualitative to help in the results deepen and triangulation.

The interview has been used as a quantitative collecting data technique, with a semi-structured
interview with open-ended and closed-ended questions. In the physical area of this research,
Comunidad de Madrid, 43 surveys have been collected. The data analysis has been managed using
frequencies, distributions and relations between the relevant variables for the analysis, using the
program SPSS (19Jch version).

Furthermore, the technique used for the qualitative data gathering has been the discussion
group. Eight discussions sessions were organized for fifteen professionals. The discussions content
analysis has been made with the Atlas-ti, version 6.2, according to the Grounded Theory method.
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2. Intervention scenario characterization. Quantitative analysis results

The working reality of a professional is a relevant source of information for this study; this reality
reveals daily expectations and motivations, creating an enriched framework over situations requiring
a closest study and valuation. Once the information is gathered by a semi-structured interview, sever-
al leading questions were analysed in order to contextualize socio-educational intervention in profes-
sional teams working with teenagers at risk.

Those professionals represent social organizations and public institutions working with teenagers
at risk of social exclusion. The sample is composed of 43 persons, mainly women (65.1%) and (34.9%)
of men. The majority (80%) represents specialized organizations with large experience on this inter-
vention method; the rest are public institution professionals, mainly of socio-educational services. A
95.3% of those professionals have mayor university studies and specialized education. They hold
degrees in Psychology (23.3%), Social Education (16.3%), Pedagogy (1.6%) and Social Work (11.6%).

The semi-structured interview was composed by 30 items about teenagers’ characteristics, their
families and particular aspects of the socio-educational intervention performed with them. Given the
statistical descriptors, hereunder the more relevant assessments for the interview items are present-
ed. It has been taking into consideration the professionals’ degree of agreement-disagreement from
0-10, where O is the lowest level of agreement and 10 the highest. (Table 1)

Thus, the better-valuated items are the ones related to the high level of teenagers’ school failure
(20th item, x=8.32, ds. 1.254) and the negative consequences of the school failure over their trajecto-
ries (215t item x=8.34, ds. 1.47). Professionals are concerned about the teenagers' failure trajectory and
school dropout, considering this to influence seriously their future.

We also find with a high average rate (x= 8.24, ds. 1.35) the 10JCh item about the design of flexible
professional itineraries made by professionals with teenagers’ help, adapted to their necessities and
possibilities. It is revealed that professionals working with this group have a strategic and participative
view of its own performance, providing more accurate orientations and modifying them in accordance
with teenagers to reach a better professional and social development. This professionals’ particular
sensibility and its professionalism is reflected here, with an ad-hoc intervention for the teenager.

On the contrary, the lowest punctuations are for 18th and 19th items. In the 18th item professionals
said (x=4.83) that apart from institutions, teenagers do not have a social supporting network when fac-
ing problems. Here a mode of 6 and a ds=1.773 describe a slight deviation in professionals’ opinions,
but they agree on the lack of accurate social supporting networks. A similar pattern occurs with 1oth
item, about teenagers’ interest in studying and improving their education -according to professionals.
We have found answers close to “strongly disagree” (x=4.76, mode=4) but there is not unanimity on item
(ds=1.655) which is not very relevant.

Among the answers located in the middle (5 out of 10), items where professionals are not able to
choose neither agreement nor disagreement, we can underline 22nd item (x=5.0, ds. 1.446), about
social responsible behaviour of teenagers at the beginning of the socio-educational intervention, and
the 13th item about a systemic and frequent professionals education, with an average rate of (x=5.20),
a mode of 7, which is relevant given its ds=1.978, one of the highest of this research.
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Table 1. Professional survey statistical descriptors

items - Variables Min. Maéx. Average ds.

Related to professionals that work with teenagers

9. You have an excellent knowledge of:

9.a Social context 3 9 693 1506
ob Family context 5 10 776 1,261
9.¢ Scholl context 6 10 807 1191

od Institutional context 3 10 746 1,645
9e Labour itinerary 6 10 798 935
10. Design and develop of flexible professional itineraries

N. Coordinate and interdisciplinary working. 2 10 783 1,745
12. Have sources, strategies to face unexpected situations. 3 710 1,499
13. Frequent and systemic professional education. 1 520 1978
In relation with socio-education intervention

14. Effective socio-educational intervention helping teenagers’ social inclusion. 3 10 788 1,488
15. Socio-educational intervention reduces school absenteeism. 10 7.46 1,518
16. The socio-educational intervention lowers the school failure. 10 678 1,651
17. Assessment criteria for socio-educational intervention are well established.

17a Diagnostic assessment 10 6,39 1,686
17.b Process assessment 10 6,61 1,563
17¢ Result assessment 10 673 1,633
Related to the teenagers you work with

18. They have a social supporting network when facing problems. 2 9 4,83 1773
19. They are interested in studying and improve its educational level. ] 8 476 1,655
20. They have a high level of school dropout. 5 10 832 1254
21. School dropout influences their trajectories. 4 10 834 1477
22. At the beginning of the socio-educational intervention show a

responsible behaviour. 2 8 510 1,446
23. They show a responsible behaviour at the end of the socio-

educational behaviour. 5 700 1132
24. After getting into the mature age they are in a situation of social exclusion. 2 622 2019
25. They participate in decisions over their social, personal and labour future. 3 10 7.44 1,689
26. They volunteer to centres and programs of socio-educational intervention. 3 10 7,49 1,551
27. They are motivated, active and participative during socio-educational

intervention. 4 9 6,68 1,0M

28. They show empathy and confidence towards professionals. 4 10 749 1306
29. Accurate socio-educational intervention with their family groups

are performed. 9 617 1,657
30. Families collaborate and participate in the actions performed 8 5,34 1,501
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On the other hand, there are some variables showing that there highest variability index, aspects
that professionals do no agree with, with several different answers. The first of them answer the ques-

th

x=6.22, ds=2.019). Even if the average agrees, values vary from 2 to 9, justifying this variability with its

tion about the teenagers’ facing an exclusion situation when getting into the mature age (24'" item,
standard deviation. The majority of professionals foreseen that teenagers at risk will face a social
exclusion situation when reaching the adulthood.

On the contrary, the less fluctuating items with a lower variation are 9c and 27th' The 9c refers to
the excellent knowledge of their itinerary and labour prospective in professionals working with
teenager (x=7.8), with a variation from 6 to 10, ds=0.935 and a mode of 8. This is to say, that profes-
sionals assume to know how to deal with them in a labour context, and a vast majority have it into
account.

The 27th item, about the relation between professionals and teenagers, which are motivated,
actives and participative during the socio-educational intervention, is close to those values. Even if
professionals’ answers varied (minimum punctuation of 4 and maximum of 9, ds=1.011), technicians have
a positive impression, describing teenagers as participative and interested on the intervention. Moti-
vation and participation have an average rate of 6.68 and a mode of 7.

If we analyse and classify the table’'s values, we will find a series of aspects that more positively
appreciate by professionals (punctuated with 7 or above), some others with a moderate satisfaction
(punctuated with 6 or above), some that can be improved (punctuated around 5) and others that need
to be improved (punctuated under 5).

More positive valuated aspects: professionals state to have accurate information over family relat-
ed items, teenagers’ escolar and institutional context knowledge (9b, 9c and 9d items), along with itin-
erary and labour prospective comprehension (9e). Some |tems are assessed as strongly accurate like
the related to the design of personal adapted itineraries (10 item), to the characteristics and cir-
cumstances of teenagers, the interdisciplinary coordination mth item), having resources and strategies

th

item). In relation with the socio-educational intervention, they
state that if effective it will help the teenagers’ inclusion (14 th item) and lower the scholar absenteeism

to face unexpected situations (12

(15 item). Teenagers’ they work with, have an elevated scholar failure (20th item), influencing its life

15t item). Although them show a responsible social behaviour after interventions (23"

trajectory (2
item) while keeping their autonomy by participating in their future decisions (25th item), volunteering
in socio-educational centres and programs for intervention (26th item) and showing a high level of
empathy and confidence towards the socio-educational professionals (28JCh item).

Moderately satisfactory aspects: professionals believe to have accurate knowledge of teenagers’
social context (9a item). On the other hand, in relation to the socio-educational intervention they think
that it lowers the school failure in a moderate way (16th item); on the same line, in the diagnostic
assessment they think that some criteria have been established over the intervention process (17 a, b
and c item). In relation to the teenagers they work with, they foreseen that they will face a social exclu-
sion after the mature aie (24 item). They state that teenagers are motivated and participative dur-
ing the intervention ( (27th item) and in relation to families, accurate socio-educational interventions are
developed with them (Zch item).

Aspects that can be improved or that may influence intervention: professionals describe some
answers as closed to the average agreement and disagreement, as the teenagers at risk’s education
(13th item), that needs to improve. The teenagers’ participation at the beginning of the intervention
(22" item) needs to be revised, as their lonely feeling for the lack of family group collaboration on the
planned actions.

Aspects that need to be improved or that impede the intervention: there is a strongly profes-
sional disagreement in relation to the lack of social supporting networks to teenagers at risk (18t
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item), apart from the institutional and administrative resources. Moreover, they state that teenagers
do not have interest in study or improve their educational level (19th item), which lead them to think
about the urgent need to modify their perception towards and from society.

Those arguments give us a closest and more real knowledge of the teenagers’ at risk of social exclu-
sion socio-educational context and particularly the prospective of technicians and professional, which
gives us valuable information of their priorities and suggestions to improve intervention.

3. A complex intervention. Qualitative analysis results

Along with the previous quantitative analysis, a qualitative analysis over the information from a group
of professional experts on socio-educational intervention in teenagers at risk has been done. Divided
into two discussion groups, fifteen professionals, eleven educators and four psychologists, from socio-
educational teams have participated on it. Their initial education is related to psychology (47%) and
social education and social work (33%); nine of them were women and six men. It was done over eight
sessions -four in each group- dealing with several dimensions of the socio-educational intervention in
teenagers at risk of social exclusion. All of them fulfilled the previously described questionnaire.

The transcription of the work done by each group is an initial document, that once codified, have
helped with the creation of central categories, social basic processes and the fundament of theoreti-
cal hypothesis of the studied phenomena'’s.

The first task was to define the concept of “effective strategy” from prior definition (Melendro,
2007, 2011), because it was a central item for future discussions and for the research.

Another key concept was the socio-educational intervention, which refers to an eco-social and
procedural approach, strongly linked to interactions with and into the teenagers’ different contexts.
However, sometimes professionals describe it as a broad, generic, difficult to precise and that even
recurs to something wrong to locate it theoretically.

From this previous conceptualization work, questions over main research dimensions were dis-
cussed over the sessions: adolescences, risk contexts and protection, intervening professionals, inter-
vention sense and socio-educational strategies for teenagers and their context. Those last three
dimensions were the more discussed, especially the related to results, which are presented on the fol-
low conceptual network. (Graph 1)

This network presents three main categories, strongly linked: teenagers’ leading role, creation of a
link and the intervention complexity.

The first one refers to the leading role of the teenagers, the necessity of having them implicated
and being prominent. Without that, the rest of items are much less effective.

The second central category related to the creation of a link between the professional and the
teenager, is both a necessary consequence and a complex task in the socio-educational intervention.
It is even more complex because, as professionals state, teenagers’ do not feel the intervention as
required at the beginning.

E5: some boys do not need us, they do not want anything from us and sometimes we have to discover their neces-

sities just by staring at them, and some others do not want to have anything to do with us (M.GDP2 53)?
And they are not used to an active participation or decision-making in this context.

E4: the social worker tell them what to do, and we, the family educators, here at high school, so there is too many
people giving their opinions and they don't do it, so they are very automatic when you ask them “what do you
think...” they stay like...blocked, they find it difficult even in creativity workshops “tell me what to do, it's easier for
me”. So boosting participation is complicated. (M_GDP1.S3)
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Graph 1. Conceptual research network
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The third central category has to do with the intervention complexity. As shown in the conceptu-
al network (graph 1), this category refers either to the previous as to other relevant categories that will
be described hereunder: flexibility in the strategic planning; basic intervention methods -individual
and in groups-; the network work and the continuous training of professionals.

One of the prominent items, either quantitative or qualitative speaking, for discussion teams con-
tribution, refers to the necessity to make teenagers’ strategic planning more flexible. At the beginning
they were summarize in the “flexible strategy” category, generating actions subjugated to socio-envi-
ronmental conditions (at times and places), personal characteristics, resources or intervention net-
work.

Along with this flexible planning, there are two intervention methods that are combined in both
time and place, individual and group intervention, those are characteristics of the socio-educational
work with teenagers and their development shows its complexity when dealing with this population
once again.

We are going to begin with a series of common strategies for both methods of intervention (indi-
vidual and group).

The first line is related to the previous mention eco-social approach of the socio-educational inter-
vention. It reveals the importance of the educator proximity and his presence at the closest context,
in the teenager’s daily life in order to help him to create essential questions for his life, sometimes in
moments or situations that apparently are non-relevant but highly emotional or full of competences.

This approach to daily life can just be done from the respect to each teenager pace and beat,
respect to their “vital project”, unique and unrepeatable, and respect to professionals whose inter-
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vention is very limited in relation to human being’s vital project. The professional has a limited posi-
tion on times, moments and places of intervention that can be shared with institutions and responsi-
bilities that are involving and will involve the transition to teenagers’ adulthood. One of the educators
said in a discussion group:

..you will disappear from his life, that is the worst thing. | think that we are sometimes selfish on that point. At the
beginning | think that it was because you enter his life, remain for a year and leave, you go out and you have your
house, family and work, or whatever, right? But the kid stays, remains with his problem, with a terrible familiar
dynamic, with an schizophrenic mother, still there, you have helped him at some stage of his life but believe that

you are going to change that... (M_GDP1.S3)

There is a second common line for individual and group intervention - in groups of mothers- that
has to do with family implication. The implication starts in the teenagers’ needs where they are the
leading roles, and helps to eliminate one of the more important obstacles for this population inter-
vention “labelling”.

Eé: | think that one of the things we do with this job is breaking schemes... They suddenly come here sometimes in
a case of ascendant violence and the first thing you ask is “do you like playing football?” or “which are your hob-
bies?” “How do you feel?” There you break his scheme and he thinks “I'm not labelled anymore”, and now I'm not
the same, with this disorder, with this behaviour, they are looking for something else on me” | think that this attract
their attention and hook them. (M_GDP1.S2)

Regarding individual intervention strategies, in the discussion group several working lines stand
out, as it can be seen in the conceptual network (graph 1). One of them has to do with the develop of
a particular professional series of competences related to the ability to analyse with the teenagers the
meaning of their vital questions, and prior to that, how to detect and valorise them fairly. Along with
these competences, stands out some repeatedly required personal attributes and abilities to its imple-
mentation as active listening, sincerity, transparency, communication skills, humour management and
to adapt to the teenagers’ language, flexibility and adaptation skill, creativity, tolerance to frustration,
empathy, educational consistency, and to summarise them all, the willingness to face personal change
that implies this job.

E7: what | see is something like been ready to change yourself. You work with people that need to change but you
also face situations where you have to be more patient, and tolerate the frustration. You also need to be willing to

see your mistakes, and to develop or reinforce them.

Professional competences and abilities are related directly but not only with educational needs, as
well as with the network performance, team and interdisciplinary work that has to be developed. In
that sense, educational needs and the develop of their competences and abilities, as well as the ones
that give them information and help them to overcome their limitations and obstacles like facing
ascendant violence, absenteeism, school failure, gender differences or multicultural family groups are
suggested as professional continuous training requirement.

Regarding the network, team and interdisciplinary work, groups discussed intensely some impor-
tant problems as the multiple complex interventions coordination, sometimes with non-compatible
resources. There were underlined the problems created for the fragmented attention to families, both
during the intervention time as in the professional and institution from which the intervention is done;
that give rise to several “family games” with professionals which can endanger the socio-educational
performance. This is an example:
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Eé: Coordination between particular resources used with families and teenagers is an important obstacle in ascen-
dant violence, or at least one of the main problems for us in some cases. Starting with the source that works with
the family in a different way than us, and we say that we need to work in the same way, don't we? Later, when shar-
ing the work we are all doing we see that we are not doing the same work...So, sometimes we have competences
problems; it can happen that you are working on something and I'm doing the opposite so..we are messing up with

the family, don’t we? (M_.GDP2.S2)
However, the general prospective is that network job is accurate.

E3: My experience with this coordination is good. Normally we work well, they want to coordinate themselves and
they usually do their job. Of course, there are some exceptions, terrible ones, but generally speaking the work is

coordinated. (M_GDP2.52)

Other important line related to individual intervention strategies -even though this intervention
method and its characteristics can never be separated, but only in a theoretical way- has to do with
the “resilient path”. A path divided into subcategories, where some socio-educational actions stand
out:

- Underline values in “resilient teenagers”.

- Promote the effort and resistance to frustration.

- Help to create positive images, different to the predominant exclusion and risk.

- Boost significant intervention methods, clarifying mother and father resilience and form other

family group members or similar.

- Overcoming its future plan troubles.

Finally, regarding intervention in groups of teenagers, professionals devoted long time to talk about
those activities and workshops. Amongst those workshops, some were marked as innovative and
effective as the related to Internet and social media (Twenty, Facebook,...) “mischief-makers and trou-
bles” (about gender relations in group), “today’s moms” (with adolescent mothers), a very attractive
cooking workshop or the one called “freak-workshop” by educators:

E7: yes, I've done a very peculiar workshop. It was called “freak-workshop”. It is known like that but reality is what
it is... (laugh)...so, it was a modelling and miniature workshop and they do Warhammer statues. This was very
attractive, and boosts their self esteem. They are very closed kids and that helps them to interact, and to relax.
E2: with a group of freaks, with no many friends, they stay at home with computer games, and stuff.. it is a work-
shop for a reduce public but | think that we work on important things...as to say creativity, for our part it is need-
ed to have loads of it for making one activity and then another and another different. (M_GDP1.53)

Up to here the most relevant contributions to the qualitative analysis made, reflecting the concerns
and proposals in daily socio-educational intervention with teenagers, explained and discussed by pro-
fessionals with a large experience in this socio-educational aspect.
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Graph 2. Effective strategies and its consequences over the teenagers’ context resistance

Teenager resistances and its intervention
context

Intervention is not neccesary
Family obstacles. New in house violence forms.

Lack of interest over formal education. School
failure and future employment uncertainity.

Risk of cronic exclusion. Marginal gruops of equals.
Gangs. Consumptions. Crime.

Effective strategies for socio-educational
intervention

Broad and deep teenager’s context knowledge
to flexibilize intervention.

Actions that facilitate the teenager participation
and its main role.

Closed strategies to create and maintain the
link.

Actions from basic resilience items.

Competence develop in relation to the stratetic
framework.

Discussions and conclusions

The research results provide several items to move forward an effective socio-educational interven-
tion. We refer to an extremely complex intervention, whose effectiveness resolve around performing
flexible strategies that begins with the real teenager prominence in their vital decision-making, which
made the link creation an essential duty for professionals.

The eco-social approach in the socio-educational intervention is key when dealing with teenagers.
As we have already stated the importance of the educator proximity and his presence at the closest
context, in the teenager’s daily life in order to help him to create essential questions for his life, some-
times in apparently non-relevant moments or situations but highly emotional or full of competences
(Lahire, 2007). This global approach that makes our research unique, come along with several items
that are partially related to previous researches mentioned at the beginning of this study.

Thus, there are some contributions related to the link creation focussed on highlighting “resilient
teenagers” values and among other identification methods, to promote the effort and the resistance
to frustration as tolls to overcome future plan difficulties or to help the creation of positive images,
alternative for the exclusion and risk dominance, along with the comments of Tisseron (2007), Cirul-
nik (2002) or Barudy and Dantagnan (2005).

Other researches (Garcia Barriocanal, Imafia & De la Herran, 2007; Goyette 2004, 2007), state as
we do, that intervention has to be based the construction of a strong relation of the socio-education-
al teenagers teams, making the education a mayor role for them. Teenagers do feel this intervention
as necessary, as professionals have said repeatedly (Rees, et al, 2010).

On the other hand, professionals are highly concerned about the high levels of teenagers’ school
failure, and its negative consequences over their trajectories. All in all with the teenagers low interest
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on studying and improving their educational level, move us to work on the improvement of their fam-
ily relations (Biehal, 2005; Lila, Buelga & Musitu, 2006) and in the creation of socio-affective relations
outside their families or equals (Yergeau, Pauzé & Toupin, 2007) as well as the efficient global pre-
ventive intervention by means of affection and compromise between community members and the
intensive transformation of scholar entourages (Catalano, Haggerty, Harachi & Abbot, 1998, 2005,
2009, 2010).

Teenagers should take their own vital decisions, both individual and group, either for more or less
important choices (Rudduck & Flutter, 1998, 2001, 2007).

Finally, it is important to underline the necessity of improve social politics and professionals edu-
cation, both in relation to accurate competences for this interventions (Bautista-Cerro & Melendro,
2012) and for building the cohabitation of intervention’s paradigms by using networks and interdisci-
plinary work (Goyette, 2004; Melendro, 2007).

Once these prominent aspects of our investigation and its relation to prior researches in interven-
tion with teenagers at risk had been revised, we come back to the research’s basic methodological dif-
ferences, Research-Action (RA). Given the professionals, researchers and institutions implication on
this study, it is important to persevere on the necessity of a combined thought and the design of edu-
cational and planning actions assimilating these socio-educational proposals for daily life performance
of teenagers. The main objectives of the develop task are its feedback and the creation of a quality
attention to this group, which are the base for future researches on this field.
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1 Este trabajo se inserta en el marco de la investigacién CTINVo41/1 sobre Estrategias eficaces de intervencién socio-
educativa con adolescentes y jévenes en riesgo de exclusidn social, financiada por Opcién 3 S.C., Igaxes 3, Fundacién
Isos y Fundacién Trébol, en convenio de colaboracién con la UNED (Art. 83 LOU) y con la participacién del Ayunta-
miento de Madrid, la Universidad de A Corufia, la Universidad de Girona, el Grupo de Investigacién G44Edu1é - Con-
textos de Intervencién socioeducativa de la UNED y la Fundacié Pare Manel.
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