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ABSTRACT: Young people in foster care continue to lag behind their peers with respect 
to postsecondary educational attainment. This study examines whether participation in an 
education and employment program that provides fully subsidized housing to young people 
currently or formerly in extended foster care is associated with better postsecondary 
educational outcomes (i.e., college enrollment, semester completion, and credential 
attainment). The study compares the postsecondary educational outcomes of young 
people who participated in the program to the postsecondary educational outcomes of a 
propensity score matched sample of young people who were eligible for the program but 
did not participate using program data and data from the National Student Clearinghouse. 
Participating in My First Place (MFP) increased the hazard of enrolling in college by 32 
percent and the hazard of completing a semester by 39 percent. However, participating 
in MFP had no effect on the hazard of earning a credential. The findings contribute to the 
evidence base for interventions that improve the postsecondary educational outcomes of 
young people transitioning out of extended foster care.
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PALABRAS CLAVE:
Acogimiento familiar 

prolongado;
logros educativos 

postsecundarios;
resultados 

educativos 
postsecundarios.

RESUMEN: Las personas jóvenes en acogida temporal siguen estando por detrás de sus 
compañeros en lo que respecta al nivel educativo postsecundario. Este estudio examina 
si la participación en un programa de educación y empleo que proporciona alojamiento 
totalmente subvencionado a jóvenes que se encuentran actualmente o se han encontrado 
anteriormente en acogida temporal prolongada está relacionada con mejores resultados 
educativos postsecundarios (es decir, matriculación universitaria, finalización de semestres 
y obtención de títulos). El estudio compara los resultados educativos postsecundarios de 
los jóvenes que participaron en el programa con los resultados educativos postsecundarios 
de una muestra emparejada por puntuación de propensión de jóvenes que eran elegibles 
para el programa, pero no participaron, utilizando datos del programa y datos del National 
Student Clearinghouse. La participación en el MFP aumentó el riesgo de matricularse en la 
universidad en un 32 por ciento y el riesgo de completar un semestre en un 39 por ciento. 
Sin embargo, la participación en el MFP no tuvo ningún efecto sobre el riesgo de obtener 
un título. Los resultados contribuyen a la base empírica de las intervenciones que mejoran 
los resultados educativos postsecundarios de los jóvenes que salen del acogimiento 
familiar prolongado.

PALAVRAS-CHAVE:
Acolhimento 

prolongado;
nível de escolaridade 

pós-secundário;
resultados 

educacionais pós-
secundários.

RESUMO: Os jovens em acolhimento familiar continuam a ficar para trás em relação aos 
seus pares no que diz respeito ao nível de escolaridade pós-secundária. Este estudo 
examina se a participação num programa de educação e emprego que oferece alojamento 
totalmente subsidiado a jovens que estão ou estiveram em acolhimento familiar prolongado 
está associada a melhores resultados escolares pós-secundários (ou seja, matrícula na 
faculdade, conclusão do semestre e obtenção de credenciais). O estudo compara os 
resultados educacionais pós-secundários dos jovens que participaram no programa com 
os resultados educacionais pós-secundários de uma amostra de jovens com propensão 
igual, elegíveis para o programa, mas que não participaram, utilizando dados do programa 
e dados do National Student Clearinghouse. A participação no MFP aumentou o risco de 
matrícula na faculdade em 32 percentage e o risco de conclusão de um semestre em 39 
percentage. No entanto, a participação no MFP não teve efeito sobre o risco de obtenção 
de um diploma. As conclusões contribuem para a base de evidências para intervenções que 
melhoram os resultados educacionais pós-secundários de jovens em transição para fora do 
acolhimento prolongado.

The vast majority of young people in foster care 
aspire to go to college (Courtney et al., 2014; Kirk 
et al., 2011). Nevertheless, research indicates that 
young people in foster care are less likely to earn 
a college degree than their peers in the general 
population. Based on a review of 13 publications, 
several of which used data from the same two 
studies, Okpych and colleagues (2025) found that 
between 8 and 12 percent of young people who 
were in foster care on or after their 13th birthday 
earned a two- or four-year college degree. By 
comparison, in 2024, 51 percent of 25 to 29-year-
olds in the U.S. had at least an associate’s degree, 
and 40 percent had a bachelor’s degree (U.S. 
Department of Education, Institute of Education 
Sciences, National Center for Education Statistics, 
2025).

Increasing postsecondary educational 
attainment among young people in foster care has 
been a public policy goal in the United States for 
the past 40 years. The federal government, state 
governments, and philanthropic organizations 
have made significant investments aligned with 
this goal. One such investment is the Education 
and Training Voucher (ETV) program. Created 
in 2001, this federal program provides states 
with funds that can be used to cover the costs 

of college attendance, including tuition, fees, or 
other college-related expenses for young people 
who experienced foster care at age 14 or older, 
who aged out of foster care, or who exit foster 
care through adoption or kinship guardianship 
at age 16 or older. Young people are eligible for 
up to $5000 per year for up to five years or until 
their 26th birthday, whichever comes first, as long 
as they are making satisfactory academic progress 
(Fernandes-Alcantara, 2019). Receipt of ETVs is 
associated with higher rates of college persistence 
(Hanson et al., 2022; Okpych et al., 2020) and 
graduation (Hanson et al., 2022). However, many 
young people who are eligible for an ETV do not 
receive one (Hanson et al., 2022; Okpych et al., 
2020).

State tuition waiver programs are another type 
of investment designed to promote postsecondary 
educational attainment among young people 
in foster care1. These state-funded programs 
require public colleges and universities to waive 
the cost of tuition and fees for young people 
currently or formerly in foster care after other 
sources of financial aid are applied (Hernandez 
et al., 2017). Eligibility for these programs varies 
widely across states. As of 2023, 24 states offered 
statewide tuition waiver programs specifically for 



eISSN: 1989-9742 © SIPS. DOI: 10.7179/PSRI_2026.48.04
http://recyt.fecyt.es/index.php/PSRI/

[63]

[IMPROVING THE POSTSECONDARY EDUCATIONAL OUTCOMES OF YOUNG PEOPLE IN EXTENDED FOSTER CARE…]
SIPS - PEDAGOGÍA SOCIAL. REVISTA INTERUNIVERSITARIA [(2026) 48, 61-79] TERCERA ÉPOCA

Copyright © 2015 SIPS. Licencia Creative Commons Attribution-Non Commercial (by-nc) Spain 3.0

youth who have been in foster care (University of 
Washington, n.d.). Tuition waivers are associated 
with an increase in postsecondary educational 
enrollment (Geiger & Okpych, 2022; Watts et al., 
2018). Although one study found that students 
who received tuition waivers were 3.5 times more 
likely to graduate than those who did not receive 
a tuition waiver, many students who were eligible 
to receive a tuition waiver did not use one (Watt 
& Faulkner, 2020). Moreover, another study found 
no relationship between the availability of state 
tuition waivers and degree completion (Gross 
et al., 2022).

Unlike ETVs and state tuition waivers, which 
aim to remove financial barriers to postsecondary 
education, campus support (or college success) 
programs aim to increase college retention and 
graduation rates among students who have 
experienced foster care by providing a range 
of academic, psychosocial, and other supports 
(Dworsky & Perez, 2010; Geiger et al., 2018). 
Despite a proliferation of campus support 
programs over the past two and a half decades 
(Geiger et al., 2018; Okpych et al., 2020), research 
on these programs is limited (Geiger et al., 2018). 
Most studies have examined student outcomes 
rather than program impacts (Dworsky, 2020; 
Huang et al., 2019; Lenz-Rashid, 2018; Watt et al., 
2013). One exception is a recent study by Day and 
colleagues (2025), which found that students with 
lived experience in foster care who participated 
in a campus support program were significantly 
more likely to be retained than students with lived 
experience in foster care who did not participate 
and as likely to be retained as low income, first 
generation students who had not experienced 
foster care. Moreover, unlike other studies that 
have focused on a single program, Okpych and 
colleagues (2020) found that participation in 
campus support programs was associated with an 
increase in college persistence at both 2-year and 
4-year schools.

Finally, although the extension of foster care 
beyond age 18 was not explicitly designed to 
increase postsecondary educational attainment, 
growing evidence suggests that allowing young 
people to remain in foster care until their 21st 
birthday is associated with an increase in college 
enrollment (Courtney & Hook, 2017; Courtney 
et al., 2018; Dworsky & Courtney, 2010; Okpych 
& Courtney, 2020). However, extended foster 
care does not appear to increase persistence 
or graduation (Courtney et al., 2018; Dworsky & 
Courtney, 2010; Okpych & Courtney, 2020).

Much has been written about the reasons for 
the gap in postsecondary educational attainment 

between young people who have experienced 
foster care and their peers in the general 
population (Hayes Piel, 2018; Tobolowsky et al., 
2019). One factor that has received relatively little 
attention is housing instability (Geiger et al., 2018; 
Kinarsky, 2017; Okpych et al., 2020; Tobolowsky 
et al., 2019). This is somewhat surprising given the 
high rate of homelessness among young people 
who aged out of foster care. Research suggests 
that between one-quarter and one-third of these 
young people will experience homelessness after 
they age out of foster care (Dworsky et al., 2013; 
Feng et al., 2020; Fowler et al., 2009; Hernandez 
et al., 2023).

The present study examines the 
postsecondary educational attainment of young 
people currently or formerly in extended foster 
care who participated in a program that provides 
participants with housing so they can focus on their 
education and employment goals. The study had 
three primary objectives. The first was to describe 
the postsecondary educational outcomes of 
young people currently or formerly in extended 
foster care. The second was to examine the 
relationship between postsecondary educational 
outcomes and young people’s demographic 
characteristics. The third was to determine 
whether program participation improves young 
people’s postsecondary educational outcomes.

These three study objectives lead to our four 
research questions:

1.	 What percentage of young people currently 
or formerly in extended foster care enroll in 
college, complete at least one semester of 
college, and earn a credential?

2.	How do the percentage of young people 
who enroll in college, complete at least one 
semester of college, and earn a credential 
vary by gender, race/ethnicity, sexual 
orientation, parenting status, and county?

3.	Are young people who participate in the 
program more likely to enroll in college, 
complete at least one semester of college, 
and earn a credential than young people 
who were eligible for but did not participate 
in the program?

4.	Does participation in the program increase 
college enrollment, semester completion, 
and credential attainment after controlling 
for other factors?

Before describing the methodology, we used 
to answer these questions, we briefly describe the 
program that was the focus of our evaluation.
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My First Place

My First Place (MFP) is a program operated by 
First Place for Youth (FPFY) that provides housing, 
education and employment supports, and intensive 
case management services to 18- to 25-year-olds in 
six California counties (Alameda, Contra Costa, 
Los Angeles, San Francisco, Santa Clara, and 
Solano) who are or were in extended foster care. 
Young people typically remain in the program for 
between one and three years. In Fiscal Year 2024, 
the program served 550 youth in California.

Upon program entry, all young people are 
provided with fully subsidized housing that is 
chosen through a collaborative process that takes 
the young person’s needs, neighborhood safety, 
and proximity to school, work, transportation, and 
community resources into account. Young people 
receive a monthly stipend to cover basic needs and 
are encouraged to contribute to a savings account 
that is paid out when they exit the program.

Once they are stably housed, young people 
focus on their education and employment goals 
and develop independent living that will promote 
self-sufficiency. Young people meet weekly with a 
Youth Advocate and biweekly with an Education 
and Employment Specialist, develop positive 
relationships with supportive adults, and are 
encouraged to reframe setbacks as opportunities 
for growth.

Service delivery is trauma-informed, based 
on positive youth development and harm-
reduction principles, and developmentally and 
culturally appropriate. During the Engagement 
phase, which lasts up to six months, staff meet 
with youth regularly to build relationships, 
understand their needs, and collaboratively set 
goals around education, employment, housing, 
and healthy living. These goals and the steps 
youth will take to achieve them are captured in 
the youth’s individualized Action Plan. During 
the Skill-Building phase, which typically lasts 
6 to 18 months, staff support youth as they 
build skills in household management, financial 
literacy, interpersonal relations, and responsible 
tenancy. Youth also work with staff to develop 
community connections and positive relationships 
with caring adults, complete high school and/
or prepare for postsecondary education, and 
secure employment related to their career 
interests. During the Transition to Independence 
phase, which typically lasts 12 to 24 months, staff 
engage with youth proactively to develop a plan 
for securing housing, maintaining relationships 
with caring adults, accessing needed services, 
and continuing progress toward education and 
employment goals.

Methods

Data Sources

Our evaluation relied on data from two sources.

First Place for Youth

The research team received individual-level data 
for 1.598 MFP participants who exited the program 
between 2015 and 2022 (“participants”) and 820 
young people who were referred to MFP but did 
not participate either by choice or because the 
program was at capacity (“non-participants”). The 
latter were assigned a pseudo exit date based on 
their referral date and the average length of stay 
in the program for their county. The data included 
race/ethnicity, gender identity, sexual orientation, 
parenting status, history of homelessness, prior 
legal system involvement, and county. Most of this 
information came from intake forms completed 
when young people were referred to the program. 
For young people who participated in the 
program, information about parenting status and 
legal system involvement is updated while they 
are in the program. For program participants, they 
also included length of time in the program, exit 
destination, and termination reason.

National Student Clearinghouse

We obtained individual-level data from the 
National Student Clearinghouse (NSC), a nonprofit 
organization that receives college enrollment and 
graduation data from more than 36,000 colleges 
and universities across the U.S. We provided the 
NSC with a data file that include the first name, 
last name, birthdate, and unique identification 
number for each of the 2,418 young people in 
our sample. The NSC matched the names and 
birthdates of the young people in our sample 
against its database and returned a file with college 
enrollment and graduation data through October 
2024 for the young people with matching records. 
Each record included enrollment start and end 
dates, the postsecondary institution’s name and 
state, the type of institution (i.e., public or private, 
2-year or 4-year), and, if relevant, the graduation 
date and credential earned. Then we linked the 
NSC data to the data we had received from First 
Place for Youth using the unique identification 
number.

Analysis

Our analysis focused on college enrollment, 
semester completion, and credential attainment. 
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Young people were counted as having completed 
a semester if they did not withdraw or take a leave 
of absence. Credentials included certifications, 
associate’s degrees, bachelor’s degrees, and 
master’s degrees. We examined whether these 
outcomes varied by gender, sexual orientation, 
race/ethnicity, parenting status, cohort, region, 
and program participation, and ran chi-square 
tests to determine whether the between-group 
differences were statistically significant.

Because any differences in outcomes 
between the young people who participated in 
the program and the young people who did not 
could potentially be explained by pre-existing 
differences between the two groups, we used 
propensity score matching (PSM) to create 
comparable participant and non-participant 
groups. We estimated propensity scores by 
regressing participation status on gender, race/
ethnicity, age, parenting status, and region. We 
did not include sexual orientation, homelessness 
history, or legal system involvement in the model 
because data were missing for a non-trivial 
percentage of the young people.

We experimented with different matching 
algorithms. Based on the balance diagnostics, 
we used one-to-one greedy matching (Austin, 
2011). With this algorithm, one treatment group 
member is randomly selected and matched to 
the comparison group member with the closest 
propensity score (even if that comparison group 
member would be a better match for a subsequent 
treatment group member). We also required that 
the absolute difference in propensity scores 
between the matched pairs be below .2 (i.e., the 
caliper distance). Treatment group members 
were excluded from the matched sample if no 
comparison group member had a propensity 
score whose difference from the treatment group 
member’s propensity score was within the caliper 
distance. After constructing the matched groups, 
we tested whether they were roughly equivalent 
on observable measures.

Because MFP participants could have enrolled 
in college, completed a semester of college, or 
earned a credential before entering MFP, we 
could not use logistic regression to examine the 
effects of MFP on our outcome measures. Instead, 
we used survival analysis, a set of methods for 
analyzing “time to event” data and estimated a 
set of proportional hazard models. The hazard is 
the instantaneous risk that an event will occur at a 
particular time, given that the event has not already 
occurred. Hazard models allow for right censoring 
(i.e., when the event in question does not occur 
before the end of the observation period) and can 

incorporate time-varying covariates whose values 
change over time (Allison, 1984, 1995). In this case, 
MFP entry can be considered a time-varying 
covariate (i.e., coded zero before entry and coded 
one thereafter).

To estimate the effect of the program on the 
hazard of first enrolling in college, our dependent 
variable was the number of days between each 
young person’s 16th birthday and the date on 
which they first enrolled in college (if they ever 
enrolled) or the last enrollment date recorded in 
the data (i.e., September 3, 2024). We used the 
young people’s 16th birthday as a starting point 
because none of the young people had enrolled 
in college before age 16. To estimate the effect of 
the program on the hazard of first completing one 
semester, our dependent variable was the number 
of days between each young person’s 16th birthday 
and the date on which they completed their first 
semester (if they completed at least one) or the 
last semester completion date recorded in the 
data (i.e., March 21, 2025). Finally, to estimate the 
effect of the program on the hazard of earning 
a credential, our dependent variable was the 
number of days between the first day on which a 
young person enrolled in college and their first (or 
only) graduation date (if they earned a credential) 
or the last graduation date (i.e., September 25, 
2024). This analysis was limited to the sample of 
young people who enrolled in college.

All three models included gender, race/
ethnicity, county, and parenting status, and MFP 
entry as covariates, and MFP entry could vary 
over time. The time-varying covariate was initially 
coded zero for all the young people. The value of 
that covariate switched to one on the date the 
young people enrolled in MFP if they enrolled. 
Exponentiating the parameter estimates from 
the hazard models converts the coefficients into 
estimated hazard ratios. A hazard ratio greater 
than one means that the hazard is higher for 
the group whose value is one than for the group 
whose value is zero; a hazard ratio less than one 
means that the hazard is higher for the group 
whose value is zero than for the group whose 
value is one (Yamaguchi, 1991).

Hazard ratios can be interpreted as a 
percentage change in risk for the group exposed 
to the treatment as compared to the unexposed 
group. The percentage change can be calculated 
by subtracting 1 from the hazard and multiplying 
by 100. For example, if the hazard ratio is 1.5, the 
increased risk for the exposed group is (1.5-1) * 100 
or 50 percent. Similarly, if the hazard ratio is .5, the 
decreased risk for the exposed group is (.5-1) * 100 
or -50 percent.
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Ethics

The study was approved by the study team’s 
institutional review board. The study team 
received a waiver of informed consent to analyze 
the First Place for Youth and NSC data.

Sample Characteristics

Table 1 compares the characteristics of the young 
people who participated in the program to the 
characteristics of the young people who did not. 
The percentage of young people in Los Angeles 
County was much lower in the participant group 
than in the non-participant group. This reflects 
the fact that Los Angeles County has more young 
people in extended foster care than any other 
county in the United States and the number 

of young people being referred to MFP in Los 
Angeles is far higher than the number of young 
people the program can serve. Most of the young 
people in both groups are either Black or Latino. In 
both groups, young women outnumber young men. 
About one in eight young people in both groups 
identify as gay, lesbian, or bisexual, but young 
people in the earlier exit cohorts were not asked 
about their sexual orientation. Participants were 
more likely to be parents than non-participants, 
which could be because information about 
parenting status is updated while young people 
are in the program. About half of both groups 
reported a history of homelessness, and about one 
in ten young people in both groups reported being 
arrested or incarcerated. However, data were far 
more likely to be missing for non-participants than 
for participants for both variables.

Table 1. Characteristics of MFP Participants and Non-Participants

Participants
(n = 1,598)

Non-Participants
(n = 820) p

n % n %

Region < .0001

Contra Costa 184 11.5 59 7.2

Los Angeles 599 37.5 531 64.8

San Francisco/Alameda 481 30.1 165 20.1

Santa Clara 170 10.6 64 5.7

Solano 164 10.3 18 2.2

Exit cohort < .0001

2015 189 11.8 0 0

2016 201 12.6 60 7.3

2017 208 13.0 80 9.8

2018 218 13.6 155 18.9

2019 226 14.1 165 20.1

2020 160 10.0 159 19.4

2021 224 14.0 120 14.6

2022 172 10.8 81 9.9

Race/ethnicity .1103
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Participants
(n = 1,598)

Non-Participants
(n = 820) p

n % n %

Black 795 49.7 349 42.7

Latino 435 27.3 241 29.4

Multiracial 178 11.1 77 9.4

White 99 6.2 40 4.9

Other 32 2.0 21 2.6

Unknown 59 3.7 92 11.2

Gender < .0001

Woman 918 57.5 446 54.4

Man 667 41.7 336 41.0

Non-binary/other 7 0.4 14 1.7

Unknown 6 0.4 24 2.9

Sexual orientation < .0001

Straight 986 61.7 402 49.0

Lesbian, gay, or bisexual 197 12.3 91 11.1

Unknown/missing2 415 26.0 327 39.9

Parent status < .0001

Parent 384 24.0 137 16.7

Non-parent 1212 75.9 674 82.2

Missing 2 0.1 9 1.1

Homelessness history < .0001

Ever homeless 854 53.4 388 47.3

Never homeless 714 44.7 220 26.8

Missing 30 1.9 212 25.9

Legal system involvement < .0001

Ever arrested/incarcerated 174 10.9 88 10.7

Never arrested/incarcerated 1236 77.3 479 58.4

Missing 188 11.8 253 30.9

Source: own elaboration
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Results

Sixty-one percent (n = 1,465) of the young people 
whose records we shared with the NSC ever 
enrolled in college. The vast majority of these 
young people enrolled in a two-year public (i.e., 
community) college. Of those who ever enrolled 
in college, 89 percent (n = 1,302) first enrolled in 
a community college while 5 percent (n = 79) first 
enrolled in a four-year public college or university. 
When both first and sequent enrollments are 
included, 95 percent (n = 1,389) of the young 

people who ever enrolled in college ever enrolled 
in a community college and 12 percent (n = 170) 
ever enrolled in a four-year public college or 
university. The difference between the percentage 
who first enrolled and the percentage who ever 
enrolled reflects the fact that 52 percent (n = 767) 
of the young people who ever enrolled in college 
enrolled in more than one. Fifty-eight percent 
(n = 1,377) of the young people whose records 
we shared with NSC, or 94 percent of the young 
people who ever enrolled, completed at least one 
semester.

Table 2. Type of Postsecondary Institutions

Type First Enrollment Ever Enrolled

n % of enrolled n % of enrolled

2-year public 1302 88.9 1389 94.8

4-year public 79 5.4 170 11.6

< 2-year private 18 1.2 31 2.1

2-year private 26 1.8 78 5.3

4-year private 40 2.7 106 7.2

Overall, 130 young people earned a 
postsecondary credential. These young people 
represent 5 percentage of the sample or 9 
percentage of the young people who ever enrolled 
in college. They include 56 young people who 
earned a certificate, 71 who earned an associate’s 
degree, 52 who earned a bachelor’s degree, and 

3 who earned a master’s degree. These numbers 
sum to more than 130 because some young people 
earned more than one credential. The highest 
credential earned was a certificate for 23 young 
people, an associate’s degree for 55 young people, 
a bachelor’s degree for 49 young people, and a 
master’s degree for 3 young people.

Table 3. Type of Credential Earned

Type Earned Credential Highest Credential Earned

n % of enrolled n % of enrolled

Certificate 56 3.8 23 1.6

Associate’s degree 71 4.8 55 3.8

Bachelor’s degree 52 3.5 49 3.3

Master’s degree 3 0.2 3 0.2

Total 182 – 130 8.9

Source: own elaboration
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Program Participation and 
Postsecondary Educational Outcomes

Sixty-eight percent of MFP participants enrolled 
in college, and 64 percent completed at least one 
semester, compared to 49 percent and 45 percent, 

respectively, of non-participants. Both of these 
differences are statistically significant. However, 
among young people who enrolled in college, 10 
percent of MFP participants and 7 percent of non-
participants earned a postsecondary credential. 
This difference was not statistically significant.

Table 4. Postsecondary Educational Outcomes by Program Participation

Ever Enrolled Completed Semester Earned Credential
(If Enrolled)

% p % p % p

Program Status < .0001 < .0001 .0822

Participated in MFP 67.5 64.1 9.7

Did not participate in MFP 48.9 44.5 6.7

Exit Cohort and Postsecondary 
Educational Outcomes

Although early exit cohorts tended to have higher 
enrollment and semester completion rates than 

later cohorts, this was in part because they had 
more time to pursue postsecondary education. 
However, these differences were not statistically 
significant. Moreover, young people were equally 
likely to have earned a postsecondary credential 
regardless of the year in which they exited.

Table 5. Postsecondary Educational Outcomes by Exit Cohort

Ever Enrolled Completed Semester Earned Credential
(If Enrolled)

% p % p % p

Exit cohort .2077 .1381 .5017

2015 66.7 64.6 10.3

2016 64.0 60.9 7.2

2017 63.3 60.1 8.8

2018 62.3 57.7 8.3

2019 63.0 58.3 6.2

2020 56.1 52.6 12.5

2021 58.4 54.0 9.6

2022 58.8 56.3 9.7
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Demographic Characteristics and 
Postsecondary Educational Outcomes

Table 6 shows the relationship between each of 
our postsecondary educational outcomes and an 
array of demographic characteristics.

Gender. Young women were significantly more 
likely to enroll in college, to complete at least one 
semester, and to earn a postsecondary credential 
than young men3.

Sexual orientation. Young people who 
identified as lesbian, gay, or bisexual were as 
likely to enroll, to complete at least one semester, 
and to earn a postsecondary credential as young 
people who identified as straight.

Race/ethnicity4. Latino young people were 
less likely to have enrolled in college and less 
likely to have completed a semester than young 
people who were Black or White. However, only 
the differences between Latino young people and 
Black young people were statistically significant 
after applying the Bonferroni corrections. Latino 
young people were also more likely to have earned 

a postsecondary credential than Black young 
people and multiracial young people, but only 
the difference between Black young people and 
Latino young people was statistically significant 
after applying a Bonferroni correction.

Parenting. Parents were as likely to enroll in 
college, to complete at least one semester, and to 
earn a postsecondary credential as non-parents5.

County. Young people in Los Angeles County 
were less likely to have enrolled in college than 
young people in Solano, San Francisco/Alameda, 
and Contra Costa Counties. Young people in Los 
Angeles were less likely to have completed at 
least one semester than young people in Solano 
and San Francisco/Alameda Counties, and young 
people in Contra Costa County were less likely to 
have completed at least one semester than young 
people in San Francisco/Alameda Counties. 
Among young people who enrolled in college, 
young people in Los Angeles County were less 
likely to have earned a postsecondary credential 
than young people in Santa Clara County.

Table 6. Postsecondary Educational Outcomes by Demographic Characteristics

Ever Enrolled Completed Semester Earned Credential
(If Enrolled)

% p % p % p

County < .0001 < .0001 .0023

Contra Costa 65.0 57.5 9.0

Los Angeles 55.0 51.2 6.6

San Francisco/Alameda 68.7 66.7 10.2

Santa Clara 63.3 60.5 16.9

Solano 66.9 61.9 6.6

Race/ethnicity < .0001 .0009 .0190

Black 65.7 61.4 7.8

Latino 54.9 51.9 13.1

Multiracial 59.5 56.4 6.7

White 65.5 61.2 7.7

Gender < .0001 < .0001 .0002

Woman 66.1 62.7 11.1

Man 55.5 51.2 5.4
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Ever Enrolled Completed Semester Earned Credential
(If Enrolled)

% p % p % p

Sexual orientation .7079 .9549 .4977

Straight 62.2 58.3 8.5

Lesbian, gay, or bisexual 61.0 58.5 7.0

Parent status .8464 .6908 .6335

Parent 61.0 57.0 7.0

Non-parent 61.5 57.9 8.7

Source: own elaboration

Timing of Postsecondary Educational 
Outcomes

Sixty-five percent of the 1,078 MFP program young 
people who enrolled in college first enrolled in 
college before they entered the program, and 56 
percent of the 1,025 MFP program young people 
who completed at least one semester completed 
their first semester before they entered the 
program. However, only 8 percent of the 104 MFP 
young people who earned a credential earned 
their first, and in some cases, only credential 
before they entered the program.

Effect of Program on Postsecondary 
Educational Attainment

Table 7 compares the MFP participants to 
the non-participants before and after PSM. 
PSM eliminated all but one of the statistically 
significant differences between the two groups. 
After PSM, the MFP participant group included 
proportionately fewer parents than the non-
participant group, even though parent status was 
one of the variables included in the model we 
used to generate the propensity scores.

Table 7. Results of the Propensity Score Matching Balance Test

Unmatched Matched

Did not enroll
(n = 791)

Enrolled
(n = 1,598) p Did not enroll

(n = 644)
Enrolled
(n = 644) p

Gender

Man 41.2 41.7 <.0001 41.5 40.7 .5429

Woman 54.2 57.5 56.4 58.1

Nonbinary 1.6 .4 1.1 .5

Unknown 2.9 .4 1.1 .8
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Unmatched Matched

Did not enroll
(n = 791)

Enrolled
(n = 1,598) p Did not enroll

(n = 644)
Enrolled
(n = 644) p

Race

Black 42.6 49.8 <.0001 46.1 48.5 .8888

Latino 29.3 27.2 30.0 29.2

White 5.1 6.2 5.0 4.7

Multiracial 9.4 11.1 10.1 10.1

Other 2.7 2.0 2.8 3.0

Unknown 11.0 3.7 6.1 4.7

Parent

No 82.0 75.8 <.0001 81.8 77.0 .0326

Yes 16.9 24.1 18.2 23.0

Unknown 1.0 .1

Region

Contra Costa 7.1 11.5 <.0001 7.9 7.9 1.0000

Los Angeles 64.6 37.5 60.3 60.3

San Francisco/Alameda 20.5 30.1 23.8 23.8

Santa Clara 5.7 10.6 5.9 5.9

Solano 2.2 10.3 2.2 2.2

Cohort

2015 .0 11.8 <.0001 .0 .3 .2515

2016 7.6 12.6 8.4 10.6

2017 9.9 13.0 9.8 13.2

2018 19.1 13.6 20.2 19.9

2019 20.2 14.1 20.8 18.5

2020 19.5 10.0 14.3 12.3

2021 14.5 14.0 16.6 16.2

2022 9.2 10.8 9.9 9.2
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Table 8 shows the results of the three hazard 
models. Consistent with our bivariate results, MFP 
participation increased the hazard of enrolling in 
college by 32 percent. Also consistent with our 
bivariate results, the hazard of enrolling in college 
was significantly higher for young women than for 
young men and for young people in San Francisco/
Alameda Counties than for young people in Los 
Angeles County. Contrary to our bivariate results, 
the hazard of first enrolling in college was lower 
for young parents than for their non-parenting 
peers. Also, contrary to our bivariate results, the 
hazard of first enrolling in college did not vary by 
race/ethnicity.

Consistent with our bivariate results, MFP 
participation increased the hazard of completing 
a semester in college by 39 percent. Also 
consistent with our bivariate results, the hazard of 

completing a semester was significantly higher for 
young women than for young men and for young 
people in San Francisco/Alameda Counties than 
for young people in Los Angeles County. Contrary 
to our bivariate results, the hazard of completing 
a first semester was lower for young parents than 
for their non-parenting peers. Also, contrary to 
our bivariate results, the hazard of first completing 
a semester did not vary by race/ethnicity.

Consistent with our bivariate results, MFP 
participation had no effect on the hazard of earning 
a postsecondary credential. Also consistent with 
our bivariate results, the hazard of earning a 
postsecondary credential was significantly higher 
for young women than for young men. Contrary to 
our bivariate results, the hazard of earning a first 
credential did not vary by race/ethnicity.

Table 8. Parameter Estimates from Hazard Models

First College Enrollment First Semester Completion First Credential Earned

Hazard
Ratio

p
Hazard
Ratio

p
Hazard
Ratio

p

MFP enrollment 1.32 .0076 1.38 .0007 1.02 .9449

Black .93 .6600 .90 .5873 .64 .4397

Latino .76 .1165 .77 .1627 1.10 .8562

Multiracial .75 .1522 .74 .1672 1.02 .9752

Other race/ethnicity 1.04 .8765 1.03 .9144 .74 .7375

Nonbinary 1.23 .6563 1.31 .5438 2.30 .0129

Woman 1.34 .0004 1.36 .0003 .57 .1481

Parent .80 .0264 .77 .0148 .92 .8841

Contra Costa 1.32 .0524 1.13 .4197 1.27 .4582

San Francisco/Alameda 1.27 .0119 1.31 .0045 2.11 .1073

Santa Clara 1.18 .3303 1.11 .5471 1.02 .9449

Solano* 1.14 .6084 1.19 .4977

2015* .73 .7635 .77 .8049

2016 .91 .5891 .96 .8475 .23 .0239

2017 .92 .6129 .94 .7675 .20 .0161

2018 1.03 .8621 1.02 .8756 .40 .0963

2019 1.11 .5129 1.08 .6073 .26 .0239
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Discussion

We undertook this study to examine the effects of 
MFP on the postsecondary educational outcomes 
of young people. This question is important given 
that postsecondary educational attainment 
is positively correlated with employment and 
earnings among young people who age out of foster 
care, and the effects of postsecondary educational 
attainment on employment and earnings are more 
pronounced among young people who age out of 
foster care than among their peers in the general 
population (Okpych & Courtney, 2014). Moreover, 
the economic benefits of postsecondary education 
are not limited to those who earn a degree. 
Completing at least some college is associated 
with an increased likelihood of being employed and 
higher earnings, although to a much lesser degree 
than having a two- and especially a four-year degree 
(Okpych & Courtney, 2014).

Our findings suggest that many young people 
who age out of extended foster care do pursue 
some type of postsecondary education. Sixty-
one percent of the young people ever enrolled 
in college, and 58 percent completed at least one 
semester. Consistent with the results of prior 
studies, we found that the vast majority of young 
people who pursued postsecondary education 
enrolled in a community college, even if they later 
enrolled in a 4-year school. Also consistent with 
prior studies, we found that only 9 percent of 
the young people who enrolled in college earned 
a credential, even though we defined credential 
broadly to include certificates as well as associate 
or bachelor’s degrees.

Young people who enrolled in MFP were 
significantly more likely to have enrolled in college 
and more likely to have completed at least one 
semester than young people who did not enroll 
in MFP. However, about two-thirds of the MFP 
participants who enrolled in college first enrolled 
in college, and over half of the MFP participants 
who completed at least one semester completed 
their first semester before they entered the 
program. Thus, their first college enrollment and 
semester completion cannot be attributed to 

their program. Moreover, although young people 
who enrolled in MFP were more likely to have 
earned a postsecondary credential than young 
people who did not enroll in MFP, this was largely 
because young people who enrolled in MFP 
were significantly more likely to have enrolled 
in college. Among young people who enrolled in 
college, MFP participants were no more likely to 
have earned a credential than non-participants.

We also examined the relationship between 
postsecondary educational attainment and other 
factors. Consistent with trends in the broader 
population, young women were significantly 
more likely to have enrolled in college, to 
have completed at least one semester, and 
to have earned a credential than young men. 
The relationship between postsecondary 
educational attainment and race/ethnicity was 
less straightforward. Latino young people were 
less likely to have enrolled in college than Black 
young people. However, if they enrolled in college, 
Latino young people were more likely than Black 
young people to have earned a postsecondary 
credential. We also observed regional differences 
in postsecondary educational attainment. Young 
people in the Los Angeles region were, in general, 
less likely to have enrolled in college, less likely 
to have completed a semester, and less likely 
to have earned a credential than young people 
in the other regions. However, not all of those 
differences were statistically significant.

Because MFP participation was not 
randomized, we estimated the effects of 
the program on postsecondary educational 
attainment using propensity score-matched 
treatment and comparison groups. Consistent 
with the results of our bivariate analysis, we found 
that MFP enrollment increased the hazard of 
enrolling in college by 32 percent and the hazard 
of completing a semester in college by 39 percent. 
Also consistent with the results of our bivariate 
analysis, we found that the hazard of enrolling 
in college and the hazard of completing at least 
one semester were significantly higher for young 
women than for young men and for young people 
in San Francisco/Alameda Counties than for 

First College Enrollment First Semester Completion First Credential Earned

Hazard
Ratio

p
Hazard
Ratio

p
Hazard
Ratio

p

2020 1.06 .7263 1.100 .5808 .582 .3366

2021 .97 .8266 .953 .7756 .421 .1445

*Young adults from Solano County and the 2015 exit cohort were excluded from the model predicting first credential earned because too few 
young adults from Solano County or in the 2015 exit cohort enrolled in college for the model to converge. Source: own elaboration
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young people in Los Angeles County. Although 
our bivariate analysis revealed no differences 
in college enrollment or semester completion 
related to parenting, the hazard of first enrolling 
in college and the hazard of completing a first 
semester were lower for young parents than 
for their non-parenting peers. Importantly, and 
contrary to our bivariate analyses, we found 
no relationship between race/ethnicity and the 
hazard of first enrolling in college or the hazard of 
first completing a semester. Finally, consistent with 
our bivariate analysis, we found no relationship 
between MFP enrollment and the hazard of 
earning a first postsecondary credential. The 
hazard of earning a first postsecondary credential 
was significantly higher for young women than 
young men but did not vary by region or race/
ethnicity.

Limitations

Our study has several limitations that we wish to 
acknowledge. First, we do not know the extent 
to which the data we received from NSC include 
false positives (i.e., young people who did not 
enroll in college matched to NSC records) or false 
negatives (i.e., young people who did not enroll 
in college not matched to NSC records). Second, 
although nearly all colleges and universities in the 
United States report enrollment and/or graduation 
data to the NSC, the NSC does not receive data 
from institutions with postsecondary education 
programs that lead to vocational or industry-
recognized certificates, which MFP encourages 
participants to pursue. Thus, the program may have 
had a larger impact on postsecondary educational 
outcomes than our results suggest. Third, the 
NSC data do not provide information about credit 
accumulation, an important measure of progress 
towards a postsecondary educational credential. 
Fourth, some of the pre-existing differences 
between the “participant” and “non-participant” 
groups involved characteristics that were related 
to postsecondary educational attainment. 
Although our analysis of postsecondary 
educational attainment used propensity score-
matched groups, PSM is an imperfect substitute 
for randomization. Finally, limiting the analysis 
of earning a credential to the sample of young 
people who ever enrolled in college introduces 
the potential for sample selection bias, and this 
can result in biased parameter estimates.

Policy and Practice Implications

Although our data are agnostic as to why 
participation in MFP had a positive effect on 

college enrollment and semester completion, at 
least two explanations are worth considering. One 
possibility is that MFP participants benefited from 
the support they received from their Education 
and Employment Specialist and Youth Advocate. 
These professionals may have encouraged them 
or helped remove barriers to enrollment, such as 
by assisting with financial aid applications. To the 
extent that this type of support makes a difference, 
then child welfare systems need to think about 
how they can continue to provide support to 
young people after they age out of extended 
foster care by, for example, contracting with 
nonprofit organizations like First Place for Youth. 
Not all young people would avail themselves of 
these supports, but they would be an important 
resource for those who need them.

Paying for these additional supports could 
be a challenge. The Chafee Foster Care Program 
for Successful Transition to Adulthood (Chafee) 
program provides funds that states can use to 
prepare young people in foster care for the 
transition to adulthood and to support them 
during that transition. Under the Family First 
Prevention Services Act (FFPSA) of 2018, states 
that have extended foster care until age 21 can 
seek approval from the Children’s Bureau to use 
their federal Chafee dollars to fund services for 
young people who aged out of foster care until 
their 23rd birthday. However, that approval does 
not come with additional funding. In essence, 
this means that states must provide services to a 
larger population with the same amount of funds. 
One solution would be for Congress to increase 
the annual authorization for the Chafee program 
and allocate that increase to states that choose to 
provide services to young people who age out of 
extended foster care.

Another potential explanation for why MFP 
participation was associated with an increase in 
college enrollment and semester completion is 
that all the MFP participants had stable housing, 
and hence, were better able to concentrate 
on pursuing their postsecondary educational 
goals. Consistent with this explanation, research 
suggests that young people whose housing is 
unstable may have less cognitive capacity to 
focus on their education and may face a variety 
of barriers to enrolling or persisting in school 
(Bowers & O’Neill, 2019; Hallett & Freas, 2018; 
Silva et al., 2017).

MFP may help improve the postsecondary 
educational outcomes among young people who 
are or were in extended foster care by providing 
them with fully subsidized housing. More such 
programs are essential, given the high rate of 
homelessness and housing instability among young 
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people who have aged out of foster care. That 
said, additional research is needed to determine 
whether other participation in other programs 
that provide young people who have aged out 
of extended foster care with fully subsidized 
housing is associated with higher rates of college 
enrollment or semester completion.

Although participation in MFP had a positive 
effect on college enrollment and semester 
completion, it had no effect on earning a 
postsecondary educational credential. One 
explanation for this null finding is that MFP 
participants “aged out” of the program or exited 
for other reasons before they were able to 
complete the requirements for a certificate or 
degree. This implies that allowing longer stays in 
the program might lead to higher rates of degree 
or certificate attainment.

Another possibility is that the supports that 
enabled MFP participants to enroll in college and 

complete at least one semester are different from 
the supports that are needed to persist in college 
long enough to earn a certificate or degree. 
Additional research is needed to determine 
what supports are needed to increase degree or 
certificate attainment.

Conclusion

The findings from our study highlight both the 
promise and the limitations of programs like MFP 
for improving the postsecondary educational 
outcomes of young people transitioning out 
of extended foster care. We found meaningful 
effects of the program on college enrollment 
and semester completion, but not on credential 
attainment. This suggests that increasing 
postsecondary educational attainment among 
this population may require longer-term, targeted 
supports.
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Notes

1  A handful of states also offer scholarships specifically for young people currently or formerly in foster care. 
2  Young people in the earlier exit cohorts were not asked about their sexual orientation.
3  The number of nonbinary young people (n = 20) is too small to draw any conclusions about their college enrollment.
4  We excluded other racial groups from the analysis because the sample sizes were too small.
5  Parenting status can change over time, and we do not know whether the parents had been enrolled in college before 

or after their children were born.
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