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KEYWORDS: ABSTRACT: This article presents the results of the Hari-Katu programme, implemented in
Minority languages; eleven residential care homes in Gipuzkoa with 66 children and adolescents aged between
translanguaging; 8 and 15, eleven social educators, and two Pedagogy Specialist. The initiative promoted
organised leisure; the relational use of Basque in non-formal settings through the Emotional and Conscious
informal speech; Translanguaging (ECT) approach, which builds on the linguistic repertoires of each
residential care. participant and integrates organised leisure and play-based activities. The main objective

was to examine the impact of the programme on motivation and attachment to Basque,
as well as the pedagogical and linguistic implications for the educational team. A mixed-
methods design was employed, with qualitative and quantitative data collected concurrently
through Likert-scale questionnaires, evaluation journals, focus groups, interviews, and field
notes. The findings demonstrate a positive effect on motivation, language attachment, and
the spontaneous use of Basque, as well as greater engagement of the educational team in
supporting the language.
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PALABRAS CLAVE:

Lenguas minoritarias;

translanguaging;

ocio organizado;

habla informal;

acogimiento
residencial.

RESUMEN: Este articulo presenta los resultados del programa Hari-Katu, desarrollado en
once hogares de acogimiento residencial de Gipuzkoa con 66 nifas, nifios y adolescentes
de entre 8 y 15 afios, once educadores y educadoras y dos pedagogos. La iniciativa
ha impulsado el uso relacional del euskera en contextos no formales mediante el
Translanguaging Emocional y Consciente (TEC), que parte de los repertorios lingtisticos de
cada participante e integra ocio organizado y actividades ltdicas. El objetivo principal ha
sido analizar el impacto del programa en la motivacién y el apego hacia el euskera, asi como
sus implicaciones pedagdgicas y lingtiisticas para el equipo educativo. Se ha empleado
un disefio mixto con recogida simultdnea de datos cualitativos y cuantitativos a través de
cuestionarios Likert, cuadernos de valoracidn, grupos focales, entrevistas y notas de campo.
Los resultados evidencian un efecto positivo en la motivacién, el apego lingiiistico y el uso
espontaneo del euskera, asi como en la implicacién del equipo educativo en su promocién.

PALAVRAS-CHAVE:

Linguas minoritarias;

translanguaging;

lazer educativo;

fala informal;

acolhimento
residencial.

RESUMO: Este artigo apresenta os resultados do programa Hari-Katu, desenvolvido em
onze lares de acolhimento residencial em Gipuzkoa com 66 criancas e adolescentes entre
8 e 15 anos, onze educadores e educadoras sociais e dois pedagogos. A iniciativa promoveu
o uso relacional do basco em contextos ndo formais por meio do Translinguismo Emocional
e Consciente (TEC), que parte dos repertérios linguisticos de cada participante e integra
lazer organizado e atividades lidicas. O objetivo principal foi analisar o impacto do
programa na motivag&o e no apego ao basco, bem como as suas implicagdes pedagdgicas
e linguisticas para a equipa educativa. Adotou-se um desenho metodolégico misto, com
recolha simultdnea de dados qualitativos e quantitativos através de questionarios tipo
Likert, cadernos de avaliagéo, grupos focais, entrevistas e notas de campo. Os resultados
evidenciam um efeito positivo na motivagao, no apego linguistico e no uso espontaneo do

basco, assim como no envolvimento da equipa educativa na sua promogao.

1. Introduction

Residential Care Homes (RCH) provide care
for children and adolescents in situations of
vulnerability. These minors have been separated
from their families after experiencing various
forms of violence, such as physical or sexual abuse,
neglect, or abandonment (Montserrat et al., 2021;
Sala-Roca, 2019). The purpose of these facilities is
to ensure the affective, educational, and material
needs necessary for full development, while
safeguarding their rights as minors, including
linguistic rights (Miguelena et al., 2025).

In Gipuzkoa', RCH operate within the context
of a minority language. Although Basque is an
official language, children and adolescents are
not guaranteed the right to be socialised in it. The
absence of linguistic competence requirements
for educational staff, combined with the lack
of obligation to promote the language, limits
opportunities for socialisation in Basque. This,
in turn, hinders inclusion in the Basque-speaking
community (Miguelena etal, 2024), whose
revitalisation depends on participation and
community bonds (lurrebaso & Goikoetxea, 2025).

In response to this situation, and building
on Guirado et al. (in press), this article presents
the results of the Hari-Katu (HK) programme,
implemented in eleven RCH in Gipuzkoa with
childrenandadolescentsaged8-15. The programme
is based on educational leisure, informal speech,
linguistic and emotional repertoires, and critical

sociolinguistic reflection. Following an Emotional
and Conscious Translanguaging (ECT) approach,
it combines affective and critical dimensions
with flexibility in the use of linguistic repertoires.
It connects Basque with the languages of
the children, not to replace their L1 or family
language, but to legitimise them in dialogue with
Basque (Guirado etal, 2025a). This approach
strengthens community bonds from a decolonial
and intersectional perspective (Dovchin, 2025;
Meighan, 2025).

The underlying premise of this study is
that RCH can serve as educational spaces for
promoting the use of Basque. Previous research
has shown that non-formal education can foster
motivation and language attachment. This is
particularly true for new speakers-those who
have not acquired the language through family
transmission-as it recognises them as active
agents of revitalisation through emotionally
positive experiences (Guirado, 2025; Guirado y
Rua, 2023; Guirado y Santos, 2024; Guirado et al,
2025b).

Hence, the primary aim of the study is to
analyse the impact of the HK programme on
linguistic socialisation, motivation, and attachment
to Basque among children and adolescents in
RCH in Gipuzkoa. The research places identities
and linguistic repertoires of these children
at the centre of the pedagogical process. It
also examines the pedagogical and linguistic
implications for educational teams, focusing on
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their role as linguistic and emotional referents in
daily interactions.

Consistent with international frameworks and
the 2030 Agenda, this study aligns with Sustainable
Development Goals (SDGs) 4 (Quality Education),
5 (Gender Equality), 10 (Reduced Inequalities),
and 16 (Peace, Justice, and Strong Institutions).

1.1. Residential Care Homes in Gipuzkoa: Speech
Communities and Linguistic Socialisation

Children and adolescents living in RCH constitute
a group that has experienced complex and
adverse life situations. These include neglect,
abandonment, or violence, which hinder their
socialisation, weaken affective bonds, and often
result in insecure attachments (Lazpiur etal,
2025; Okland & Oterholm, 2022).

In this context, socio-educational action in
RCH must support children and adolescents
in developing a stable identity, meaningful
relationships, and a sense of belonging (Emond,
2014). This group usually has a limited social
network, which makes it difficult to build
positive communities and genuine connections
with their environment. Such connections are
essential for safety, recognition, and personal
development (Negérd et al,, 2020). Consequently,
the educational team plays a crucial role as an
emotional, social, and linguistic reference (De-
Juanas et al,, 2022; Moreno & Garcia, 2009).

If language is understood as a social, emotional,
and educational dimension, RCH in Gipuzkoa
provide a particularly favourable environment
for fostering linguistic socialisation in Basque.
Children and adolescents with different home
languages, such as Basque, Spanish, Arabic, or
Wolof, live together in these centres. Most attend
Model D? schools, which guarantee a basic level
of competence in Basque. This facilitates a more
natural and conscious informal use of Basque than
that typically found in school settings (Guirado
et al., 2025a).

These contexts replicate the dynamics of
speech communities (Singer, 2018), where informal
and emotional registers reduce social distance
and reinforce the sense of belonging (Koppen
et al, 2019). Promoting socialisation in shared
spaces beyond family transmission is essential for
minority languages (Kasares, 2023). Belonging to a
speech community entail establishingan emotional
bond with the group, which is reinforced by the
collective emotional ties of the group (Guirado &
Rua, 2023).

From this perspective, RCH can be conceived
as linguistic ecosystems, located between the
family and school domains. They offer a supportive

and affective environment that facilitates Basque
usage and learning while simultaneously promoting
the multilingual sociocultural inclusion of children
and adolescents (Miguelena et al., 2024).

1.2.Emotionaland Conscious Translanguaging
(ECT): A Proposal for Non-formal Basque-

language Contexts

Within minority-language settings, it is necessary
to rethink multilingualism and multiculturalism
from a logic of reciprocity. This approach moves
beyond a merely functional view of language and
recognises new speakers as active agents in their
linguistic and community socialisation (Burdelski,
2020; Guirado & Rua, 2023).

Translanguaging has been understood as a
practice based on individual linguistic repertoires
(L), which values identity and communicative
resources regardless of age or context (Orcasitas-
Vicandi & Perales, 2020; Reckmeyer, 2023). Within
this field, two main approaches are distinguished:
one is pedagogical and planned, and the other
spontaneous, characteristic of everyday life.
Over time, the latter has gained recognition and
support in international academic and scientific
discourse (Prado-Pereira, 2024).

In  minority-language contexts such as
Basque, Cenoz and Gorter (2023) argue that
translanguaging must be applied strategically.
This ensures the creation of “breathing spaces”
that encourage the use and development of
the minority language in contrast to hegemonic
languages, rather than reinforcing their dominance.

In this regard, Guirado et al. (2025a) proposed
the ECT as a planned linguistic strategy for non-
formal contexts in which minority languages
coexist within multilingual environments. In the
present paper, it is applied to the Basque context
to strengthen social use of the language and
reinforce emotional and community bonds.

Pedagogically, ECT is framed as an
intersectional and decolonial tool. It promotes
equitable epistemic participation by challenging
inherited linguistic hierarchies and placing the
linguistic identity of each child at the centre,
alongside the revitalisation of minority languages
(Meighan, 2025; Prado-Pereira, 2024). Educators
play a critical role within this framework, planning
and accompanying activities with both linguistic
and relational objectives, thereby generating
emotionally positive pedagogical spaces (Dewaele
& Sanz-Ferrer, 2022).

From an emotional perspective, ECT draws
on studies linking translanguaging with positive
emotions (Sah et al., 2025) and play environments
(translanguaging playworlds) (Oakley et al,, 2025).
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Repeated practice in real contexts is shown to
strengthen the social value of the language (Dat
et al,, 2024; Germain & Netten, 2012) and reduce
communicative anxiety (Masruroh et al., 2025).
The social dimension of ECT places the human
bond at the centre of educational practice. It
integrates language and emotion to foster linguistic
socialisation in minority languages such as Basque
within RCH. ECT is proposed as a holistic practice
uniting body, culture, and relationships within the
framework of social education (Planella, 2014).

1.3. Educational Leisure and Sociolinguistic
Pedagogy in RCH

Play, guided by intrinsic motivation, also has
cultural significance, as it generates bonds,
emotions, and symbolic worlds (Huizinga,
1938/2012; Shimomura, 2023). Through leisure,
play and shared-living activities, RCH can provide
a safe space for socialisation and emotional well-
being (Gallardo-Masa et al,, 2023), as well as for
fostering connections with the minority language
(Guirado & Rua, 2023).

Nevertheless, children and adolescents in
vulnerable situations often have limited access to
such experiences, which can restrict their overall
development (Ismoyo et al., 2024; Garcia-Castilla
et al, 2018). Working on Basque and linguistic
competences through play and educational
leisure can strengthen its social value while
supporting children’s rights to leisure, language,
and comprehensive education (Miguelena et al,
2024, 2025).

Play has been shown to promote motivation,
reduce communicative anxiety, and encourage
oral and emotional expression. This is particularly
the case when it is orientated towards shared
linguistic goals (Ramos & Maya, 2022; Diaz,
2012; Rodriguez, 2021) in non-formal educational
settings (Guirado & Santos, 2024).

Research also highlights the importance
of incorporating a sociolinguistic perspective
into organised leisure and play activities that
foster minority-language revitalisation-in this
case, Basque (Guirado, 2025; Guirado etal,
2025b). This approach encourages reflection
on linguistic phenomena from an affective and
promoting an
integrated understanding of the relational worlds
constructed through languages (Ortega, 2024;
Silva & Borba, 2024).

This perspective aligns with the ECT approach,
which places emotional connection, linguistic

community-based perspective,

diversity, Basque, and social justice at the core
of pedagogical action (Guirado et al, in press).
From this standpoint, educational leisure, through

play, becomes both a linguistic driver and a space
for transformation, promoting a more inclusive,
affective, and emancipatory education (Oakley
et al,, 2025).

2. Objectives of the Study

Drawing on the literature review and previous
research, this
objectives:

- (i) Analyse the impact of the Hari-Katu
programme from the perceptions of children
and adolescents, considering possible
variations by age and gender.

- (ii) Identify the linguistic strategies most
valued by children and adolescents so as to
inform future pedagogical proposals.

- (iii) Evaluate the role of the educational
team as a linguistic model together with its
contribution to motivation and attachment
to Basque.

study pursues the following

3. Methodology

This research was carried out within a pragmatic
paradigm, using a concurrent mixed methods
design in which qualitative and quantitative data
were collected and analysed simultaneously, giving
equal weight to both approaches. The results
were triangulated to facilitate comprehensive
understanding (Zhao and Xu, 2024). The
perceptions of the participating children and
adolescents were prioritised, placing them at
the centre of the study to give voice to their
experiences in the programme. The perspectives
of the educational team were also included, given
their role in providing support and acting as
linguistic referents.

3.1. Context, and the HK

Programme

Participants,

The HK programme was implemented over eight
weeks in eleven RCH within the basic programme
of Gipuzkoa. It involved eleven social educators,
two Pedagogy Specialist, and an initial group of
72 children and adolescents aged between 8 and
15. Six cases were excluded due to incomplete
participation, resulting in a final sample of 66
participants. The main objective was to strengthen
motivation and language attachment to Basque
among children and adolescents through weekly
two-hour sessions in each RCH. The programme
adopted an intercultural and multilingual
perspective that recognises the minority status of
the language within its sociolinguistic context.
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The HK programme combined play-based
activities, emotional dynamics, and games in
Basque. It was supported by pedagogical materials
from HeziZerb Elkartea, particularly the game
EmoziOn! All activities were designed to develop
emotional and communicative competences
through the ECT approach, starting from the L1
and L2 languages of the participants.

Within this framework, emotional expressions
in the L1 and L2 languages of participants were
explored, with new ones created in Basque when
literal translations were unsuitable, and familiar
ones adopted for use in games. Children and
adolescents were encouraged to move between
languages to reduce communicative anxiety and
foster motivation and attachment to Basque. This

allowed them to progressively incorporate the
language into their interactions with peers and the
educational team.

The programme also sought to strengthen peer
networks, build a shared collective imagination,
and encourage reflection on Basque as a minority
language in relation to other minority languages
present in the Basque Country. The final session
was dedicated to a joint evaluation and concluded
with a gathering of the eleven RCH, where
participants shared games and experiences,
reinforcing the emotional and linguistic community
of the HariKatutarrak.

Table 1 presents the linguistic profiles,
age, school model, and information about the
educational team

Table 1. Children and Adolescents and Professionals Participating in the Research and Their Linguistic

Profile
Age range Participants (N) Linguistic profile School model | Resource
- L1 Spanish and Basque: 7

g 40 - New speakers (Basque as L2/L3): 33 Model D HAR

12-15 26 - New speakers (Basque as L2/L3): 26
Total (N) 66 (33 boys and 33 girls)

Educators N Linguistic profile

Profile Linguistic profile

Pedagogy Specialist 2 | Speak Basque fluently

Social educators n

Speak Basque fluently: 6 Have basic competence: 3 Do not speak Basque: 3

Note: Children and adolescents were asked about their gender. Source: own elaboration

3.1.1. Ethical Procedure

The research adhered to relevant ethical

principles, with informed consent obtained from
the Provincial Council of Gipuzkoa (PCG), the
managing entities, the children and adolescents,
and the professional teams. Participation was
voluntary and altruistic, and the study received a
favourable report from the Ethics Committee of

the University of the Basque Country (UPV/EHU).

3.2. Instruments and Data Collection

The EEMA measurement instrument (Esku-
hartzeek sustatutako Euskararekiko Motibazioa
eta Atxikimendua) was used for the collection

of quantitative data (N=66). Aligned with the
theoretical framework, this instrument focused
on variables related to motivation, language
attachment,and communicative anxiety, takinginto
account the role of play, spaces, and sociolinguistic
reflection in these processes. The questionnaire
scale, previously employed in earlier studies
(Guirado et al, 2025), demonstrated significant
reliability (a=.85 w=.86) and appropriate
internal consistency. It consists of eight Likert-
type items (1-5) and was assessed in three rounds
by a committee of nine experts. The purpose of
this process was to refine the pertinence of the
items and adapt them to the context.

Qualitative data were collected through
reflection notebooks completed by the children
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and adolescents at the end of each session in
response to the question “What did you feel
today?” (66 notebooks; 528 notes). This technique
made it possible to gather immediate emotions
and perceptions from the participants, directly
linked to the objective of analysing the impact of
the programme from their lived experiences.

For the educational team, direct observation
was conducted using field notebooks completed
by thirteen professionals. These documented
daily interactions and the educators’ role as
linguistic and emotional role models. In addition,
five semi-structured interviews lasting 20-25
minutes were conducted, examining perceptions
of the impact of the programme on the children
and adolescents and their own processes of
linguistic engagement.

Predefined categories were used to organise
the information gathered. These were based
on studies examining the impact of systematic
work with informal Basque speech in non-formal
settings, in which organised leisure and play
activities were employed as pedagogical tools
to foster linguistic motivation and attachment
(Guirado, 2025; Guirado & Rua, 2023; Guirado &
Santos, 2024; Guirado et al, 2025). Using these
categories and instruments designed around the
same objectives and variables ensured coherence
among tools and facilitated data triangulation
(Lukas and Santiago, 2016).

3.3. Data Processing and Analysis

Quantitative data were processed using IBM SPSS
Statistics version 28. Pearson correlation analysis
was conducted on the questionnaire items to
assess the relationships between them. Of the 28
possible correlations, 25 (89.3 %) were statistically
significant, with values ranging from r=.290 to
r=.654. These results demonstrate acceptable
consistency among the items and confirm the
conceptual validity of the questionnaire.

The suitability of the exploratory factor
analysis (EFA) was supported by a KMO value
of .810, indicating good adequacy of the data for
factor analysis. Bartlett’s test of sphericity was
significant (x?*(28) = 186.86, p < .001), confirming

acceptable correlations among items. Cronbach’s
alpha (o =.839) and McDonald’s omega (w =.841)
were calculated to assess internal coherence
and reliability, both showing positive values
which indicate the high reliability of the results
(Rodriguez and Reguant, 2020).

Univariate  analysis was  subsequently
performed, followed by normality and
homoscedasticity tests. The Kolmogorov-Smirnov
test (p > .05) confirmed normal distribution of
the data. Independent sample tests were then
conducted using Levene’s test and Student’s t-test
to analyse differences by age group (811 / 12-15
years) and gender, as well as a stratified analysis
by gender within each age group. In all cases, the
effect size (Cohen’s d) was calculated to measure
the magnitude of the difference.

Manual thematic coding was applied for
qualitative  analysis, combining  inductive
and deductive approaches. The
dimension ensured coherence across the various
instruments and was based on categories used in
previous research and aligned with the theoretical
framework (Guirado et al, 2025). The inductive
dimension was developed, reflecting both the
non-formal context of the RCH and the specific
profile of the children and adolescents. Data from
each instrument were integrated into this process.

The same analytical procedure was followed
for data obtained from the educational team,
taking the interpretations of the children and
adolescents as a starting point.

Overall interpretation involved cross-analysis
conducted by two professionals. To ensure
consistency, 20 % of the material was double-
coded, achieving a high level of agreement (85 %).
This initial consensus guided the application of
categories to the remaining data, with revisions
made when necessary. Thus, following the
validation recommendations of Creswell and
Creswell (2018) and understanding coding as
a decision-making process (Elliott, 2018), the
procedure also constituted a form of inter-rater
reliability which reinforced the consistency and
transparency of the analysis.

Table 2 presents the categories defined from

the fieldwork.

deductive
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Table 2. Categories Defined to Organise and Analyse the Collected Data

Meta-Categoria Categorias

Subcategorias

(ECT)

Emotional and Conscious Translanguaging

Perceived linguistic level

Use of informal emotional expressionses

Socio-educational context (RCH)

Regulation of communicative anxiety

Less communicative anxiety and higher
motivation outside the homes

Linguistic Motivation and
Attachment:
- Children and Adolescents

Community bonds

Support network with shared values

Common linguistic and playful codes

Living in the RCH of
the Gipuzkoa Child

Sociolinguistic awareness

Awareness of linguistic diversity and inclusion

Protection System

Educational leisure and recreational activities

Enjoyment and positive emotions

Gender

Age range

Educational role models

Importance of their role as references

Impact of socio-educational action on the
educational team

Source: own elaboration

Note: The category “gender” was included because of evidence of stronger emotional attachment to Basque among girls (Martinez de Luna et al., 2023).

4. Results

To assess the impact of the programme on
all participating children and adolescents, a
comparative analysis was conducted by age group
(81 and 1215 years) and gender (participants
identified themselves as girls or boys). The aim
was to determine whether the perceived effect
on motivation and language attachment to Basque
was consistent across groups or if differences
existed. No statistically significant differences
were observed, either by age (t(64) =121, p = .267)
or by gender (t(64)=1071, p=.289), although
slightly higher trends were observed among girls
and within the younger group (d =.279; 95 % Cl
[-.2n, 765] and d = .264; 95 % Cl [-.224, 748]). The

stratified analysis by age and gender confirmed
this pattern, with non-significant differences and
very small effect sizes (d = -147; d = -.046). Overall,
the data indicate that the perceived impact of the
programme was largely homogeneous across the
studied profiles.

O1: Motivation, language attachment, and
RCH as Socio-educational Spaces

The EEMA questionnaire results show a highly
positive evaluation from the children and
adolescents, with mean scores above 3.9 across
all items. This suggests a positive impact of the
socio-educational action on the motivation and
attachment to Basque (see Table 3).
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Table 3. EEMA Questionnaire: Overall Mean Scores of the Responses Received

Item

Mean SD N

1. Motivation towards Basque through play

4.24 0.82 66

2. Ease of learning through play (lower communicative anxiety)

418 0.88 66

3. Motivation to speak in Basque through play

4.21 0.94 66

4. Sociolinguistic pedagogy: awareness of Basque and other languages 47 114 66
5. Feeling part of the community reinforces responsibility for Basque 4.64 | 0.60 66
6. Calmness when speaking Basque inside the home during the programme (lower communicative 595 o1 66
anxiety) ! :

7. Calmness when speaking Basque in outdoor spaces during the programme (lower communicative 418 104 o6
anxiety) : :

8. Communicative anxiety decreases as informal expressions are absorbed 4.21 0.85 66

Source: own elaboration

Testimonies from the interviews confirm these
findings. One educator reflected on the children’s
engagement: “They clearly enjoyed themselves;
they were looking forward to your visits, and they
no longer perceived Basque as something negative
or an obstacle. It simply came out naturally,
depending on how close you were to them”.

O2: Participant Experiences and the
Effectiveness of the Strategies Implemented

The impact of play (M = 4.56), the playful use of the
language (M =4.47), and the sense of belonging
(M=4.64) were particularly notable. These
findings confirm the effectiveness of the playful
and community-based approach (see Table 3).

Inthe notebooks of the childrenand adolescents,
over 300 references were recorded relating to
enjoyment, the spontaneous use of Basque, and
the creation of community. The final meeting was
experienced as a space of cohesion and collective
pride. One of the girls commented: “Even though it
is hard for me to speak it, | understand well, and we
played a lot. We are all part of the Basque group”.

In individual participants
highlighted the value of the community created

interviews,

and the experience of sharing both games and
language. One girl remarked: “We all know the
same words in Basque, and we play the same
games-it is cool!”

Figures1and 2 present excerpts from participant
notebooks illustrating community value and their
knowledge of Basque (see Figures 1and 2).

Figure 1. Note from a participant referring
to community. Translation: Long live the

Figure 2. Note from a participant about speaking
Basque and feeling special. Translation: I feel special

Hari-katu community!

Source: own elaboration

for being able to speak Basque, as it is not easy
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ECT and Organised Leisure

The focus group confirmed the usefulness of
the ECT approach. Its emotional dimension was
evident in everyday expressions in different
languages that served to create new forms in
Basque and incorporate them into the linguistic
repertoire: “Jaitsi bi!” (Come down, you two!),
“Zure aurpegian!” (In your facel!), “Kaka zaharra!”
(Old rubbish!), “Hoi makina!” (You're amazing!)
Children and adolescents also emphasised
the central role of emotions. One educator

Figure 3. Note for children and adolescents:
enjoyment, translanguaging.
It was very funny the way we played

Source: own elaboration

Socio-educational Spaces

Several participants noted that playing outdoors
helped them to feel more confident in Basque and
reduced communicative anxiety. One participant
explained: “When you play, it goes away; you
feel happier, freer”. Questionnaire responses
supported this perception, reflecting greater ease
in using Basque in outdoor spaces while playing.

Sociolinguistic Pedagogy and the HK
Community
The  sociolinguistic ~ dimension  emerged
spontaneously in the interviews and in 35

summarised it as follows: “Emotions are the key. [t
is interesting how you bring them to Basque from
that place without saying anything to them”.

In the same vein, the reflection notebooks
(Figures 3 and 4) illustrate the use of
translanguaging to express enjoyment and value
participants’ own languages. They also show how
the programme generated positive experiences
among those who were initially reluctant to use
Basque.

No me auia )
be fadads mvy

ben. || o

Figure 4. Note for children and adolescents:
enjoyment and happiness.
Translation: | do not really like Basque, but |
have fun:)

participant notebook entries. One boy remarked:
“We have to try to make sure Basque does not
suffer anymore, nor any other small language”.
Another reflected on Wolof: “I had never played or
thought about anything from my own language”,
due to his family’s concern that he might forget his
own language when learning Basque.

Overall, the reflections of the children and
adolescents reveal a sociolinguistic awareness
linked to enjoyment, community, and equality (see
Figures 5 and 6).
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Figure 5. Participant note: sociolinguistics and
community.

Traduction: | really liked the history of Basque. Long

live the Hari-Katu community!

Source: own elaboration

O3: Impact of the Programme on the
Educational Team

The interviews, notebooks, and field notes of the
educational team highlighted “the games” and
the shared experience of Harikatutarrak. Team
members particularly valued the connection
created, the motivation, and the progressive
increase in the spontaneous use of Basque. One
educator summarised this impact: “Most of us have
become more aware, and it has been interesting
to see how those of us who did not know Basque
were reminded by the children and adolescents
how to say certain expressions”.

Nevertheless, the field notes also revealed
differences in professional engagement. In
some cases, a lack of emotional support and an
authoritarian style were observed, whereas in
others, a committed attitude fostered enthusiasm
and pride among the participants. These contrasts
underline the important role the educators play
as well as their pedagogical perspective in the
development of the programme.

Although linguistic competence was not
formally assessed, both the educational team and
the children and adolescents perceived greater
easeandfluencyinthe spontaneous use of Basque.
These perceptions suggest an enrichment of the
informal linguistic repertoire and a reduction in
communicative anxiety, contributing positively to
motivation and attachment to the language.

Figure 6. Participant note: sociolinguistics,
enjoyment, and values of equality.
| give History a five out of five. We have
all had a great time today, and | have
learned that we are equal

5. Discussion

The results demonstrate the positive impact
of the Hari-Katu programme on the children
and adolescents. It has fostered emotionally
meaningful experiences around the Basque
language and enhanced motivation and language
attachment through shared enjoyment, affective
expression, and a sense of community. These
findings are consistent with previous studies by
Guirado et al. (2025a, 2025b) and Miguelena et al.
(2024).

Among the strategies implemented, the
creation of a linguistic and emotional community-
the Harikatutarrak-was especially valued. This
network promoted group cohesion through
affective bonds, shared linguistic codes, and
collective games (Guirado & Rua, 2023; Koppen
etal, 2019). The results also suggest that the
socio-educational experience has contributed to
establishing new peer reference relationships,
thereby providing a strong foundation for future
interventions aimed at strengthening the social
networks that are so essential for this group
(Emond, 2014; De-Juanas et al., 2022).

As highlighted in previous studies (Guirado,
2025; Guirado & Santos, 2024; Guirado et al., 2025),
organised leisure has created affective spaces for
the use of Basque, acting as both an emotional
and linguistic driver. Outdoor play has helped to
reduce communicative anxiety through positive
emotions and increased motivation (Ramos and
Maya, 2022). The results obtained in the RCH of
Gipuzkoa represent a novel contribution, as no
similar research has been identified within the
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child and adolescent protection system (Miguelena
et al., 2024, 2025) outside this research framework
(Guirado et al,, in press).

The ECT approach has helped the children and
adolescents to express themselves through their
own linguistic and affective repertoires (Guirado
etal, in press). It creates safe and emotionally
positive spaces that are essential for learning and
for the internalisation of the L2 (Dewaele and
Sanz-Ferrer, 2022; Sah et al., 2025).

The testimonies and evaluation notes
indicate that this approach integrates body,
culture, and relationships through a sensitive
pedagogy that pays attention to the senses and
emotions during educational guidance (Planella,
2014). Consequently, these residential care
units, positioned between formal education and
informal family education, can serve as conducive
spaces for fostering minority language, in this
case, Basque (Miguelena etal, 2024; Guirado
et al,, 2025a, 2025b).

In this framework, the Lis of the participants
were recognised and legitimised. By placing them
in dialogue with Basque, the programme has
promoted both linguistic justice and community
cohesion from a decolonial and intersectional
perspective (Dovchin, 2025; Meighan, 2025).
Similarly, the perspective of sociolinguistic
pedagogy (Silva and Borba, 2024; Ortega, 2024)
provided an appropriate framework for promoting
linguistic and identity awareness, as illustrated by
one participant’s reflection on Wolof (Guirado
et al, 2025).

Although the linguistic competence of the
participants was not directly assessed, the EEMA
questionnaire and the testimonies suggest that
the programme has enriched their linguistic
repertoires (Orcasitas-Vicandi y Perales, 2020).
In this line, the results highlight the value of
organised leisure and non-formal education in
developing informal speech in Basque (Guirado y
Rua, 2023; Guirado y Santos, 2024).

Previous studies have reported a stronger
attachment to the Basque language among girls
(Martinez de Luna et al., 2023), yet no significant
differences in terms of age or gender were
observed in this study regarding motivation
or linguistic attachment. This suggests that
the experience was perceived as positive and
inclusive by all participants (Guirado etal,
2025). The results reflect the intersectional
and decolonial perspective underpinning the
programme (Prado-Pereira, 2024). This approach
addresses individual needs and promotes equity
among the participants, regardless of gender,
identity, cultural background, or socioeconomic
status, the latter being a shared characteristic of

the group (Dovchin, 2025; Meighan, 2025; Prado-
Pereira, 2024).

Finally, the findings highlight the importance
of the educational team, particularly its affective
involvement and conscious guidance in the well-
being and development of participants (De-
Juanas et al., 2022; Moreno & Garcia, 2009), and
in their linguistic socialisation (Burdelski, 2020;
Kasares, 2023). The centrality of the reference
team is also emphasised, as it lies at the heart of
the pedagogical action (Fernandez-Simo & Cid,
2017) and plays a key role as a linguistic model
(Guirado & Rua, 2023).

6. Limitations and Future Lines

The geographical dispersion of the RCH, the
diversity of ages, and the complex emotional
situations made data collection challenging,
although these same factors also enriched
the sample. The spontaneous responses and
testimonies revealed a genuine connection with
Basque and the community as well as a sense of
belonging.

Among the main limitations, the demands of
the ECT approach are noteworthy, as it requires
professionals trained in educational leisure,
linguistic games, and a high level of pedagogical
awareness. This makes implementation difficult
in contexts with less preparation or weaker
attachment to Basque.

As a future line of work, a stable plan for
linguistic  socialisation is proposed, based
on organised leisure and positive emotions,
reinforcing both the right to leisure and
linguistic inclusion. This pathway opens up new
opportunities for research in RCH within the
Basque Autonomous Community (BAC) and in
other leisure programmes for minority languages,
including experimental studies that quantify
impact beyond perception.

Nevertheless, not pursuing this route in the
present study was a conscious decision, aimed
at giving voice to participants’ experiences and
avoiding the influence of uncontrollable variables
in a pre-post test design.

7. Conclusions

The Hari-Katu programme has offered a meaningful
socio-educational experience in which Basque
has been approached as a language, an affective
bond, and a community practice. Organised
leisure, the ECT approach, and the involvement
of the educational team have encouraged its
spontaneous use and reduced communicative
anxiety.
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Children and different
ages and genders experienced this process
positively, reinforcing its value as an inclusive
and intersectional proposal. The experience
has also had a positive impact on the educators,
strengthening their linguistic and emotional
awareness as well as their role as role models in
social education.

adolescents of

Notas

' A province of the Basque Country in Northern Spain.

Taken together, these results show that RCH
can serve as valuable environments for promoting
Basque through affectivity, supporting holistic
development, and fostering the social inclusion
of children and adolescents within the Basque-
speaking community. In this process of linguistic
socialisation, children and adolescents have
emerged as active agents in the revitalisation of
the language.

2 There are three linguistic models of education in the Basque Country. Model D is the linguistic immersion model.

Model B is the bilingual model, and Model A refers to schools that use Spanish as the medium of instruction.
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