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ABSTRACT: Evidence-based practice in groups includes research-based measures to 
assess group processes and outcomes. However, there are few evidence-based, culturally 
relevant instruments that can assist professionals in delivering evidence-based groups 
in Spanish to increase participant’s engagement and retention. This paper describes a 
project to translate a reliable and valid English version of the Group Engagement Measure 
(GEM) into Spanish and its relevancy to improve research outcomes when implementing 
socio-educational interventions in communities with family participation. The process 
of translation was deliberate and methodical, which produced a Spanish version for 
empirical testing named Medida de Compromiso en Trabajo Grupal (GEM-27). The 
measure demonstrated high internal consistency, with a Cronbach’s alpha of .94, and a low 
standard error of measurement (3.74). As a part of evidence-based practice in groups, the 
Spanish GEM can help advance the measurement of important connections in the group, 
strengthening the helpfulness of group work in Spanish countries.

https://orcid.org/0000-0002-8505-5515
https://orcid.org/0000-0002-0566-9497
https://orcid.org/0000-0002-6854-5205
mailto:Macgowan@fiu.edu


eISSN: 1989-9742 © SIPS. DOI: 10.7179/PSRI_2025.46.05
http://recyt.fecyt.es/index.php/PSRI/

[92]

[Mark J. MACGOWAN, Maria Isabel TAPIA and Catalina CAÑIZARES]
SIPS - PEDAGOGÍA SOCIAL. REVISTA INTERUNIVERSITARIA [(2025) 46, 91-102] TERCERA ÉPOCA
Copyright © 2015 SIPS. Licencia Creative Commons Attribution-Non Commercial (by-nc) Spain 3.0

PALABRAS CLAVE:
Asesoramiento 

grupal;
compromiso grupal;
español;
evaluación grupal;
grupos familiares.

RESUMEN: La práctica de grupos basada en la evidencia incluye medidas basadas en la 
investigación para evaluar los procesos y los resultados de los grupos. Sin embargo, existen 
pocos instrumentos basados en la evidencia y culturalmente relevantes que puedan ayudar 
a los profesionales a impartir grupos basados en la evidencia en español para aumentar 
el compromiso y la retención de los participantes. Este artículo describe un proyecto 
para traducir al español una versión fiable y válida en inglés del Group Engagement 
Measure (GEM) y su relevancia para mejorar los resultados de la investigación cuando se 
implementan intervenciones socioeducativas en comunidades con participación familiar. 
El proceso de traducción fue deliberado y metódico, lo que produjo una versión española 
para pruebas empíricas denominada Medida de Compromiso en Trabajo Grupal (GEM-27). 
La medida demostró una alta consistencia interna, con un alfa de Cronbach de .94, y un 
bajo error estándar de medida (3.74). Como parte de la práctica basada en la evidencia en 
grupos, el GEM español puede ayudar a avanzar en la medición de conexiones importantes 
en el grupo, fortaleciendo la utilidad del trabajo en grupo en los países españoles.

PALAVRAS-CHAVE:
Aconselhamento de 

grupo;
envolvimento de 

grupo;
espanhol;
avaliação de grupo;
grupos familiares.

RESUMO: A prática baseada em evidências em grupos inclui medidas baseadas em 
pesquisas para avaliar os processos e resultados do grupo. No entanto, existem poucos 
instrumentos baseados em evidências e culturalmente relevantes que possam ajudar os 
profissionais a realizar grupos baseados em evidências em espanhol para aumentar o 
envolvimento e a retenção dos participantes. Este artigo descreve um projeto de tradução 
para espanhol de uma versão inglesa fiável e válida da Group Engagement Measure 
(GEM) e a sua relevância para melhorar os resultados da investigação na implementação 
de intervenções socioeducativas em comunidades com participação familiar. O processo 
de tradução foi deliberado e metódico, o que produziu uma versão espanhola para testes 
empíricos denominada Medida de Compromiso en Trabajo Grupal (GEM-27). A medida 
demonstrou uma elevada consistência interna, com um alfa de Cronbach de 0,94, e um 
baixo erro padrão de medição (3,74). Como parte da prática baseada em evidências em 
grupos, o GEM espanhol pode ajudar a avançar na medição de ligações importantes no 
grupo, reforçando a utilidade do trabalho de grupo nos países espanhóis.

Introduction

Group interventions with families are aimed at 
recognizing their potential and developing skills 
that allow them to improve their relationships and 
increase their well-being. The group becomes an 
important space for the development of the skills 
of the families that comprise it (Orte et al., 2023; 
Torío, 2017). In addition, the group helps to create 
bonds of relationship, trust and mutual help (Gomila 
et al., 2023) and contributes to generating dynamics 
of co-responsibility in the community (Riera 
Romaní, 2011). Delivering group work to families is 
challenging, as family dynamics are different from 
group dynamics. For this reason, the evidence-
based group leader (or facilitator) must understand 
and adopt new processes related to improved 
outcomes and group dynamics, in addition to 
developing therapeutic alliances, group cohesion, 
and commitment among group members (Lo Coco 
et al., 2022; Alldredge et al., 2021; Burlingame et al., 
2017). The group leader must be able to build 
bonds within the group and apply the best available 
evidence using evaluation tools to ensure that the 
desired processes are achieved (Macgowan, 2008; 
Macgowan & Astray, 2024; Macgowan & Canizares, 
2023; Macgowan & Hanbidge, 2022).

The connections that members have with 
each other, the group worker, the group itself, 

and the work of the group are important and 
unique benefits of group work (Burlingame 
& Jensen, 2017; Lo Coco et al., 2022). One 
conceptualization of the connections within a 
group is engagement. Macgowan (1997) developed 
the Group Engagement Measure (GEM) to 
address the lack of a well-defined, measurable 
concept of engagement in group work. Previous 
measures of engagement were either designed 
for individual work or included limited items 
related to engagement, such as attendance. The 
GEM model incorporates the concepts of social 
integration, contracting, attendance, participation, 
interaction, group therapeutic alliance, and 
elements from three major group work models; 
namely, social goals, reciprocal, and remedial 
(Macgowan, 1997). Based on these concepts and 
models, Macgowan (1997) advanced that group 
engagement is a multidimensional construct 
with seven dimensions: Being present during the 
entire group session (Attendance), contributing 
verbally or by participating in group activities 
(Contributing), showing support for the work of 
the group leader (Relating to Worker), interacting 
with other group members (Relating with Others), 
agreeing with the policies and practices within the 
group (Contracting), making an effort to work on 
own problems (Working on Own Problems), and 
helping other group members to work on their 
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own problems (Working on Others’ Problems). 
Within these seven dimensions, Macgowan (1997) 
created a pool of 48 items to represent each 
domain. Macgowan empirically tested the item 
pool using reliability and validity testing with a 
sample of adults (N = 77), mostly male (57.3 %), 
which included groups for parenting, substance 
use, and homelessness. Item analysis reduced 
the number of items to 37, representing the first 
version of the GEM (Macgowan, 1997).

Several instrument-testing studies involving 
other clinical and non-clinical samples tested 
the GEM’s reliability (internal consistency, 
test-retest, and interrater), validity (construct, 
concurrent, and predictive), and/or standard 
error of measurement, with favorable results 
(Macgowan, 1997, 2000a; Macgowan & Levenson, 
2003). The first study (Macgowan, 1997) was 
described above. The samples in the other two 
studies included group work students (n = 86; 
Macgowan, 2000) and adult male sex offenders 
(n = 61; Macgowan & Levenson, 2003). To test the 
dimensionality of the measure, and to validate 
the seven dimensions, the factor structure was 
tested in a fourth study (Macgowan & Newman, 
2005) using confirmatory factor analysis 
involving an aggregation of the previous three 
studies’ (i.e., Macgowan, 1997, 2000; Macgowan & 
Levenson, 2003) samples. The study confirmed 
the dimensionality of the original 7-factor, 37-
item GEM for clinical groups (Macgowan & 
Newman, 2003). Two shorter versions were 
produced: A 7-factor, 27-item version for clinical 
groups, and a 5-factor, 21-item version suitable 
for clinical or non-clinical groups. The GEM 
was conceived to be used by the group leader. 
However, member and leader ratings were 
correlated in previous research (Levenson & 
Macgowan, 2004; Macgowan, 1997) suggesting 
that members could also rate their engagement 
with minimal rating bias.

The GEM assesses the engagement of 
individual members providing an overall 
engagement score (Macgowan, 2006a). GEM items 
are rated on a Likert-type scale with the following 
anchors: 1 = ‘Rarely or none of the time,’ 2 = ‘A little 
of the time,’ 3 = ‘Some of the time,’ 4 = ‘A good 
part of the time,’ and 5 = ‘Most or all of the time. 
Higher scores indicate greater engagement. The 
GEM was originally conceived to be completed 
in closed groups, where group members are the 
same throughout. Group leaders administer the 
GEM after the group members’ questions and 
concerns about the group have been addressed. 
It is considered acceptable, and not a sign of non-
engagement, if group members have questions 
about what the group is about, the expectations 

of participation, and the leader’s qualifications. In 
closed-ended groups, this may be by the second 
or third session, when group members have 
settled into the life and purpose of the group. The 
measure may be administered at the end of each 
session to derive an engagement score, or leaders 
may also rate members periodically. In the latter 
case, leaders rate the member’s engagement over 
the last two sessions to indicate a typical, recent 
session.

The GEM has been used in several research 
studies and noted in one systematic review. It 
was used in research of an eco-developmental, 
parent-centered HIV preventive intervention 
for Hispanic parents and their middle-school 
children, which included a fifteen-session support 
group for parents (Prado et al., 2006; Tapia et al., 
2006). It was used in studies on group treatment 
of adult sex offenders (Levenson & Macgowan, 
2004; Levenson et al., 2009) and studies on 
group work with domestic violence offenders 
(Chovanec, 2012; Chovanec & Roseborough, 2017) 
and American Indians with depression and related 
trauma and grief (Brave Heart et al., 2020). 
Notably, a systematic review of forty measures of 
engagement reported that the GEM was the most 
useful for measuring therapeutic engagement 
(Tetley et al., 2011).

The GEM may be used to advance evidence-
based group work (EBGW). EBGW has been 
defined as “a process of the judicious and skillful 
application in group work of the best evidence, 
based on research merit, impact, and applicability, 
using evaluation to ensure that desired results are 
achieved” (Macgowan, 2008, p. 3). An important 
part of EBGW is using reliable and valid measures 
to determine if desired processes and outcomes 
are being achieved (Macgowan, 2008). The GEM 
can be used to increase engagement in group work 
in general and with alcohol and other drug groups 
(AOD) in particular (Macgowan, 2003b, 2006b). 
Plasse (2000) used the GEM to help understand 
the engagement of women in a psychoeducational 
parenting skills group for AOD treatment. Levin 
(2006) used the concepts in the GEM to advance 
understanding of working with hard-to-reach 
group members.

Although the GEM has been widely used in 
various English-speaking groups, no version exists 
in other languages. Researchers from the Balearic 
Islands (Spain), reached out to one of the authors 
to develop a Spanish-language version of the GEM 
for a family group work project. This collaboration 
led to the development of a Spanish version of 
the GEM. This paper details the development 
process and the preliminary empirical testing of 
the Spanish version of the GEM.
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Method

Measure

The English version of the GEM used for the 
project was the GEM-27 (Macgowan & Newman, 
2005). The GEM-27 retains all seven dimensions 
but reduces the number of items to facilitate more 
timely completion. To score the GEM, all items 
are added and divided by the number of subscale 
items to obtain a subscale score. Two items are 
reverse-scored, which means if a group member 
is given a score of 2, it will be considered a 4 for 
scoring purposes. Likewise, if a member is given 
a 5, it will be considered a 1 for scoring purposes.

Translation process

The project used methods aligning with best 
practices in intercultural research and instrument 
translation (e.g., Erkut, 2010; Hulin, 1987; Sireci 
et al., 2006). Additionally, the authors have been 
involved in other projects involving cultural and 
language translations into Spanish (Estrada et al., 
2017; Jacobs et al., 2016; Macgowan, 2000b; Waites 
et al., 2004). This project followed a process of 
steps to translate the GEM into Spanish. First, a 
native speaker of Spanish and fluent in English 
translated the measure from English to Spanish, 
then a native English speaker with Spanish language 
comprehension conducted the translation back to 
English. The originator of the GEM was consulted 
to ensure conceptual equivalence was maintained. 
A consensus process was used to correct any 
discrepancies on certain items in the measure. 
Finally, in keeping with variations of the Spanish 
language by national origin, the Spanish version 
had some corrections conducted by the team from 
Spain. Examples of corrections will be discussed in 
the findings section.

Statistical testing

Instrument testing included evaluating reliability 
through internal consistency using Cronbach’s 
alpha. Additionally, the standard error of 
measurement was examined, providing an index 
of measurement error that indicates the range 
within which a true score falls (Anastasi, 1988). 
Thus, alpha was expected to be high and the 
standard error of measurement low. Regarding 
the statistical validity tests, the sample size was 
insufficient for factor analysis, and there were 
no comparable measures available for statistical 
comparisons of the validity of the Spanish GEM. 
Finally, All analyses were conducted using SPSS 
version 27.

Intervention, groups, group leaders, and 
participants

The group was part of a universal prevention 
program involving families called Programa de 
Competencia Familiar – Universal (Strengthening 
Family Program – Universal; PCF-U 11-14), focusing 
on families with children between 11 and 14 years 
old (Orte, 2019). The development of the FCP-U 
11-14 program began in 2015, and its validation 
was carried out between 2016 and 2019. The 
intervention included six two-hour weekly sessions 
that included a first hour of separate work with 
parents and children and a second hour of group 
work with all families. To provide the reliability 
data, the Spanish GEM was administered in the 
third session of the groups with the families.

There were four group leaders, three females 
and one male. Their ages ranged from 37 to 41, 
with a mean age of 40. Three had master’s degrees 
and one had an undergraduate degree. Two were 
psychologists and the other two specialized in 
education. Their experience in family work ranged 
from 9 years to 14 years, with an average of 12 
years. They had a range of six months to a year 
in experience specifically related to prevention 
programs. These group workers were provided 
an orientation to the GEM and completed their 
ratings on fifty-one participants across the four 
groups.

The ethics committees of the University of 
the Balearic Islands and Florida International 
University approved the project and the use of 
data.

Findings and discussion

Before undergoing quantitative testing of the 
Spanish version of the GEM, there was a careful 
process of translating the measure into Spanish. 
The process highlighted important therapeutic 
concepts and their interpretation across cultures. 
Spanish is widely spoke across the world, but with 
regional differences. It is not monolithic but rich 
with differences depending on country. The author 
team include native Spanish speakers from Cuba, 
now residing in a predominantly Spanish speaking 
part of the USA (Miami), Colombia, and the 
Balearic Islands, Spain, where the measure would 
be utilized for the project. Therefore, decisions 
about the choice of concept and word were 
largely guided by the Spanish language in Spain 
(i.e., Castilian Spanish). Some of the concepts and 
words will be described, which may not reflect 
subtleties across Spanish-speaking locations, 
but by how the word or concept translated into 
Spanish in Spain. Two examples will illustrate the 
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process of translating group work concepts into 
Spanish for the persons completing the measure, 
group workers.

The process of translating the GEM into 
Spanish

Extensive discussion took place regarding the 
translation of the concept of “engagement” into 
Spanish. Various potential terms were considered, 
including participación (“participation”), 
compromiso (“commitment”), implicación 
(“involvement”), and enganche (“hitch,” “linked,” 
or “hook”). As previously noted, the English 
concept of group engagement encompasses 
various behaviors across multiple domains. The 
GEM aims to capture the multidimensional 
richness of how individuals connect within 
groups, reflected in its seven dimensions. While 
implicación (involvement) is a possible translation, 
it does not fully convey the depth intended by the 
concept of group engagement in English. Similarly, 
participación (participation) was considered, 
but it suggests a weaker level of involvement 
than intended. To ensure accuracy, the authors 
reviewed a selection of Spanish publications 
to understand how engagement was defined in 
Spanish. Eight studies with engagement in their 
titles were examined – three in psychology, two 
in education, and one each in organizational 
studies, health, and sports. In half of these 
studies, engagement was not translated into 
Spanish, and the English term was used instead 
(Dyer et al., 2015; Magallares et al., 2017; Ramos-
Diaz et al., 2016; Wood et al., 2018). Compromiso 
was used in three studies (Psychology, Education, 
Sports; Guillén & Martínez-Alvarado, 2014; 
Mañas-Rodríguez et al., 2016; Morcillo-Martínez 
et al., 2021) and implicación in one (Psychology; 
Ramos-Diaz et al., 2016). The authors thought 
that compromiso was the most appropriate 
translation of the concept; therefore, that name 
the GEM in Spanish for this project was Medida 
de Compromiso en Trabajo Grupal (“Measure of 
Commitment in Group Work”).

Another concept that required careful 
translation was “group worker”. The GEM was 
developed primarily for social work with groups, 
where “group worker” typically means “group 
leader” or “group facilitator”. However, it was 
unclear whether the term “trabajo grupal” 
would be widely used in Spain. Other options 
included líder del grupo, facilitador, formador, 
and trabajador/a (profesional). While the word 
formador is used for education-type groups (e.g., 
trainer), the word facilitador was adopted as it is 
widely used in Spanish speaking countries and is 

broader in concept so would include more than 
leadership in training groups.

Another consideration was how to translate 
the scaling of the anchors of the instrument from 
English into Spanish. The English version uses a 
Likert-type scale with the following options: “rarely 
or none of the time,” “a little of the time,” “some 
of the time,” “a good part of the time,” and “most 
or all of the time”. The first step was to consider 
a direct, literal translation. This method proved 
effective for certain phrases but not universally 
applicable. For example, the expressions “a little 
of the time” and “some of the time” could be 
translated literally as “un poco de tiempo” and 
“algo de tiempo,” respectively. However, these 
literal translations did not resonate as natural 
Spanish. Consequently, alternative expressions 
that conveyed the same meaning in English, 
while sounding more idiomatic in Spanish, were 
considered. Thus, “pocas veces” and “algunas 
veces” were selected. Therefore, the consensus 
of the authors was to adopt the following 
anchors: 1 = “Ninguna o rara vez,” 2 = “Pocas veces,” 
3 = “Algunas veces,” 4 = “Bastantes veces,” and 
5 = “Todas o casi todas las veces”.

The Spanish version of the GEM used in 
this study may not be entirely suitable for 
other Spanish-speaking contexts. Therefore, 
the appropriateness of the GEM should be 
considered in relation to the cultural context of 
the group workers using it.

Quantitative findings

There were 51 adult group participants rated with 
the measure. As seen in Table 1, engagement was 
high for all group members, a mean of 3.76 of 5.00 
(mean standard deviation was.80). In three cases, 
all participants were rated with the highest rating 
(items 15-17). The Cronbach’s alpha for the scale 
was.94. As seen in Table 1, the Cronbach’s alpha 
if the item was deleted remained high, suggesting 
that no item should be deleted.

The standard error of measurement (SEM) 
was calculated using the formula:

where SDt is the standard deviation of the test 
scores and rtt the reliability coefficient (Anastasi, 
1988). In this study, the test score is the summed 
score of the engagement measure. The standard 
deviation of the test score was 15.28 and the 
number under the square root is 1 –.94, which 
is.06. Using the formula above, the SEM of the 
engagement measure is 3.74. Considering the 
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theoretical range of scores on this version of the 
GEM is 27 to 135, a SEM of 3.74 is very low. The 
reliability and SEM findings are similar to studies 
that have used the English-language versions of 
the GEM (27– and 37-item versions). Cronbach 

alphas in the studies across multiple samples 
have averaged at.93 (Brave Heart et al., 2020; 
Chovanec, 2012; Chovanec & Roseborough, 2017; 
Levenson et al., 2009; Macgowan, 1997, 2000a; 
Macgowan & Levenson, 2003; Prado et al., 2006).

Table 1. Item Analysis of the Spanish GEM

Item Mean SD
Alpha if Item 

deleted

1. El participante llega puntual o antes de empezar. 4.82 0.71 0.94

2. El participante se queda hasta el final de las sesiones o se va sólo por razones 
importantes.

5.00 0.00 0.94

3. El participante no tiene prisa por irse. 4.47 0.99 0.94

4. El participante contribuye hablando en el grupo (ni mucho, ni poco). 3.82 1.20 0.94

5. El participante parece seguir y entender lo que los otros están diciendo. 4.76 0.55 0.94

6. El participante responde conscientemente a lo que todos están diciendo (No solo a 
uno o dos).

4.02 1.14 0.94

7. El participante interactúa verbalmente con los otros participantes en los temas 
relacionados con el propósito del grupo.

4.02 1.07 0.94

8. El participante participa en los proyectos/ las actividades del grupo. 4.71 0.58 0.94

9. El participante sigue la guía del facilitador (por ejemplo, sigue lo que el facilitador 
del grupo propone, quiere que el grupo se involucre en las actividades sugeridas por 
el facilitador). [Los participantes pudieran a veces cuestionar la guía/dirección del 
facilitador del grupo. Las cuestiones bien pensadas y constructivas están bien.]

4.86 0.35 0.94

10. El participante muestra entusiasmo al tener contacto con el facilitador (ejemplo: 
demuestra interés en el facilitador, está interesado en hablar con el facilitador).

4.49 0.78 0.94

11. El participante apoya el trabajo que el facilitador está haciendo con los otros 
participantes (ejemplo: se mantiene en el tema o amplía la discusión).

4.37 0.96 0.94

12. Al participante le caen bien y le importan los demás participantes del grupo. 4.67 0.55 0.94

13. El participante ayuda a otros participantes del grupo a mantener buenas relaciones 
entre ellos (ejemplo: anima a los participantes a trabajar en los problemas del grupo, 
parando los argumentos contraproducentes entre participantes y animando a los 
participantes del grupo, etc.).

3.78 1.14 0.94

14. El participante habla (anima) a los demás para ayudarlos y focalizarlos en sus 
problemas.

3.43 1.15 0.94

15. El participante expresa desaprobación constante sobre el horario de las sesiones. 
[Esto se refiere a expresiones de desaprobación después de que este asunto haya sido 
resuelto por los otros participantes del grupo.]

5.00* 0.00 0.94

16. El participante expresa desaprobación constante sobre el número de sesiones. [Esto 
se refiere a expresiones de desaprobación mucho después de que este asunto haya sido 
resuelto por los otros participantes del grupo.]

5.00* 0.00 0.94

17. El participante expresa desaprobación constante sobre lo que hacen juntos en las 
reuniones. [Esto se refiere a expresiones de desaprobación mucho después que este 
asunto haya sido resuelto por los otros participantes del grupo.]

5.00* 0.00 0.94

18. El participante analiza los problemas y los trabaja por partes. 4.39 0.64 0.94

19. El participante hace un esfuerzo por alcanzar sus metas particulares. 4.63 0.75 0.94

20. El participante aporta soluciones para sus problemas específicos. 4.06 1.01 0.94

21. El participante trata de entender las cosas que hace. 4.71 0.86 0.94

22. El participante revela sentimientos que ayudan a entender los problemas. 3.55 1.29 0.94
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Item Mean SD
Alpha if Item 

deleted

23. El participante habla (anima) a los demás para ayudarlos a enfocarse en sus 
problemas. [Para obtener una puntuación alta en este ítem, la oferta de ayuda no 
necesita ser recibida por el otro participante del grupo. El participante no debe ser 
responsabilizado por el comportamiento de otros participantes.]

3.29 1.14 0.93

24. El participante habla (anima) a los demás para ayudarlos a concretar sus problemas. 
[Para obtener una puntuación alta en este ítem, la oferta de ayuda no necesita ser 
recibida por el otro participante del grupo. El participante no debe ser responsabilizado 
por el comportamiento de otros participantes.]

3.16 1.16 0.93

25. El participante habla (anima) a los demás a encontrar maneras para ayudarlos a 
trabajar constructivamente en resolver sus problemas. [Para obtener una puntuación 
alta en este ítem, la oferta de ayuda no necesita ser recibida por el otro participante del 
grupo. El participante no debe ser responsabilizado por el comportamiento de otros 
participantes.]

3.18 1.14 0.93

26. El participante reta constructivamente a los demás en un esfuerzo por resolver 
sus problemas. [Para obtener una puntuación alta en este ítem, la oferta de ayuda no 
necesita ser recibida por el otro participante del grupo. El participante no debe ser 
responsabilizado por el comportamiento de otros participantes.]

2.75 1.40 0.94

27. El participante ayuda a los demás a alcanzar el propósito del grupo. [Para obtener 
una puntuación alta en este ítem, la oferta de ayuda no necesita ser recibida por 
el otro participante del grupo. El participante no debe ser responsabilizado por el 
comportamiento de otros participantes.]

3.57 1.10 0.94

Mean 3.76 0.80 0.94

Note. SD = Standard Deviation. For a copy of the GEM in Spanish, please contact the first author. 
* These items were originally “1” but are shown as reverse-scored “5”.

The GEM as part of evidence-based 
practice in Spanish countries

The Spanish GEM may be used as part of 
EBGW as it incorporates the best available 
evidence into practice. The GEM can be used 
as a measurement-based approach to group 
work practice (Koementas-de Vos et al., 2022; 
Macgowan, 2003, 2006b). Cultural adaptations in 
evidence-based practice (EBP) requires rigorous 
scientific work that may include not only changes 
that are culturally syntonic with the geographical 
area where the program will be implemented, 
but also the accurate translation of materials so 
they are relevant to the target population, among 
other changes (Elliott & Mihalic, 2004; Mejia et al., 
2017). Given the interest in recent years in EBP 
worldwide, it is important to provide the most 
accurate translation of materials.

In the Spanish Americas, EBP began to 
develop about thirty years ago (Cabrera & Pardo, 
2019; Quant-Quintero & Trujillo-Lemus, 2014). 
The principal shift in mental health services was 
driven by the Caracas Declaration established in 
the Regional Conference for the Restructuring 
of Psychiatric Services in 1990 in Venezuela 
(Caldas de Almeida, 2013). The declaration 
called for a change from traditional hospital-
based care to community-based mental health 
services that included scientific knowledge for 

treatment (Caldas de Almeida, 2013). As a result, 
there was an increase in research production in 
Spanish countries. According to a study (Lillo & 
Martini, 2013) of articles from Spanish-speaking 
countries in the Web of Knowledge database, 
Spain produced 54 % of the research and led 44 % 
of the most influential (cited) studies. According 
to the same study, Spanish American countries 
produced 37 % and led 13%. At the same time, the 
role of systematic reviews and meta-analysis as 
part of EBP was also recognized (Sánchez-Meca 
et al., 2011).

With the growth, came challenges with 
incorporating best evidence into practice, which 
includes using reliable measures to assess and 
advance the helpfulness of group work. Spanish 
countries have the same concerns as elsewhere 
when it comes to EBP, including lack of time, lack 
of incentives, and limited knowledge to evaluate 
scientific quality (Arnau-Sabatés et al., 2021; 
Badenes-Ribera et al., 2017; Bonilla Campos & 
Badenes-Ribera, 2017; Hernández et al., 2020; 
Horigian et al., 2016). There are promising 
practices that can help. As noted elsewhere 
(Macgowan, 2008; Macgowan & Vakharia, 2016), 
a comprehensive approach to promoting EBP 
is needed at the organization level (a culture 
of evaluation and research mindedness), in 
education that provides trainings and courses 
in evidence-based practice, and in practice with 
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the development and availability of culturally 
appropriate, reliable, and valid measures. This 
paper provides a theoretical and empirically 
based measure of engagement for group work for 
Spanish speaking populations as part of EBGW. 
In addition, it is important for group leaders (or 
facilitators) to adopt a broad view, not only into 
the dynamics of families, but also of how a group 
is formed. It must consider the factors of research 
and practice to ensure the success of a group 
intervention (Macgowan & Canizares, 2023).

Summary, limitations, and conclusion

This is the first empirical test of a measure of 
engagement originally developed in English, for 
Spanish used in Spain. The process of translation 
was careful and methodical, and the measure 
had high internal consistency with a low standard 
error of measurement. With the richness of the 
Spanish language and its variants across the 
world, the version developed and tested in this 

paper may need further adaptation elsewhere. 
Furthermore, with a small sample and no 
additional measures available to assess how the 
GEM performed against other measures, the 
validity of the version developed in this study 
could not be examined. Further studies with 
larger samples that would allow factor analysis 
and the use of other measures that could serve 
as tests of validity, could help further empirically 
validate the measure, as done with the English 
version (Macgowan, 2006a). The GEM offers a 
tool for group leaders to measure and understand 
the connections among group members. This 
tool helps both leaders and members to identify 
and appreciate the presence and richness of 
these connections, thereby enhancing the overall 
benefits of group work. Overall, in the context of 
EBGW, the Spanish GEM can help advance the 
measurement of important connections in the 
group, strengthening the effectiveness of group 
work and their impact in improving the life of 
participating families in Spanish countries.
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