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INTRODUCTION. In a multilingual classroom, teachers play an essential role in encouraging and 
fostering a multilingual attitude and behavior at the school, as their actions can considerably in-
fluence their students. This study is intended to explore the teachers’ attitudes towards multilin-
gual policy and multilingual pedagogy. Therefore, theories on language educational policy and mul-
tilingual pedagogy and practices are discussed as guidance. METHODS. The study used a survey 
research design, and the questionnaires were sent online to gather the data. The participants were 
100 foreign language teachers who teach at high schools in an Indonesian province. They were as-
ked to voluntarily respond to three main themes: Multilingual education knowledge, language edu-
cation policy in Indonesia, and multilingual classroom practices in the questionnaire in the ques-
tionnaire. T-test and MANOVA were employed to investigate the difference between variables. 
RESULTS. The descriptive and inferential analyses revealed that the attitudes towards multilingual 
pedagogy implemented in Indonesia were almost uniform across different foreign language teachers 
having a positive attitude. Out of 18 statements, the high mean scores are related to the belief that 
learning another language could foster openness to other people’s language and culture and lear-
ning different languages can build students’ ability to use languages within a context. DISCUS-
SION. Taking for granted that participants have different ages, teaching experience, gender, and 
foreign language, there is no significant difference in their attitude towards multilingual education 
and practices. Most of the participants of this study believe that multilingual education contributes 
to some benefit for their students. Yet, the results also show that participants also view that the 
government has neither provided nor accommodated proper support for multilingual education.

Keywords: Multilingualism, Multilingual pedagogy, Teacher’s attitudes, Foreign language teaching.
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Introduction

There is an unquestionable fact that multilin­
gualism occurs around the world as an effect of 
human activities such as business, migrations, 
travels, marriages, and even digital communica­
tion. People use two or more languages as their 
way of life, separately or together, for different 
purposes in different domains of life in a socie­
ty. Regardless of their competency level of each 
language, people use the languages for their 
communication. Hence, nowadays we have stu­
dents with rich linguistic background and walk­
way in schools. There is a diversity of home lan­
guages and cultures. Meanwhile, schools have 
also been offering programs that aim at develop­
ing multilingual competences in several lan­
guages. UNESCO (2011) mentions that this fact 
represents a challenge for current schooling con­
texts since the educational system should con­
form to the students’ needs and provide a proper 
education to be balanced with their social and 
cultural demands. Therefore, the professional 
preparation of language teachers which genera­
lly emerges in monolingual view should change 
to be a “multilingual turn” (Lucas et al., 2014). 
Teachers should be able to adjust their teaching 
approach from a one-language or monolingual 
perspective to a multilingualism that represents 
their students’ many languages in contact.

The world of education is in constant change. 
On one hand, educational policies intend to in­
troduce changes into the practices of teacher com­
munities operating in the practicum of schools 
(Fábián, 2004). On the other hand, current re­
search emphasises the importance of teachers’ 
ownership in fostering innovation processes. 
In a classroom, Borg (2006) argues that teacher 
attitude to educational policy and teaching 
approach is a robust predictor which will un­
doubtedly affect their performance. Moreover, 
researchers in the field argue that insight into 
teachers’ attitudes and beliefs are necessary to 
understand and improve language teaching and 
students’ learning (Haukas, 2016). Attitudes 
are the mental dispositions people have towards 

others and the current circumstances before 
making decisions that result in behaviour (Ba­
ker, 2006). Haukas (2016) adds that in the mul­
tilingual classroom, on that account, teachers 
play an essential role in fostering multilingual 
behaviour in the classroom, and their actions 
can exert significant influence on their students. 
Otherwise, multilingual students will miss the 
opportunity to use their second or third langua­
ge outside the home and slowly shift into the 
dominant language (Montrul, 2013).

Accordingly, Indonesia as a country of people 
from different ethnics, race, religions, culture, 
and language, multilingualism is one phenome­
non that could not be ignored by Indonesian 
people (Hamied, 2012). Schools should be res­
ponsible for accommodating students’ learning 
needs for such language education challenges 
and problems. The Indonesian government has 
been developing curriculums based on the stu­
dents’ need analysis and evaluation over time 
until now (Alwasilah, 2013). The current cu­
rriculum, Kurikulum 2013, was developed by 
the Ministry of Education and Culture of Indo­
nesia to promote the idea of multilingualism or 
linguistic diversity by preserving and maintain­
ing the diverse vernacular languages in Indone­
sia besides the enforcement of Bahasa Indo­
nesia as the national language (Renandya, 2004). 
English could also be used as a medium of ins­
truction for the foreign language class or any 
other subject in bilingual classes. It regulates 
the language of instructions as the means of 
communication in teaching and learning pro­
cess, which consequently become a special is­
sue to be considered by teachers in their multi­
lingual classrooms (Perpres, 2019). However, 
there has been little attention paid to the cultiva­
tions of the local language that most of the tea­
chers concern more on their teaching content 
than the language itself (Idris, 2014). Therefore, 
it is essential to explore teachers’ attitudes 
towards multilingual education in Indonesian 
curriculum, the government effort to support 
the implementation of the curriculum, and the 
appropriate multilingual classroom practices 
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for foreign language learning at schools. This 
research were aimed to answer two questions: 
1) what attitudes do FL teachers’ have toward 
Indonesian multilingual pedagogy? and 2) is the­
re any difference in teachers’ attitude towards 
Indonesian multilingual pedagogy based on 
their social demographic characteristics (gen­
der, age, teaching experience, and language of 
teaching)? 

Literature review 

Multilingualism in education

Regardless of the ability to communicate in 
more than one language, bilingualism and mul­
tilingualism have been debatable proven to be 
different in some aspects. Studies on third lan­
guage acquisition have highlighted the differen­
ces between the second (SLA) and third langua­
ge acquisition (TLA), and the advantages of 
multilingualism in the acquisition of additional 
languages (Jessner and Cenoz, 2019). Bilingua­
lism is defined by Jessner (2014) as the use of 
two languages in a person’s mind, while multi­
lingualism means the use of three or more lan­
guages by an individual. Multilingualism is mo­
reover associated with third language learning 
and acquisition, which encompasses the devel­
opment of cognitive flexibility (Cenoz, 2009). 
She claims that multilingual learners, having 
enhanced linguistic knowledge and experience 
in different languages, may obtain better quali­
ties of languages than monolingual learners and 
users. In addition, multilingual learners have a 
strong focus on multi-competence that in the 
process of learning the third language they de­
velop a meta-system based on their bilingual 
norm as a language user with emerging quali­
ties, which differ from those of a monolingual 
or even bilingual. Cenoz (2013) believes that 
these advantages are mostly connected to the 
broader linguistic repertoire as multilingual 
speakers. Moreover, Chenoz (2009) proves that 
multilingual learners’ cognitive flexibility would 
also be linked to the metalinguistic awareness 

and learning strategies they have developed in 
the process of acquiring previous languages.

Findings in TLA research show a higher-level 
ability of multilingual learners to shift strate­
gies and restructure their internal representa­
tions of the linguistic system (Chenoz, 2013, 
De Bot et al., 2007). They also concluded from 
their TLA studies that a student’s prior linguis­
tic experience influences the strategies which 
they adapt effectively and utilise in their foreign 
language classroom. Jessner (2008) claims that 
multilinguals are capable of making use of in­
trospective methodology as an adequate means 
to elicit metalinguistic thinking processes du­
ring target language performance. For example, 
they can perform better in a translation task by 
acknowledging and recalling the form of word 
associations. That way of thinking reveals the 
highly complex, dynamic, and non-linear pro­
cess of multilingual development, although that 
is not easy to be predicted. 

Researchers who emphasise the effects of bilin­
gualism or multilingualism on the learning pro­
cess believe that bi/multilingualism facilitates 
the acquisition of additional languages and im­
proves one’s cognitive functioning (Cenoz, 2009; 
De Angelis, 2007; García-Mayo, 2012). Multi­
lingual speakers have the potential to benefit 
from their repertoire, but their metalinguistic 
awareness and strategy development may not 
be similar since they will also be influenced by 
some factors such as learning support by pa­
rents or teachers. However, it has also been re­
ported that multilingual students may miss 
some opportunities to make the most of their 
language’s repertoire at times. For example, 
Nagy et al. (1993) prove that multilingual stu­
dents failed to associate words in English and 
Spanish, even if they were cognates. Traditional 
teaching may be one of the reasons for failure. 
In a diverse language background classroom, 
teachers used to teach the languages in isola­
tion, multilingual speakers could not have ade­
quate opportunity to make use of the advanta­
ges of their multilingualism. 
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Cenoz and Gorter (2017) proposed the need 
to focus on multilingualism in teaching and re­
search. They highlighted the importance of look­
ing at students as multilingual speakers who 
are different from monolingual speakers and 
have rich linguistic trajectories. They also con­
sider the need to look at the whole linguistic 
repertoire and to establish synergies between 
the different languages. The third dimension 
of focus on multilingualism is the social con­
text. This context includes the specific context 
of the school and the broader context in the 
community. Focus on multilingualism regards 
multilingual trajectories as dynamic and 
highlights the resources which the multilin­
gual learner has at his/her disposal.

Pedagogical translanguaging is closely linked to 
this multilingual approach to teaching because 
it uses the multilingual speaker’s resources to 
enhance language and content learning. In pe­
dagogical translanguaging, the multilingual re­
pertoire, the set of language varieties, should be 
activated to support language acquisition and 
metalinguistic reflection (Garcia and Wei, 
2014). Pedagogical translanguaging is unders­
tood as planned by the teacher inside the class­
room so that multilingual learners benefit from 
their whole linguistic repertoire (Cenoz and 
Gorter, 2017). 

In Indonesian context, discussing language teach­
ing is addressing the issue of language edu­
cation in a multilingual setting, where more 
than 700 local languages exist (Campbell and 
Grondona, 2008). Language users, apart from 
their mother tongues, have to learn and use 
the national language Bahasa Indonesia as a 
second language (L2) by the time they start 
their school. They also have to learn English 
as their foreign language (FL) as it is a com­
pulsory course at grade three and other addi­
tional FL at grade ten such as Arabic, German, 
Japanese, Chinese, and French. In such a si­
tuation, we cannot expect Grade 9 students to 
have English proficiency similar to that of 
their counterparts such as students in Singapore 

and the Philippines, where English is a second 
language.

The implementation of the bilingual program 
in Indonesia is absolutely worthwhile in endea­
vouring to prepare secondary school students 
to be competent bilinguals to face global cha­
llenges performing high competencies in their 
fields (Margana, 2009). Most of the Indone­
sian people are bilingual from birth. Indonesian 
people communicate in their mother langua­
ges at home. In the classroom context, mostly, 
teachers use Bahasa Indonesia as the national 
language and additionally English as a manda­
ted foreign language. That condition should 
be beneficial as Romaine (1995) suggests, in 
terms of meta-cognitive strands, students who 
use of two or more languages as a means of 
classroom communication practices would 
gain meta-cognitive awareness to deal with the 
use of the activated languages during communi­
cation practices both spoken and written com­
munication.

At school, a language teacher presents essential 
aspects of the language under study but also ap­
proaches language as a mediating tool for com­
munication. Language, then, is not exclusively 
an object of teaching but a means of communi­
cation and interaction. In a class with multilin­
gual and multicultural students, the method 
and approach employed by teachers should be 
effective and applicable (Herdina and Jessner, 
2000). Therefore, teaching languages requires 
sufficient teacher’s competence (personal, so­
cial, pedagogical, intercultural, emotional, and 
professional). It will affect and determine the 
result of the learning process and students’ per­
formance, especially in multilingual and multi­
cultural language learning (De Angelis, 2007). 

Multilingualism within the educational context 
cannot depend solely on the foreign language 
or the number of languages that are taught at 
school. It depends on some components that 
are essential in promoting and facilitating the 
language learning. As teachers are likely to be 
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the first point of contact for students when learn­
ing foreign language, assessing their attitudes 
may help the school’s administrators and fo­
reign language policy makers or curriculum 
developers to understand their feelings and po­
sition in teaching foreign language classrooms. 
Teachers’ attitudes play an essential role in fos­
tering multilingual behaviour in the language 
classroom, and their actions can exert signifi­
cant influence on their students (Lasagabaster 
and Huguet, 2007).

Previous related studies 

Some studies have investigated teachers’ attitu­
des and behaviour regarding multilingual con­
text and pedagogy. A study about teachers’ be­
lief on the role of prior language knowledge in 
language learning was conducted by De Angelis 
(2011). The study also explored 176 school tea­
chers’ perception of the usefulness of language 
knowledge in modern society and their teach­
ing practices to be used with multilingual stu­
dents. The participating teachers were from 
Italy, Austria and Great Britain who teach di­
fferent subjects like Languages, Science, Lite­
rature, or Physical Education shared similar 
views to most of the questionnaire statements. 
For example, they agree that knowing a lan­
guage helps students learn another one and 
that students who are familiar with several 
languages could achieve better results across 
all disciplines. Even though, some teachers do 
not believe that knowing a language may be 
useful when learning other languages. De An­
gelis (2011) found that a large number of tea­
chers across the three countries show little 
awareness of how languages interact in mind 
and seem to think that language interactions 
give rise to confusion and delays when learning 
the second language.

Regarding multilingual pedagogy, Danping Wang 
(2016) explores what students and teachers 
think and do about translanguaging practices in 
beginner classes in Chinese universities. The 

survey of 201 students describes that 50% of 
them were inclined to a multilingual form of 
instruction that they could make use of their 
linguistic resources for meaning negotiation. 
On the other hand, teachers show their con­
tradictory attitudes towards classroom langua­
ge choices. Some of them experienced difficul­
ties to fit in with multilingual pedagogy; others 
have implemented and developed a trans­
languaging pedagogy. Wang (2016) discove­
red that language teachers should be more 
aware of three substantial aspects of trans­
languaging: re-new their knowledge on langua­
ge learning, especially on language acquisition, 
facilitate structured translanguaging strategies 
and develop a transformative teachers-students 
role. 

Methods

The researchers explore the attitudes of foreign 
language teachers at secondary schools towards 
multilingual education curriculum by emplo­
ying descriptive quantitative research design 
using a survey method. In this study, the resear­
chers decided to use a cross-sectional survey 
rather than a longitudinal survey because this 
study collected the data at a single point in time 
(Creswell, 2016). The questionnaires were dis­
tributed online through Google Form to 100 
high school foreign language teachers who 
teach at secondary schools in one of Indonesian 
provinces and approved to become the partici­
pant of the study. The first part of the survey is 
a socio-demographic characteristic question­
naire that requested the participants’ informa­
tion of their age, gender, language of teaching 
language, and teaching experience (see Table 
1). Some previous studies suggest that the be­
lief and practices of female and male teachers 
may systematically differ so that the researchers 
control for the mentioned socio-demographic 
background (OECD, 2009). The second part 
was 18 statements developed by the researchers 
because they were closely related and appro­
priate to this study.



Failasofah, Mukminin, Masbirorotni, Abrar, Fajaryani, Fortunasari, Hidayat and Habibi

126 • Bordón 74 (3), 2022, 121-137, ISSN: 0210-5934, e-ISSN: 2340-6577

Table 1. Participants’ socio-demographic 
information

Variables Sub-variables

The 
respondents 

(N:100)

F (%)

Gender
Female
Male

87 (87%)
13 (13%)

Age (years)
30-39 y/o 
40-49 y/o

53 (53%)
47 (47%)

Length of teaching 
experience

0-5 years
6-11 years
12-17 years
18-23 years
24-29 years

33 (33%)
32 (32%)
19 (19%)
13 (13%)

3 (3%)
Foreign Language English

Mandarin
Arabic
German
Japanese
France

50 (50%)
12 (12%)

7 (7%)
15 (15%)

7 (7%)
9 (9%)

In the present research, a close-ended question­
naire design with statements was formulated 
for gathering the data as the second part of the 
survey. The questionnaire was developed based 
on some experts’ theories in multilingual edu­
cation. There are three main themes: multilin­
gual education knowledge, language education 
policy in Indonesia, and multilingual classroom 
practices (see Table 2). As a Likert scale seems 
to be useful for measuring the attitude, opinion, 
and perception, understanding of participants 
about a phenomenon, the second part of the 
questionnaire was developed to 18 items with a 
5-point Likert scale (5 = strongly agree, 4 = 
agree, 3 = neither agree nor disagree, 2 = disa­
gree, and 1 = strongly disagree). A pilot study 
was conducted in order to provide evidence for 
the reliability of the research instruments. Ba­
sed on the result of the analysis of Cronbach 
alpha, it was found that the value of α was .732. 
So, it can be concluded that this questionnaire 
is reliable. 

For its validity, the researchers piloted the 
instrument by using “think – aloud interview” 

(Neuman, 2014) with the participants who 
were not part of this study. The researcher 
asked other 11 foreign language teachers to 
take part. Through the technique, the foreign 
language teachers were asked to articulate their 
thoughts about the questionnaire, while the re­
searchers took note of their thoughts (Johnson 
and Christensen, 2008). Through this techni­
que, the researchers were able to measure if 
non-sample participants obtain the same un­
derstanding of the questionnaire with the re­
searchers. 

Table 2. Categories of the questionnaire

Main categories Sub-categories

Multilingualism 
Education policy

Context, Advantage, 
Disadvantage

Foreign Language 
Education in Indonesia

Policy, Curriculum, 
Implementation, support/
training

Multilingual Classroom 
Practices

Translanguaging (mother 
tongue, the national language, 
and foreign language), 
Dialect, Prior Cultural 
Knowledge, Code-Switching

For data analysis, after the data were collected, 
the researchers computerised the data and 
saved them into Microsoft Excel. The resear­
chers then calculated the data and measured 
their frequency, percentage, mean, and standard 
deviation to investigate the teachers’ attitude. 
The mean score of participants attitudes was 
calculated to indicate their overall attitudes in­
terpretation: from 1.00 until 2.00 represents 
low, from 2.01 until 3.00 represents moderate­
ly low, from 3.01 until 4.00 represents modera­
tely high, from 4.01 until 5.00 represents high 
(Nunnally, 1997). We also used t-test and MA­
NOVA to evaluate the differences among inde­
pendent variables. 

The researchers covered the identities of people, 
places, and research site using made-up names 
to keep the rights of human participants. By 
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signing the research consent form, the partici­
pants also confirmed that their contribution 
was totally volunteering, and their demogra­
phic information would be privately treated.

Results  

As shown in Table 1, the study has four indepen­
dent variables, each of which has at least two le­
vels: gender (female or male), age (30-39 years 
old or 40-49 years old), length of teaching expe­
rience (0-5 years, 6-11 years, 12-17 years, 18-23 
years, or 24-29 years), and the foreign language 
taught (English, Mandarin, Arabic, German, Ja­
panese, or France). The data from the distribu­
ted questionnaire have been gathered from 100 
participants. Most of the participants are female 
(87%), most are between 30 to 39 years of age, 
most of them have been a teacher for around 0-5 
years (33%), and most are English teachers 
(50%). As it is seen at Figure 1, the description 
of overall mean scores of all statements of the 
three categories reveal the majority level of inter 
of teachers’ attitudes towards multilingual edu­
cation and practices. Out of 18 statements, it is 

indicated that the participants’ attitudes towards 
11 statements regarding multilingual education 
are high (mean scores are more than 4.00). Six 
statements are moderately high (mean scores are 
between 3.01 and 4.00), and one statement is 
moderately low (mean score is 2.69). The high­
est mean score is shown by participants’ attitude 
towards the third statement “learning another 
language could cultivate openness to other 
people’s language and culture” (mean = 4.54). 
The lowest mean score is shown by participants’ 
attitude towards the second statement “besides 
their mother tongue and Bahasa Indonesia, mul­
tilingual students have to be native-like profi­
cient in their foreign language” (mean = 2.69).

The result of t-test analysis was obtained based 
on two participants’ socio-demographic back­
ground: gender and age. 53 participants were 
between 30 to 39 years old (M = 3.9225, SD = 
.47572) and 47 participants who are between 
40 to 49 years old (M = 4.0355, SD = .35723). 
Table 3 shows that there is no difference bet­
ween teachers’ attitudes of the two groups of 
age towards multilingual education (F = 1.267 
and sig. 2 tailed = .187).

Figure 1. Mean scores of the participants’ attitudes towards multilingual education 
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Table 3. The difference of teachers’ attitude based on age

Independent Samples Test

Levene’s Test 
for equality of 

variances
T-test for equality of Means

F Sig.
t

df
Sig. 

(2-tailed)
Mean 

Difference
Std. Error 
Difference

95% Confidence 
Interval of the 

Difference

Lower Upper

Multilingual 
Education

Equal 
variances 
assumed 1.267 .263 -1.330 98 .187 -0.113 0.085 -0.281 0.055

two groups of gender towards multilingual edu­
cation (F = 1.460 and sig. 2 tailed = .500). It 
means that almost all participants have positive 
attitude towards multilingual education.

T-test output (see Table 4) from 87 female tea­
chers (M = 3.9868, SD = .44381) and 13 male 
teachers (M = 3.9008, SD = .27900). T-test also 
shows that there is no significant difference the 

Table 4. The difference in teachers’ attitude based on gender

Independent Samples Test

Levene’s Test 
for Equality of 

Variances
T-test for Equality of Means

F Sig. t df
Sig. 

(2-tailed)
Mean 

Difference
Std. Error 
Difference

95% Confidence Interval 
of the Difference

Lower Upper

Multilingual 
Education

Equal 
variances 
assumed 1.460 .230 0.677 98 .500 0.086 0.126 -0.165 0.338

Findings of the MANOVA test are shown in the 
table below. To compare independent variables 
across dependent variables, the Wilks’ Lambda 
test was chosen for the analysis to get the more 
robust result (Pallant, 2007). From the Table 
5, in general, it is evident that there is no sig­
nificant difference among six different foreign 
languages taught by the participants towards 

multilingual education (F = .562 and sig. = .728 
> .05), towards language education policy in 
Indonesia (F = .932 and sig. = .464 > .05), and 
towards multilingual classroom practice (F = 
.825 and sig. = .535 > .05). In investigating the 
difference among variables, a comparison bet­
ween groups on each dependent variable is 
shown in Table 5. 
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Table 5. The difference of teachers’ attitude based on their subject of teaching

Dependent Variable Independent Variable Mean Sum Mean Square F Sig.

Multilingual education 
knowledge

English 3.983 .098 .562 .728
Mandarin 3.931
Arabic 3.857
German 4.044
Japanese 4.190
France 4.000

Language education 
policy in Indonesia

English 3.816 .309 .932 .464

Mandarin 3.833
Arabic 4.029
German 3.813
Japanese 4.229
France 4.044

Multilingual Classroom 
practice

English 3.980 .239 .825 .535
Mandarin 3.880
Arabic 4.041
German 4.076
Japanese 4.327
France 4.160

 
Table 6. The difference in teachers’ attitude based on their teaching experience

Dependent Variable Independent Variable Mean Sum Mean Square F Sig.

Multilingual education 
knowledge

0-5 years 4.000 .089 .508 .730

6-11 years 4.010

12-17 years 3.921

18-23 years 3.975

24-29 years 4.277

Language education 
policy in Indonesia

0-5 years 3.939 .491 1.516 .204

6-11 years 3.869

12-17 years 3.842

18-23 years 3.677

24-29 years 4.533

Multilingual Classroom 
practice

0-5 years 4.096 .285 .992 .416

6-11 years 3.960

12-17 years 3.955

18-23 years 4.011

24-29 years 4.523
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Another MANOVA test was conducted to inves­
tigate the difference between different lengths 
of the participants’ teaching experience (inde­
pendent variables) across multilingual educa­
tion categories (dependent variables). The BOX 
M test (F = 2.162 and sig. = 003 > .001) that 
participant’s groups are homogeneous. Table 6 
demonstrates that there is no significant diffe­
rence among five groups of participants based 
on their teaching experience, towards multilin­
gual education (F = .508 and sig. = .730 > .05), 
towards language education policy in Indonesia 
(F = 1.516 and sig. = .204 > .05), and towards 
multilingual classroom practice (F = .992 and 
sig. = .416 > .05). Participants showed that they 
share a positive attitude towards multilingual 
education, language education policy in Indo­
nesia, and multilingual classroom practices.

Discussion

The present study is intended to explore the fo­
reign language secondary school teachers’ atti­
tude towards multilingual pedagogy, language 
education policy, and multilingual classroom 
practices. Multilingual context refers to con­
texts where more than one language is used in 
or out-of-school settings. The findings describe 
that the majority of the foreign language tea­
chers participating in this study have a positive 
attitude towards multilingual pedagogy. Out of 
18 statements, it is indicated that the partici­
pants’ attitudes towards 11 statements regar­
ding multilingual education are high (mean 
scores are more than 4.00), six statements are 
moderately high (mean scores are between 3.01 
and 4.00) and one statement is moderately low 
(mean score is 2.69).

The highest mean score is shown related to par­
ticipants’ attitude towards the third statement 
about multilingual education advantage “learn­
ing another language could cultivate openness to 
other people’s language and culture” (mean = 
4.45). It is followed by the fifth statement, which 
also explore their attitude towards the benefit of 

multilingual education “learning other langua­
ges can build students ability to use languages in 
context” (mean = 4.4). This result could mean 
that most of the participants of this study belie­
ve that multilingual education contributes to 
some benefit for their students. Two of the bene­
fits are that multilingual students are more aware 
of another culture and appear develop the ability 
to use languages in contexts. 

Learning another language can assist students 
in learning about their own culture and lead to 
recognising other cultural conditioning (Liddi­
coat and Crozet, 1997). From their reading and 
writing in two or three different languages, they 
can enjoy literature in each language. Students 
are recommended to find the appropriate mo­
del of expression and grammatical construction 
to be successful in communication in other lan­
guages. Moreover, being multilingual, students 
will gain the ability to create a deeper unders­
tanding of different traditions and ways of think­
ing and behaving. As teachers’ attitudes during 
the learning process also affect students’ attitu­
de formation, change and maintenance (Lasa­
gabaster and Huguet, 2007), their positive atti­
tudes towards multilingual advantages would 
be a constructive component in their teaching 
foreign language process. 

Many language acquisition researchers discuss 
the benefits of multilingualism over monolin­
gualism, such as cognitive and social advanta­
ges, including skills in code-switching. Lambert 
and Tucker (1972) describe some shreds of evi­
dence from research in learning other langua­
ges suggest that multilingual children show 
greater cognitive flexibility and creativity in 
problem-solving. Bilingual children have two 
or more words for each object and idea, and di­
fferent meanings are sometimes attached to 
words by the two languages. This behaviour 
means that a bilingual person may develop the 
ability to think more flexibly. 

Regarding this, most of the participants agreed 
that multilingualism could help students looking 
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at issues from a different perspective. They could 
quickly transfer the ideas into another language 
that they have understood, and they thought that 
it was helpful to have more choices in literature. 
Multilingual awareness, as the primary element 
of the knowledge of second or third language stu­
dents (Jessner, 2008), is their asset to attempt to 
think critically. However, developing students’ 
thinking process is primarily facilitated by the 
teachers themselves (Fábián, 2015). Teachers 
should scaffold their students to be able to deve­
lop a skill, or an understanding of new concepts 
and most of the participants show that they have 
a positive attitude towards the statement regar­
ding the scaffolding in a foreign language class­
room is moderately high (mean = 3.63). 

The lowest mean score could be seen at the par­
ticipants’ attitude towards the second statement 
asking their response to foreign language lear­
ners target proficiency “besides their mother 
tongue and Bahasa Indonesia, multilingual stu­
dents have to be native-like proficient in their 
foreign language” (mean = 2.69). This result 
shows that most of the participants do not agree 
with the statement, which means they think 
multilingual students do not have an obligation 
to achieve native-like proficiency when learn­
ing the language. They need the language for 
the various personal reasons in learning another 
language—their religious beliefs, their interna­
tional careers, their holidays, or their online 
activities. They require the second language for 
an efficient L2 user, not for those of a native 
speaker (Dornyei, 1990). 

Labov’s studies prove that L2 learners are diffe­
rent from other groups in that all the others are 
native speakers (Cook, 1997). Most language 
teachers and students presume that they aim to 
be as close as possible to a native speaker of the 
second language. Cook (1997) adds that in terms 
of the usual definition of the native speaker as a 
person speaking the language they acquired 
from birth, this is in principle unachievable by 
that definition. The objective of language learn­
ing is also different for multilinguals. They do 

not aim to master a language for all purposes 
and functions. They master the codes that are 
sufficient for the functions they want that lan­
guage to perform. There is no need to develop 
proficiency in all the languages for the same 
purposes or the same language for all purposes 
(Canagarajah and Wurr, 2011).

This study mainly reveals that the foreign lan­
guage teacher participants share an almost uni­
form attitude that they admitted multilingual 
education has essential benefits for their stu­
dents. Granted that participants are at variance 
with age, teaching experience, gender, and fore­
ign language, there is no significant difference 
in their attitude towards multilingual education 
and practices. They also view that the govern­
ment have not been provided and accommoda­
ted proper supports for multilingual classroom 
practices especially for secondary schools. Even 
though, the governmental institutions are res­
ponsible for initiating, supporting, supervising, 
and evaluating the multilingual education poli­
cy (Hamied, 2012).

Conclusion

In conclusion, since societies are continually 
drawing on and using multiple languages, no 
one can avoid the fact that multilingualism is a 
reality around the world today. In schools, stu­
dents’ ethnography background (such as lan­
guage knowledge, culture, social, and ethnici­
ty) should be considered in developing a foreign 
language teaching method and approach in or­
der to help them comprehend and learn the lan­
guage in context. Teacher attitudes to educa­
tional policy and teaching are such a strong 
predictor which will certainly affect his or her 
performance in the classrooms. The findings of 
this study reveal the foreign language teachers 
are aware of the benefits of multilingualism and 
have positive attitude towards some multi­
lingual practices. Foreign language teachers’ 
attitude towards the language curriculum and 
teaching practices required for the multilingual 
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educational context is significantly essential for 
the curriculum implementation success. This 
study provides necessary information about 
multilingualism and multilingual pedagogy to 
the currently limited literature in Indonesia. 

Further researchers could improve on it to ex­
plore more in-depth information by expanding 
and adapting the instrument based on the futu­
re evolution of the multilingual education re­
search area.
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Resumen

Cultura, lengua y educación multilingüe: actitudes de los profesores de lengua extranjera  
hacia la política multilingüe en Indonesia

INTRODUCCIÓN. En un aula multilingüe, los profesores juegan un papel fundamental a la hora 
de fomentar la actitud y el comportamiento multilingüe en la escuela, ya que sus acciones pueden 
influir considerablemente en sus alumnos. Este estudio pretende explorar las actitudes de los 
profesores hacia la política multilingüe y la pedagogía multilingüe. Por lo tanto, las teorías sobre 
la política educativa lingüística y la pedagogía y las prácticas multilingües se discuten como 
orientación. MÉTODOS. El estudio utilizó un diseño de investigación de encuestas y los cuestio-
narios se enviaron en línea para recopilar los datos. Los participantes fueron 100 profesores de 
lenguas extranjeras que enseñan en escuelas secundarias de una provincia de Indonesia. Se les 
pidió que respondieran voluntariamente a tres temas principales en el cuestionario: conocimien-
to de la educación multilingüe, política de educación lingüística en Indonesia y prácticas en el 
aula multilingüe. Se emplearon la prueba t y MANOVA para investigar la diferencia entre las va-
riables. RESULTADOS. Los análisis descriptivos e inferenciales revelaron que las actitudes hacia 
la pedagogía multilingüe implementada en Indonesia eran casi uniformes entre los diferentes 
profesores de lenguas extranjeras teniendo una actitud positiva. De 18 afirmaciones, las puntua-
ciones medias altas están relacionadas con la creencia de que aprender otro idioma podría fomen-
tar la apertura hacia el idioma y la cultura de otras personas y aprender diferentes idiomas puede 
desarrollar la capacidad de los estudiantes para usar idiomas en un contexto. DISCUSIÓN. Dado 
que los participantes varían según la edad, la experiencia docente, el género y el idioma extranje-
ro, no hay una diferencia significativa en su actitud hacia la educación y las prácticas multilin-
gües. La mayoría de los participantes de este estudio cree que la educación multilingüe contribu-
ye a algún beneficio para sus estudiantes. Sin embargo, los resultados también muestran que los 
participantes también ven que el gobierno no ha proporcionado ni adaptado los apoyos adecua-
dos para la educación multilingüe.

Palabras clave: Multilingüismo, Pedagogía multilingüe, Actitudes de los docentes, Enseñanza 
de lenguas extranjeras.

Résumé

Culture, language et éducation multilangue : les attitudes des enseignants en langue étrangère 
envers les politiques de multilinguisme en Indonesie

INTRODUCTION. Dans une salle de classe multilingue, les enseignants jouent un rôle essentiel 
en encourageant et en favorisant l’attitude et le comportement multilingues à l’école car leurs 
actions peuvent considérablement influencer leurs élèves. Cette étude vise à explorer les attitu-
des des enseignants envers la politique du multilinguisme et la pédagogie multilingue. Par consé-
quent, les théories sur la politique linguistique éducative et la pédagogie et les pratiques multi-
lingues sont discutées à titre indicatif. MÉTHODES. L’étude a utilisé une conception de recherche 
par sondage et les questionnaires ont été envoyés en ligne pour recueillir les données. Les parti-
cipants étaient 100 professeurs de langues étrangères qui enseignent dans des lycées d’une pro-
vince indonésienne. Il leur a été demandé de répondre volontairement à trois thèmes principaux 
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dans le questionnaire : leurs connaissances en matière d’éducation multilingue, en matière de 
politiques linguistiques en Indonésie et en matière de pratiques en salle de classe multilingue. Le 
test t et MANOVA ont été utilisés pour étudier la différence entre les variables. RÉSULTATS. Les 
analyses descriptives et inférentielles ont révélé que les attitudes envers la pédagogie multilingue 
mise en œuvre en Indonésie étaient presque uniformes parmi les différents enseignants de lan-
gues étrangères, ayant une attitude positive. Sur 18 affirmations, les scores moyens élevés sont 
liés à la conviction que l’apprentissage d’une autre langue pourrait cultiver l’ouverture à la langue 
et à la culture des autres et que l’apprentissage de différentes langues peut renforcer la capacité 
des élèves à utiliser les langues en contexte. DISCUSSION. Étant donné que les participants 
diffèrent en termes d’âge, d’expérience d’enseignement, de sexe et ils n’enseignent pas la même 
langue étrangère, or il n’y a pas de différence significative dans leur attitude à l’égard de l’éducation 
et des pratiques multilingues. La plupart des participants à cette étude pensent que l’éducation 
multilingue apporte certains avantages à leurs élèves. Pourtant, les résultats montrent également 
que les participants estiment que le gouvernement n’a pas fourni et adapté les soutiens appro-
priés pour une éducation multilingue.

Mots-clés : Multilinguisme, Pédagogie multilingue, Attitudes des enseignants, Enseignement des 
langues vivantes étrangères.
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