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INTRODUCTION. Digital storytelling is an enriching pedagogical strategy that promotes lan-
guage proficiency or literacy in monolingual educational contexts. However, there is a lack of
studies that show comparative evidence based on quantitative data on the positive effects of
digital storytelling/storytelling for foreign language teaching in a bilingual or non-bilingual
educational context. The purpose of this research is to determine the positive effects of the
use of digital storytelling/storytelling for foreign teaching in a bilingual or non-bilingual En-
glish context regarding linguistic competence (oral and written skills). METHOD. To achieve
this goal, a search of scientific literature from 2000 to the present was carried out in the data-
bases Scopus, Web of Science, ERIC, Scielo and Dialnet. RESULTS. The results obtained indi-
cate improvements in oral and narrative skills with the use of ST and STD in all educational
stages and more proficiency on language proficiency in secondary education and university in
non-bilingual contexts. DISCUSSION. These empirical results suggest the useful implications
of ST and STD in monolingual contexts in various languages to increase the academic, person-
al and professional development in line with the SDGs of the 2030 Agenda.

Keywords: Storytelling, Digital storytelling, L2, Bilingualism.

Introduction

The art of telling stories also known as storytelling is the innate capacity of human beings to tell
stories using their voices accompanied with gestures and movements to be transmitted more effec-
tively. This oral transmission dates back to ancestral times, constituting a widely used cultural and
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pedagogical technique (Crespo-Cardenas & Cardenas-Cordero, 2021) that is currently enriched
with access to digital tools, giving rise to digital storytelling (Robin, 2016).

Both traditional storytelling (ST) and digital storytelling (STD) (from here referred to as ST, STD)
are framed in a constructivist learning process that promotes the development of knowledge and
behavioral reflection in attractive scenarios for learning (Reyero Sdez, 2019). The didactic experi-
ences carried out so far with ST and STD in the mother tongue point to improvements in linguistic
competence and educational, personal and social knowledge (Del-Moral Pérez et al., 2019). In the
area of language teaching, ST and STD, promote opportunities to practice the language favoring
language skills, giving meaning to experiences, role-playing and fostering social interaction and
collaborative learning (Rahimi & Yadollahi, 2017). However, there are differences between ST and
STD in the format with the latter adding a multimodal context with images, sounds, text and nar-
ratives (Maureen et al., 2017). In recent years, with the inclusion of digitization in classrooms and
as a complement to pedagogical instruction, STD is being used more by teachers as a communica-
tive and motivational tool for learning. Specifically, existing studies in language learning show that
teachers are initiating its use in class because they observe that it favors student motivation and the
improvement of oral and written language skills (Tecnam, 2013; Yang et al., 2020).

In this context, we aim to examine the positive effects of using ST or STD in classrooms to improve
English as a foreign language in bilingual or non-bilingual educational contexts. Despite the multiple
educational interventions that are being carried out with ST or STD in the teaching of languages such
as English, technology and interculturality, little is known about their empirical effectiveness. There-
fore, the purpose of this systematic review is to analyze in an objective, quantitative and experimental
way the existence of differences in the positive effects between using ST or STD in English as a foreign
language for learners in bilingual or non-bilingual educational contexts. In this way, empirical evi-
dence is provided on the positive effects of the application of these techniques (ST and STD) in the
language classroom, since teaching should be focused on the contextualization of learning (Riivari et
al., 2021). Consequently, the following questions arise: which ST or STD pedagogical strategy has
more positive effects on improving students’ language skills in learning English as a foreign language;
which language skills do students with ST and STD improve in English as a foreign language in bilin-
gual or non-bilingual educational settings; and which language skills do students with ST and STD
improve in English as a foreign language in bilingual or non-bilingual educational settings?

The empirical results of this study suggest useful educational implications for teachers not only of
English as a second and/or foreign language in bilingual and non-bilingual educational contexts
but also for teachers in monolingual and bilingual contexts in various languages, where optimizing
language competence (or some of its skills) is the basis for optimal academic, personal and profes-
sional development, in line with the Sustainable Development Goals of the 2030 Agenda.

Digital storytelling and linguistic competence in EFL

Currently, existing research on ST or STD evidence at a general level, its usefulness to develop
autonomous learning, linguistic competence, literacy, critical thinking and values education (EIl-
lis & Brewster, 2014; Melzi et al., 2023; Tanrikulu, 2020) and; at a more specific level in language
teaching, to help learners especially in oral and written language skills (Hava, 2019; Yang et al.,
2020). For Werker & Hensch (2015) it is fundamental to identify the main characteristics of
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early language learning for the acquisition of another language as L2 and for bilingualism. This
language development in EFL or bilingual contexts determines the feasibility of practicing ST
from early ages to adulthood to optimize language proficiency as it provides a model of speech in
a learning context (Sintonen, Kumpulainen & Vartiainen, 2018).

ST is the art of storytelling as a chronologically ordered series of events where the earlier ones
cause the later ones (Huang & Grant, 2020). This ancestral art is also cross-disciplinary however,
in this article we will focus on the power of storytelling in the pedagogical practice with which
participants develop their communicative skills and exercise emotional and socio-collaborative
abilities (Robin, 2016). The acquisition of this narrative competence as the ability to understand
and produce stories (del Moral et al., 2015) ranges from the enumeration of actions and charac-
ters to the articulation of a complete story, with an initial conflict and a coherent resolution
(Merino, 2017). This involves the production of a coherent text, with the inclusion of a title,
where actions linked by causal and temporal relationships lead to a coherent denouement and
the use of ritualized opening and closing formulas (Betancourt & Caro, 2020). Added to this,
Sparkes (2000) notes “In the telling, listening, and reading of stories the opportunity arises to
share experiences about our own lives and the lives of others” (1), living through our stories and
learning from others through their stories.

The ST with or without digital technology constitutes a pedagogical strategy that emphasizes the
relevance of the active student and the teacher as a mediator of learning, promoting a construc-
tivist education of the teaching-learning process (Reyero Saez, 2019). ST gives voice to students
and allows them to share personal experiences, customs and values that otherwise would be si-
lenced. Both ST and STD share the main elements of the story such as scene, plot, characters,
theme, conflict and resolution. However, ST versus STD lacks a written format, prior preparation
time and the audience is passive, because it is an exercise of constant listening where they imag-
ine what is happening and respond orally and immediately to the narrator, whereas, STD is char-
acterized by an always active audience, a flexible, changing and multimodal story with the incur-
sion of images and sound (Villalustre Martinez & Del Moral Pérez, 2014). Currently, existing
research on ST or STD evidence at a general level, its usefulness in developing autonomous
learning, language competence, literacy, symbolic play, creativity, critical thinking and values
education (Melzi et al., 2023; Tanrikulu, 2020) and; at a more specific level in language teaching,
helping learners especially in oral and written language skills (Hava, 2019; Yang et al., 2020).

In foreign language learning, studies with ST (August et al., 2005; Miller et al., 2006) indicate
that, there is a highly predictive relationship between oral narrative skills and listening compre-
hension. In the same vein, Govindarajan & Paradis (2019) evidenced that the amount of English
exposure among school-going children helped predict narrative skills, however, the amount of
English (from non-English speakers) and its use at home did not help predict English macro-
structure and microstructure skills. Recent research found improvement in vocabulary (Wright
& Dunsmuir, 2019), intonation and sound patterns (Rezende Lucarevschi, 2018) and inclusion
of grammatical patterns (Yunita et al., 2019). Uccelli & Pdez (2007), researched the oral narrative
skills of bilingual children from infant to first grade of primary school, and found significant
changes between Spanish and English students, concerning knowledge of story structure (e.g.,
story quality, sequence, story elements) in both infant and first grade of primary school. On the
contrary, there was no direct relationship between students’ language scores (verbs, conjunc-
tions) in both languages. In the written linguistic dimension, Adam (2015) analyzed the effect of
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stories in written narratives among learners of English as a foreign language reflecting that em-
ploying this genre contributes to improving written proficiency. Aparicio & Pérez (2020) in the
area of narrative skills refer to how these skills positively affect reading comprehension in En-
glish and among bilingual students of Spanish and English. It has also been shown that a shared
narrative activity between adults and children establishes the pillars for oral language, literacy
and contributes to social and emotional development (Melzi et al., 2023).

STD is a pedagogical strategy on the rise due to its attractive qualities, dynamism and immersive
capacity (Trichopoulos, et al., 2023). In foreign language learning, STD evidences improvements
in English writing skills being English as a second language (Zakaria & Abdul Aziz, 2019), in
oral and written skills (Hwang et al., 2016; Rubino et al., 2018; Sarica & Usluel, 2016), in listen-
ing comprehension (Abdolmanafi-Rokni & Qarajeh, 2014), in vocabulary learning and in read-
ing comprehension (Chang et al., 2013). In the same vein, Short (2012) states that generally, the
use of stories supports literacy development in the context of learning English as a first language
and Hava (2019) finds improvements in language and digital proficiency skills, as well as in stu-
dents’ emotional engagement with the target language.

In this described approach to the use of ST and STD in foreign language learning, this research aims
to propose a systematic review that provides experimental empirical evidence of the positive effects
of using ST or STD in the classroom to improve English as a foreign language, both in bilingual and
non-bilingual educational environments, being aware of the curricular and methodological differ-
ences between these two types of contexts. These educational strategies can be relevant and moti-
vating for the teaching-learning process of foreign language proficiency. In the review conducted so
far, there is a lack of research that provides data using experimental designs on the positive effects
of the use of ST vs. STD in foreign language learning. Therefore, a review is made in several inter-
national databases that provide quantitative experimental data on the positive effects of ST and STD
at different educational stages, being aware of the existing differences between educational systems.
The results of this proposal could contribute to the scientific literature by providing knowledge (to
teachers and parents) about the pedagogical strategy (ST vs. STD) that provides more positive ef-
fects on foreign language learning and development in English as a foreign language classrooms.

Method

The selection of articles for the systematic review is performed following the guidelines of the Pre-
ferred Reporting Items for Systematic Reviews (PRISMA) methodology. PRISMA contains 27 indica-
tors that constitute a checklist and a flow chart with three phases (identification, screening and in-
cluded) to facilitate the design and development of a protocol and critical appraisal (Page et al., 2021).

Eligibility criteria: inclusion and exclusion

The articles included in this work were selected based on the following inclusion criteria: (i)
period between 2000 and 2023 years; (ii) open access; (iii) empirical studies (article or proceed-
ings); (iv) written in English and Spanish; (v) control and experimental groups studied; (vi)
foreign language teaching; (vii) age that includes the entire educational stage from early child-
hood to the end of university, approximately twenty-three years.
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The exclusion criteria used were: (i) no terms related to storytelling or story appeared; (ii) books
or book chapters; (iii) theoretical reviews without quantitative data or experimental designs.

Search strategies

In this article, a comprehensive review of empirical research from the last 23 years is conducted,
selecting those focused on the use of storytelling in foreign language learning in bilingual and
non-bilingual contexts. The search was conducted in December 2023 in English and Spanish.
The databases consulted are Scopus, Web of Science, ERIC, Scielo and Dialnet, using descriptor
terms such as storytelling (i) (e.g., history, stories, storytelling, digital storytelling, retelling the

story, oral tradition, narrative) and secondly terms related to (bilingual education, English as a

FIGURE 1. PRISMA protocol for the systematic review

Identification of studies via databases and registers ’
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Records identified from Records removed before
g Databases (n = 103) screening:
= WOS (n = 10) Duplicate records removed
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"§ Scielo (n = 0) open access (n = 63)
Dialnet (n = 2)
 S—
) l
Records excluded no
——
Records screened empirical data (n = 23)
(n=35)

Screening

Records excluded para meta-
Records assessed for eligibility | — 5 analysis. No required data
(I’l = 35) (1’1 - 7)

= OO

Records of included
studies for systematic
revision (n = 12)

Records of included
studies for metaanalysis
(n=3)

[ T o J

Source: own elaboration.
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second language, English as a foreign language) and, finally, elements related to literacy (multi-
modal texts). The search formula used with the Boolean operator (and/and) is the following:
(storytelling OR oral tradition OR narrative OR story OR story OR retelling) AND (bilingual OR
efl OR ell) AND literacy. In this work, secondary sources are explored in Google and Teseo.

The search yielded 103 publications in all the databases analyzed, specifically, 10 from WoS, 81
from Scopus, 10 from ERIC, 0 from Scielo and 2 from Dialnet. The process followed is to elimi-
nate 5 repeated publications, then to eliminate 63 articles to which there is no access and to
eliminate 23 research that have qualitative data. Therefore, 12 publications were selected for the
systematic review. Figure 1 shows the flow chart following the indications of PRISMA (Page et
al., 2021) for the selection of the publications included in this systematic review.

Coding Procedure

The papers included in the research are reviewed by the two authors independently and discrep-
ancies are resolved with 100% consensus. Afterward, a coding protocol is used to help solve
ambiguities, reflecting and resolving discrepancies 100%.

With the selected publications, Table 1 is prepared with the main details of the papers included,
indicating authors and year of publication, country of study, size and sample, English as a foreign
language in a bilingual or non-bilingual context with English as the second language, study
groups and main result. This table is created in Microsoft Excel independently by the two au-

thors for data agreement. The EndNote bibliographic manager was used.

TABLE 1. Included studies in systematic review

EFL (Bilingual/

Reference Country  Sample non-bilingual) Groups Results
. 101 . . Control group (49): ST  Significant positive
C[a;lt 111(02—(§Z2111€)sta Ecuador (19-22 ;P;iﬁﬁ{ffllgllls}l Experimental group (52): impact (p< 0.0001) on
etat, years) g STD (Storybird) writing with STD.
32 Control group (49): ST~ Control group better
Chiu & Chen Tai 12-13 Chinese/ English (face to face) than experimental group
(2020) aiwan yeal_‘s) Non-bilingual Experimental group (52): with greater vocabulary
STD (skype) acquisition
Chubko et al.  kyrgyzstan 3.0 boys/ Kirguish/ English Conm.)l group (6): ST . Positive effect of STD on
. girls (12-15 o1 Experimental group (6): .
(2019) Republic years) Non-bilingual STD (videos) literacy
30 boys/ o . 1 Control group: ST Significant positive
8812%1;0 et al. l};}ef;ggglsitcan girls (12-16 Elcfrg:klj% ;?agthh Experimental group 1: effect (p<0.001) of STD
years) STD (videos) on literacy.
Khodabandeh 30 boys/  Persian/English  Control group (15): no ST Positive or significant
(2018) Iran girls (18-21 Non-bilingual Experimental group (15): effect (p<0.005) of STD
years) STD (Telegram) on oral skills.
. 80 boys/ . ) Control group (40): STD Positive significant
Ilil ang &(2023) Taiwan girls (16-17 _Chmese/Enghsh Experimental group (40): effect (p<0.001) English
wang years) (STD Robot) speaking ability
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TABLE 1. Included studies in systematic review (cont.)

EFL (Bilingual/

Reference Country  Sample non-bilingual) Groups Results
Control group (20): ST Significantly (p<0.001)
66 boys/ 2 Experimental group better traditional
Mohamed > 0O Arabic/English ~ (46): STD (Storybird,
Egypt girls (18-22 e . outcome, followed by
(2022) Non-bilingual Photostory 3, WeVideo, . K
years) : . offline STD and online
and Toontastic) Offline vs STD
STD Online '
. . . . Positive effect on
Otwinowska  The UK 1.50 boys/ POhS.h and Monolingual group: (75): macrostructure in
girls English ST .
et al. (2020) and Poland (3-7 vears) Bilingual Bilingual group (75): ST monolinguals and
¥ 8 guat group ' bilinguals
Rahimi & 42 girls . . Cor}trol group (21): STD Significant improvement
. Persian/ English  offline
Yadollahi Iran (13-14 bili 1 . ! . (p<0.001) of the STD
(2017) years) Non-bilingua Experimental group (21): online literacy group
STD online (Story Jumper)
The use of role-playing
. Control group (20): ST  has a more significant
Rashtchi & 4.7 boys/ Persian/English ~ Reading aloud effect (p<0.005) on
Moradzadeh  Iran girls bili ! . 1 R :
(2018) (9-16 years) Non-bilingua Experimental group (20): written narration
ST using role playing than the read-aloud
technique.
. . . . Control group (20): ST  Significant positive
?;g?:}l)d al Iran ?;)zboey;:;g)lrls Ee;;{i?ﬁniﬁh Experimental group (20): effect (p<0.001) of STD
Y & STD (power point) on oral skills.
Zare- Behtash  Iran 40 girls (14- Persian/English ~ Control group (20): ST  Positive significant effect

et al. (2016)

16 years) ~ Non-bilingual

Experimental group (20):

(p<0.001) of ST

STD (movies)

Source: own elaboration.

Data analysis

Of the 11 articles, only 3 have comparable data between ST and STD. A continuous variable
and standardized mean difference as effect size are used to test the difference between ST and
STD with pre-intervention and post-intervention measures. A random-effects model was used
as effect size because this type of model has a greater ability to generalize conclusions (Boren-
stein et al., 2009). The DerSimonian and Laird method (Egger et al., 2001) was used, calculat-
ing the standardized mean and its standard error, p and 95% confidence interval (CI). To ex-
amine the variability of the sample, the Cochran’s Q test (to test the null hypothesis of
homogeneity between studies) and the 12 (the proportion of variability) were used. According
to Higgins et al. (2003), if 12 reaches 25%, it is considered low, if it reaches 50% and if it ex-
ceeds 75% it is considered high. To analyze possible publication bias, this study uses two
methods: the Rosenthal test and the regression test. When the values are large there is no bias.
In the regression test when the regression is not significant there is no bias (Borenstein et al.,
2009). The Microsoft Excel program and Jamovi are used for the analysis procedure of the
systematic review.
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Results

This section presents the data obtained from the systematic review in terms of the research ob-
jective: to examine the positive effects of using ST or STD in classrooms to improve English as a
foreign language, both in bilingual and non-bilingual educational settings, being aware of the
differences between these two types of contexts and between international educational systems.

Description of the studies

The search conducted over the last 23 years generates a small number of scientific publications
due to the need for comparable statistical data in the same categories in control and experimental
ST and STD groups.

Table 1 shows the publications reviewed in the systematic review with a total of 688 students,
with the smallest sample of 30 students (Chubko et al., 2019; Chubko et al., 2020; Khodabandeh,
2018) and the largest sample of 150 participants (Otwinowska et al., 2020). In relation to educa-
tional stages, 8% were in kindergarten, 59% in secondary education and 33% in university. Re-
garding gender, 17% of the studies employ only women and 83%, women and men. Only 1
publication (8%) was published in a bilingual educational context while 92% were published in
a non-bilingual EFL educational context. The chosen publications come 84% from Asia (44%
Iran, 16% Taiwan, 8% Egypt and 16% Kyrgyz Republic), 8% from Europe (UK-Poland) and 8%
from South America (Ecuador). The publication years are 25% in 2020, 17% in 2018, 8.3% in
2023, 8.3% in 2022, 8.3% in 2021, 8.3% in 2019, 8.3% in 2017, 8.3% in 2016 and 8.3% in 2014.
100% of the articles have English as the second language to be learned.

TABLE 2. Improved linguistic competences in the analyzed studies

Reference Linguistic Competence

Castillo-Cuesta et al., (2021) Written skills: vocabulary and grammar

Chiu & Chen (2020) Vocabulary

Chubko et al. (2019) Literacy: language and understanding of concepts
Chubko et al. (2020) Literacy

Khodabandeh (2018) Oral skills

Liang & Hwang (2023) Oral skills

Mohamed (2022) Written skills

Narrative skills: macrostructure (structure and comprehension) and

Otwinowska et al. (2020) microstructure (type of relation)

Rahimi & Yadollahi (2017) Literacy: reading and writing
Rashtchi & Moradzadeh (2018) Written narrative

Razmi et al. (2014) Oral abilities

Zare- Behtash et al. (2016) Oral expression

Source: Own elaboration.

In the publications found, 17% compare only ST with experimental and control groups (or in
some cases with a single pre-post group). The results indicate (i) the use of ST significantly
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improves (p<0.005) oral expression, narrative skills and literacy; (ii) different modalities of ST
compared with each other show improvements using role-playing and counting aloud. The
17% of the publications analyze only the use of STD with heterogeneity of digital tools (power
point, storyjumper, robot, movies, etc.) with experimental group and control group (or in
some cases with a single pre-post group). The data point to significant improvements in lan-
guage proficiency using STD, specifically oral skills and literacy. 66% compare ST vs STD with
experimental and control groups. The results of all the studies coincide in significant improve-
ments (p<0.001) of STD vs. ST in language skills. Table 2 shows the diversity of language skills
analyzed in the studies.

Discussion and conclusions

This research employs a systematic review of the scientific literature to provide empirical evi-
dence on the positive effects of using ST and STD to improve English as a foreign language in a
bilingual or non-bilingual educational context. For this purpose, several international databases
in English from 2000 to the present are reviewed. The relevant publications found are limited
due to the condition of having control and experimental group and quantitative data. Only 11
studies are included and, of these due to the variability of the data. Nevertheless, this systematic
review is the first to be conducted using quantitative data from experimental designs on the pos-
itive effects of ST and STD on foreign language learning in non-bilingual educational settings.
This helps to supplement the scientific knowledge on which to build future resources with ST
and/or STD.

The results of the studies selected in the research indicate that (i) ST significantly improves lan-
guage proficiency, specifically oral expression and narrative skills (p<0.001; p<0.005) in different
educational stages, infant, secondary and university. This finding is in the same direction as
other research (Melzi et al., 2023) that evidence that using ST benefits the oral skills of second
language learners. For Khamkhien (2010), ST is a technique used to teach oral skills and is im-
portant in a second language teaching context because it involves mastering different aspects
(vocabulary, grammar, etc.). In this sense, Wright & Dunsmuir (2019) indicate improvement in
vocabulary and Yunita et al. (2019) of grammatical patterns. Regarding narrative skills, the data
found are in line with other studies (Aparicio & Pérez, 2020; Govindarajan & Paradis, 2019)
since in ST students have to synthesize ideas, organize them, recognize characters and maintain
a common thread with coherent beginning, development and ending (Westby & Culatta, 2016).
This promotes language proficiency and is associated with academic and social development
(Spencer & Petersen, 2018).

On the other hand, (ii) the use of STD improves language proficiency, specifically literacy, writ-
ing, vocabulary, oral and narrative skills in high school and college students. This finding is in
the same direction as other studies (Lantz et al., 2020; Oakley et al., 2020; Sanchez-Vera, 2019)
that link the use of STD with improvements in linguistic development at the narrative, oral ex-
pression and literacy levels. Creating digital stories benefits, learners of English as a foreign lan-
guage, not only in linguistic competence but also in digital competence with the management of
a digital resource, creativity and social-emotional skills (Rubino et al. 2018; Sarica & Usluel,
2016). STD constitutes an attractive, multimodal pedagogical strategy that generates motivation
in students due to its creative, participatory involvement and immediacy of communication
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(Maureen et al., 2017). Possibly, the fact of generating an STD favors multiple literacy in the
learning and development of a language in its different oral and written linguistic competences.

In addition, (iii) the findings comparing studies with STD and ST indicate that there are more
studies in which both have more positive effects on language proficiency (oral, written, and lit-
eracy skills) in secondary education and university in EFL learners in a non-bilingual context. In
addition to this, the characteristics of digital resources such as interactivity and immediacy gen-
erate a playful, active and discovery learning, preparing the story in advance, selecting images
and sounds, as well as vocabulary, grammatical structures and pronunciation for better under-
standing (Trichopoulos et al., 2023). For Sambell & Brown (2020) the way technology is imple-
mented in teaching is relevant to student learning and performance. For this reason, English
teachers in EFL classrooms in non-bilingual educational contexts should use digital tools be-
cause they constitute a complement that enriches pedagogical practice (Almusharraf, 2021). To
this end, teacher education and training in technology are essential to create more creative and
interactive classrooms (Kleimola & Leppisaari, 2022).

These results have important practical implications for the education of EFL learners in a non-bi-
lingual educational context in and out of the classroom. Students’ ability to interactively engage
in stories enhances language proficiency (Hava, 2019) which can be stimulated in the classroom
or at home with everyday digital resources. In the classroom, teachers can conduct various activ-
ities (stories, lectures, etc.) using STD to enhance speaking and guide students toward meaning-
ful learning. This technique puts the teacher as a mediator and the student as the center of
learning promoting their autonomy (Crespo-Cédrdenas & Cardenas-Cordero, 2021). At the same
time, the teacher needs the formative skills to employ technology as a complement in teaching,
transforming the classroom into a more creative and interactive environment (Asratie et al.,
2023). At home, family members can use this pedagogical strategy as a stimulation to favor sec-
ond language learning in non-bilingual children whose language is limited and requires scaffold-
ing, relying on visual elements to produce the oral story such as illustrated sheets or albums
(Betancourt & Caro, 2020; Rizqiyani & Azizah, 2018). However, one must keep in mind in ST
and STD the complexity and familiarity of the events narrated in the story always have to be
adapted to the age, because they may influence the final linguistic performance (Heilmann et al.,
2009).

This systematic review shows the need for more empirical studies with quantitative and experi-
mental data to analyze the positive effects of the use of ST and STD. This seems to indicate a lack
of systematization in the studies on this subject. In addition, the existence of samples (two stud-
ies) only of women may modulate the results in a certain sense. In addition, the temporal win-
dow of age used as a way of including more studies, from early stages to the end of university
studies, is a source of bias, because different evolutionary stages and international educational
systems with differences in the organization of second language teaching are compared. There-
fore, the limited number of publications found does not allow further analysis to clarify the
positive effects of the use of ST and STD. It was indeed decided to examine only studies from
certain open databases to facilitate the reader’s access to these works, but, on the other hand, this
may have conditioned the results in some way.

Both ST and STD (incorporating digitization) constitute a pedagogical strategy that allows the
integration of knowledge from different subjects and is used at different educational stages
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(Davis & Waggett, 2006). Moreover, with the continuous updating and diversity of digital tools,
the magnitude of the effectiveness of each of them in English can be tested. In this current line,
reference is made to the incipient artificial intelligence and its imminent use in educational
teaching, although in classrooms the approach is still presented as uncertain and intriguing, one
could question whether it is right for machines to create our stories and remain exclusively hu-
man. On the other hand, stories told by artificial intelligence could pose a threat by introducing
stereotypes, prejudices, nationalities and religions, among other aspects (Trichopoulos et al.,
2023).
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Resumen

Una revision sistemdtica de los efectos positivos de la narracion de cuentos para la competencia
lingiiistica del inglés como lengua extranjera

INTRODUCCION. La narraciéon digital es una estrategia pedagégica enriquecedora que
promueve la competencia lingiiistica/ o la alfabetizacion en contextos educativos monolingiies.
Sin embargo, faltan estudios que muestren evidencias comparativas basadas en datos cuanti-
tativos sobre los efectos positivos de la narracion digital para la ensefianza de lenguas extran-
jeras en un contexto educativo bilingiie o no bilingtie. El proposito de esta investigacion es
determinar los efectos positivos del uso del storytelling/storytelling digital para la ensefianza
de lenguas extranjeras en un contexto bilingtie o no bilingtie de inglés en relacion con la com-
petencia lingiistica (destrezas orales y escritas). METODO. Para alcanzar este objetivo, se
realizo una busqueda de literatura cientifica desde el afio 2000 hasta la actualidad en las bas-
es de datos Scopus, Web of Science, ERIC, Scielo y Dialnet. RESULTADOS. Los resultados
obtenidos indican mejoras en las destrezas orales y narrativas con el uso de ST y STD en todas
las etapas educativas y un mayor dominio de la lengua en educacion secundaria y universidad
en contextos no bilingties. DISCUSION. Estos resultados empiricos sugieren las implica-
ciones utiles de ST y STD en contextos monolingiies en varios idiomas para aumentar el de-
sarrollo académico, personal y profesional en linea con los ODS de la Agenda 2030.

Palabras clave: Narracion, Narraccion digital, Bilingiiismo.

Résumé

Une revue systématique des effets positifs de la narration pour la compétence linguistique de
Panglais comme langue étrangere

INTRODUCTION. La narration numérique est une stratégie pédagogique enrichissante qui fa-
vorise la maitrise de la langue ou l'alphabétisation dans des contextes éducatifs monolingues.
Cependant, il y a un manque d’études qui montrent des preuves comparatives basées sur des
données quantitatives sur les effets positifs de la narration numérique pour I'enseignement des
langues étrangeres dans un contexte éducatif bilingue ou non bilingue. METHODE. Lobjectif de
cette recherche est de déterminer les effets positifs de I'utilisation de la narration numérique
pour l'enseignement des langues étrangeres dans un contexte anglais bilingue ou non bilingue
en ce qui concerne les compétences linguistiques (orales et écrites). Pour atteindre cet objectif,
une recherche de littérature scientifique de 2000 a aujourd’hui a été effectuée dans les bases de
données Scopus, Web of Science, ERIC, Scielo et Dialnet. RESULTATS. Les résultats obtenus
indiquent une amélioration des compétences orales et narratives grace a l'utilisation des ST et
STD a tous les stades de I'éducation et une plus grande maitrise des compétences linguistiques
dans I'enseignement secondaire et a 'université dans des contextes non bilingues. DISCUS-
SION. Ces résultats empiriques suggerent les implications utiles des ST et STD dans des
contextes monolingues dans différentes langues pour augmenter le développement académique,
personnel et professionnel en ligne avec les ODD de ’Agenda 2030.

Mots-clés : Narration, Narration numérique, L2, Bilinguisme.
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